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Abstract 

Recently, the world has witnessed increased advocacy on the application of both 

traditional and modern education technology, hence overhang in educational 

budgets for various educational institutions. This review article is going to 

delineate discussed ideas from different articles of variant educational and 

technology expertise so as to strengthen the potentiality of technology in 

supporting teaching and learning to students. The prior assumption to the use of 

technology in education is to improve education quality by shaping the pedagogy 

of teaching and learning. Indeed, todays’ education isn’t bounded in four angles 

(classroom) since students’ learning time is supported by internet. People learn 

inadvertently through various Television and radio broadcasts; in that case, 

learning resources are inundated everywhere to be explored. Looking at the 

triggers of learning such as motivation and readiness, education technology 

provides all that to learners. For instance, the use of videos for teaching and 

learning, simulation, computer games and many other mode of technology 

motivates and develops learners’ intellectual ability. The application of technology 

has led to misunderstanding to many cadres grounded in their understanding and 

believes about learning, however, in this article, the discussions are to be dwelt on 

the teacher’s position where technology overarch the education provision. In 

technological scenario, the pedagogy of learning has leaned to constructivism 

where learning is student centred and a teacher remains as a facilitator whose role 

is to organize learning and scaffolding the student’s knowledge. On the other 

hand, education technology faces challenges of inadequate technological 

knowledge to teachers and inadequate budget. Despite all the challenges, 

technology in education improves education quality and means of education 

provision.    
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Introduction 

The media for learning has been in use since mediaeval era for inheriting 

knowledge, skills and attitude through communicating information. Since then, 

education and training activities are increasingly employing the use of a variety of 

technologies to support pedagogy and learning. This is due to the fact that 

technology will bring tremendous impact on the quality of education provided in 

schools. In fact, technology use is about reconsidering ways of providing quality 

education, where the advancement of science and technology has enforced more 

the demand of educational media for teaching and learning processes. Teaching 

aids/media is paramount in teaching and learning process, however, it shouldn’t be 

taken as a substitute to teacher’s presence. Henceforth, teachers’ roles remain the 

crucial recipes for student learning.  

Currently, the use of modern technology for provision and improvement of 

education is widely advocated by many educational experts, policy developers and 

world organizations hence making it a world agenda. They insist that the use of 

technology in education will come up with remarkable change in pedagogy and 

educational liberalization. This piece of work discusses the understanding of 

educational media and technology as it has been used by educationalists; further, it 

elucidates perspectives of educational media and technology in education with 

regard to educational improvement; it will continue by highlighting the effects and 

challenges of educational media and technology in education and finally a 

conclusion will be presented. 

Brief Understanding of Educational Media and Modern Technology: 

Educational media and technology has many definitions as defined by 

different scholars. In understanding the meaning of educational media and 

technology, the term media has to be defined first. Media can be referred to as all 

means of communication; while educational media refer to all means of 

communication for education purpose, which entail teaching and learning 

processes; and administrative purposes. In this sense, media include symbol 

systems as diverse as print, graphics, animation, audio, and motion pictures 

(Reeves, 1998) which comprise of traditional and modern educational media. 

Furthermore, in understanding modern technology, Nan Guonong pointed out, 

modern technology is the theory and practice of using  education theory and 

modern information technology, through the design, development, utilization, 

evaluation and management of the teaching process and teaching resources, to 
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achieve optimal teaching effect (In, Long, et al., 2008. p.1). The introduction of 

modern technology in todays’ classrooms made teachers being inundated with 

pedagogy of teaching which provides more interactive learning environment like 

uses of video and graphics for teaching and learning. Along with that, Mishra & 

Koehler define technology knowledge as the knowledge about standard 

technologies, such as books, chalk and chalkboard, and more advanced 

technologies such as internet and digital video. As far as technology is concerned, 

adopting the definition from (CSU, 2010,), educational technology can be referred 

asthe broad range of information, communication and related technologies that are 

integrated in well researched educational practice for the direct purpose of 

effective design, development and facilitation of learning and teaching. Therefore 

in this work, the media and modern technology will not be treated in a 

dichotomous manner rather in most scenarios each will be taken synonymous to 

the other.   

Perspectives of Educational Media and Technology in Education:  

The introduction of educational media and technology in education has 

brought a lot of misunderstanding and confusion to educationalist and the society 

in general, and much of misperceptions on how education is to operate. Some 

quested teachers’ role that, are the new technologies changing the traditional 

approach to classroom activities? Or whether, will technology improve education. 

To be optimistic to technology, let us quest why teacher is obliged to education 

technology? No wonder, quick response to be is for facilitating learning or enhance 

teaching and learning’’ which is correct. However, I would suggest rendering the 

answer to instructional objectives rather than retorting to simple arguments; the 

instructional objectives aims at accomplishing the intended learning domain (i.e., 

Verbal information, intellectual skills and cognitive, psychomotor skills, and 

attitude). The prerequisite in espousing educational media to teacher and teaching 

is grounded on magnificent of correct development learning domain to learner.  

Again, the role of educational technology in education has been evidenced by 

showing effectiveness in enhancing the scale and scope of learning, which in turn 

has made it possible to achieve other social and economic development goals 

(Daniel, 2005). 

Furthermore, the teacher is vested with the pedagogical content knowledge 

(PCK) which is to know what teaching approaches fits the content, and likewise, 

knowing how element of content can be arranged for better teaching and which 
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media to be engaged.  Therefore, teacher as facilitator need to plan effectively what 

media to use and why should use such media, consequently, the selection of best 

mixed media for teaching will enable teachers to increase learning to students 

(Fenrich, 2008). Although it is expected the media you use can influence learning 

to occur, the most important thing to consider is that media will never stand alone 

as a source of learning, there must be a teacher somewhere for facilitating learning.  

Recently, there has been an increase in technology integration in education, 

but introducing technology in education is not enough (Mishra & Koehler, 2006), 

the primary focus should be on studying how the technology is used (Carr, 

Jonassen, Litzger & Marra, 1998; Mishra & Koehler, 2003). Based on this 

observation, there is a need for both teachers and students to have technology 

knowledge for effective technology integration in education.  Additionally, in 

contention to the need for technology to teachers, Duhaney (2000), citing Robley 

& Erlanger (1998) observed that the different ways in which teachers … need to 

integrate technology in classroom activities may be predicated on their pre-service 

training and additional encouragement provided in the different educational 

environments. So, in discussing this, the focus is directed to teacher education and 

teacher training where indoctrinations of teaching philosophy and pedagogy of 

teaching provided prepare teachers to be able to interact subject and technology 

knowledge in teaching.  

Teaching is a complex cognitive skill occurring in an ill-structured, dynamic 

environment (Mishra & Koehler, 2006); and students have different learning style 

and learning ability, the teacher’s role is to employ knowledge in teaching for 

making the learning process to occur. On the other hand, a teacher is someone who 

will pair the learning content to teaching media to be used.  Although a teacher is 

trusted to assuring effective learning, yet, the teacher needs support in terms of 

induction into the technology, using it well in terms of the technology, and using it 

well in terms of its application in learning and teaching (SCU, 2010), Therefore, it 

is through media where a teacher will make an annotation of various concepts to 

learners because technology is growing and invention of new application for 

instance, Internet, wikis and computer based application provides virtual learning, 

like using you tube to study different phenomenon for example volcanic eruptions, 

studying earth movement and learning solar systems which  are more of abstract 

concept to real world of learning 
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The Effects of Educational Media and Technology in Schools: 

First of all, the evidence shows that media have been effective in enhancing 

the scale and scope of learning, which in turn has made it possible to achieve other 

social and economic development goals (Daniel, 2005), therefore media and 

technology in education should not be considered as auxiliary rather be taken as 

necessary means for teaching and learning.  

One of the aims of media in education is to communicate information 

between teacher and students in the classroom during the teaching and learning 

process. As it can further be viewed that the role of technology in education is to 

communicate, that, the information or knowledge is encoded visually or verbally in 

the symbol systems (media) that are enabled by various technologies (Reeves, 

1998). Therefore, a teacher uses media e.g. Model, overhead projector, video, 

audio and other traditional and modern media to facilitate learning through 

interacting three entities which is teacher, student and content. These entities and 

their interaction can be illustrated in a didactic triangle, as shown in Figure 1 

(Kansanen, 1999; Berglund & Lister 2010; Olsson, 2012). Therefore, the 

application of various technologies generates a greater level of interaction between 

and among teachers and students, that it to say, modern educational technology 

changed the single teachers and student’s relationship in the past, into relationships 

of teachers and students, students and teaching resources, students and students 

(Long, et al., 2008). 
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Technology in learning has impacted the teaching approach and exerts 

modern education techniques which provide more resource to diversification of 

educational method (ibid). Currently, the learner is endorsed with ubiquitous 

learning material that can be accessed through internet which makes learner to be 

independent and teacher’s role shift to being facilitator. What teacher does now is 

to design learning objectives, setting expected learning outcome and guiding 

student to achieve the intended learning outcomes. Technology shifted the 

paradigm from teacher centred learning to student centred learning, which is 

constructivist approach. Therefore, technology in classrooms supports the new 

pedagogy where students teach themselves with the teacher’s guidance (Prensky, 

2008), and enhance the educational environment while providing enrichment in the 

learning experience. (Duhaney, 2000), in fact, technology in education enhances 

participative learning.  

Technology provides motivation for learners; motivation can be referred as 

desire which direct someone to do something, motivation enhances one’s 

enthusiasm to directed behaviour. Therefore, in learning, motivation is important 

for a student to focus on learning in order to achieve the specified learning 

outcomes; when a teacher uses visual aids like pictures, videos, animation, 

projectors and other digital technology;this encourage students to engage in 

learning with interest.  

Further, by employing technology, learning becomes real as learners will be 

exposed to authentic context; the development of technology in education has 

made the abstract to be concrete thus be explained and understood easily to 

students.For instance, it is much abstract to a biology teacher to explain blood 

circulatory system, but with the support of animation or video, teaching and 

learning process is made easier to both teacher and learner. So, technology has 

changed the learning   context of much telling story to of exploratory resulting to 

deep learning, so through integration of modern technology learning context be all 

embraced, to provide the purpose and motivation for learning, and to provide a 

sustained and complex learning environment that can be explored at length 

(Herrington &Kervin, 2007). 

Technology engages learners in higher order thinking and provides a 

constructive learning environment to help the learner actively build up their own 

knowledge and reflect on their interpretations (Jonassen, Carr, & Yueh, 1998). The 

transformation of pedagogy of learning has shifted teaching and learning paradigm 

by giving students learning ownership. The technology break learning boundary by 
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allowing them (students) achieving their full potential to learning by exploring or 

researching various learning content through different digital technologies.  

Additionally, technology has enhanced resource innovation for enabling a 

teacher on designing, developing, utilizing, evaluating and managing teaching 

resources (Long, et al., 2008). A Teacher can design assignment and evaluate 

students, for example through Moodle where student immediately can receive 

feedback. On top of that, a teacher can design learning resources and share with 

other teachers and student in internet; again a teacher benefits a lot on accessing 

teaching and learning resources from different expertise Webs.   

The peripheral effects of technology in education are not limited to those 

discussed in this work. That is to say, they are widely spread and resonating on 

different ways in anchoring educational provisions, teaching and learning 

approach. Besides, the paramount role of technology that the rapid and constant 

developments in technology not only drive the need for continuing education and 

upgrading of skills, but also provides a mechanism for extending the reach and 

flexibility of education and training (Goldsworthy, 1999), which informs on the 

increased effort for professional development.   

Challenges of Educational Media and Technology in Education: 

The transformation on application of science and technology in social 

economic sectors like the introduction of computer-based technology and other 

technology brought remarkable challenges to education. Such challenges therefore 

has not left out the teacher who seeks to determine what it has to offer and how 

that should be delivered to students (Garfield & Burrill, 1996). To explain how 

teachers respond to their use of technology in the classroom setting,Duheny (2000) 

explains: there are those teachers who fear using any form of technology apart 

from those which they are very comfortable (e.g., chalk/chalkboard and printed 

page). It is unsurprisingly that, teachers are found in a technology predicament 

with little stance to uphold changing teaching pedagogy. Arguably, technologies 

cannot be introduced in an ad hoc or a top-down manner. Nor should there be an 

emphasis on the technology itself promoting physical engagement at the expense 

of cognitive engagement. (Herrington & Kervin 2007, citing Foo, Ho, & Hedberg, 

2005). This requires space for teacher involvement and preparing them for the 

change.   

Although in some cases teachers are strongly motivated on using computer, 

reports indicated a lack of integrated use with the curriculum (Earle, 2002). Many 

teachers use PowerPoint (computer and digital projector) for example in teaching 
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thus turned to be chaos for students since teachers rush to finishing content or 

making it as substitutes to traditional use of   chalk board rather than ensuring easy 

understanding of content to learner, which is contrary to Duhaney suggestions that 

technology use in the classroom should only be considered appropriate if it is used 

for specific purposes in the teaching and learning process. Again,Earle, continue 

thata teacher has to be informed that integrating technology is not about 

technology—it is primarily about content and effective instructional practices. 

Additionally, there is a lack of funds for running some of technology. For 

example computer based application such as computer software, statistic software 

and internet require fund for administering them. Furthermore, technology changes 

rapidly than the rate of integrating technology in education, this rapid change of 

technology in the market raise the demand for purchase of new resources like 

computer and computer software. On the other side, it causes the tension between 

educators’ needs and commercial offerings in terms of software (Hawkins, 

1997),consequently many institutions fail on managing the pace of technology 

change. 

Conclusion: 

The advancement in technology propel the whole sector of social-economic 

production, therefore, it has not left behind the education field. Hence, it brought 

tremendous change in improving quality of education and ways on how education 

is to be provided. For instance, technological innovation in education is making it 

possible to more accurately designing learning materials; assess students learning, 

keeping data and sharing information among teachers and students. Additionally, it 

has been observed that a teacher who uses technology well can create compelling, 

interesting, motivating activities that engage students (Savrock, 2007).  Despite 

profound effect technology has to educational improvement; great attention must 

be paid when integrating technology in education. In adopting technology we must 

move to avoid the temptation to use technology just for technology’s sake. Instead, 

we need to study human interaction with technology as well as the communities we 

build in and … understand how best to implement technology into teaching and 

learning endeavours’’ (ibid, p. 1). Finally, I adopt Savrock’s forewords that 

technologies will not replace teachers, but teachers who use technologies well will 

replace who don’t use technology.   
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Abstract 

When we talk about education, too often the focus is on learning all the right 

things, equipping child with the right content and answers. But the truth is, a great 

school is about so much more than learning all the right things. A great school is 

about connecting humanity. It is about finding the educators who can draw 

students out, who can foster humanity and connection. Who see potential and help 

others see it, too. Who help child embrace their worth and value. Right to 

education brings equality, justice and parity in society. No rights can sustain 

without awareness and awareness can only come from education. Thus Right to 

education is a part of right to life itself. Without education, there cannot be dignity 

and therefore the Right to Education is implicit in the responsibilities and notion of 

the "welfare state" itself. The present paper deals with the Right to Education Act-

2009, strength of the act, impact on child education and Main Challenges of 

Implementation. The Right to Education is a universal entitlement to education, a 

right that is recognized as a human right. The right to education is enshrined in 

Article 26 of the Universal Declaration of Human Rights and Article 13 and 14 of 

the International Covenant on economic, social and cultural rights. The present 

act has its history in the drafting of the Indian Constitution at the time of 

Independence but as more specifically to the Constitutional Amendment (86
th
) that 

include the Article 21A in the Indian Constitution making education a fundamental 

right.. This Act ensures that all children between 6-14 years have access to free 

and quality elementary education. In order to fulfill the purpose; the paper has 

been embarked upon the exploratory approach that includes review of literature, 

relevant definitions, constitutional provisions, salient features, and main 

challenges of implementation of the RTE, Act-2009.  

 

Keywords: Right to education; PTR; SMC; Out-of-school children; Dropout; 

Enrolment; TET; CCE 
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Introduction 

“No person has the right to rain on your dreams.”  

               Marian Wright Edelman, African-American Children's Rights Advocate. 

 

 The passing of the Right of Children to Free and Compulsory Education 

(RTE) Act 2009 marked a historic moment for the children of India. For the first 

time in India’s history, children were guaranteed their right to quality elementary 

education by the state with the help of families and communities. The Act came 

into force on April 1, 2010 and specified a three year timeline for meeting 

provisions related to the rights of children, teachers, schools and monitoring with a 

focus on child friendly and child centered curriculum. 

Genesis of RTE act of India: Journey of 100 years: 

          The year 2011 saw two milestones in the history of primary education in 

India. Firstly, it was 100 years since the introduction of the first bill in 1911, which 

sought to make education a fundamental right, and one year since the notification 

of the right of children to free and compulsory education for every child up to the 

age of 14 years within 10 years of independence that was made as part of the 

directive principles of state policy remained unfulfilled. When the promise was not 

guaranteed 40 years after independence, there was a nationwide campaign by civil 

society for education to be made a fundamental right. Initially endorsed by the 

judiciary, insertion of article 21A of the constitution in 2002 marked the beginning 

of another phase which culminated in the passage of the RTE act seven years later 

in 2009. 

 The recently legislated Right to Education (RTE) Act is a milestone in the 

journey towards achieving the goal of universal, equitable and quality education. 

The Act has travelled a long and arduous path to the point of legislative sanction 

and is the most substantive declaration of the government's responsibility towards 

education. Therefore it would be appropriate to examine the issues around 

educational policy in the overall framework already provided by the Right to 

Education (RTE) Act.Some of the important milestones in the field of right to 

education are shown in the following diagram:- 

http://www.doonething.org/heroes/edelman.htm
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Diagram of genesis of RTE act of India 

 

1. Gokhale Bill, 1910:-  

 As a private member of the Legislative Council Gokhale put forward a 

proposal for compulsory primary education in 1910. The proposal was as follows- 

“A beginning should be made in the direction of making elementary education free 

and compulsory throughout the country, and that a mixed commission of officials 

and non officials be appointed at an early date to frame definite proposal.” 

 The Bill was taken up for discussion in legislative council on 17 March, 

1912. The Bill was debated for two days (March 18 & 19, 1912). Gokhale had 

raised powerful arguments in support of the Bill. But the Government was not 

ready to accept the Bill and it was put to vote and was defeated by 35 votes to 13.  

2. Mahatma Gandhi Plea, 1937:-  

 The situation worsened over the years forcing Mahatma Gandhi to give a 

stirring call for universal education in 1937. His plea for adequate finances for 

universal education was met with a response that if at all, the way out was to utilize 

revenues from liquor sales. That meant he had to either give up his stand on 

prohibition, or his plea for universal education with state support, which he 

expressed quite plainly: “the cruellest irony of the new reforms lies in the fact that 

we are left with nothing but liquor revenue to fall back upon in order to give our 
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children education (Harijan 5, 222). He solved what he called the ‘Educational 

Puzzle’ by proposing self-funded education, in what came to be known Nai Talim 

later. 

3. Universal Declaration of Human Rights, 1948:-  

 United Nations had declared universal human rights on 10 December 

1948.Its arrange many fundamental rights of people. In which one was the right to 

education for children. The right to education in Article 26 of the Universal 

Declaration of Human Rights as- 

 Everyone has the right to education. Education shall be free, at least in the 

elementary and fundamental stages. Elementary education shall be compulsory. 

Technical and professional education shall be made generally available and 

higher education shall be equally accessible to all on the basis of merit. 

 Education shall be directed to the full development of the human personality 

and to the strengthening of respect for human rights and fundamental freedoms. 

It shall promote understanding, tolerance and friendship among all nations, 

racial or religious groups, and shall further the activities of the United Nations 

for the maintenance of peace. 

 Parents have a prior right to choose the kind of education that shall be given to 

their children. 

 

4. Constitution of India, 1950:-  

 When India got the freedom in 1947 a broad constitution was developed for 

it. In the constitution of India Article 45 is a part of directive principles. The role 

of universal elementary education (UEE) for strengthening the social fabric of  

democracy  through  provision  of  equal  opportunities  to  all  has  been  accepted  

since  the inception of our republic. The original Article 45 in the Directive 

principle of state policy in the children up to age of fourteen in a period of ten 

years. The original Article 45 in the Directive Principles of State Policy in the 

Indian Constitution had mandated the State to endeavor to provide free and 

compulsory education to all children until they complete the age of fourteen years 

within a period of ten years from the commencement of the Constitution. The 

national resolve to achieve universal elementary education gained further 

momentum with the adoption of the Constitution (Eighty-sixth Amendment) Act, 

2002 which inserted Article 21-A in the Constitution of India to provide free and 
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compulsory education for all children in the age group of six to fourteen years as a 

Fundamental Right in such a manner as the State may, by law, determine. The 

Constitution (Eighty-sixth Amendment) Act, 2002 also enjoins the State “to 

provide early childhood care and education to all children until they complete the 

age of six years”. Article 46 of the Indian Constitution enjoins that “the State shall 

promote, with special care, the education and economic interests of the weaker 

sections of the people, and, in particular of the Scheduled Castes and Scheduled 

Tribes, and shall protect them from social injustice and all forms of social 

exploitation”. Similarly, Article 30[1] provides for the rights of the minorities to 

establish and administer educational institutions of their choice.  

 

5. NPE, 1986:-  

 While the Rajiv Gandhi was the prime minister of India, a national policy of 

education was introduced in 1986, called New Education Policy, 1986 .It is the 

first policy on education of free India. NPE told the importance of education, its 

report also starts in these words- 

 “Education is the best investment for future”-N.P.E., 1986 

              The  national  policy  on  education  (NPE)  1986/92  states  “in  our  

national  perception education  is  essentially  for  all”. Education  has  an 

acculturating  role  .it  refine  sensitivities  and perceptions that contribute to 

national cohesion, a scientific temper and independence of mind and  spirit  thus  

furthering  the  goal  of  socialism  secularism  and  democracy  enshrined  in  our 

constitution.” Education develops manpower for different levels of the economy. It 

is also the substrate on which research and development flourish, being the 

ultimate guarantee of national self reliance. In sum, education is a unique 

investment in the present and the future. This cardinal principle is the key to the 

National Policy on Education. National policy had produced the operation black 

board plan for needs of spreading the school education. 

6. Convention on the Rights of the Child, 1989:-  

 Sometime later in 1989 U.N. convention on the right of the child disclosed 

article 28 for the children education. Article 28 of the Convention on the Rights of 

the Child (1989) as- 

 States Parties recognize the right of the child to education and with a view to 

achieving this right progressively and on the basis of equal opportunity, they 

shall, in particular: 
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      (a) Make primary education compulsory and available free to all; 

      (b) Encourage the development of different forms of secondary education, 

including general and vocational education, make them available and 

accessible to every child, and take appropriate measures such as the 

introduction of free education and offering financial assistance in case of need; 

      (c) Make higher education accessible to all on the basis of capacity by every 

appropriate means; 

      (d) Make educational and vocational information and guidance available and 

accessible to all children; 

      (e) Take measures to encourage regular attendance at schools and the reduction 

of drop-out rates. 

 States Parties shall take all appropriate measures to ensure that school 

discipline is administered in a manner consistent with the child’s human 

dignity and in conformity with the present Convention. 

 States Parties shall promote and encourage international co-operation in 

matters relating to education, in particular with a view to contributing to the 

elimination of ignorance and illiteracy throughout the world and facilitating 

access to scientific and technical knowledge and modern teaching methods. In 

this regard, particular account shall be taken of the needs of developing 

countries. 

 

7. 86
th

 amendment in constitution, 2002:-  

 After fifty years of stated constitution eighty  sixth  amendment  Act  2002  

inserted  Article  21-A  in  the constitution of India to provide free and compulsory 

education of all children in the group of six to fourteen years as a fundamental 

right in such a manner as the state may, by law, determine the right  of  children  to  

free  and  compulsory  education  (RTE)Act  2009,which  represents  the 

consequential legislation envisaged under Article  21-A ,mean that every child has 

a right to full time elementary education of satisfactory and equality in a formal 

school which satisfies certain essential  norms  and  standard. The  need to  address  

inadequacies  in  retention  ,residual  access, particularly of unreached children and 

the questions of quality are the most compelling reasons for the insertion of article 

21-A in the constitution of India and the passage of the RTE Acts 2009 in the 

parliament.  
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Article 21(A) -The State shall provide free and compulsory education to all 

children of the age of 6 to 14 years in such manner as the State may, by law 

determine. 

Article 51(A) (K) - The parents of children age 6-14 will admit your child in 

nearest school for giving education. 

8. Rough draft of the RTE act, 2005:-  

 A rough draft of the bill was composed in year 2005. It received much 

opposition due to its mandatory provision to provide 25% reservation for 

disadvantaged children in private schools. The sub-committee of the Central 

Advisory Board of Education which prepared the draft Bill held this provision as a 

significant prerequisite for creating a democratic and egalitarian society. Indian 

Law commission had initially proposed 50% reservation for disadvantaged 

students in private schools. 

9. Right to education act, 2009:-  

 The bill was approved by the cabinet on 2 July 2009. Rajya Sabha passed the 

bill on 20 July 2009
 
and the Lok Sabha on 4 August 2009. It received Presidential 

assent and was notified as law on 3 Sept 2009
 
as The Children’s' Right to Free and 

Compulsory Education Act. The law came into effect in the whole of India except 

the state of Jammu and Kashmir from 1 April 2010, the first time in the history of 

India a law was brought into force by a speech by the Prime Minister. In his 

speech, Manmohan Singh, Prime Minister of India stated that, "We are committed 

to ensuring that all children, irrespective of gender and social category, have 

access to education. Education enables them to acquire the skills, knowledge, 

values and attitudes necessary to become responsible and active citizens of India.”                                                   

 Article 21A and the RTE Act came into effect on 1 April 2010 .The title of 

the RTE Act incorporates the words free and compulsory, Free education means 

that no child, other than a child  who  has  been  admitted  by  his  or  her  parents  

to  a  school  which  is  not  supported  by  the appropriate government shall be 

liable to pay any kind of fee or charges or expenses which may prevent him or her 

from pursuing and completing elementary education. Compulsory education casts  

an  obligation  on  the  appropriate  government  and  local  authorities  to  provide  

and  ensure admission  attendance  and  completion  of  elementary  education  by  

all  children  in  the  8-14  age group  .With  this  India  has  to  move  forward  to  

a  right  based  framework  that  casts  a  legal obligation  on  the  Central  and  

http://en.wikipedia.org/wiki/Union_Council_of_Ministers_of_India
http://en.wikipedia.org/wiki/Rajya_Sabha
http://en.wikipedia.org/wiki/Lok_Sabha
http://en.wikipedia.org/wiki/Manmohan_Singh
http://en.wikipedia.org/wiki/Prime_Minister_of_India
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states  government  to  implement  this  fundamental  child  right  as enshrined in 

the Article 21A of the Constitution in accordance with the provision of the right to 

education Act. 

  The Right to Education Act will benefit about one Crore out-of- school 

children and a large number of drop-out children. As per an estimate, out of 22 

Crore children in the 6-14 years age group in the country, 4.6 percent children have 

no enrolment in any school.                  

Special features of RTE: 

 The Right of Children to Free and Compulsory Education (RTE) Act, 2009, 

which represents the consequential legislation envisaged under Article 21-A in the 

constitution of India, came into force in the country on 1 April 2010. The RTE Act, 

2009 provides for the following: 

 Entitles every child of the age of six to fourteen years with the right to free and 

compulsory education in a neighborhood school till completion of elementary 

education; It clarifies that ‘compulsory education’ means obligation of the 

appropriate government to provide free elementary education and ensure 

compulsory admission, attendance and completion of elementary education by 

every child in the six to fourteen age group. ‘Free’ means that no child shall be 

liable to pay any kind of fee or charges or expenses which may prevent him or 

her from pursuing and completing elementary education; 

 Makes provisions for a non-admitted child to be admitted to an age-appropriate 

class;  

  Specifies the duties and responsibilities of appropriate Governments, local 

authority and parents in providing free and compulsory education, and sharing 

of financial and other responsibilities between the Central and State 

Governments; 

 Lays down the norms and standards relating inter alia to Pupil Teacher Ratios 

(PTRs), building and infrastructure, school working days and teacher working 

hours; 

  Rational deployment of teachers by ensuring that the specified Pupil-Teacher 

Ratio is maintained for each school, rather than just as an average of the State 

or District or Block, thus ensuring that there is no urban-rural imbalances in 

teacher postings. It also provides for prohibition of deployment of teachers for 
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non-educational work, other than decennial census, elections to local authority, 

state legislatures and parliament, and disaster relief; 

 Appointment of appropriately trained teachers i.e. teachers with the requisite 

entry level and academic qualifications; 

 Prohibits (a) physical punishment and mental harassment; (b) screening 

procedures for admission of children; (c) capitation fees; (d) private tuition by 

teachers; and (e) running of schools without recognition; 

  Requires the appropriate government and every local authority to “ensure that 

the child belonging to weaker sections and the child belonging to disadvantaged 

groups are not discriminated against and prevented from pursuing and 

completing elementary education on any grounds”; 

  Development of curriculum in consonance with the values enshrined in the 

Constitution, and which would ensure the all-round development of the child, 

building on the child’s knowledge, potentiality and talent and making the child 

free of fear, trauma and anxiety through a system of child-friendly and child-

centre learning; 

  Protection and monitoring of the child’s right to free and compulsory education 

and redresses of grievances by the National and State Commissions for 

Protection of Child Rights which shall have the powers of a civil court; and 

 A private unaided school, not receiving any kind of aid or grants to meet its 

expenses from the appropriate Government or the local authority, shall admit in 

Class I, to the extent of at least 25 per cent of the strength of that Class, children 

belonging to weaker sections and disadvantaged groups in the neighborhood 

and provide free and compulsory education to them. 

 The Right of Children to Free and Compulsory Education (RTE) Act, 2009 

was amended in 2012 and the RTE Amendment Act came into force with effect 

from 1 August 2012. The Amendment Act inter alia provides for: (I) inclusion of 

children with disability as contained in the Persons with Disabilities Act 2005 and 

the National Trust Act under the purview of RTE Act and providing them free and 

compulsory education, and providing option for home-based education for children 

with severe disability; (II) protection of the rights of minorities provided under 

Article 29 and 30 of the Constitution while implementing the RTE Act; (III) 

exemption of Madrasas, Vedic Pathsalas and educational institutions imparting 

religious instruction from the provisions of the RTE Act. 
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Basics of guiding RTE program: 

 India has achieved considerable progress towards the goal of universal 

elementary education. As indicated earlier, the Right of Children to Free and 

Compulsory education (RTE) Act 2009 which came into force on 1 April 2010 has 

given an added impetus to the efforts to promote universal elementary education. 

The revised SSA has been designated as the vehicle to realize the provisions 

contained in the RTE Act 2009. The current programmatic initiatives to promote 

universal elementary education are guided by the following principles: 

 Principle of Holistic view on education: a systemic revamp of the content 

and process, significant implications of curriculum, teacher education and  

educational management; 

 Principle of Equity: Its mean not only equal opportunity, but also creation of 

conditions in which the disadvantaged sections of the society – children 

belonging to Scheduled Castes, Scheduled Tribes, minority communities, 

landless agricultural workers, and children with special needs, etc.- can avail of 

the opportunity; 

 Principle of Access: Not to be confined to ensuring that a school becomes 

accessible to all children within specified distance but implies an understanding 

of the educational needs and predicament of the traditionally excluded 

categories – the SC, ST and other sections of the most disadvantaged groups, 

the Muslim minority, girls in general, and children with special needs; 

 Principle of Gender concern: Implying not only an effort to enable girls to 

keep pace with boys but to view education in the perspective spelt out in the 

National Policy on Education 1986/92, i.e. a decisive intervention to bring 

about a basic change in the status of women; 

 Principle of Centrality of child: To motivate teacher to innovate and create a 

culture in the classroom, and beyond the classroom, that might produce an 

inclusive environment for children, especially girls from marginalized 

backgrounds; 

 Principle of Moral compulsion: Its imposed through the RTE Act on parents, 

teachers, educational administrators and other stakeholders, rather than shifting 

emphasis on punitive measures; and 
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 Principle of Convergent and integrated system: Convergent and integrated 

system of educational management that is a pre-requisite for implementation of 

the RTE Act. 

Objective of the paper: 

 The main objectives of this paper is to study the impact of RTE act with 

reference of growth of schools imparting primary education; progress in universal 

enrolment at primary level; out of school children; status of attendance of students 

in school; teacher qualification; continuous and comprehensive evaluation; role of 

private sector and its challenges. 

 

Impact on child education: 

 The RTE Act attempts to  bridge  the  gap  between  boys  and  girls  on  

social  and cultural  level.  To  effectively  implement  the  RTE  Act,  the Human  

Resource  Development  Ministry,  Labor  Ministry, Women  and  Child  

Development  Ministry,  Panchayati  Raj Ministry  and  Rural  Development  

Ministry  have  to  work together. There should be an umbrella body that brings all 

these agencies together to work towards a common goal. The government must 

make every effort to become self-sufficient by  using  the  education  cess  and  

other  taxes  to  effectively implement  the  RTE  Act.  The  RTE  Act  has  been  

able  to resolve  some  bottlenecks  such  as  providing  Special Residential and 

Non Residential Education Centres for Out of School Children (OoSC) and 

migrant children, providing toilet facility for girls and differently abled, 

availability and use of computers, etc. Once all these challenges are resolved, the 

implementation of RTE act will meet success and have a positive impact over the 

people. All sorts of socio-economic discrepancies should be removed to make this 

Act a success. 

1. Growth of schools imparting primary education:  

 During the period 2000-01 to 2013-14, the total number of primary schools 

(schools with only primary section) has increased by 34.5 per cent (from 638,738 

to 858,916 schools). The total number of schools imparting upper primary 

education has increased by 185.9 per cent (from 206,269 to 589,796). The total 

number of schools in the country during the year 2013-14 was 1,518,160 (U-DISE, 

NUEPA). The total number of schools with primary section in 2013-14 was 

1,200,772. The ratio of primary to upper primary sections was 2.04 in 2013-14. 
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Table 1: Number of primary schools, schools imparting upper primary 

education and schools imparting elementary education (2000-01 to 2013-14) 

Source: Statistics of School Education, 2007-08, MHRD, GoI; and Unified District Information 

System for Education (U-DISE), National University of Educational Planning and 

Administration (NUEPA). 

Figure 1: Number of schools imparting primary, upper primary and 

elementary education (2000-01 to 2013-14) 
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2. Progress towards universal enrolment:  

 Enrolment in primary education (Classes I-V): Between 2000-01 and 2013-14, 

enrolment in primary education increased steadily up to 2010-11 and then showed 

a declining trend (Table 2.2.2). The enrolment in primary education reached the 

highest level in 2011-12 (137.1 million) and then declined 

 The overall increase in enrolment in primary education during the period 

2000-01 to 2013-14 was 18.6 million while the overall increase in enrolment of 

boys and girls respectively was 4.6 million and 14.0 million during this period 

(Figure 2.2.2). The enrolment in primary education is stabilizing in many States 

and declining in some of the States. One of the reasons for the decline in enrolment 

in primary education is the declining child population age 0-6 years. The child 

population in the age group 0-6 years has declined by 5.05 million between 2001 

and 2011 (Census of India, 2001 & 2011).  

Figure 2: Enrolment in primary education (class I-V) 

(2000-01 to 2013-14) (in Million) 

 
 

3. Out-of-school children (OoSC):  

  The number of out-of-school children has declined steadily since 2001. The 

number of out-of school children in the age group 6-14 years was estimated at 32 

million in 2001 (Census 2001). This represented 28.2 per cent of the population in 

the age group 6-14 years in 2005-06. A national level study commissioned by the 

Ministry of Human Resource Development (MHRD), Government of India 

through an independent agency [Indian Market Research Bureau (IMRB)] 

conducted in 2005, estimated the number of out-of-school children at 13.45 million 

during the year 2005-06. According to this survey, the number of out-of-school 

children accounted for 6.94 per cent (4.34 per cent in urban and 7.8 per cent in 
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rural areas) of the total number of children in the age group 6-14 years in 2005-06 

(Table 3). The IMRB survey conducted in 2009 indicated that the number of out-

of-school children declined from 13.45 million in 2005-06 to 8.15 million in 2009-

10. These surveys indicated that the percentage of out-of-school children to total 

population in the age group 6-14 years has decreased from 6.94 per cent in 2005-

06 to 4.28 per cent in the year 2009-10. A study to assess the number of out-of 

school children was commissioned in 2013-14. The study is in progress and the 

report is expected to be ready by September 2014. 

Table 2: Out-of-School Children (OoSC) in the age group 6-14 years 

 
Source: Reports of IMRB surveys 2005 & 2009 

4. Student attendance in schools:  

 A study commissioned by the Government of India on measuring student and 

teacher attendance in 2012-13 covering 27 states reported significant improvement 

in the average overall attendance with regard to both teachers and students in 

comparison with a similar study conducted in 2006-7, covering 23 States. The 

study indicated that the average student attendance at the primary stage increased 

from 68.5 per cent in 2006-07 to 76.2 per cent in 2012-13 while the average 

student attendance at the upper primary stage increased from 75.7 per cent in 2006-

07 to 77.8 per cent in 2012-13. In the case of teachers, the overall attendance at the 

primary stage improved from 81.7 per cent to 84.3 per cent and from 80.5 per cent 

to 81.3 per cent at the upper primary stage during the period 2006-07 to 2012-13.  

      Some States showed considerable improvement in student attendance rate. For 

instance, in the State of Bihar, student attendance at the primary stage increased 

from 42.2 per cent in 2006-07 to 63.6 per cent in 2012-13 and from 36.8 per cent 

to 59.7 per cent at upper primary level. Uttarakhand showed decline in students’ 

attendance both at primary and upper primary levels (from 80.0 per cent to 76.5 

per cent at the primary stage and from 83.2 per cent to 81.3 per cent at the upper 
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primary stage). The reason for the decline in students’ attendance is attributed to a 

major natural calamity in the State in 2013. 

5. Teacher Qualification and Teacher Eligibility Test (TET):  

 The proportion of trained teachers has shown a positive trend during the past 

few years. The proportion of professionally trained teachers at the elementary stage 

of education (Classes I-V) increased by 9.3 percentage points during the period 

2005-06 to 2013-14 (U-DISE, NUEPA). However, the proportion of trained 

contract teachers was only 49.37 per cent in 2010-11. About 640,000 teachers in 

the government schools across the country are yet to acquire the qualifications 

prescribed by NCTE. Out of these untrained teachers, more than 450,000 are 

pursuing different programs supported by government through SSA, to obtain 

professional qualifications as per the norms. Most of these teachers are in the 

North-east States, as well as in Bihar (191,000) Uttar Pradesh (150,000) and West 

Bengal (100,000). In 2012, the Central Board of Secondary Education (CBSE) 

conducted the first Central Teacher Eligibility Test (CTET) for those who had 

completed a course of pre service teacher training. In all, six CTET examinations 

have been conducted until February, 2014. At the state level, barring Karnataka, 

Goa, Sikkim, Meghalaya, Mizoram and Tripura, all the states have conducted at 

least one round of testing. Some have conducted more. The CTET conducted by 

CBSE is applicable in case of UTs without legislature. 

 

6. Continuous and comprehensive evaluation (CCE):   

 A key aspect of the programs to foster quality education and student learning 

has been the efforts under SSA to move towards continuous and comprehensive 

modes of learning assessment. Under the continuous and comprehensive 

evaluation process, each child’s learning progress is continually tracked as an 

integral part of the teaching-learning process. CCE has been envisaged in the RTE 

Act, 2009 as a means to assess the progress taking place in a child over time in 

different subjects, to identify individual and special needs, accordingly plan 

teaching-learning situations to help the child and to provide evidence of children’s 

progress to parents and community. As education is concerned with the total all-

round development of the child, all aspects of a child’s development are expected 

to be assessed rather than assessing only academic achievement, which is presently 

the focus. Assessment would cover a range of activities, both ‘in’ and ‘out’ of the 

school classroom. The RTE Act mandates maintaining a profile for each learner. 
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To help States/UTs in their efforts, subject-specific sourcebooks have been 

developed to support teachers in implementing continuous assessment in line with 

the principles underlying NCF-2005. 

 

Figure 3: Outlines progress under RTE in terms of 

school infrastructure across the country. 

 
  Latest ASER statistics show that 96.7 per cent of children in the age group 6-

14 years are enrolled in school in rural India. This is the 6
Th

 year in a row that 

enrolment rates have been 96 per cent and above. Latest District Information 

System Education (DISE 2014) statistics show that about 94.9 per cent schools in 

2013-14 had drinking water compared to 83 per cent in 2005-06. Further, the 

schools have been able to attract a significantly higher number of differently abled 

children (2.49 million enrolled in 2013-14). 

7. Role of private sector:  

 The private sector has been playing an important role in the establishment of 

schools and expanding access to education. During the year 2013-14, 75.9 per 

cent of the 1,448,712 schools imparting elementary education were managed by 

the Government. Private aided schools constituted 4.69 per cent of the total 
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number of schools while private-unaided schools constituted 17.4 per cent of the 

total number of schools imparting elementary education. 

Challenges in implementation: 

Crisis of resources: Shortfall in funding has been a major constraint in the 

implementation of some of the programmes designed to further expand school 

education and adult education programmes and to maintain acceptable level of 

quality in education. When the RTE Act, 2009 came into force, the resource 

requirement for meeting its standards and stipulations was estimated by the 

National University of Educational Planning and Administration . The estimated 

financial requirements for RTE implementation amounted to Rs. 2,312.33 billion 

for the period 2010-11 to 2014-15. These estimates were agreed to by the 

Government and the resources were to be channeled through the SSA. However, 

there has been substantial shortfall in funding for RTE through SSA (Table 3). 

Table 3:  Shortfall in funding for RTE implementation (Rs. in Billions) 

Source: Ministry of Human Resource Development, Government of India      *Does 

not include estimates for the year 2014-15; ** Does not include figures for the 

year 2014-15; 

Other issues: 

 Enhancing teacher quality and performance. 

 Expanding skill development opportunities. 

 Fostering quality education with focus on relevant learning outcomes. 

 Facilitating the upward transition/mobility of students from elementary to 

higher levels of education. 

 Addressing the residual access and equity gaps in elementary education. 

 Building a life-long learning and literacy support system. 

 Enhancing financing of education. 

 Quality-related deficiencies in ECCE services. 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 28 
 

 Lower enrolment rates. 

 Drop-out rates in elementary education. 

 Lower level of student attendance rates in schools in some of the 

educationally backward States. 

 Higher proportion of out-of-school children in some States. 

 Lower level of participation in education by children with special needs. 

 Unsatisfactory level of student learning. 

 Lower level of teacher attendance rates in some of the educationally backward 

States.  

 Deficiencies relating to teaching-learning process. 

 Deficiencies relating to teacher quality. 

 Expansion with consolidation. 

Discussion and Conclusion: 

 Few suggestions to make the Right to Education Act, 2009 more effective 

and worthwhile are as below:-  

1.  The Right to Education Act, 2009 makes Education free and compulsory for 

every child of the age of 6-14 years but it should also make provisions for the 

children of below 6 years. It can make provisions for pre-primary education which 

can prepare a child for future studies by making him/ her adept in basic life skills 

and providing a base for the next stage of Education.  

2.  Similarly, the Right to Education Act, 2009 has made provisions only for 

Elementary Education but not for Secondary and University Education. What 

about those children who don’t have facilities for continuing education further after 

the completion of Elementary Education? What about those children who are really 

talented and have good interest in further studies? What about those children who 

want to attain vocational skills and don’t have money to pay for Professional 

Degrees?  

3.  The Right to Education Act, 2009 is obligatory only for the government 

schools, all local authority schools and all aided private schools. It does not include 

private or independent schools. But, for promoting the Common School System it 

is necessary that there should be the inclusion of such schools also.  



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 29 
 

  In the end, we can say that for empowering the sustainable development in a 

democracy it is important for the Right to Education Act, 2009 to become a reality 

and an enforceable law that is bound to be followed with full dedication by the 

parents, authorities and the government. As Right to Education is one of the 

Human Rights, its implementation is mandatory in letter and spirit. For the proper 

functioning of democracy it is the moral duty of the Government to see that every 

individual is equipped with the necessary knowledge, skills and attitudes to 

discharge his duties as a responsible and cooperative citizen. Therefore, we can 

understand that the Right to Education Act, 2009 is a valuable source for giving 

effect to the smooth functioning of both democracy and Sustainable Development. 

 There is no doubt that the dream for discrimination free and equal education 

for the children may require a comprehensive change in the institutional 

arrangements and legal provisions but the most important change has to come in 

our minds.  
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Abstract 

Education is a comprehensive process which cannot be limited to the achievement 

of any work. It is a process in which with the all round development of inherent 

powers, the efforts are done in personal, social and national context and all this is 

possible only by good teaching. So the teaching is accepted as the purest and most 

important in all jobs. The task of teaching is definitely depends on the teacher 

because teacher is the medium by which teaching operation is proceeded perfectly. 

In the context of globalization, over population, social development, national 

development, personal development and the development of life values and skills, 

the need of education is increasing day by day continuously and a skillful and 

perfect teacher is become the demand of the day. But it is impossible to find a 

perfect teacher in such a big number. So for the perfect operation of teaching 

process there is a need of the making of a perfect teacher. 

Through this present paper it will be discuss what qualities and competence 

should a teacher possess in 21
st
 century, especially in the digital age. By 

developing these qualities and competence the development of a perfect teacher is 

possible. The teaching process can go on perfectly by which personal social and 

national development and the development of 21
st
 century life skills is possible. 

 

Key Words : Teacher, Teacher’s qualities, Teacher’s competence. 

Introduction  

The 21
st
 century is striving for the development of highest technological and 

informative skills in order to convert the entire world into a global village. The 

digital technology has brought a revolution in every field, including modern 

education, which has also emerged as a cost-effective and time saving tool for 

education. In order to meet growing educational needs, we must make use of best 

possible methods in our pedagogy which can benefit a large number of students 

and to cope up with this; schools/institutions have to transform themselves into 

potential learning centers to cater the growing needs of global learners.   
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With the advancement of technologies such as computerization, satellite 

communication, Internet, teleconferencing and audio visual aids there can be 

swift in setting the preferential goals of education and the advancement of 

knowledge and explosion of information technologies there would be knowledge 

based society. 

Today we are living in the age of information technology. The aim of 

education is to achieve overall development of the mind, broadening of vision and 

character-building which can be beneficial to the individual himself and to the 

society and the nation at large.  

 According to Mahatma Gandhi, ''by education I mean an all-round 

drawing out of the best in child and man-body, mind and spirit''. 

In the words of famous educator; the main aim of education is to achieve 

overall development (Physical, Mental, Social & spiritual) of the personality. But 

in the modern concept this development is like a wastage material if the students 

are not familiar with the advanced technology and informatics. 

 In the field of education, we not only consists our states and countries but we 

also consist other nations and countries. In the global perspective, we should have 

knowledge of informatics and technological skills by which we enhance our 

abilities and communicate with other persons.  

Teacher competence: 

To know the teaching competence first we should know about teacher and 

competence.  

Teacher:- 

A teacher is someone who inspires guides, enlightens and motivates. 

Someone who touches lives forever and makes the world a better place. He is a 

tireless dedicated professional. A teacher has also been defined as a person i.e. “an 

expert who is capable of imparting knowledge that will help learners to build 

identify and to acquire skills that will be used to face the challenges in life. The 

teacher also provide to the learners knowledge, skills and values that enhance 

development.” (Senge 2000:26) 
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The characteristics of a teacher are hidden in its name as: 

      Teacher  

T - Terrific 

E - Energetic  

A - Able  

C - Cheerful  

H- Hardworking 

E- Enthusiastic 

R- Remarkable 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Competence:- 

Competencies may be defined as “personal characteristics  (e.g. skills, 

knowledge, attitude) that an individual possess or need to acquire, in order to 

perform an activity within specific content, whereas performance may range from 

basic level of proficiency to  the highest levels of excellence” –Sampson and 

Fetors 

Teacher competence:- 

Teacher competence refers to the right way of conveying units of knowledge 

application and skills to student. The right way here includes knowledge and 

content, process, methods and means of conveying content. The effectiveness or 

ineffectiveness of teaching is closely linked to teaching competence. Competent 

teacher would also create classroom conditions and climate which are conductive 

for student learning. Teaching competency has various dimensions such as content 

knowledge, instructional planning, student motivation, presentation and 

communication skills, evaluation competencies and classroom management skills. 

While the teacher would require all these dimensions to a reasonable extent, it is 

Sir APJ Abdul Kalam 
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the manifestation of these in an integrated manner that makes him effective in 

classroom context. 

Teaching competence in  A to Z:- 

Today a teacher should have many competences. He should have Alertness 

and Activeness Business like attitude, Clarity and know Cooperative teaching 

learning techniques. He should have Devotion to teaching and the power of 

Discovery. He should be Enthusiastic and should expect children to learn and 

know the modern methods of Evaluation. He should know Feedback techniques 

and have the competence to use them for the guidance of the learner and the 

teacher himself. He should have the competence of Goal setting and achieving it. 

He should be Hard working, Honest and have Humility and Humor. In his 

teaching there should be active Involvement of children. He should have Judicious 

attitude. He should have Knowledge of the students, subject matter and himself. 

He should have the ability of Linking learning with daily experiences and life. He 

should be Motivating. He should know about Need based learning and his teaching 

should be related to the need of the students. He should be a good Organizer and 

able to provide out of classroom learning experiences. He should be able to solve 

the Problems related to teaching learning. He should be a good organizer and 

organize Quiz for monitoring learning progress. He should be Quick in taking 

decision. He should be a good Researcher. He should understand his students and 

maintain good Relationship with them. He should know the art of providing 

Stimulation to students for learning. He should be very well aware of the 

Technology of teaching and learning and able to use it in his teaching. He should 

be Techno-savvy. He should have Unbiased attitude and ability to face and manage 

unexpected encounters and situations. He should use Variety of learning 

experience in teaching. He should have  wisdom. He should know how to do X-ray 

of learning process. He should be Yarning and possess Zeal. 

Teacher’s competence in 21
st
 century: 

In 21
st
 century teaching competence can be divided in two part – the 

Common competence of teacher and the Digital competence of the teacher. 

Common competence:- 

The Common teaching competence of a teacher in 21
st
 century can be 

organized into three aspects:- 
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1. Subject matter knowledge   2.  Instructional practice  3.  Professional 

dispositions 

 

Subject matter knowledge- 

 Mastery in subject: Teacher should have mastery in his subject. He should 

have proper knowledge of content and know the relevant application of this 

content. 

 Curriculum theory: Teacher should understand the ways in which his 

teaching area connects to the broad curriculum he know the relationship 

among the various disciplines. 

 Developmental psychology: Teacher should have proper knowledge of 

developmental psychology. He should know the appropriate levels of 

intellectual and physical, social and emotional level of his students. He 

should have the proper knowledge of learning process and learning theories. 

 Multidisciplinary structures, teaming and interdisciplinary planning. 

Teacher should be able use Multidisciplinary structures. He should have 

proper contact with the teachers of different disciplines and teach his content 

with different angles with their. Thus he should have the ability of teaming. 

With the knowledge of different discipline he should use interdisciplinary 

approach in his teaching.  

Instructional practice- 

 Effective teaching practices:  

 Teacher should use a variety of methods to teach students, including 

cooperative leaning techniques, critical thinking and problem solving 

skills.  

 He should use new technologies in his teaching. He should use various 

teaching methods and technique according to the learning style and 

developmental stage of the learner. 

 Teacher should make curricular content relevant to the experience of 

student’s, background (socioeconomic linguistic and cultural 

background). 

  Teacher should understand typical and atypical human development and 

is familiar with principles of curriculum and instructions. He should 

know the strategies for integrating special children into regular classroom 
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setting. He should also know the techniques of development and 

implementation of individualized instructional plans. 

 Teacher should work effectively with the cooperation of students’ 

families and community sources. 

 Effective classroom management: Teacher should be able to practice 

effective classroom management. He should organize and manages a 

classroom to support the growth and learning of different students.  

 Effective assessment and evaluation: Teacher should use a variety of 

methods to assess what students have learned. He should evaluate his  own 

teaching behavior to get feedback and use it to improve his teaching and 

students learning.  

 Problem solving: Teacher should have critical thinking and problem solving 

skill. He should encourage and develop student’s creative and analytical 

thinking skills. 

 Communication skills: Teacher should communicate sensitively. He should 

use language appropriate to students’ age, levels of development, gender, 

race, ethnic, linguistic and socioeconomic background. He should Interacts 

with students families and colleagues. 

 Technological skills: Teacher should have strong and current technological 

skills. He should be familiar with modern innovative technologies and use 

them in teaching.  

  Professional dispositions- 

 Believe that all students can learn: Teacher should believe that all his 

students can learn. 

 Equity: Teacher should be unbiased and deal equitably and responsibly with 

all students. He should not differentiate among his students.  

 Respect for diversity: Teachers know and respect the influence of race, 

gender, religion and other aspect of culture on a child’s development and 

personality. 

 Professional development and ethics: Teacher should follow the ethics of 

his profession and engage himself in professional development activities, 

including development in area of technology. he should understands his 

moral responsibilities and learn from experience and supervision. 

Digital competence:-  
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21
st
 century is the age of technology. digital technology is a medium to get 

progress in any profession. Technology becomes the need of the day. 21
st
 century 

teacher should not only have teaching competence but also Digital competence. 

Digital competence consists of:- 

1. Technical skills to use digital technologies  

2. Abilities to use digital technologies in a meaningful way for working, 

studying and for various activities in everyday life.  

3. Abilities to critically evaluate digital technologies.  

4. Motivation to participate in the digital culture. 

Today, in the digital age a teacher should have some advance qualities. The 21
st
 

century teacher should have digital competence such as - Search online teaching 

material, online learning and teaching, operate smart classes, make and deliver 

digital multimedia presentations  develop e-content, Digital data transferring and 

saving, create and edit  digital audio, use social bookmarking to share resources 

with and between learners, use blogs and wikis to create online platforms for 

students, use social networking sites to connect with colleagues and grow 

professionally, employs digital images for classroom use, use video content to 

engage students, use info graphics to visually stimulate students, be able to detect 

plagiarized works in students assignments, create screen capture videos and 

tutorials, use web content for classroom learning, Use and provide students with 

task management tools to organize their work and plan their learning, Use polling 

software to create a real-time survey in class, understand issues related to copyright 

and fair use of online materials, use digital assessment tools to create quizzes, find 

and evaluate authentic web based content, use digital tools for time management 

purposes, use note taking tools to share interesting content with students. 

The Digital (Technical) competence of a teacher in 21
st
 century can be 

organized into five aspects: 

1. Productivity, 2. Research, 3. Communication, 4. Media, 5.Presentation. 

Productivity- 

 The teacher should be able to produce and manage educational learning 

documents with the help of computer. He should be able to Search online 

teaching material, Develop e- Content, make presentation and operate smart 

classes. He should also encourages students for making presentation and 

showing them. 
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 21
st
 century teachers should be able to analyze quantitative data. They 

should have knowledge of different spreadsheet software. they can use 

technology in administrative work such as putting student test scores into a 

spreadsheet and analyzing them, as well as preparing curriculum materials 

with digital tables and graphs of curriculum content, and also in recording 

measurements from science experiments directly into the computer. 

 He should have the knowledge of graphical tools so that he can organize 

information graphically.  He can use specialized graphic organizer programs, 

as well as general tools such as word processors or presentation programs, to 

create digital representations of educational information. 

Research- 

 The teacher should be able to use effective online search strategies. The 

teacher with digital competence can choose the most appropriate research 

tools and databases, and apply the most effective search techniques, to 

produce useful and safe online resources in the classroom. 

 A teacher with digital competence can evaluate and compare online 

information and sources. He knows the difference between authoritative and 

untrustworthy sources. He knows how to find sources with different points 

of view. He can develop these skills in students too. 

 A teacher with digital competence can saves and cites online information 

and sources. He knows a variety of methods for bookmarking and saving 

valuable online resources so that he may easily found them later and employ 

them in teaching learning material. 

Communication- 

 21
st
 century teacher should be able to communicate using digital tools. a 

digital competent teacher can use internet, email, instant messaging, mobile 

phones, and text messaging for communicating with students, parents, and 

colleagues. He can also organize and manage these tools in the classroom so 

that they can be used for learning. 

 He can use the tools listed above plus blogs, wikis, chats, social media, 

audio and videoconferencing to bring outside resources and experiences into 

the classroom and to encourage academic collaboration among students. 
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 He can produce learning resources with the help of online sources and 

publish them online. He has the knowledge of tools and techniques for 

publishing learning materials online. 

Media- 

The teacher with digital competence can use digital tools to capture images, 

audio, and video and edit them on a computer to produce learning materials. 

He can produce digital multimedia educational experiences by combining 

media from a wide range of sources into the presentation of content. 

Presentation- 

 21
st
 century teacher should be able to create effective digital presentation. 

He should have the knowledge of presentation tools. Using common tools 

for preparing slide shows, videos, and podcasts, the digital competent 

teacher can create effective presentations. 

 He should also have the knowledge of projection device. Using common 

devices such as computers, projectors, and screens, the teacher can set up 

multimedia presentations in classroom and deliver them comfortably and 

effectively. He can encourage students to do the same. 

 Digital competent teacher can use a variety of digital devices into the 

instruction in the classroom, and us them to extend students’ learning 

opportunities outside of school. 

Conclusion:   

  Now we can say that every teacher in academe today has heard that the need 

to use technology in the classroom is imperative now. If we are going to engage 

our students in the class discussions and the lectures, we need to be doing this 

engagement with the technologies they are familiar with. Just last month, The 

National Council of Teachers of English (NCTE) said the same thing in their 

recent reconstruction of the definition of literacy in the 21st century. According to 

NCTE “literacy has always been a collection of cultural and communicative 

practices shared among members of particular groups”. As society and technology 

change, so does literacy. Because technology has increased the intensity and 

complexity of literate environments, the twenty-first century demands that a 

literate person possess a wide range of abilities and competencies, much literacy. 

These illiteracies—from reading online newspapers to participating in virtual 

classrooms—are multiple, dynamic, and malleable.   
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According to UNESCO ICT Competency Standards, the policy goal of the 

technology literacy approach is to prepare learners, citizens, and a workforce that 

is capable of taking up new technologies so as to support social development and 

improve economic productivity. Related policy goals include increasing 

enrollments, making quality resources available to all, and improving literacy 

skills, including the use of a range of hardware and software resources and tools. 

Teachers should be aware of these goals and be able to identify the components of 

education reform programs that correspond to these policy goals. Corresponding 

changes in the curriculum entailed by this approach might include improving basic 

literacy skills through technology and adding the development of ICT skills into 

relevant curriculum contexts. Changes in teacher practice involve knowing where 

and when (as well as when not) to use the technology for classroom activities and 

presentations, for management tasks, and to acquire additional subject matter and 

pedagogical knowledge in support of the teachers’ own professional development.  
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Abstract 

Education is the basic need of human being. It is a powerful tool to enhance the 

lives of the people.  Elementary education being a foundation stage of educational 

setup of a child and possess a greater value in child’s life. The primary need of the 

nation is the attainment of the universal education at the elementary level. With the 

attainment of independence, education has been accepted as the nation’s 

responsibility and national system of education has been considered as pre 

requisite for keeping India progressively united.  The elementary education system 

in India is one of the largest in the world. Universalisation of Elementary 

Education (UEE) has been accepted as a national goal in India. Central and State 

governments are making strenuous efforts to achieve this goal. Midday meal 

scheme is such a programme to boost Universalisation of Elementary Education by 

increasing enrolment and improving retention and attendance. 

            The present study presents a comparative study of midday meal scheme of 

rural and urban primary schools. It discusses the status of funds, infrastructural 

facilities, availability of manpower, supply of meals and distribution of meals for 

midday meal scheme. It also discusses the views of teachers and students 

regarding the quality, cleanliness, distribution of meals under this scheme. 

Key words- Midday meal, Universalisation of Elementary Education. 

Introduction 

In India, providing elementary education has been a big issue. Since 

independence, several efforts have been taken to ensure the free and compulsory 

education to all children up to the age of 6 to 14 years.  As education is vitally 

linked with the totality of the development process - education being "the basic 

tool for the development of consciousness and reconstitution of society," in the 

words of Mahatma Gandhi - the reform and restructuring of the educational system 

was recognised as an important area of state intervention. National Programme of 

Nutritional Support of Primary Education (NPNSPE) or commonly known as 

Midday meal scheme is such an effort. It was launched as a Centrally Sponsored 
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Scheme on 15th August 1995, initially in 2408 blocks in the country. By the year 

1997-98 the NP-NSPE was introduced in all blocks of the country. It has 

significant effect on elementary education in India. 

Annual Status of Education Report (ASER) 2010 reported that in 83.4% 

schools served MDM on a day of visit and almost same percent of schools (81.3%) 

schools were having kitchen sheds for cooking mid day meal. A vastly improved 

availability of mid day meals had contributed to the increase in enrolment. Mid 

Day Meal Scheme in Madhya Pradesh by National Institute of Public Cooperation 

& Child Development, Indore has reported that MDM has shown marked 

improvement in enrolment pattern of children in primary schools. Mid Day Meal 

Scheme undoubtedly resulted in increased school attendance and retention of 

children in schools for a longer period. The Scheme has played a crucial role in 

reducing drop out, especially among girls. Parents viewed that the mid day meal 

had reduced the burden of providing one time meal to their children and considered 

it as a great support to their families. Teachers opined that mid day meal aided in 

active learning of children, which indirectly improved their academic performance. 

According to Indian Government Midday meal website, 7.33 lakh kitchen-cum-

stores have been constructed to ensure safety of food grains and ensure hygienic 

meals to the children. 25.74 lakh cook-cum-helpers mainly from SC/ST/OBC 

communities have been engaged to provide mid day meal to the school children 

during 2014-15. 10.22 crore children has been benefitted from hot cooked 

nutritious food in 11.56 lakh schools during 2014-15. 

Need and Significance of the Study : 

The condition of the Indian Children is best described as a permanent 

humanitarian emergency. According to the National Family Health Survey 1998-

99, about half of all Indian children are under nourished. Hunger and under 

nutrition ruin children’s health, undermine their learning abilities and impact their 

lives in many other ways. Even education statistics are no less alarming. At least 

20% of Indian children are out of school. This situation is a gross violation of the 

fundamental rights of the children. And as the Supreme Court has made clear on 

several occasions, the right to life is a right to live with dignity, which 

encompasses the right to food and related necessities. Under Article 21A of the 

Constitution, Indian Children are entitled to free and compulsory education from 

the age of 6 to 14. 
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The protection of children's rights depends crucially on social arrangements, 

such as universal schooling. The provision of cooked, nutritious midday meals in 

primary schools is an example of such social arrangement geared to the protection 

of children's right. 

The primary objective of midday meal is to promote the right to food and the 

right to education of every child. It helps to protect children from hunger and to 

provide supplementary nutrition. It serves as an important step to guarantee right to 

food. Midday meals contribute to the right to education by facilitating regular 

school attendance and enhancing children's learning abilities. It also serves in 

fostering social equality. 

Hence, the topic selected has great significance as it helps to compare the 

food management system of urban and rural primary schools regarding availability 

of funds, quality of food and distribution of food. The study will also highlight the 

problems faced by the teachers during execution of this scheme, also the problems 

of the headmaster and NGOs. This study will provide the information regarding 

satisfaction level of students and the problems faced by them. 

This will facilitate the reformative measures and help in quantitative as well 

as qualitative improvement of primary education. 

Statement of the Problem: 

The problem has been specifically stated as under: 

A Comparative Study of Mid-Day Meal Scheme of Rural and Urban 

Primary Schools. 

Definition of the Key Term: 

Midday meal: A scheme of providing cooked, nutritious food during recess 

to students of government primary schools. 

Objectives: 

1. To compare the status of funds of Mid-day Meal Scheme of rural and urban 

primary schools. 

2. To compare the infrastructural facilities related to mid-day meal of rural and 

urban primary schools. 

3.  To compare the availability of manpower required for Mid-day Meal 

scheme in rural and urban primary schools. 

4.  To compare the supply of meals of rural and urban primary schools. 

5.  To compare the distribution of meals of rural and urban primary schools. 
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6. To compare the responsibilities of the teachers of rural and urban primary 

schools. 

7.  To know the suggestions of rural and urban school teachers regarding the 

continuance of Mid-day Meal scheme. 

8. To compare the quality of meals in rural and urban primary schools. 

9. To compare the cleanliness of mid-day meal of rural and urban primary 

schools. 

10.  To compare the distribution system of mid-day meals of rural and urban 

primary schools. 

11.  To compare the variety in meals of rural and urban primary schools. 

12. To compare the caste related problems regarding mid-day meals of rural and 

urban primary schools. 

Delimitations: 

1. Only two blocks of Lucknow district was included in the sample. 

2. Government primary schools receiving midday meal was included in the 

sample. 

3. Only percentage was calculated to analyse the data. 

Methodology: 

The present study is a descriptive study and survey method has been used. 

Population: 

The population of the present study constitutes all the primary schools 

situated in two blocks of Lucknow district. 

Sample: 
The sample of the present study consists of 60 students each from 4 urban 

and 4 rural schools. The sample also consists of all teachers, headmasters and 

NGOs from each urban and rural school. 

Sampling procedure: 

Multistage sampling method has been used. The list of government primary 

schools were produced from the office of Nagar Shiksha Adhikari, Lucknow. From 

the list of rural schools consisting of total 155 schools, 4 schools were selected 

through systematic random sampling by picking up every thirty eighth school. 

Similarly, out of 209 urban primary schools, 4 schools on every 52
nd

 position were 

selected through systematic random sampling. 
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In the next stage of sampling, selection of students was done through  random 

sampling method of 60 urban and 60 rural schools students comprising total of 120 

students. 

Tools of the study: 

The following tools were used to collect the data: 

1. School Records 

2. The interview schedules 

3. Midday meal interview schedule (for headmaster/NGOs) 

4. Midday meal interview schedule (for teachers) 

5. Midday meal interview schedule(for students) 

Result and Interpretation: 

The results of the present study have been presented from table 1 to 12 

 

Table 1 

Comparative percentage of views of Headmaster and NGOs regarding funds 

of mid-day meal scheme 

Funding of mid-day 

meal 

Rural Urban 

S.N. Parameters No of 

Headmas

ter 

Headma

ster in 

Favour 

% of 

Headmas

ter in 

favour 

No of 

NGOs 

NGOs in 

favour 

% of 

NGOs in 

favour 

  1. 

2. 

 

3. 

4. 

5. 

 

Regular release 

Sufficient for 

cereals 

Transport facilities 

Timely release 

Specified amount 

4 

4 

 

4 

4 

4 

0 

0 

 

0 

0 

4 

0 

0 

 

0 

0 

100 

4 

4 

 

4 

4 

4 

0 

0 

 

0 

0 

4 

0 

0 

 

0 

0 

100 

 

The table 1 shows that the percentage of the views of both head masters and 

NGOs in favour of sufficiency, regularity and timely release of money and cereals 

is nil (0%) which indicates that all the head master and NGOs find these 

inadequate and dissatisfactory. However, they agree that they do get the specified 

amount of money and cereals which is evident from their 100% views. 
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The results show that the funds for mid-day meals are not released timely in 

urban schools. The reason for the delay may be the time taken in the processing of 

bills and records of mid-day meal, where the records given by NGOs are compared 

and matched with the details furnished by teachers of urban schools. In rural 

schools, the reason may be the negligence of Gram Pradhan who stores the cereals 

and does not supply it regularly and timely. 

 

Table 2 

Comparative percentage of views of Headmaster and NGOs regarding 

infrastructural facilities of mid-day meal scheme 

Infrastructural  

Facilities 

Rural Urban 

S.N. Parameters No of 

Headmaster 

Headmaster 

in 

Favour 

% of 

Headmaster 

in favour 

No of 

NGOs 

NGOs 

in 

favour 

% of 

NGOs 

in 

favour 

1. 

 

2. 

 

 

3. 

 

Availability of 

Kitchen shed 

Availability of 

necessary 

utensils 

Availability of 

cooking 

Gas 

4 

 

4 

 

 

2 

4 

 

4 

 

 

2 

100 

 

100 

 

 

50 

4 

 

4 

 

 

4 

4 

 

4 

 

 

4 

100 

 

100 

 

 

100 

 

It can be seen from the table 2 that 100 percent of head masters and NGOs 

say that there is the facility of kitchen sheds and necessary utensils in their schools. 

They, however, are not satisfied with the facility of cooking gas. 50 percent of the 

head masters in rural schools say that they do not have the regular facility of 

cooking gas in their schools while 100 percent NGOs in urban schools say that 

they have this facility.  

This shows that infrastructural facilities in rural as well as urban schools are 

on the whole, satisfactory, except the poor facility of cooking gas in rural schools. 

The possible reason may be the negligence of Gram Pradhan. They insist the cooks 

to use wood or cow dung cakes in the absence of cooking gas and may be saving 

the money they receive for purchasing cooking gas. 
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Table 3 

Comparative percentage of views of Headmaster and NGOs regarding 

manpower 

Man power Rural Urban 

S.N. Parameters No. of 

Headmaster 

Headmaster 

in 

Favour 

% of 

Headmaster 

in favour 

No. of 

NGOs 

NGOs 

in 

Favour 

% of 

NGOs 

in 

favour 

1. 

 

 

2. 

 

 

3. 

 

Sufficiency of 

Manpower 

Appointment 

of 

Cooks 

Disbursement 

of 

Salary 

4 

 

 

4 

 

 

2 

4 

 

 

4 

 

 

2 

100 

 

 

100 

 

 

50 

4 

 

 

4 

 

 

4 

4 

 

 

4 

 

 

4 

100 

 

 

100 

 

 

100 

The table 3 show that both 100 percent headmasters and NGQS say that 

there is sufficient manpower to perform their work and the cooks are applied on 

regular basis. But there is difference in views regarding disbursement of salary. 

The Percentage of views of headmasters and NGOs in this context is 50 and 100 

respectively, which indicates that in rural schools the disbursement of salary is not 

satisfactory. However, the other factors are similar in both the places. 

The untimely disbursement of salary to the cooking staff in rural schools 

may be due to the fact that the fund released by the central and state government is 

irregular and untimely. The reason for the NGOs not giving the specified salary on 

time may be that the NGOs themselves do not receive the payment on time. Hence 

the delay occurs. 

Table 4 

Comparative percentage of views of rural and urban teacher regarding 

supply of meal 

 Rural Urban 

S.N. Parameters No of 

teacher 

teacher in 

favour 

% of teacher 

in favour 

No of 

teacher 

teacher 

in 

favour 

% of 

teacher 

in favour 

1. 

 

2. 

Regular 

supply 

Timely 

delivery 

17 

 

17 

6 

 

10 

35.29 

 

58.82 

13 

 

13 

9 

 

13 

69.23 

 

100 
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It can be seen from the table 4 that the percentage of the views of rural and 

urban teachers on regular supply of meal is 35.29 and 69.23 respectively which 

indicates that very low percentage of teachers in rural areas are satisfied with the 

regular supply of food whereas in urban schools majority of the teachers are 

satisfied with the supply. The table 4.4 also shows that 58.82 percent rural teachers 

and 100 percent teachers say that the food is delivered on time indicating that in 

rural schools delivery of meals is less satisfactorily as compared to urban schools. 

There may be several reasons for irregular supply of meals. Generally, gram 

pradhan do not release the cereals in advance and hence it becomes difficult to 

prepare and deliver the food in time. They may not feel concern to improve the 

nutritional status of the children by providing regular supply of meals.  Moreover 

the villagers never lodge complaint the system hence such practices continue. 

 

Table 5 

Comparative percentage of views of rural and urban teacher regarding 

distribution of meals 

Distribution Rural Urban 

S.N. Parameters No.  of 

teacher 

Teacher in 

Favour 

% of 

teacher in 

favour 

No. of 

teacher 

Teacher 

in 

Favour 

% of 

teacher 

in 

favour 

1. 

 

2. 

 

 

3. 

 

 

4. 

Judicious 

distribution 

Use of 

proper 

utensils 

Indiscipline 

during 

distribution 

Ensuring 

freshness of 

food 

17 

 

17 

 

 

17 

 

 

17 

17 

 

17 

 

 

17 

 

 

17 

100 

 

100 

 

 

100 

 

 

100 

 

13 

 

13 

 

 

13 

 

 

13 

13 

 

13 

 

 

13 

 

 

13 

100 

 

100 

 

 

100 

 

 

100 

 

 

It can be seen from the table 5 that the percentage of the views of rural and 

urban teachers regarding judicious distribution of food, proper utensils and 

ensuring freshness of food is 100 which means all the teachers are satisfied with 

the above parameters. However the views of the teachers regarding facing 

problems of indiscipline differ. The percentage of views of rural and urban 
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teachers in this context are 64.71 and 84.62 respectively, which shows that 

comparative large number of teachers face the problem of indiscipline during 

distribution of meals.   

The possible reason for the indiscipline during distribution of meals may be 

due to the fact that the teachers alone distribute the food whereas in rural schools 

cooks also help in distribution. This may be facilitating the distribution and helping 

in managing the discipline. Moreover, the rural schools also have shiksha mitra 

along with the regular teachers who assist in distribution of meals while in urban 

schools the numbers of teachers are less. 

 

Table 6 

Comparative percentage of views of rural and urban teacher on 

responsibilities associated with the scheme 

Responsibilities Rural Urban 

S.N. Parameters No of 

teacher 

teacher in 

favour 

% of 

teacher in 

favour 

No of 

teacher 

teacher 

in 

favour 

% of 

teacher 

in 

favour 

1. 

 

2. 

 

3. 

Additional 

responsibilities 

Scheme as 

burden 

Disturb 

teaching 

schedule 

17 

 

17 

 

17 

17 

 

15 

 

17 

100 

 

88.24 

 

100 

13 

 

13 

 

13 

13 

 

5 

 

13 

100 

 

38.46 

 

100 

 

 

 

It can be seen from the table 6 that in the context to additional 

responsibilities and disturbances during teaching, the percentage of views of rural 

and urban teachers is 100. But there is variation among rural and urban teachers on 

viewing this scheme as a burden. The percentage of their views in this context is 

88.24 and 38.46 respectively which shows that most of the rural teachers find this 

scheme as a burden as compared to the urban teachers. 

There may be several reasons due to which teachers in rural schools consider 

the mid-day meal scheme as a burden. They have to bear the extra responsibilities 

such as providing cereals to the cooks, supervision of cooking, distribution of food 

and keeping records. It also disturbs their teaching schedule. 
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Table 7 

Comparative percentage of views of rural and urban teacher regarding 

suggestion for the scheme 

Suggestion Rural Urban 

S.N. Parameters No. of 

teacher 

Teacher 

in 

favour 

% of 

teacher 

in favour 

No. of 

teacher 

Teacher 

in 

favour 

% of 

teacher in 

favour 

1.  Continuance 

of this 

scheme 

17 16 99.12 17 17 100 

 

The table 7 shows that the percentage of views of rural and urban teachers in 

context to continuation of mid-day meal scheme is 94.12 and 100 respectively. 

This shows that the teachers of both types of schools are satisfied with the scheme 

and want it to be continued further. 

        The reason for the continuance of scheme according to the views of rural and 

urban teachers is that the scheme has boosted the enrolment and attendance of 

students as well as supplemented the nutritional status also. Since the teachers 

themselves have observed the difference in enrolment, attendance and retention of 

the children in the schools, they want this scheme to be continued further. 

 

Table 8 

Comparative percentage of views of rural and urban students regarding 

quality of meals 

Quality of  meals Rural Urban 

S.N. Parameters No. of 

students 

Students 

in 

favour 

% of 

students 

in favour 

No. of 

students 

Students 

in 

favour 

% of 

students 

in favour 

1. 

2. 

3 

Tasty 

Hot and fresh 

Like the food 

60 

60 

60 

49 

60 

60 

81.67 

100 

100 

60 

60 

60 

19 

30 

30 

31.67 

50 

50 

 

It can be seen from the table 8 that the percentage of students of both rural 

and urban schools finding the food tasty is 81.67 and 31.67 respectively which 
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shows that most of the rural students say that the tasty food is served to them but in 

urban areas most of the students find it otherwise. The table 4.8 further shows that 

100 percent rural students say that the food is hot and fresh whereas only 50 

percent students of urban schools find it so. This indicates that the condition of 

meals in urban area is not satisfactory. The table 4.8 further reveals that the 

percentage of rural and urban students liking the food is 100 and 50 respectively. 

This indicates that rural students receive better quality of food as compared to 

urban students. 

The reasons for students of urban school not finding food tasty or liking it 

may be that in the rural schools the food is prepared in the school premises, so the 

food is served fresh and hot while in urban schools it is transported from 

centralized kitchen in any one of the schools and then distributed which takes time. 

Moreover, in urban areas the quality of food being prepared at their homes is also 

better than that of the rural areas. Hence, children find the meals served in the 

school inferior than what they get at home. That is why, they may not be liking it. 

 

Table 9 

Comparative percentage of views of rural and urban students regarding 

cleanliness of meals 

Cleanliness of  meals Rural Urban 

S.N. Parameters No of 

students 

students 

in 

favour 

% of 

students 

in favour 

No of 

students 

students 

in 

favour 

% of 

students 

in favour 

1. 

 

 

2. 

Clean and 

hygienic 

service 

Teachers 

sends for 

washing 

hands 

60 

 

 

60 

60 

 

 

0 

100 

 

 

0 

60 

 

 

60 

60 

 

 

20 

100 

 

 

33.33 

 

It can be seen from the table 9 that the percentage of students of rural as well 

as urban students saying that the food is being served in clean and hygienic manner 

is 100 which indicates that the norms of cleanliness in service of food is followed 

at both the places. The table 4.9 further shows that that none of the rural students 

(0 percent) say that their teachers send them for washing hands before meals and in 

urban schools also the percentage of students saying this is quite low (33 %). 
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The possible reason may be that the teachers are careless and they 

themselves lack healthy habits. They may not be aware of the importance of 

cleanliness and proper hygiene and hence are unable to cultivate amongst their 

students. 

 

TABLE 10 

Comparative percentage of views of rural and urban students on distribution 

of meals 

Distribution Rural Urban 

S.N. Parameters No of 

students 

students 

in 

favour 

% of 

students 

in favour 

No of 

students 

students 

in 

favour 

% of 

students 

in favour 

1. 

 

 

2. 

 

3. 

 

 

4. 

Fair 

distribution 

 

Class wise 

distribution 

Indiscipline 

in 

distribution 

Role of 

teachers in 

right 

distribution 

60 

 

 

60 

 

60 

 

 

60 

60 

 

 

60 

 

0 

 

 

0 

100 

 

 

100 

 

0 

 

 

0 

60 

 

 

60 

 

60 

 

 

60 

60 

 

 

60 

 

0 

 

 

60 

100 

 

 

100 

 

0 

 

 

100 

 

It is clear from the table 10 that the percentage of fair and class wise 

distribution of meals among rural as well as urban students is 100 which shows 

that the distribution of food is absolutely fair in both the types of schools. Table 

4.10 further reveals the percentage of indiscipline during distribution which is nil 

(0 percent) at rural as well as urban schools, which further proves that the food is 

distributed judiciously. The percentage of role of teachers in distribution of meals 

in rural and urban schools is 15 and 100 respectively which indicates that very few 

rural teachers help in distribution of meals in comparison to all the urban teachers. 

The reason for this may be that since the meal is distributed according to the 

class wise queues under proper supervision of the teachers so every student 

receives the food judiciously. 
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TABLE 11 

Comparative percentage of views of rural and urban students on variety of 

meals 

Variety Rural Urban 

S.N. Parameters No of 

students 

students 

in 

favour 

% of 

students 

in favour 

No of 

students 

students 

in 

favour 

% of 

students 

in favour 

1. Variety 60 20 33.33 60 0 0 

 

The table 11 that the percentage of views of rural and urban teacher students 

on variety of meals served to them 33.33 percent and 0 percent respectively which 

indicates that some of the rural schools serve variety of meals while none of the 

urban schools do so. 

There may be several reasons for this. It may be the callus attitude of most 

of the gram pradhan and NGOs towards improving the nutritional status of the 

students by providing meals comprising of vegetables, pulses or some seasonal 

fruit etc. Moreover there is regular inspection or the fear of being checked. Another 

reason may be that sometimes, NGOs do not receive the payment on time and 

hence they may not be able to serve regularly according to the prescribed menu. 

 

TABLE 12 

Comparative percentage of views of rural and urban students regarding 

problem related to caste 

Caste related 

problem 

Rural Urban  

S.N. Parameters No of 

students 

Students 

in 

favour 

% of 

students 

in favour 

No of 

students 

Students 

in 

Favour 

% of 

students 

in 

favour 

1. Eating meals 

without any 

caste related 

problem 

60 60 100 60 60 100 

 

The table 12 shows that 100 percent students of both rural and urban schools 

eat the meals served to them which indicate that there is no problem related to 

caste in rural and urban schools. 
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The reason may be that generally, the cooking staffs appointed by the Gram 

Pradhan for preparing mid-day meal in the rural schools is selected after the 

consent of the villagers and the teachers of the school. While in urban areas Often, 

there may not be any caste related problems because teachers try to cultivate in 

their students the feeling of respect for others and dignity of labour.  Moreover, the 

students themselves may not be encountering any caste biasness by the teachers of 

their school. 

Conclusion: 

This present study leads to the following conclusions: 

 Both rural and urban schools have similar problems of funds which is 

neither regularly and timely released nor is enough for buying cereals of 

having transportation. However, both get the specified amount. 

 The infrastructural facilities are satisfactory in rural as well as urban schools. 

 The availability of manpower in rural as well as urban primary schools is up 

to the mark but the disbursement of salary is neither regular nor fair at both 

places. 

 The supply of meals in rural schools is much more regular than that of urban 

schools. 

 The distribution of meals at both the places is judicious except the problems 

of indiscipline faced by the teachers during distribution. 

 The rural teachers had to face additional responsibilities and they find this 

scheme as burden. 

 The teachers of both the places are in favour of continuing this scheme. 

 The rural students receive better quality of food in comparison to the urban 

students. 

 The parameters of cleanliness in both rural and urban schools are not 

followed by teachers. 

 According to views of the students, the distribution of meals is judicious at 

both the places. 

 The meals of both rural and urban schools neither have variety nor served 

according to the prescribed menu. 

 There is no problem related to caste in rural and urban schools. 
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Abstract 

A paradigm shift in the form and  structure of education from traditional ways of 

teaching to modern methods has not only altered the scenario from inactivity on 

the part of the students  to  a participative approach with  inquiry at its core but at 

the same time puts forward a lot of expectations from the teaching learning 

process.  Consequent change have been witnessed in the role of language  from  

being a tool of instructions  to being a medium of expression  and  a medium of 

communicating   thoughts in the construction of knowledge. This change in the role 

of language has led to the emergence of the concept of 'language across the 

curriculum'(LAC) .The present paper examines various principles of  the LAC with 

reference to our education system .It further points out the importance of the 

approach in classroom discourse ,difficulties in its practice and also suggest some 

measures  for its successful observance. 

Introduction 

A paradigm shift in the form and  structure of education from traditional 

ways of teaching to modern methods has not only altered the scenario from 

inactivity on the part of the students  to  a participative approach with  inquiry at its 

core but at the same time puts forward a lot of expectations from the teaching 

learning process.  Consequent change have been witnessed in the role of language  

from  being a tool of instructions  to being a medium of expression  and  a medium 

of communicating   thoughts in the construction of knowledge. Language is central 

to most of events and activities that happens in classroom. Specific purposes which 

language serves in a classroom relates to explanation of concepts , posing of  

questions , discussing of ideas on teachers part and understanding and interpreting 

different layers of meaning ,constructing  meaning based on different sources of 

information, composing meaning through logical structuring and networking of 

concepts into appropriate utterances on the part of students. Indeed, one is hard-

pressed to think of any significant school activities that do not involve language in 

some way. Now students have multiple opportunities to apply their knowledge of 
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languages in a variety of curricular contexts, not just within the traditional 

language classroom. This shift in the role of language in the school curriculum   

has given rise to the concept of Language across the curriculum. 

           "Language across the curriculum"(LAC) has nowadays become familiar 

phrase in the academic and pedagogic discourse. It relates to linking different   

forms and dimensions of language within the school. The idea is captured in the 

phrase "using language to learn, learning to use language."The approach integrates 

language learning with the content learning. It acknowledges that language 

education not only takes place in specific language subjects such as in first 

language education and in second language education but extends its scope in non-

linguistic subjects too. In other words   language plays a crucial role in each and 

every subject and in all types of learning activities across the whole curriculum. 

Origin of the approach Language across the Curriculum: 

  LAC is not a new concept; traces of its origin can be located in 1970's of the 

last century. The approach shares a philosophical and pedagogical foundation with 

Writing across the Curriculum and other “across the curriculum” movements that 

gained popularity in the 1970s and 1980s, in that it emphasizes a means of 

communication in the creative and active understanding of course content. The 

theoretical basis of language across the curriculum derives largely from the 

Bullock Report, Swann Report and the work of people like James Britton Nancy 

Martin and Douglas Barnes. The approach finds its concrete origin in Great Britain 

and received formal recognition with the publication of the report entitled 'A 

Language for life' (1975) commonly known as the Bullock Report. One of the key 

recommendations of the report is that: 

 "Each school should have an organized policy for language across the 

curriculum, establishing every teacher's involvement in language and reading 

development throughout the year of schooling"(p.514) 

Following the lead of the Bullock Report (1975) publication of the Ministry 

of Education (Ontario) guidelines for English at the Intermediate and Senior levels 

insists that the school principal "recognizes the role that language plays in all 

areas of the curriculum and provides the initiative for a school language policy.' 

The Senior Guideline notes that "In all subject areas, the use of language involves 

the student in the formation of concepts, the exploration of symbols, the solving of 

problems, the organization of information, and interaction with his or her 
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environment. Teachers need to recognize and reinforce the central role of 

language in this learning process.' 

A decade later the Swann report emphasized "Unless there is school language and 

learning policy across the curriculum there will be wastage of efforts and often 

confusion"(DES 1985:419) 

Eight modes of human activities involving language:  

LAC sees language on a broader spectrum ,it no longer consider the scope of 

language use  narrowly  as the domain of first language and confined to the 

conventional four  modes of language viz. listening, speaking ,reading  writing 

rather the approach emphasizes that language is more than  mere  verbal 

communication skills including  non-verbal ways of expressions as well. LAC 

approach involves the following eight types of activities. 

 Listening: comprehending oral input/intake 

 Speaking: constructing meaningful utterances 

 Reading: understanding written texts 

 Writing: producing written texts/discourse 

 Viewing: attending to visual signs/information 

 Shaping: using visual means of expression 

 Watching: attending to the movements 

 Moving: using the whole body / person 

 

The Basic Tenets of LAC: 

1. Language is more than a surface structure; it develops mainly through its 

purposeful use. The entire school as an environment influences students' 

language development. 

2. Language and learning are interdependent. Learning often occurs through 

speaking or writing as much as shaping and moving. Language plays a key 

role in virtually all school learning. 

3. Language use contributes to cognitive development .It is a prerequisite for 

cognitive development. 

4.  Language is the manifestation of thought. Language is a medium for 

reflecting learning. 
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The basic tenets of LAC have been analyzed in context of their relevance and 

significance in the modern education system.   

1. Language Develops Through its Purposeful Use: 

A key principle of the Bullock Report, that "language has a heuristic 

function; that is to say a child can learn by talking and writing as certainly as he 

can by listening and reading."  directly implies  that language development at all 

levels — informal, problem-solving, and academic — should be fostered through 

use and through purposeful, deliberate conversation between teacher and students. 

Reading and writing must be taught both as specific curricula and integrated into 

each and every subject area. Teaching and learning to be more effective should not 

be based solely on facts but on  learner’s active engagement and free expressions 

of his ideas and viewpoints. Teaching any subject should include deliberate use of 

linguistic skill as it enhances students language development . A  language policy 

which severely restricts pupils' language use in the classroom impedes both 

language development and learning  of  many students. Classroom structure that do 

not accept and  pay due consideration to the purpose of using language for social, 

educational and cultural function deprive students from connecting their personal 

world with the world of school, so one major function of a school language policy 

is to bring such limitations to teachers' conscious awareness for examination and 

possible change.  

It is for the teachers to make extensive provisions to employ the four basic 

skills of language in their curriculum so as to enhance the students’ language 

development and consequently their cognitive development. Developing 

competence in the language(s) of instruction should be a metagoal of all 

educational activity throughout the school day. Whether instruction is bilingual or 

monolingual, literacy is the most fundamental competency necessary for school 

success. School knowledge, and thinking itself, is inseparable from language. 

Everyday social language, formal academic language, and subject matter lexicons 

are all critical for school success as well as for overall success in society. In fact, 

writing is seldom encouraged and sometimes not permitted .When students cannot 

write; they are robbed not only of a valuable tool for expression but of an 

important means of developing thinking and reading skills as well. 

2. Language and Learning: 

Language plays a vital role in learning of a subject. In fact language and 

learning are closely related concepts. Students learn in language, therefore if their 
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language is weak, so is their learning. Language plays a significant role in making 

the students understand the subject thereby assisting their learning of the concepts. 

Learning is dependent on language i.e. language serves as the medium for 

learning in the absence of which expressions of learning cannot be ascertained  but  

language needs a context without which it cannot be learnt which is provided by 

the subject content .In fact language and learning are interdependent .  

LAC focuses more on learning than on teaching. Ontario Ministry of 

Education, Canada (1984) Statement of  policy that "Language plays a central role 

in learning. No matter what the subject area, students assimilate new concepts 

largely through language, that is when they listen to and talk, read and write about 

what they are learning and relate this to what they already know."  

The prevalent  ways of using language in school discourse, such as ways of 

asking and answering questions, challenging claims and using representations are  

of immense importance in structuring and enhancing students  learning of various 

concepts. Thus encouraging all teachers to participate in developing and practicing 

a school language imply developing a “learning“ policy. 

Psychologists and philosophers  insists that when talking in groups  pupils 

can learn a great deal from each other .Classroom talk creates more opportunity 

and flexibility for students to contextualize and assimilate new information.  

Vygotsky an eminent psychologists  explains the interaction between learning and 

development, through  the concept of the zone of proximal development (ZPD) .He 

defines ZPD as ‘the distance between the actual developmental level as determined 

by independent problem solving and the level of potential development as 

determined through problem solving under adult guidance or in collaboration with 

more capable peers’  Zone determines the level of learning in a classroom which  

in turn depends on ‘face-to-face interaction mediated by speech’ in classrooms. 

Vygotsky’s claim  speech plays a critical role in children’s learning in the ZPD . 

Compatible and complementary to Vygotsky’s theory, Halliday also argues 

that discourse plays a central role at all levels of education.  Vygotsky stresses 

more in the ways language influences mental functions and how language 

functions inner speech, while Halliday pays more attention to ‘language in its 

social uses’.  His functional approach contributes to establish some general 

principles about the use of language. He points out  the following functions of 

language use-the ideational function of language serves for the expression of 

context; the interpersonal function works when language is used as a means of 

interference into the speech event; textual function enables language to make links 
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with the  internal organization of sentences and its meaning. These functional use 

of language  help in socialization  and thereby  contribute a lot in learning new 

concepts and dimensions of society. 

3.Language :A Prerequisite for Cognitive Development: 

LAC  links language  not only  to learning but  to  the thinking process as 

well. Goal of LAC is to develop  linguistic skills  as a means to augment 

conceptual literacy, solving cognitively demanding tasks in a more and more de-

contextualized manner.  Illustrating   how thinking and  language are related the 

Bullock Report  remarks two key points of general agreement (a) that higher 

processes of thinking are normally achieved by the interaction of a child's language 

behaviour with his other mental and perceptual powers; and (b)that language 

behaviour represents the aspects of his thought processes most accessible to 

outside influences, including that of the teacher.  

By extensive use of  lectures and audio-visual presentations, short-answer 

recitation sessions, workbook exercises,  note-taking, and objective tests  students 

language use in the class is generally  restrained by the  teachers but unfortunately, 

such teaching methods deprives students of two major means of learning- talking 

and writing, which not only limit the students expression and participation in class 

but at the same time it may result in limited intellectual growth as well. Teachers 

should promote extensive language use by the students through various means as 

constant exercise of productive language skills scratches the cognitive structures of 

mind thereby influencing and promoting thinking powers. Development of 

receptive language powers also influences thinking  if the students are trained in 

active listening and attentive reading.  

 In this context Vygotsky argues that thinking originates in social interaction 

– that discourse between people is internalized as individual cognition. There are at 

least three ways in which internalized talk can advance thinking. First, language is 

a cognitive resource  by being exposed to and participating in certain ways of using 

language, one becomes a “fluent speaker” of that language, able to use and 

understand its key concepts and expressions .Second, through talk participants are 

exposed to alternative voices and perspectives that challenge or elaborate their own 

world-view. Third, habitual interactional patterns – e.g. providing all participants 

opportunity to voice their views, demanding and providing justification for 

arguments, questioning assumptions, clarifying concepts, and so on – are 

internalized as habitual ways of thinking.  
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4.Language Represents our Thoughts: 

Language represents our thoughts. Whatever we think is exposed through 

our expressions.  As James Britton points out , language is "the exposed edge of 

thought."  Productive skills like speaking and writing  reflects the thinking process 

that is taking place. It is for the teacher to provide  encouragement to students 

through various linguistic exercises to express themselves .Such exercises will help 

the teachers to understand the level of students understanding, where he is finding 

it difficult to relate. The curriculum should at the same time ascertain inclusion of 

such measures  like construction of passages ,stories ,reflecting on  social political 

issues and embarking on their suggestions ,providing solutions to the prevalent 

social, economic, political and  cultural  problems .This exercise will not only  

assist in knowing students level of thinking  but will also help in coming up with 

different ideas to solve the burning problems. It  may also help in diagnosing   

divergent thinking and identifying  creative minds. 

Importance of the approach  in Classroom Discourse:    

The approach  lays emphasis on  improving language proficiency in all 

subjects-  as each subject area has both similar language to other areas and its own 

specific language usage and style-  in order to enhance students’ learning  

outcomes. The classroom is an authentic social environment which provides plenty 

of opportunities for the genuine use of language. The language used by the teacher 

in the classroom  provides exposure to real language use. No matter what the 

subject area, students assimilate new concepts largely through language, that is 

when they listen to and talk, read and write about what they are learning and relate 

this to what they already know . 

               Extensive research in conventional patterns of classroom discourse  

generally found relatively consistent patterns in the  class teaching .Classroom 

interaction was dominated by the teacher exercising excessive control over the 

activities of the students , resulting in restricted  use of pupil talk much less than 

the teacher, for shorter durations and in most cases only in response to teacher 

prompts. Whole class discourse is typically structured in Initiation-Response-

Evaluation (IRE) cycles: teachers initiate topics, primarily by asking predictable, 

closed questions that test pupils’ recall of previously transmitted information; 

pupils respond with brief answers; and teachers evaluate pupil responses, praising 

correct answers. This indicates  that there are several unstated but powerful  rules 

which seem to control the classroom discourse .Governed by such rules language 
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policies in   classrooms imply students to learn by listening and reading, rather than 

by speaking or writing , to be quiet unless given  the permission to speak, to ask 

very few questions about the subject, to  write down only the words and ideas 

given to them by the teacher or the textbook. But now in the changed scenario with 

the shifting of the focus towards interactive teaching learning process the role of 

language in class discourse  has gained tremendous momentum . Students from 

being passive listeners are guided and directed to become active participants in 

classroom interactions .  

With the acceptance of the importance of social interaction in cognitive 

development the scene of classroom discourse has altogether changed. Language       

is extremely important for- qualifying learners  so that they can function well   in 

not only  school  but also in academic settings ; developing basic thinking and 

communication skill  vital for their personality development and their  performance 

in future life . Vygotsky asserts the primacy of social interaction in human 

development:  "Every function in the child's cultural development appears twice: 

first, on the social level, and later, on the individual level; first, between people 

(interpsychological) and then inside the child (intrapsychological)... All the higher 

mental functions originate as actual relations between people. (Vygotsky, 1978, p. 

57)  

Thus the approach  encourages the use of curricula which promote the right 

interpersonal skills, cultural sensitivity and communication and language abilities . 

It at the same time focuses  that language development is the responsibility of all 

teachers across the school whether teaching languages or any non linguistic 

subject. 

Difficulties in Practice: 

Though the  concept  of 'Language  across Curriculum'  has many 

advantages and is highly  appreciated by the academicians but it has still to travel 

long to find its place in actual education system.  Our education system is still not 

structured on lines which can accommodate the LAC principles. It is hardly 

practiced in the classroom  owing  to the pressure it exerts on the faculty and 

students and the competencies required for its observance. 

Pressure on Faculty and Department: 

LAC makes unfamiliar demands on faculty. Our inability to break  out of the 

rigid boundaries of the various  subjects to which our teachers are usually 
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accustomed puts a lot of pressure. The long-standing separation of the study and 

use of languages from the rest of the curriculum makes it difficult for the faculty to 

adapt the approach. Non-language faculty may fear that the educational purposes 

of their courses will suffer with the addition of an LAC component. Language 

faculty may fear that the inculcation of high-level language skills will suffer when 

LAC puts languages into the service of specialized study outside of the literary, 

cultural, and linguistic domains . LAC  demonstrate how subject  boundaries can 

be made to dissolve  but accepting and implementing such strategies exerts 

pressure of completing  the syllabus on time. 

Pressure on Students: 

Students likewise may have difficulty fitting LAC into their conception of 

how to structure their  education. Even the native speakers  lack confidence in their 

ability to apply intermediate-level language skills to good academic purpose, they 

see little potential payoff for taking the LAC plunge. Beside the approach requires 

the students to be competent  in language skills enumerated as under - 

Language Competencies Required: 

Language competencies required for the implementation of the approach are 

generally classified as under- 

 Understanding/interpreting different layers of meaning  i.e. constructing 

meaning based on different sources of information 

 Composing meaning through logical structuring and networking of concepts 

into appropriate utterances and texts 

 Interacting in the negotiation and joint construction of subject specific 

meaning 

 Production of own texts in a variety of ways by means of reflecting and 

evaluating own learning process 

These skill at times  are very difficult  for the average students to acquire  and 

thus serve as a problem for the practice of the approach in education system.  

Suggestions to Implement the LAC approach: 

      Here are some suggestions which may assist in successful observance of the 

approach. 

 Avoid Verbosity: We need to find ways of helping pupils without putting 

words in their mouths. The teacher should not expect  to elicit from them 

verbatim repetitions of  the lesson taught  rather he should ensure  that pupils 
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engage in a struggle to formulate for themselves their present understanding. 

Encourage students to use content vocabulary to express their understanding. 

 Encourage Discussions: Discussion is an essential part of the process of 

making the students express out their understanding of the concept. Many 

school activities should he carried out by small groups which can use their 

talk to move towards understanding by means which are not present in the 

normal teacher-directed classroom. Interacts with students in ways that 

respect students’ preferences for speaking that may be different from the 

teacher’s, such as wait-time, eye contact, turn-taking, or spotlighting. 

Provides frequent opportunity for students to interact with each other and the 

teacher during instructional activities. 

 Practice in Written Work: Written work demands the teacher's attention 

and interest more than usual . Prior and exclusive attention  to spelling, 

punctuation and correctness  will assist the students  to express easily their 

feelings and the message itself . The teacher should assists written and oral 

language development through modeling, eliciting, probing, restating, 

clarifying, questioning, praising, etc., in purposeful conversation and 

writing. 

 Language for Learning: One of the major functions of language... is its use 

for learning: for trying to put new ideas into words, for testing out one's 

thinking on other people, for fitting together new ideas with old ones, and so 

on, which all need to be done to bring about new understanding. These 

functions suggest active uses of language by the pupil as opposed to passive 

reception.  

 Practice in Listening: Students should be given practice in listening by 

making some students talk about familiar topics such as home and 

community and  others to responds to students’ talk and questions  making  

changes during conversation. 

 Subject-Specific Communicative Competence: Developing language 

skills for academic purposes with respect to  all  subjects  both specifically 

and in general. Reading Comprehension should be promoted  as a basis for 

all other linguistic and cultural skills. 

Conclusion: 

A language policy which severely restricts pupils' language use in the 

classroom impedes both language development and learning for a great many 

students.  
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Based on this belief  a school language policy  should be governed by the 

notion of  broadening teachers'  knowledge  and skill in language use. By focusing 

on the teaching and learning of language within a subject, the teacher  can  

improve the students’ performance not only in their respective  subject but also his 

performance in general. By giving the students exercises based on  four basic 

competencies of language i.e. Listening, speaking, reading and writing  a teacher 

can assist the students to learn the subject .  Experienced teachers know that it is 

essential to teach their students how to ‘answer’ the types of questions they are 

likely to find in their exams. As it is explicit that one of the major functions of 

language... is its use for learning: for trying to put new ideas into words, for fitting 

together new ideas with old ones or creating new frames to incorporate some ideas 

so as to make understanding possible. These functions suggest active uses of 

language by the pupil as opposed to passive reception. A 'language policy' is more 

accurately described, therefore, as a 'language and learning policy' Thus by 

understanding and working with the LAC concept, teachers across disciplines will 

thus be improving students learning within their own subject while also supporting 

the efforts of the whole school to improve language proficiency 
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Abstract 

“Higher education appears to be purposeless and irrelevant in the changing 

context of Indian society. It has to be meaningfully geared to well-defined 

objectives in the areas of social change and national development. Quality-wise 

what we teach in our universities is by and large obsolete. A major thrust is needed 

to encourage excellence without denying justice to the underprivileged. Our 

endeavor should be to develop trained competence through the system of higher 

education. At the same time we shall have to provide channels of education for 

self-fulfillment.” (S.C.Dube.1975).  

Long before in 1975 these were the words of Prof. S.C Dube which is 

equally pertinent in today’s scenario. Nothing has been changed in so many years. 

In future, India will be one of the largest education hubs. But, India has failed to 

produce world class universities. According to the University Grants Commission 

(UGC), India needs 1500 more universities with adequate research facilities by the 

end of the year 2015 in order to compete in the global market.  Debates on world 

university rankings are extremely lively in all the countries. While the USA and UK 

are very favorably placed in terms of global ranking of universities, there is 

concern in many of the countries in the world that their own universities do not 

appear on the list. The overall scenario of higher education in India does not 

match with the global quality standards. Hence, there is enough justification for an 

increased assessment of the quality of the country’s educational institutions. 

Present paper discusses not only about the three essential steps of quality 

maintenance, quality management and quality assurance but also about how to 

move on these steps to achieve total quality in education. It also illuminates on the 

quality assurance mechanisms adopted in some other countries like USA, UK, 

Brazil, Pakistan and China together with the mechanisms and strategies adopted 

in India. 

Introduction 

Quality driven educational institutions can trigger social and economic 

change at the national and global levels. As said by Audrey Hepburn, “A quality 
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education has the power to transform societies in a single generation, provide 

children with the protection they need from the hazards of poverty, labor 

exploitation and disease, and give them the knowledge, skills and confidence to 

reach their full potential.” 

The quality issue in our higher education system is not new. In the year 

1975, in the concluding session of the seminar on Higher Education, Social 

Change and National Development, held under the Joint Auspices of the Indian 

Institute of Advanced Study, Simla and the Indian Council of Social Science 

Research, New Delhi, Dr. Kothari rightly expressed that the difficulty is not the 

lack of diagnoses and remedies of the problems of higher education which are well 

known and on which there is considerable agreement; the real problem is how to 

bring about social change for which there is no technical solution. In this 

connection, Dr. Kothari said that selective admission, for example, could be 

enforced either by compulsion by the government or by moral pressure and neither 

of the alternatives offered an easy way out. Dr. Kothari also highlighted the fact 

that output of university degrees was doubling every five years and the rate of 

increase of degrees awarded was four times faster than the rate of increase in jobs. 

Therefore, there is the need of employing university graduates in unconventional 

sectors. Ways must be found of relating education to the needs of the communities 

and more important, to the demands of national development. The universities 

could make their contributions in several ways. He mentioned specifically the need 

for breaking barriers between departments in the universities and between the 

universities and the world of work to ensure contact with the communities around 

them. 

After about forty years in 2015 the condition of our higher education system 

is the same. We are dealing with the same problems, struggling through the same 

issues and debating about the same solutions and remedies. A great deal appears to 

be wrong with higher education in India. The situation is deteriorating so rapidly 

that today we have come to a point where universities and colleges are not in a 

position to offer even nominal education. Several seminars, conferences, 

committees, and commissions dealing with problems of higher education have 

examined in detail the problem of quality in higher education system, their 

coordination, and improvement. But the basic questions relating to the 

deterioration of the quality of students, of academic supervision and of teaching, 

and inadequacies of coordination of standards continue to exist. The irony of 

Indian higher education is that it is a victim of manipulation by people who are 
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either alien to the life and ethos of Indian society or are isolated from them.  The 

quality improvement programs, needed so urgently, are progressing at snail’s pace. 

We have good ideas and good intentions; what we lack is the capability to translate 

them into action. 

Looking at the higher education system of our country and its quality issues 

certain questions automatically arises- 

 Has the Higher Education become a ritual without meaning or purpose? 

 Is the present dispensation seems to afflict the afflicted and comfort the 

comfortable, to penalize the poor and reward the rich?  

 Is the present curriculum fits a boy for admission to a college and unfits him 

for everything else? 

 In trying to protect the structure are we not sacrificing something equally 

important, viz., the productive capacity of our young men and women? 

 Is it too much to expect that the higher education system can become 

instrument of change when the instruments of education are themselves 

faulty or inadequate? 

Discussing about bringing quality in our higher education system we must 

think about Total Quality Management of the institutions which can be basically 

divided into three steps- Quality maintenance, Quality management and Quality 

assurance. It is necessary for our higher education system to deal with all these 

three steps one by one in order to bring quality in itself. 

Vision: 

Vision is the backbone of institutional development. Missions and goals are 

deduced out of the vision. The first step of Quality maintenance in higher 

education can be achieved when there is proper establishment of quality aspects 

and values regarding higher education system. The factors dealing with the 

establishment and the maintenance of quality in higher education are necessary to 

be discussed. There are internal and external factors which are responsible for 

quality establishment as well as maintenance. The state and the society come under 

the external factors and the Vice Chancellor, Registrar, teachers and the students 

are the internal factors. Therefore it is highly imperative that these entities of 

higher education have clear and accurate views, ideas and the concept regarding 

the higher education. 

In contrary to this, these important entities and factors of quality 

establishment and quality maintenance are carrying distorted and blurred ideas 
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regarding higher education. The Higher Education has become a ritual without 

meaning or purpose. The massive expansion of higher education systems is 

accompanied by a concern over quality because many believe that massification 

has led to its deterioration. When the instruments of education are themselves 

faulty or inadequate, it is too much to expect that they can become instruments of 

change. Undoubtedly university education is meant for those who are properly 

equipped for receiving and assimilating it. The university is not and should not be a 

job hunting corporation. The aim of university education is to mould the mind and 

character into efficient instruments for the discovery of goodness and the search 

for truth. Only those who value education for its own sake are fit recipients of 

university education. Almost everywhere else, a university is essentially a centre of 

advanced teaching and research. In our country, the distinction between the higher 

and lower levels of education has got blurred. According to the definition of higher 

education which is now current, the number of students at this level is 3.5 million 

today and will be over five million in another three or four years. In view of the 

fact that enrolments in the USA are shrinking, there should be nothing to marvel at 

the fact that by the end of the decade, India would have the highest enrolment at 

the tertiary level in the world. This would not be, by any stretch of imagination, a 

tribute to our love of learning, but evidence of our looseness of thinking and 

organizational structure. It is evident in the present scenario that students come to 

college not necessarily because they are interested in what is called higher 

education. They do so basically because nothing worthwhile can become available 

to them unless they have a college degree. The situation has become so difficult 

from the point of view of employment that, broadly speaking, something like half 

of those who graduate fail to find any job.  

Higher Education system is facing a crisis of numbers, relevance, identity 

and finances. The prominent reason behind this is lack of academic relevance to 

the world of work, shortage of good faculty members and lack of appropriate 

infrastructure. The aspirations and outcomes of these institutions in different 

categories (research focused, career focused and social value institutions) need to 

be well understood and linked to productive gains to society at large. The trend 

noticed in the university system is the almost complete isolation of the universities 

and collegiate from the community around them. It is extremely disheartening to 

see the lack of identification of the university institutions with, and a near 

alienation of these institutions from, the life of the community. In present time if 

you ask students about their university, only a small percentage of students will be 
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able to show their gratitude towards it and the large part of them take it only as a 

degree giving institute. No felling of belongingness is in their hearts which 

gradually results in disconnecting them completely from this place of learning. 

Very few people in the society are aware of the importance of universities in their 

life as well its place in the development of whole nation. To change it requires 

radical social change and not merely a renovation of academic thinking. Therefore, 

for establishment of quality it is important to first fight with these and many more 

distorted ideas in the context of higher education in our system and come up with 

broad, open, progressive, real and contemporary ideas. The first and the foremost 

thing to do is to formulate/ reformulate the vision and mission of the university / 

college in the light of new millennium needs.  Well stated and shared mission 

works as lintel among the team members. A mission is an important input to team 

building.  

Authority and Accountability: 

Quality management has been defined as a ‘set of concepts, strategies, tools 

and beliefs, etc. which are aimed at improving the quality of products and services 

reducing the waste and saving costs.’ (Navaratnam and Connor, 1993). In order to 

bring quality there is need to manage the quality prospects of higher education 

properly. For this purpose it is important to understand that educational system is a 

complex system as it involves human beings as input to and output from the 

system. Students are the input and customers too. Students directly receive the 

teaching services and hence are the customers of the teacher, whereas the faculty 

and the institute’s administrators are the suppliers of the services. Continuous 

improvement, which alone sustains quality, is assured not only by external inputs 

alone. They have a limitation if they are incompatible with internal processes and 

fail to compliment them. Therefore, for the management and promotion of quality 

in the institute of higher education three important points are to be focused upon –  

a) Role of authority 

b) Accountability at every level of the system 

c) Well defined work and responsibilities 

Quality of an institute will sustain and develop under rule of authority. 

Through a powerful authority it will ensure that all the work and responsibilities 

are carried on effectively. It is equally essential that all the stakeholders obey that 

authority and work under it as one complete team. Accountability should be fixed 

at every level which means whether it is a student, teacher or even Vice 
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Chancellor; all are answerable for their work, responsibilities and performances. 

Quality management is not the burden of any one person in the system it has to be 

equally shared in the form of well defined work among all. Students are given their 

work in the form of the assignments to be submitted and their academic 

performance and they are strictly accountable for it. Teachers are allotted classes 

and are accountable for their various tutorial works as well as for upgrading their 

scholastic achievements. Similarly administrators are equally briefed with the 

expected duties to be performed by them and they are accountable for their 

administrative role and responsibilities. Thus, at each and every level when all 

become committed and are also checked by strict supervision and control quality is 

bound to flourish. Sharma. Saroj (2015) states that the synergistic relationship 

among the students, teachers, management, parents, public, government and the 

production system is essential to achieve an enduring multiplier effect on quality 

enhancement. If a nation is to be competitive in the world marketplace of the 21
st
 

century, it must have well-managed educational institutions that can meet the 

needs of all their clients (industry, government, parents, and students) with service 

of highest quality. 

Quality being a continuous journey involving everyone, the leader in quality 

institution invests on capacity building and empowering the staff. Many 

universities do not have an effective system of performance appraisal of their staff. 

Unless there is self-assessment, student evaluation of the teachers, peer-evaluation 

and evaluation by superiors and effective use of that evaluation, we will not be able 

to make enough progress. For the management of quality the drawbacks and the 

weaknesses have to be rectified.  

Assurance: 

Quality management in Indian context is not enough. Mere accountability 

will not suffice to the quality assurance. If the punishment for its breakage is not 

fixed, quality management will surely fail. Thus, here comes the importance of 

adoption of quality assurance measures in the higher education institutes. Just like 

branded companies give assurance of their products, universities and other higher 

educational institutes should give assurance of their services (teaching, research, 

extension of knowledge and supplying of educated manpower to the society) and 

of their  product i.e, providing knowledge. Rao. J.P. (2014) indicates that one of 

the important reasons for poor quality in our universities and other higher 

education institutes is lack of quality consciousness. In fact, several private college 
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managements do not have any idea about quality maintenance and its 

measurement. Even the frontrunners, like Harvard University, are focused on 

quality improvement. Their QA/QI (Quality Assurance/ Quality Improvement) 

programs go beyond mere compliance and gives emphasis to improving efficiency 

and providing ongoing support, education and study management tools, and best 

practice recommendations. All countries therefore are seeking an effective national 

framework for academic quality assurance. Most countries, both developed and 

developing have instigated national qualification frameworks and have established 

external quality assurance (EQA) mechanisms.  EQA can ensure a threshold level 

of quality across institutions and can strengthen accountability in terms of learning 

outcomes in higher education.  

Many countries have established internal quality assurance (IQA) 

mechanisms at the institutional level. IQA mechanisms help in complying with the 

requirements of national EQA agencies or regulatory bodies, on the one hand, and 

in responding to the requirements for internal quality monitoring and management 

on the other. More importantly, IQA systems can address issues related to 

teaching-learning more effectively than an EQA system can. The IQA mechanisms 

today typically comprise self-assessment and evaluation of units, monitoring and 

review of academic programs, carrying out student surveys on teaching 

effectiveness, student and staff satisfaction surveys and analyzing student progress.  

The new forms of accountability measures in the context of quality 

assurance include student engagement surveys, assessment of learning outcomes, 

labour market observations, rankings and benchmarking. The mechanisms 

employed by different countries to assure quality vary. The National Evaluation 

System of Higher Education (SINAES) in Brazil was established by federal law in 

2004. It is based on three main components: institutional, program and 

undergraduate student proficiency evaluation. The learning outcomes assessment 

test (ENADE) is developed and administered by the National Institute for 

Educational and Pedagogical Research (INEP). The results from ENADE are used 

to evaluate study programs offered in the universities. The main use of SINAES’s 

results has been in regulatory and accreditation procedures regarding the private 

sector in higher education. Such regulatory process has become all the more 

important owing to the proliferation of for-profit private institutions. 

Funding bodies have a statutory obligation to ensure that the higher 

education they fund is of good quality. There is an independent body, the Quality 

Assurance Agency for Higher Education (QAA), which reviews and reports on 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 74 
 

how well UK universities and colleges set and maintain their academic quality and 

standards, and supports these institutions through enhancement activities. All 

universities and higher education colleges in the UK subscribe to the QAA. Its 

reviews take a slightly different form in different parts of the UK, but include 

making regular visits to HEIs and Further Education (FE) Colleges offering higher 

education. 

The US system of accreditation and quality assurance is characterized by 

decentralization and autonomy. The primary system for institutional accreditation 

comprises six regional accrediting agencies established in 1885. The institutions 

are not required to obtain accreditation by a regional agency; it is voluntary. 

Institutions are subject to periodic review by their accrediting body, but they are 

evaluated based on goals and assessment criteria they themselves establish. 

Reviews are conducted by faculty and administrators from other member 

institutions, which means that the system as a whole is self-directed and self-

administered. In Pakistan, quality assurance operates through quality assurance 

cells established at the institutional level. Quality assurance in Russia appears to 

focus on attaining European standards. With the rapid expansion of the system in 

China, there is also a major concern about the declining quality of higher 

education. The government initiated several steps from 2002 onwards to strengthen 

higher education quality in the country. Quality assurance mechanisms are 

operating more effectively in USA and UK. 

The US system of accreditation and quality assurance is characterized by 

decentralization and autonomy. The primary system for institutional accreditation 

comprises six regional accrediting agencies established in 1885. The institutions 

are not required to obtain accreditation by a regional agency; it is voluntary. 

Institutions are subject to periodic review by their accrediting body, but they are 

evaluated based on goals and assessment criteria they themselves establish. 

Reviews are conducted by faculty and administrators from other member 

institutions, which means that the system as a whole is self-directed and self-

administered. 

Unfortunately, the seriousness of getting accredited is not felt by majority of 

the institutions in higher education. Thus, progress in accrediting institutions is 

very slow in India. The Twelfth Plan showed that only about a third of universities 

and about a fifth of colleges had been accredited by 2012. India has multiple 

regulatory bodies, and each of these has its own quality assurance mechanisms. 

However, the most important quality assurance mechanisms- covering a large 
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number of institutions –are the National Assessment and Accreditation Council 

(NAAC) and the National Board of Accreditation (NBA). The NAAC was set up 

by the University Grants Commission (UGC) in 1994 to accredit universities and 

institutions of general higher education, and the NBA was established by the All 

India Council of Technical Education (AICTE) in 1994 to accredit programs in 

technical education. The NAAC accredits institutions and certifies their 

educational quality based on seven criteria. It classifies institutions on a nine-point 

scale.  

In pursuance of its Action Plan for performance evaluation, assessment and 

accreditation and quality up-gradation of institutions of higher education, the 

National Assessment and Accreditation Council (NAAC), Bangalore proposes that 

every accredited institution should establish an Internal Quality Assurance Cell 

(IQAC) as a post-accreditation quality sustenance measure. Since quality 

enhancement is a continuous process, the IQAC will become a part of the 

institution’s system and work towards realization of the goals of quality 

enhancement and sustenance. The prime task of the IQAC is to develop a system 

for conscious, consistent and catalytic improvement in the overall performance of 

institutions. For this, during the post-accreditation period, it will channelize all 

efforts and measures of the institution towards promoting its holistic academic 

excellence. 

IQAC will facilitate / contribute: 

 Ensure heightened level of clarity and focus in institutional functioning 

towards quality enhancement  

 Ensure internalization of the quality culture. 

 Ensure enhancement and coordination among various activities of the 

institution and institutionalize all good practices. 

 Provide a sound basis for decision-making to improve institutional functioning. 

 Act as a dynamic system for quality changes in HEIs. 

 Build an organized methodology of documentation and internal 

communication.  

IQAC may be constituted in every institution under the Chairmanship of the 

Head of the institution with heads of important academic and administrative units 

and a few teachers and a few distinguished educationists and representatives of 

local management and stakeholders. 

The composition of the IQAC may be as follows: 

1. Chairperson: Head of the Institution 
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2. A few senior administrative officers 

3. Three to eight teachers 

4. One member from the Management 

5. One/two nominees from local society, Students and Alumni  

6. One/two nominees from Employers /Industrialists/stakeholders 

7. One of the senior teachers as the coordinator/Director of the IQAC 

It seems these cells mostly collect data on various aspects related to 

teaching-learning and prepare reports. The effect of these IQA cells in monitoring 

and improving quality needs to be examined closely. There is a need to strengthen 

IQA cells and improve teaching-learning in higher education in India, especially 

since there are large and wide variations in quality between institutions. NAAC has 

revised the Guidelines for the Creation of the Internal Quality Assurance Cell 

(IQAC) and Submission of Annual Quality Assurance Report (AQAR) in 

Accredited Institutions. The revised guidelines came into effect from 1st January 

2014.  

Implementation: 

Among the various stages of struggle and adoption of quality, selection and 

implementation of the appropriate strategy is the real stage where quality is 

achieved. In other words, implementation implies conversion of each of the 

planned and expected items into action. Thus, the subsequent stage would be 

actually carrying out the activity planned through different strategies and models.  

ISO 9000: 2000- 

The International Organization for Standardization IOS now named ISO 

issued Quality System Management Standards in 1857. The ISO 9000-2000 

certification indicates that the organization is able to meet the needs of its 

customers in a systematic way. Its primary concern is product quality. Therefore, it 

focuses on stakeholders and the processes that ensure quality of strategies used to 

meet them, so far as education is concerned. It is often believed that ISO 

Certification is inadequate for an assessment of educational performance unless it 

is complemented with the content based criteria.    

TQM- 

Total Quality Management is a well tested strategy for management of 

quality in education. It has been extensively experimented in both school and 

higher education. It has been successfully experimented at micro-operations like 
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classroom instruction, staff selection, etc. as well as in macro-systems like a 

university, and mega systems like a district. Deeming claimed relevance and 

applicability of TQM in education. By all evidence, however, TQM is applicable in 

education. It is an extension and further built up on quality assurance approach. 

The emphasis is not only on managing quality at the input and process points but in 

developing a ‘quality culture’ among all employees. Unlike quality control and 

quality assurance, TQM is dynamic; it does not accept any definition of quality as 

final. Effort is to define new heights in quality and achieve it.  

TQE- 

A model of TQE is suggested for implementing TQM in educational 

institutions. The TQE approach emphasizes on quality assurance in terms of 

ensuring institutional effectiveness, customer satisfaction and accountability to the 

public. It focuses on mission-driven continuous improvement, tapping into the 

resources of the whole institution effectively. TQE requires much higher levels of 

energy and efforts and people must feel connected to TQE program, confident 

about their abilities and capable of having an impact on the system in which they 

are embedded. The focus should be on process improvement, and not on evaluation 

and outcomes. 

Whether it is through meeting standards implemented by external agencies, 

or through the self-motivated drive that leads institutions to focus on providing the 

best education for their students, quality is vital for educational institutions and for 

society at large. 

Epilogue: 

Quality and urge to reach greater heights have been a perennial human quest 

since ages in all communities, all societies and nations, in all endeavors of life. 

Quality improvement and management in education can be achieved by more than 

one way. It can be capital- intensive, infrastructure –intensive, technology-

intensive and/or human intensive. Nevertheless, there is no better alternative to 

human intensive approach to quality management in education. TQM is human 

intensive compared to other cost intensive approaches; hence it eminently suits 

Indian education. It needs a systemic thinking, a consciousness and culture for 

quality. Quality is no more a desirable element but a necessity in the competitive 

world particularly when the cost of quality can be zero. Strategies like TQM in 

Indian scenario offer an important opportunity for resource-starved educational 

institutions to improve quality without investment. It is imperative to examine 
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current state of quality and identify what is required to be done to achieve Total 

Quality Education (TQE). While no single strategy is perfect for every educational 

institution, institutions can tailor TQE programs to suit their individual 

requirements. Over the past couple of decades, quality assurance in higher 

education has become increasingly important. Higher education institutions are 

increasingly finding that they have to be accountable to their stakeholders. Apart 

from the pressures of the international markets, there are internal pressures on an 

institution to excel qualitatively. Thus, the quality of higher education is and 

should be everybody’s concern today.    
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Abstract 

Quality has become a matter of major importance for higher education institutions 

generally, but particularly for institutions involved in open and distance learning. 

Quality assurance for distance education is one of the main concerns among 

institutions and stakeholders today.  The emergence of open and distance 

education has introduced various dimensions about quality assurance in this 

environment and the inevitability of the development of some quality assurance 

principles, benchmarks and guidelines. Some think that quality assurance practices 

for open and distance education are essentially the same as those used for 

traditional education. Others argue that open and distance education tests 

conventional assumptions and hence the present mechanisms of quality assurance 

are not adequate to ensure the quality of open distance education. The present 

paper examines the concept of Quality Assurance from different dimensions and 

makes an attempt to deal with some critical issues related to quality assurance in 

Distance Education in India especially related to the parameters required to be 

observed by a Distance Education Institution to assure quality in the system from 

the point of view of its stakeholders, especially the learners.   

 

Keywords: Quality, quality assurance, distance education, Open Distance 

Learning. 

 

Introduction 

Distance education is a system of education that in which instructor and 

students have no face to face interactions rather they communicate with each other 

through distance modes of learning like correspondence through postal mail, online 

interaction through video or audio conferencing, electronic mail, radio, television, 

Internet, cable, broadband lines, fibre optics, satellite, wireless communications 

devices; or video cassettes, DVDs, and CD-ROMs, etc.    “A course is considered 

distance education when the majority of instruction is delivered through distance 

education”.   

        



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 81 
 

Quality Assurance: 

The question of what is “quality” and “quality assurance” had been asked 

and answered in a philosophical sphere globally over the decades. The concept of 

Quality Assurance is often very difficult to define and has remained rather elusive 

especially in the context of distant education where institutions have broad 

autonomy to decide on their own visions and missions. When we talk of quality it 

sometimes implies a certain relative measure against a common standard. Quality 

in education means different things to different people and perceived differently by 

various professional organisations that often use the term. Quality has to do with 

the standard of something when compared with other things. Quality control is 

therefore directed at determining the extent to which a product meets that standard.  

Thus, for example, Quality in a distance education programme could thus mean 

quality of students it produces and quality of learning processes it provides for. 

Hence it is important to have the quality indicators related to the products and 

processes involved in distance education clearly formulated. 

Open and distance learning has expanded dramatically in recent years across 

the world, across the spectrum of subject areas, and across educational levels. 

Quality assurance in distance education has received considerable attention of 

educationists as well as it has gained serious attention among stakeholders, such as 

employers of graduates and funding institutions. Quality assurance is one of the 

main issues examined by modern scholars and practitioners who operate on the 

international education and resources market. With the increasing acceptance of 

Open Distance Learning as widening access to higher education in the developed 

and developing countries, research suggests that it has become increasingly crucial 

that quality assurance processes are developed and maintained if the Open 

Distance Learning provision is to be relevant and more functional. In the context of 

Open Distance Learning, quality is best defined as fitness for purpose in 

combination with exceptional high standards, perfection and consistency, value for 

money, and transformation capabilities. Quality assurance ought to cover as such 

as curriculum design, content and delivery organization; teaching, learning and 

assessment; etc. 

Quality Concerns in India: 

  India has always been quality-conscious in education. From times 

immemorial, Indian peers have laid great emphasis on quality education, and 
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evolved systems and concerns for ensuring quality. Some of the national-level 

efforts in the recent past are given below:   

 1968 National Education Policy 

 - Radical reconstruction of the education system.  

 - Rapid expansion in coverage.  

 - Improving Quality, utility, financial outlay, and access.  

 1986 National Policy on Education  

- Constitutional amendment (1976). Education brought into the Concurrent list.  

- Central Govt: Reinforce national and integrative character of Education, 

maintain quality and standards, monitor educational requirements, and promote 

excellence.  

 1986 NPE, Two recommendations  

i) Excellence (Institutes and individual) to be recognized.  

ii) Award autonomy to select institutions. 1986 NPE and Programme of Action 

recommended a National Accreditation Body. After several discussions in 

Committees, Sub-committees, national/regional debates, and consultations, 

finally NAAC was set up on 16th Sept. 1994 as a totally autonomous 

organization.  

 NAAC:       

            The National Assessment & Accreditation Council is an independent 

autonomous body with a mandate to assess the quality of all facets of tertiary level 

institutions including universities. The NAAC has developed strict norms for 

assessment & accreditation. Institutions receiving high grading from the NAAC 

certainly raise their credibility and acceptance in the community.  

Distance Education Council:   

              The Distance Education Council set up under the Indira Gandhi National 

Open University Act has been assigned the regulatory role for the open & distance 

learning universities and the higher educational Open Distance Learning 

institutions. The Distance Education Council examines the working of these 

universities and institutions in all its aspects before granting recognition. This has 

had a salutary effect on their working. It is likely that the Distance Education 

Council also undertakes assessment and accreditation of the open & distance 

learning institutions in India in the near future. In India during the last five 

decades, Open Distance Learning has emerged as an important mode for providing 

education to diverse sections of society. The inherent flexibility and affordability 
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of the system, coupled with applications of new technologies, has made Open 

Distance Learning move to centre stage in the educational scenario. 

Modes of Quality Assurance: 

In institutions of distance learning, there exist three primary modes of 

quality assurance globally. These are assessment, audit and accreditation. 

 

 Assessment 

Assessment is an evaluation which results in a grade, whether numeric or 

descriptive (excellent, good, satisfactory, unsatisfactory). Assessment asks “how 

good are your outputs?” Assessment in and of itself typically does not include the 

dual purpose of quality improvement, which is necessary in a developing context. 

Further, assessment has a tendency to be more dependent on quantitative rather 

than qualitative measurement (e.g. it may ask how many books are in the library 

rather than finding out whether these books are: current, relevant to the curriculum 

and are read by the students and teaching staff. 

 Audit 

An Audit is a process of review of an institution or program to determine if 

its curriculum, staff, and infrastructure meet its stated aims and objectives. It is an 

evaluation of an institution or its programs in relation to its own mission, goals, 

and stated standards. The assessors are looking primarily at the success of the 

institution in achieving its own goals. An audit is therefore a check on what an 

institution explicitly or implicitly claims about itself. Audit asks, “How well are 

you doing what you say you are doing?”An audit focuses on accountability of 

institutions and programs and usually involves a self-study, peer review and a site 

visit. Such an evaluation can be self-managed or conducted by external body.  

Accreditation 

Accreditation can be defined as a process of self-study and external quality 

review used in higher education to scrutinize an institution and/or its programs for 

quality standards and need for quality improvement. The process is designed to 

determine whether or not an institution has met or exceeded the published 

standards (set by an external body such as a government, national quality assurance 

agency, or a professional association) for accreditation and to check whether the 

institution is achieving its mission and stated purpose. The process usually includes 

a self-evaluation, peer reviews and site visits. The results of an accreditation of a 
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program or an institution may have implications for the institution itself (e.g., 

permission to operate or eligibility for external funding) and/or its students (e.g. 

eligibility for grants or a professional degree). An institution or program which is 

denied accreditation can experience the cessation of public or private funding; its 

graduates being unqualified to enter the profession; a loss of status in the national 

higher education community.  

Need for Accreditation and Its Framework: 

A common question raised in higher education circles is, “Should standards 

for quality assurance in Open Distance Learning be different from quality assurance 

in conventional education?” In order to maintain equivalence and credibility of 

programme offerings it is generally agreed that while standards and benchmarks 

should be the same, the assessment framework should reflect the special features of 

Open Distance Learning. Sustainability and credibility of new and emerging Open 

Distance Learning systems would depend on good quality assurance mechanisms 

which are responsive to the needs of society and the national economy. 

Quality Assurance plays a pivotal role for highlighting the quality of both 

the learners as well as the teaching process in Open Distance Learning. The 

improved access and availability of educational technology has enabled more 

students to participate in the learning process.  New Educational Technologies 

have paved the way to a new learning techniques unconstrained by time and space. 

E-Learning, mobile technologies, communication and information access, and 

personal learning environments are becoming mainstream and, as a result of the 

learning process is shifting away from teacher centred to the learner centred. 

Purpose of quality improvement programmes at Open and Distance 

Learning Institutions: 

• Equitable access to benefits of higher education to all  

• Optimization and integration of modern methods of teaching and learning 

• To ensure continuous improvement of total institutional performance  

• To ensure stakeholders of institutional accountability 

• To evolve mechanisms and procedures for effective and progressive 

performance 

• Credibility of evaluation procedures 

• Proper allocation of student support services and  

• Resource sharing through networks of collaboration. 

Quality assurance in distance and open learning: 
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To maintain quality in Distance Education one can broadly classify the facilities 

into the following: 

I. Admissions 

II. Academic Standards 

III. Quality of Teaching 

IV. Quality of Educational Inputs and  

V. Student Support Services 

i) Admissions:  

The degree of openness is in the case of admission only. According to set of 

norms recommended by the NCTE for the B. Ed., Programme, and the AICTE for 

MBA and MCA programmes and remaining programmes by the UGC. Open 

Universities prefer their own rules. To maintain standards there should be no 

compromise in the norms prescribed by the respective authorities. 

ii) Academic Standards: 

 Concern for quality is of recent origin. So far, it was accepted that the 

quality and standards of educational programmes are to be judged and decided by 

the academic community in the University. In order to maintain the academic 

standards at university level board of studies play an important role in maintaining 

the standards and safe guard the prescribed instructions from various academic 

bodies from time to time. After approving the syllabi, these institutions prepare 

guidelines for the course/programme to suit the heterogeneous learners. 

iii) Quality of Teaching: 

Quality of teaching in distance education plays a pivotal role. The learner is 

more attracted by the teaching methods adopted by the Open Universities. Learner 

can choose his/her choice to learn in his own medium of instruction.  One of the 

important recommendations of the Kothari Commission (1964-66) was that 

regional languages be used as media of instruction in universities and colleges 

instead of English.  State Open Universities are following the regional languages as 

medium of instruction in various Courses. Self Learning Material specially 

prepared for learners. This material is inbuilt lecturer. So it should be carefully 

designed. Multimedia Approach should also use in Teaching and Learning process. 

Distance learner can choose his choice to learn Print Material, audio, video, radio, 

television and computer aided instruction through e-mail and online education. 

iv) Quality of Educational inputs:                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                        
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Quality Educational inputs are Self Learning Material, Audio, Video, Radio, 

Television and Computers i.e., W.W.W. e-mail, and e-learning, Virtual Education 

through virtual class rooms etc. Quality education through television programmes 

plays an important role in distance education. In the education sector Gyan 

Darshan is India’s first truly educational channel with a mission to carry 

knowledge to households of students, teachers and public, to bridge the knowledge 

and information gap and to provide the same quality of higher education to all. Of 

the four channels the third channel is Eklavya (The technology channel) brings 

quality education to students pursuing engineering education throughout the 

country and the fourth channel i.e. Vyas (the higher education channel) brings 

quality education to the students pursuing higher education throughout the country.  

eGyankosh:  a national digital repository to store, index , preserve, distribute and 

share the digital learning resources developed by the Open Distance Learning 

institutions in India. 

v) Quality of Student Support Services: 

The image and reputation of the distance education institutions largely depend 

upon the quality of student support services. Missing link of direct contact between 

teacher and pupil should be established.   

Challenges of quality assurance in open and distance education: 

Open and distance learning programmes are not as effective as full time 

immersion in a learning community. Leaning is most effective when it is a 

student’s full time-time job. This is the more reason why quality of programmes 

must be maintained in order to at least produce a justified learning outcome. Some 

of the challenges facing the Open and distance education in developing countries 

include the following: 

Cost Effectiveness: 

The challenge here concerns the production and delivery of the course, 

module or unit. How expensive distance education is in comparison to other forms 

of instruction) and cost effectiveness (are the educational outcomes resulting from 

distance education worth the cost?). 

Appropriate Media: 

Majority of open and distance learning environments make use of an array 

of audio, video and textual material, in a variety of ways in teaching; the issue now 
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is what criteria they adopt in determining which is the most appropriate media for 

our needs and how do we deploy these in an Open Distance Learning context. 

Furthermore, how can institutions make use of the powerful interactive features of 

Communications and Information Technology to achieve best results? 

Training of Staff and Technical Support: 

The shift from being a conventional, face–to–face teacher, to an online 

facilitator is not easy. What measures should be put in place to train open and 

distance education lecturers? What briefing and training should be provided to 

transform lecturers into e-Moderators or e-experts? Furthermore, with an increase 

in part-time students, or full time students who work part time, the need for 

technical support is highly important. What provision should be made for technical 

support for students during evenings, weekends and other time zones?  

Conclusion: 

 It is not easy to define quality assurance in relation to education; however, 

without the rapid spread of real quality education, there can hardly be any scope 

for sustainable development.  The various quality indicators highlighted in this 

paper is core to any distance education course especially those which are aimed at 

developing professionals in various areas as well as leaders and decision makers in 

the society. It is important to note that quality assurance  can only work when 

everyone is fully of aware and understands what is involved, and that it takes effort 

and commitment to make 'quality' happen and can only happen when all 

stakeholders from students to university leadership and government, has input into 

the system. Finally, it should be remarked that quality assurance is essential for 

improving institutional efficiency and effectiveness, and also increasing public 

accountability. When quality assurance systems and procedures are clear and 

activities well defined, it is only then, that open and distance learning institutions 

will be able to meet high quality standards. 
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Abstract 

The purpose of this research was to compare the creativity, study habits, academic 

achievement, educational & occupational aspirations of high, low and average 

internet users. In this research descriptive survey method was used.  The 

investigator selected 11 institutions of higher education of Agra city, U.P., India by 

incidental sampling and the purposive Sampling Method was used to the selecting 

undergraduates Internet users.77 low internet users, 136 average internet users 

and 72 high internet users were selected. “Divergent Productive Ability Test” of 

Dr. K.N.Sharma, “Study Habit Inventory” of Dr. M. Mukhopadhyay & Dr. D.N. 

Sansanwal, were used for collecting related data. Self made questionnaires were 

used for occupational and Educational Aspirations data. Self made questionnaire 

for finding the high, low and average internet users .Previous year examination 

marks, converted into standard scores, were taken as academic achievement 

scores. Descriptive statistics (Mean & S.D.) and inferential Statistics (critical 

ratio) were used for statistical analysis of data. After analysis results were founded 

that there is no effect of level of Internet use on creativity, educational and 

occupational aspirations of undergraduates.  The study habits of average Internet 

users were found better in comparison to high and low Internet users.  These 

findings further conclude that the high Internet users show better academic 

performance in comparison to low Internet users. While the academic performance 

of average Internet users are highest in comparison to high and low Internet users.  

In other words it can be said that level of Internet use affects the academic 

achievement of Internet users. 

Introduction 

           Today's college students are well prepared to work in a wired world. 

Virtually all of them have experience with email and the web and most are familiar 

with a wide variety of software packages. Many are also well versed in peer to peer 

file staring and online collaboration. 
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One very important feature of college life that students have come to expect 

is near ubiquitous Internet access.  College students are among those most eager to 

exploit high-speed broadband connections. As they graduate and cease to have 

high speed access in dorms and computer labs, cable and DSL access become 

practically the only mean by which they can continue to engage in their habits of 

sharing files, watching and listening to streaming media,  and having “always on 

access”. Many college students have learned to live in an environment where they 

expect to be in touch with others throughout the day, to never be far from Internet 

access, no matter the work or social situation they encounter. They could carry 

those expectations with them after graduation. 

 One important question is how much today's students are really on online 

tools to advance their skills and polish their academic credentials? Their current 

behaviours show them using the Internet as an educational tool supplementing 

traditional classroom education, and it may be difficult to convince them to 

abandon the traditional setting after they have had the kinds of attention afforded 

them in the college classroom. 

 It can be said that students use the Internet for communication, 

entertainment, finding information and for educational purpose. It helps to achieve 

the aim of education being flexible, responsive, efficient and reachable. College 

students use it for attainment of vocational skills and increase understanding of the 

world of work. Internet increases opportunities of furthering education variety of 

courses are offered by different universities online and face to face interaction 

modes. Students come to know about these courses through Internet. It is one of 

the most significant technological developments for the rapid expansion of 

educational and occupational aspiration.  

The future of our civilization depends upon the quality of correlativity, 

imagination of next generating. The power of creativity and creative thinking can 

be used magically to find new ideas and solutions to any challenge. Internet may 

affect the creativity of students directly and indirectly, which is very important 

even for the technological progress and students’ performance.  

        Internet has become indispensable. Teachers and students both have become 

highly dependent on it. A wide range of researches have been done in the field of 

Internet in education. The major areas of researchers’ interest were; attitude 

towards internet (Al Mujaini 2007,Vandana & Tanvi 2008), Internet use by college 

students(Robinson 2005, Geneviee2007, Chung jung 2008) achievement and 

training outcomes (, Kukreti 2003, ,Kumar 2006,Bishap 2001) , motivational 
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aspects of using Internet (Vaish and Chandel 2003,Abdullah 2004, Hötzel, K. 

2014) positive and negative effects of Internet (Bernard 2000,   Kumar and Shirun,  

2003,Kaushik and Singh 2008). Some other areas in which researchers probed 

were causes of Internet use and non-use, acceptability of Internet etc. Internet use 

and creativity has been studied by very few researchers (Rastogi 2005, Mehara, 

Vandna and Amandeep 2005, Scott and Thomas 2008,). Related review shows 

Internet being an emerging field has been an area of researchers’ interest. Internet 

and creativity & academic achievement need more research exploration. 

A large number of studies related to internet use and students’ academic 

achievement have been conducted but most of them were done in foreign context 

like Harlina Halizah Siraj & Abdus Salam (2015), Ogedebe PM, Dawha E, Anaso 

I. (2012) Jones S. Pew (2009). However, a few studies related to internet use and 

Creativity, Study Habits, Educational & Occupational Aspiration have been 

conducted but these were also done in foreign context like Tah Babila Mbah 

(2010), Aaron Sumayo (2013), Poscia, et.el (2015), Sushma Bagavadi Ellore, 

Suman Niranja and Ulysses J. Brown(2014) and  Jim Rubin (2012).Though a lot of 

work has been conducted in the variables viz. creativity, Study Habits, Educational 

& Occupational Aspiration  separately, not much studies have been focused which 

club together internet use and creativity,  Study Habits, Educational & 

Occupational Aspiration . Some studies have been done related to study habits and 

internet use  

Higher education is the most important area where use of technology like 

computer and internet can improve the quality of education. Internet is the 

fundamental necessity of students in present era. At college level a large number of 

students are using internet for educational and other related purposes. No attempt 

has been made to compare the creativity, study Habits, academic achievement, 

educational and occupational aspirations of High, Low & Average Internet User. 

Keeping all these points in consideration the present study has been taken up. 

Statement of the Problem: 

 A Comparative Study of Creativity, Study Habits, Academic Achievement, 

Educational and Occupational Aspirations of High, Low & Average Internet User. 

 

Objectives: 

1. To compare the creativity of high, low and average Internet users. 

https://prezi.com/user/8ue2alnqu2vv/
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2. To compare the study habits of high, low and average Internet users. 

3. To compare the academic achievement of high, low and average Internet 

users. 

4. To compare the educational aspirations of high, low and average Internet 

users. 

5. To compare the occupational aspirations of high, low and average Internet 

users. 

Hypotheses: 

1. There exists no significant difference between creativity of high, low and 

average Internet users. 

2. There exists no significant difference between academic achievement of 

high, low and average Internet users. 

3. There exists no significant difference between study habits of high, low and 

average Internet users. 

4. There exists no significant difference between educational aspirations of 

high, low and average Internet users. 

5. There exists no significant difference between occupational aspirations of 

high, low and average Internet users. 

Method of Research: 

 Descriptive Survey method of research was used in this study. 

Sampling procedure:  

Selection of the Institute 

          For the purpose of collecting data the investigator selected 11 institutions of 

higher education of Agra city, U.P., India. The environmental conditions and 

teaching facilities were almost same in these institutions. Colleges of higher 

education were selected using incidental sampling method. 

Selection of the students 

         The purposive Sampling Method was used for selecting undergraduates 

Internet users. In this investigation, the target sample size was fixed at 300 

undergraduate Internet users. When the actual data were collected, the total 

sampling units were 285. After that, low, average & high internet users were 

selected out of 285 internet users . Distribution of low, average & high internet 

users as under: 
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Table. 1 

Total Sample 

285 

Internet Users No. Of Students 

Low 77 

Average 136 

High 72 

Research Tools: 

1. Divergent Productive Ability Test of Creativity (2006) developed by Dr. 

K.N.Sharma. 

2. Study Habit Inventory developed by Dr. M. Mukhopadhyay & Dr. D.N. 

Sansanwal. 

3. Previous year examination marks, converted into standard scores, were taken 

as academic achievement scores. 

4. Self made Questionnaire for Measuring Educational & Occupational 

Aspirations.  

5. Self made questionnaire for finding the high, low and average internet users. 

Statistical Techniques: 

 Mean, S.D. and Critical Ratio were useds for Data analysis. 

Critical Ratio is a Parametric Statistics which is applied on the normally 

distributed sample, selected by probability sampling method. But in this study, 

sample was selected by non probability sampling method. In spite of this, to 

compare the different variables of low, average & high internet users, critical ratio 

was used; because data was fulfilling the conditions of using parametric statistics 

methods, which are as under: 

1.  The sample size was quite adequate and sufficiently large for the statistical 

inferences and generalization. 

2.   The scores related to the variables under study were normally distributed. 

3.   There was homogeneity in the scores obtained.  

4.  Chosen independent variables (Internet use, gender And Stream) are mutually 

exclusive. 

Analysis & Interpretation of Data: 

         To know the difference in creativity, study Habits, academic achievement, 

educational and occupational aspirations in the three groups of undergraduates 

Internet users i.e. (high, average and low) Mean, S.D., C.R. and p values were 

calculated and have been shown in the tables no. 2 to 6 respectively. 
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 To compare the creativity of high, low and average Internet users. 

Table. 2 

Showing the means, S.D., C.R. and p values of creativity scores of  high, 

average and low Internet users 

 

S.No. 
level of 

Internet use 
N Mean S.D. 

C.R. 

value 
p value 

1 
High 72 298.12 28.459 

0.884 > 0.05 
Average 136 301.84 29.736 

2. 
Average 136 301.84 29.736 

0.984 > 0.05 
Low 77 297.12 35.717 

3. 
High 72 298.12 28.459 

0.190 > 0.05 Low 77 297.12 35.717 

 Table no. 2 clearly indicates that the computed C.R. values of all three groups 

are found to be insignificant at 0.05 level of significance and which reveal that all 

three groups of Internet user i.e. (high. average and low Internet users) are almost 

similar in their creative potentiality. In order words level of Internet use does not 

affect the creativity of undergraduates. Thus the hull hypothesis vs. “There exists 

no significant difference between the creativity of high, average and low Internet 

users” is accepted. 

 To compare the study habits of high, low and average Internet users. 

Table. 3 

Showing the mean, S.D., and C.R. values of study habit scores of high, average 

and low Internet users 

S.No. 
level of 

Internet use 
N Mean S.D. 

C.R. 

value 

p 

value 

1. 
High 72 145.903 20.375 

0.743 > 0.05 
Average 136 147.98 16.715 

2. 
Average 136 147.98 16.715 

2.855 < 0.01 
Low 77 141.065 17.133 

3. 
High 72 145.903 20.375 

1.561 > 0.05 Low 77 141.065 17.133 
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 Table no. 3 clearly depicts that the computed mean values of study habit scores 

belonging to high vs. low group and high vs. average groups of Internet users are 

insignificant at 0.05 level of significance. It indicates that the two groups i.e. (high 

vs. average and high vs. low Internet users) are not different in their study habits, 

while the mean values of study habits belonging to average and low Internet users 

are significant at 0.01 level of significance. It means that average Internet users and 

low Internet users significantly differ from each other in relation to their study 

habits. It can be interpreted on the basis of mean values of both groups that average 

Internet users have good study habits in comparison to low Internet users. Present 

finding similar to the result of Lajwanti Chaturvedi Dr.(Mrs.) (2011) indicates 

that by proper internet using study habits can be reformed . Thus the null 

hypothesis “There exists no significant difference between study habits of high, 

average and low Internet users” is partially accepted. 

 To compare the academic achievement of high, low and average 

Internet users. 

Table. 4 

Showing the mean, S.D., C.R. values and p values of academic achievement 

scores of high, average and low Internet users 

S.No. 
level of 

Internet use 
N Mean S.D. 

C.R. 

value 
p value 

1. 
High 72 51.872 10.220 

2.343 < 0.05 
Average 136 55.252 9.264 

2. 
Average 136 55.252 9.264 

5.206 < 0.01 
Low 77 48.249 9.526 

3. 
High 72 51.872 10.220 

2.234 < 0.05 Low 77 48.249 9.526 

 

Table no. 4 clearly reflects that the mean difference between the academic 

achievement of first group i.e. high Internet users and low Internet users is 

significant at 0.05 level of significance. It indicates that two groups i.e. high 

Internet uses and low Internet users significantly differ from each other in relation 

to their academic achievement. It can be interpreted that average Internet users 

shows better academic performance in comparison to high Internet users. 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 96 
 

The mean difference of academic achievement of average Internet users and 

low Internet users is significant at 0.01 level of significance. Average Internet 

users are superior in their academic achievement in comparison to low Internet 

users. The third group i.e. (high Internet users and low Internet users) also differ 

from each other because mean difference between two groups is significant at 0.05 

level of significance. The mean values show that the high Internet users are better 

academic achievers in comparison to low Internet users. 

The mean values of high, average and low Internet users clearly indicate that 

the average group of Internet users has shown highest academic achievement in 

comparison to high Internet users and low Internet users. 

Present findings are similar to the previous research finding as Austin, 

Wesley; Totaro, Michael W.(2011) indicate that excessive Internet use lowers the 

probability of earning top grades while more moderate use has a positive impact on 

the probability. Rutgress University in California (2005), this study pointed out 

that Internet overuse can have negative consequences on academic work as well as 

social life. William (2001), students who dedicate more hours per week studying 

are also logging more hours online than those who devote less time to their 

academic work. Thus the null hypothesis “There exists no significant difference 

among the study habit of high average and low Internet users” is rejected. 

 To compare the educational aspirations of high, low and average 

Internet users. 

Table. 5 

Showing the mean, S.D., C.R. and p values of educational aspirations  

of high, average and low Internet users 

S.No. 
level of 

Internet use 
N Mean SD 

C.R. 

value 
p value 

1. 
High 72 54.833 13.482 

1.504 > 0.05 
Average 136 57.5 9.234 

2. 
Average 136 57.5 9.234 

1.874 > 0.05 
Low 77 54.649 11.415 

3. 
High 72 54.833 13.482 

0.090 > 0.05 
Low 77 54.649 11.415 
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  The table no. 5 clearly reflects that the computed mean values of education 

at aspiration scores belonging to three groups of Internet users i.e. high vs. average 

Internet users, average vs. low Internet users and high vs. low Internet users are 

insignificant at .05 level of significance. It means the level of Internet use does not 

affect the educational aspiration of undergraduates. Thus the null hypothesis “there 

exists no significant difference among the educational aspirations of high, average 

and low Internet users.” is accepted. 

 To compare the occupational aspirations of high, low and average 

Internet users. 

Table. 6 

Showing the means, S.D., C.R. and p values of occupational aspiration scores 

of undergraduates using and not using Internet 

S.No. 
level of 

Internet use 
N Mean SD CR value p value 

1. 
High 72 54.611 10.220 

1.381 > 0.05 
Average 136 56.806 9.264 

2. 
Average 136 56.806 9.264 

0.398 > 0.05 
Low 77 53.782 9.526 

3. 
High 72 54.611 10.220 

0.415 > 0.05 
Low 77 53.782 9.526 

            The table no. 6 clearly indicates that the computed C.R. values of all three 

groups i.e. (high vs. average Internet users, average vs. low Internet users and high 

vs. low Internet users) are found to be insignificant at 0.05 level of significance 

and which are showing the all three groups of Internet users i.e. (high, average and 

low Internet users) are almost similar in their occupational aspirations. It means 

level of Internet use does not affect the occupational aspirations of undergraduates. 

Thus the null hypothesis “There exists no significant difference among the 

occupational aspirations of high, average and low Internet users.” is accepted. 

Results and Discussion: 

 Findings of this objective clearly indicate that the high, average and low 

Internet users do not significantly differ in their creative potentiality because 
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there is found no significant difference in the mean scores of three groups of 

Internet users i.e. (high vs. Average, Average vs. Low and high vs. low). 

 It is clear from the findings that the two groups of Internet users like (high vs. 

average Internet users and high vs. low Internet users) do not significantly 

differ in their study habits.  While the group of average and low Internet users 

significantly differ in their study habits.  The mean difference between the 

study habits of average Internet users and low Internet users significant at 0.01 

level of significance. It means average Internet users have good study habits in 

comparison to low Internet users. 

 The all three groups of Internet users significantly differ from each other in the 

academic performance. The high Internet users have shown the better 

academic performance in comparison to low Internet users, while the average 

Internet users have shown the highest academic performance than the high and 

low Internet users. 

 High average and low Internet users do not significantly differ in their 

educational aspirations. There exists no significant difference found in the 

mean scores of three groups of Internet users i.e. (high vs. average, average vs. 

low and high vs. low). It means level of use of Internet does not affect the 

educational aspirations of Internet users. 

 No significant difference was found among the mean values of occupational 

aspirations of high average, and low Internet users. Therefore, it can be said 

that level of Internet use does not affect the occupational aspiration of Internet 

users. 

 The findings of the present investigation lead to the conclusion that there is 

no effect of level of Internet use on creativity, educational and occupational 

aspirations of undergraduates.  The study habits of average Internet users were 

found better in comparison to high and low Internet users.  These findings further 

conclude that the high Internet users show better academic performance in 

comparison to low Internet users. While the academic performance of average 

Internet users are highest in comparison to high and low Internet users.  In other 

words it can be said that level of Internet use affects the academic achievement of 

Internet users. 

Educational implication of the study: 

 Administrators should provide free facility of use of Internet in their college. So 

that those students for whom Internet is an expensive device and those who 
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cannot use Internet because of two much distance from their home, they can use 

Internet for their academic and other purpose. 

 Students should be encouraged to work more on the Internet for academic work 

rather than recreational purpose. Attitude of teachers should be encouraging and 

should inspire the students to work on the Internet as an innovative way to gain 

and update information, awareness of Internet should be increased. 

 The teachers should give such assignments and projects to their students in 

which for collecting new information, students need to use Internet and for 

presenting their work more logically, originally, attractively he/she has to take 

the help of computer. Teachers should use the computer in their classroom 

teaching and thus they can improve the quality of classroom interaction. 

 Students are advised to use Internet for correct purposes, excessive use of 

Internet is just wastage of time as increase in time spent an Internet does not 

lead to improved academic achievement, creativity, study habits educational 

and occupational aspirations. Thus optimum use of Internet can give the best 

results. 
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Abstract 

India’s labour force ranges from large numbers of illiterate workers to a sizeable 

pool of highly educated and skilled professionals. Labour welfare activities in 

India originated in 1837. They underwent notable changes during the ensuing 

years. This article is a description of these changes and the additions which were 

included over this period. On the whole, it paints a picture of the Indian Labour 

welfare scene. The 10
th

 Five Year Plans have had a tremendous impact. Further, 

the Indian Planning Commission has laid down measures to enhance the welfare 

of workers in various areas such as child labour, bonded labour, female labour 

and occupational safety and health. Welfare work in India is carried out by 

various government and non-government organisations of which the most 

important are National Government, State Government, Trade Unions, the Public 

Sector and Private Sector (non-government organisations). Activities in this area 

include provision of housing facilities, education, occupational safety and health, 

prevention of child and bonded labour, and enhancement of working women’s 

welfare. Private Sector welfare measures are of a similar nature. The Government, 

Employers and Trade Unions have done a lot to promote the betterment of 

workers’ conditions. However, a great deal still needs to be done. 

Introduction 

Labour is any mental or physical activity performed with an intention of 

earning some material benefits in cash or in kind. The human agent (man, woman 

or child) who performs such labour is a worker. A worker is attached to a private 

or public employer and receives wages for the performance of labour. 

         Welfare is fundamentally an attitude of mind on the part of management, 

influencing the method in which management activities are undertaken. Employers 

concerned with introducing or extending welfare programmes now or in the future 

must be concerned, not only with the past and current experience, but with 

developing trends”. 
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Labour Laws in India:  

The labour laws of India originated and express the socio-political views of 

leaders such as Nehru from pre-1947 independence movement struggle. These 

laws were expanded in part after debates in Constituent Assemblies and in part 

from international conventions and recommendations such as of International 

Labour Organisation. The current mosaic of Indian laws on employment are thus a 

combination of India's history during its colonial heritage, India's experiments with 

socialism, important human rights and the conventions and standards that have 

emerged from the United Nations. 

India is a federal form of government. Labour is a subject in the concurrent 

list of the Indian Constitution and therefore labour matters are in the jurisdiction of 

both central and state governments. Both central and state governments have 

enacted laws on labour relations and employment issues.  

Some of the Major Laws Relevant to India are: 

 Workmen's Compensation Act of 1923 

 Trade Unions Act of 1926 

 Payment of Wages Act of 1936 

 Industrial Employment (Standing orders) Act of 1946 

 Industrial Disputes Act of 1947 

 Minimum Wages Act of 1948 

 Industries (Regulation and Development) Act of 1951 

 Employees Provident Fund and Miscellaneous Provisions Act of 1952 

 Maternity Benefit Act of 1961 

 Payment of Bonus Act of 1965, 

 Payment of Gratuity Act of 19722, 

Necessity of Labour Welfare in India: 

Importance of labour welfare in India can be appreciated in the backdrop of 

conditions prevailing in present day industry. It is well known that workers put in 

long hours of work in an environment which is harmful to their physical and 

mental health. The employees develop fellow felling for their employers. This 

reflects favorably on social welfare as well. A happy and content worker creates a 

happy family. Happy families make a progressive society, and thereby, a strong 

nation. 

Labour Welfare in India is Vital Because: 

 It helps in establishing industrial peace. 

https://en.wikipedia.org/wiki/Jawaharlal_Nehru#Economic_policies
https://en.wikipedia.org/wiki/International_Labour_Organisation
https://en.wikipedia.org/wiki/International_Labour_Organisation
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 It fosters a sense of responsibility amongst employees. 

 It creates awakening amongst workers, and betters relationship between 

labour and capital. 

 Jobs and services become more attractive for workers. 

 It increases efficiency at work place. It helps in creating a healthy and 

prosperous society. 

Critical Evaluation of Labour Welfare Activities of the 

Government: 

No doubt, the government of India, both at centre and at state has 

contributed immensely to the cause of labour welfare. But the number of welfare 

centers is just not enough for a big country like India. The money spent by states 

on labour welfare is a big country like India. The money spent by states on labour 

welfare is a pittance compared to share per individual. Women need to be given 

preferential treatment by training them for small scale cottage industries. This will 

enhance their net income and add to the overall impact of labour welfare centers. 

One of the draw backs of these welfare centers has been the apathy of workers in 

managing them. Nevertheless, India is in dire need of such welfare centers for 

millions of workers who are not capable enough to plan out for themselves. 

Modi to Launch India’s Biggest Labour Overhaul in Decades:  

The Prime Minister Narendra Modi is preparing to launch India’s biggest 

overhaul of labour laws since independence in a bid to create millions of 

manufacturing jobs, at the risk of stirring up a political backlash that could block 

other critical reforms. Three officials at the central labour ministry told Reuters 

that the ministry was drafting a bill for the upcoming parliamentary session that 

proposes to loosen strict hire-and-fire rules and make it tougher for workers to 

form unions. The changes, if approved by parliament, would be the biggest 

economic reform since India opened its economy in 1991, but it is likely to meet 

stiff opposition in parliament and from labour activists. 

      The prime minister enjoys a majority in the Lok Sabha, but not the Rajya 

Sabha, hobbling his ability to pass politically contentious measures. That handicap 

has stymied his efforts to make it easier for businesses to buy farmland and convert 

Asia’s third-largest economy into a common market. Rajiv Biswas, Asia-Pacific 

chief economist at IHS Global Insight, said Modi had little option but to push 

ahead with the measures.  
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     “Without these reforms, the economy would stagnate, and frustrated investors 

would look elsewhere,” he said. “You cannot make political opposition an excuse 

for not taking tough decisions.” Since taking office in May last year, Modi has 

taken a series of incremental steps to make labour laws less onerous for businesses, 

but fear of a union-led political backlash made him leave the responsibility for 

unshackling the labour market with Indian states. He let his party’s governments in 

Rajasthan and Madhya Pradesh takes the lead in this area. Encouraged by a 

successful and peaceful implementation of the measures in those states, the federal 

labour ministry now intends to replicate them at the national level, one of the 

ministry officials said. 

International Comparison of Indian Labour Laws: 

The table below contrasts the labour laws of India to those of China and 

United States, as of 2015.  

 

     Practice Required By Law 

     

 India 

 

 China 

 United       

States 

Minimum Wage (US$/Month) 45 (INR) 

2500/Month 

182.5 1242.6 

Standard Work Day 09 Hours 08 Hours 08 Hours 

Minimum Rest While at Work 30 Minutes 

Per 5-Hour 

None None 

Maximum Overtime Limit 200 Hours 

Per Year 

432 Hours 

Per  Year 

None 

Premium Pay for Overtime 100% 50% 50% 

Dismissal Due to Redundancy Allowed? Yes, if 

Approved By 

Government 

Yes, Without   

Approval of 

Government 

Yes, Without 

Approval of 

Government 

Government Approval Required for 01     

Person Dismissal 

Yes No No 

Government Approval Required for 09 

Person Dismissal 

Rarely Not Applicable Not 

Applicable 

Government Approval 

for Redundancy Dismissal Granted 

Yes No No 

Dismissal Priority Rules Regulated Yes Yes No 

Severance Pay for Redundancy Dismissal 

of Employee with 01-Year Tenure 

2.1  Week 

Salary 

4.3-Week Salary None 

Severance Pay for Redundancy Dismissal 

of Employee With 01-Year Tenure 

10.7  Week 

Salary 

21.7-Week 

Salary 

None 

(Relative Regulations and Rigidity in Labor Laws) 

https://en.wikipedia.org/wiki/India
https://en.wikipedia.org/wiki/China
https://en.wikipedia.org/wiki/United_States
https://en.wikipedia.org/wiki/United_States
https://en.wikipedia.org/wiki/Minimum_wage
https://en.wikipedia.org/wiki/Overtime
https://en.wikipedia.org/wiki/Layoff
https://en.wikipedia.org/wiki/Dismissal_(employment)
https://en.wikipedia.org/wiki/Dismissal_(employment)
https://en.wikipedia.org/wiki/Layoff
https://en.wikipedia.org/wiki/Severance_package
https://en.wikipedia.org/wiki/Severance_package
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The Motives and Considerations have Prompted Employees to 

Provide Welfare Measures: 

 Some of the early philanthropic and paternalistic employees tried to 

improve the working and living conditions of their workers by providing 

various welfare measures. 

 Some of them took recourse to welfare work to win over their employee's 

loyalty and to combat trade unionism and socialistic ideas. 

 Some employers provided labour welfare services to build up a stable 

labour force, to reduce labour turnover and absenteeism and to promote 

better relations with their employees. 

 At present, labour welfare has been conceived by some employers as an 

incentive and good investment to secure, preserve and develop greater 

efficiency and output from workers. 

 One of the objectives for provision of welfare activities in recent times by 

certain employers is to save themselves from heavy tax on surplus. 

 The purpose behind provision of welfare amenities by some companies is to 

enhance their image and to create an atmosphere of goodwill between 

labour and management and also between management and the public. 

 Employers provide welfare facilities to fulfill the future needs and 

aspirations of labour, so that they experience job satisfaction. 

Types of Activities for Which Financial Assistance State Governments, 

Local Authorities and Managements given: 

Child Labour: 

 Welfare of Child Labourers through Special Schools providing welfare 

inputs like formal Education, Stipend, Vocational Training, Provision of 

Health Care and Nutrition.  

 Preventive measures to discourage further accretion of children into 

employment. 

Women Labour: 

 Organizing working women and educating them about their rights duties. 

Legal aid to working women. 

 Training and skill development with a view to provide gainful self-

employment, encouraging formation of co-operation societies of women 
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workers. Seminars, workshops etc. aiming at raising the general 

consciousness of the society about the problems of women labours. 

Terms and Conditions of the Grant in-Aid:  

 Grant-in-aid shall be used for the purpose for which sanction is given. An 

annual Utilization Certificate (in form GFR 19A) shall be furnished by the 

organization concerned that the grant-in-aid has been utilized for the purpose 

for which it was sanctioned. 

 The Special Schools (for child labour) should run for duration of 6 hours per 

day. 

 The amount of grant-in-aid released shall be credited to the account of the 

organization from where the drawal will be by cheque/draft according to the 

procedure prescribed by General Financial Rules. An audited statement of 

accounts shall be furnished to this Ministry within 3 months of the expiry of 

the time prescribed for which grant was released. 

Grant in Aid on Child Labour: 

Funds under Grants-in-Aid Scheme are sanctioned directly to NGO for 

elimination of Child Labour in districts not covered by NCLP Scheme. Under the 

scheme voluntary agencies are given financial assistance by the Ministry of Labour 

on the recommendation of the State Government to the extent of 75% of the 

project cost for the rehabilitation of working children. Voluntary organizations 

have been receiving funds under the scheme since 1979-80. Currently, about 70 

voluntary agencies are being assisted. 

Grant in Aid on Women Labour:  

The Ministry of is running a Grant-in-aid Scheme for the welfare of women 

labour. This Scheme, which has been continuing since Sixth Five Year Plan (1981-

82), is administered through voluntary organizations by giving grant-in-aid to them 

for the following purposes: 

 Organizing working women and educating them about their rights/duties,  

 Legal aid to working women. Seminars, workshops, etc. aiming at raising 

the general consciousness of the society about the problems of women 

labour. 

As per the provisions of the Scheme, grants-in-aid is being provided as 75% 

of the total cost of the project. However, the projects relating to studies entrusted to 

various institutes are funded in full, i.e., 100%. 
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Year-Wise Details of Funds Allocation/Released During Last Five Years is as Below: 

Year Fund Expenditure No. of NGOs No. of Women 

2009-10 52.00 Lakhs 47.81 Lakhs 58 60,000(approx) 

2010-11 52.00 Lakhs 23.55 Lakhs 35 33,779 

2011-12 48.00 Lakhs 25.03 Lakhs 25 68,723 

2012-13 77.00 Lakhs 23.51 Lakhs 23 29,875 

2013-14 87.00 Lakhs 54.32 Lakhs 30 32,886 

(up to 18.10.2014) 

Labour Statistics: 

The Labour Bureau is responsible for collection, compilation and publication of 

statistical and other information regarding employment, wages, earnings, industrial 

relations, working conditions, etc. It also compiles and publishes the consumer 

price index numbers for industrial and agricultural workers. The Bureau further 

renders necessary assistance to the States for conducting training programmes in 

Labour statistics of State/District/Unit levels. The Bureau conducts several 

periodic/adhoc surveys on different aspects of labour such as: 

 New working class Family Income and Expenditure Survey. 

 Rural Labour Enquiries. 

 House Rent Surveys. 

 Occupational Wage Surveys. 

Workers’ Education: 

The Central Board of Workers Education through its regional offices is striving 

to educate the workers to help to avoid wasteful expenditure, adopting cost 

effectiveness and by enhancing productivity of qualitative nature. They have been 

conducting the following programmes: 

 Rural Awareness Programme. 

 Functional Adult Literacy Classes. 
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 Short-Term Programmes for the unorganized sector to educate them on their 

rights, ethics and hygiene. 

 Participative Management. 

 Orientation Courses for Rural Educators. 

 Leadership Development Programme for Rural Workers. 

Social Security: 

There are also laws enacted and schemes established by the Central/State 

Governments providing for social security and welfare of specific categories of 

working people. The principal social security laws enacted centrally are the 

following: 

 The Workmen’s Compensation Act, 1923. 

 The Employees State Insurance Act, 1948. 

 The Employees Provident Funds and Miscellaneous Provisions Act, 1953. 

 The Maternity Benefit Act, 1961. 

 The Payment of Gratuity Act, 1972. 

Education & Training: 

The Institute proposes to organize training programme; in the following areas: 

 Labour Administration Programmes. 

 Industrial Relations Programmes. 

 Trade Union Leaders Programmes. 

 Child Labour Programmes. 

 North East Programmes. 

 Research Programmes. 

 International Programmes. 

Other Important activities planned in the area of Education & Training include: 

 Standarisation of Reading Materials.  

 Preparation of Training Manuals.  

 Organising customised in-house programmes. 

 Collaboration between the Institute and the Leading National and 

International Institutions. 

Labour and Development: 

Labour and Development is a bi-annual journal published by the Institute. 

The journal is dedicated to advancing the understanding of various aspects of 
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labour through theoretical analysis and empirical investigations. The journal 

publishes articles of high academic quality in the field of labour and related areas 

with emphasis on socioeconomic, historical as well as legal aspects and also 

publishes research notes and book reviews on themes particularly in the context of 

developing countries. 

Employment & Unemployment Survey: 

The Employment & Unemployment data is one of the important indicators 

to measure the effectiveness of government policies aimed at eradicating poverty 

and providing social justice & employment opportunities to the people of the 

country. The Government has taken several steps to provide employment to the 

labour force. One of the significant efforts in this direction is the enactment of 

Mahatma Gandhi National Rural Employment Guarantee Act, 2005 (MGNREGA).      

This is an important step towards the realization of the right to work and to 

enhance the livelihood security of the households in the rural areas of the country. 

The scheme provides at least 100 days of guaranteed wage employment in every 

financial year to every household whose adult member volunteers to do unskilled 

manual work. 

Conclusion: 

Employment generation in all the productive sectors is one of the basic 

objectives. In this context, efforts are being made for providing the environment 

for self-employment both in urban and rural areas. During the Ninth Plan period, 

elimination of undesirable practices such as child labour, bonded labour, and 

aspects such as ensuring workers’ safety and social security, looking after labour 

welfare and providing of the necessary support measures for sorting out problems 

relating to employment of both men and women workers in different sectors has 

received priority attention. The Improvement of labour welfare and increasing 

productivity with reasonable level of social security is one of the prime objectives 

concerning social and economic policy of the Government. The resources have 

been directed through the Plan programmes towards skill formation and 

development, monitoring of working conditions, creation of industrial harmony 

through infrastructure for health, industrial relations and insurance against disease, 

accident and unemployment for the workers and then families. The situation of 

surplus labour and workers in the unorganized segment of the economy give rise to 
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unhealthy social practices such as bonded labour, child labour and adverse working 

conditions. 
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Abstract 

Although there is a range of intervention strategies designed for students with 

Autism Spectrum Disorders  (ASD) and used in many educational settings, yet 

there is no one intervention or approach proven effective for every child with 

Autistic Spectrum Disorder. To gain the most from any intervention or teaching 

strategy a teacher requires a careful review of the family's vision for their child; 

the student's ability to communicate, how they prefer to communicate, and the 

student's cognitive ability, learning style, adaptive behavior and independent daily 

living skills. This article offers teachers practical tips and strategies on how to 

teach students with autism in inclusive classrooms. 

Keywords:  Autistic Spectrum Disorder, Inclusion, Teaching strategies, 

Intervention.  

Introduction 

Legislative mandates such as the Individuals with Disabilities Education 

Actrequire that students with disabilities not only be exposed to the general 

education curriculum, but demonstrate progress in it as well. This includes students 

with Autism Spectrum Disorders (ASD). The Centers for Disease Control and 

Prevention estimate that one in 110 children is diagnosed with Autism Spectrum 

Disorders. Even though the Indian government flagship project, Sarva Shiksha 

Abhiyan, a vehicle for the Right to Education Act, and the National Trust Act 

mandate that children suffering from autism too have equal and compulsory right 

to education, these children usually face discrimination and disparity by school 

authorities and even students. 

Even as the law provide for facilities of transport, vocational education, 

banking, housing and other benefits for people and children living with autism, 

they face harassment, end up becoming the laughing stock of the society and are 

often discriminated. Though India is one of the first signatories to the UN 

Convention on Rehabilitation of Persons with Disabilities, yet lack of awareness 

hinders mainstreaming of autistic people by the society.  
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Integration of children with autism has two clear goals. The first is to honor 

the right of all members of a community to take full part in its day-to-day life. The 

second goal is to improve the quality of children’s social interaction and academic 

development through daily contact with typically developing peers. The inclusion 

of children with autism can be advantageous for all students if it is done in an 

appropriate manner with adequate professional support.This is to allow them to 

participate in their society while they advance their academic and social skills. 

Inclusion gives students with autism the opportunity to look at their typically 

developing peers as role models. The children with disabilities can emulate their 

peers’ behavior and follow their lead in order to complete tasks in a more socially 

acceptable manner. However, these goals are sometimes hard to attain given the 

challenges manifested by the disability. 

Many students with Autism Spectrum Disorders are being included in the 

general education setting, but teachers face difficulties with the task of determining 

strategies that can help students with Autism Spectrum Disorders succeed in the 

classroom. Although the task may seem daunting to teachers, students with Autism 

Spectrum Disorders can and do learn.Here the first critical step in this process is to 

understand the unique characteristics of Autism Spectrum Disorders before 

planning the classroom strategies for them for their successful inclusion. 

Autism is a complex developmental disability that typically appears during 

the first three years of life and affects a person’s ability to communicate and 

interact with others. Autism is defined by a certain set of behaviors and is a 

‘spectrum disorder’ that affects individuals differently and to varying degrees. 

Autism Spectrum Disorders differs greatly from one person to the next, but by 

definition, Autism Spectrum Disorders impacts the ability to communicate and 

interact with others. How communication is affected also differs greatly. People on 

one end of the spectrum have no means of communication and may appear totally 

disinterested in those around them, seeming to exist in a world of their own. On the 

other end are those described as having high functioning autism (HFA) or 

Asperger Syndrome. Their language skills are usually on par for their age, and they 

may seek out others and talk incessantly, but they lack conversation skills and 

appear awkward in their attempts to socialize.People often mistake this 

development disability as a mental disorder. People suffering from autism may be 

slow learners but as Albert Einstein has proven, they do have brilliant minds. 
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Difficulties faced by Children with Autism Spectrum Disorder: 

Children on the autism spectrum face many issues, including some problems 

and some challenges, on a day to day basis.For example, they may find it difficult 

to communicate with other people or to socialise with them. They may have 

additional conditions, such as epilepsy or gastro-intestinal problems, which bring 

their own issues.Or they may simply feel frustrated at trying to cope with other 

people’s ignorance and prejudice about autism and what it actually means. Some of 

the difficulties faced by these children in the social, behavioural and 

communication areas are mentioned here: 

Difficulty in Social Understanding: 

In order to interact with people we need to understand them. To understand 

them, we need to infer and make sense of their emotions , thoughts, desires and 

intentions. Based on the observation, we can predict what they are likely to do or 

think next. Children with autism have difficulties in these areas: 

 Social cues: Children may have difficulty understanding social cues and 

reading others’ nonverbal gestures. 

 Sharing: Children may display problems with sharing or waiting for a turn 

during a game. 

 Eye contact: When having a conversation, children may not look directly into 

the eyes of the person speaking; this is thought to be a self-regulating strategy 

to compensate for visual input difficulties. 

 Social interactions: Children may lack the skills, ability, or understanding to 

make friends, initiate contact, and maintain social interactions. 

 Responsiveness: Children may be more interested in “things” than in people, 

and may lack interest in responding to other children. 

Difficulty in Communication:  

 Functional language: Children with ASD are often echolalic — repeating 

what others say. 

 Verbal language: Forty to forty-five percent of students with ASD are 

nonverbal. 

 Reciprocal conversation: Children may have difficulty in the natural “give 

and take” in a conversation and may talk only of their obsessions. 
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 Imitation and comprehension of language: Children may 

demonstratehyperlexia — an above-average ability to read with a below-

average ability to understand spoken or written language. 

Difficulty in Behavioral Processing: 

 Unusual obsessions and compulsions: Children may become preoccupied 

with a single television program or with arranging objects in lines or stacks. 

 Unusual sensory experiences: Children with ASD may be hypersensitive to 

touch. 

 Repetitive use of objects: Stacking or lining up objects, for example, may 

become a fixation. 

 Self-injury: This is common in more severe forms of autism. Children may, 

for example, bite themselves. 

 Splinter skills: Children may be highly skilled in one area, such as painting. 

The characteristics that are associated with autism make it difficult for 

teachers to successfully include students with the disability in their mainstream 

classroom. Many children with autism have relatively high mental capacities that 

enable them to do a variety of activities both inside and outside the school setting. 

These children retain most of the ASD-related impairments, including impairment 

in social interaction, deviant or bizarre communication, and persistent patterns of 

restricted and stereotyped behavior throughout their lives. The unusual behavior 

exhibited by these children may interfere with the positive relationships they have 

with others, making the socialization hard to attain. In particular, the 

hyperactivity/impulsivity and opposition/defiance were rated as having highly 

conflictual effects in the classroom. These behaviors are detrimental in an inclusive 

classroom because they may cause frequent disruptions and distractions, which 

decreases learning time and restricts their opportunities for participation to school 

activities and affect their relationships with teachers and peers. Some of these 

teachers encounter students with autism for the first time and may have some 

anxiety about this so they are given for some ideas and strategies to help them in 

the classroom. These are some of the suggestions that they can use while teaching 

in the classroom successfully. 

Strategies for Successful Inclusion of Students with Autism 

Spectrum Disorders: 

 Conducive Environment: There should be a warm welcoming environment to 

all students. A relaxed yet organized environment is conducive to learning for 
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students with autism and their peers can be as imperative to their success as any 

instructional strategy. While designing the setup of the classroom, teachers 

should take into consideration the physical layout, the student’s placement 

within the classroom, and their response to environmental stimuli such as light, 

sound, smell, and temperature.  

 Trained and Specialized Teachers: The teacher should understand the unique 

characteristics and learning styles of students on the Autism Spectrum. In order 

to be successful in an inclusive environment, teachers need to get to know the 

student personally, as well as, understand and take into consideration how the 

characteristics of autism influence learning and behavior. For example, students 

with autism tend to be concrete and visual thinkers, therefore; the use of idioms, 

colloquialisms, and sarcasm are not meaningful and may cause confusion and 

frustration on the part of the student. A lack of understanding the characteristics 

of autism such as this may ignite unnecessary behavioral issues in the 

classroom. 

 Routine and Predictability: Teachers should develop predictable classroom 

routines. Students on the Autism Spectrum thrive on routine and predictability. 

Establish and consistently utilize routines to decrease anxiety and increase 

independence and performance of the student with autism. Examples might 

include the use of transition markers and timers to indicate transitions, 

establishment of a location for student materials and homework, setting routines 

for sharpening pencils, waiting in line and bathroom  breaks, and creating a 

signal for cleaning up or putting away materials.  

 Use of Visual strategies: Research states that a great majority of students on the 

Autism Spectrum are visual learners so teachers should utilize that strength to 

enhance interactions, instruction, and productivity. Visual strategies like the use 

of objects, photographs, line drawings and the written word should be included 

as methods of teaching. Their intent is to provide information in a concise and 

clear manner that is understandable by the student with autism. Visual 

schedules, work systems, first/then boards, choice boards, visual instructions, 

and behavior management tools are considered best for these learners.  

 Motivating Students: A student’s motivation for learning is increased when 

learning is based on a personal interest or connection. Therefore, the learners’ 

interests should be utilized to get them “hooked” on learning. For a student who 

is fascinated with trains, a project might be to research the development of the 

Transcontinental Railroad or sort different types or colors of boxcars. Their 
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fascination can be used to introduce new or difficult content, help them through 

a challenging time, assist with transitions, connect with other students with 

similar interests, or build their confidence by showcasing their knowledge about 

their topic of interest.  

 Understanding Function of Behaviour: Teachers should understand   the   

function of   behavior. All behaviors serve a function or purpose for the student.  

When teachers ask the question, “Why does he do that?” they are seeking the 

function of the student’s behavior. Functions include gaining attention, 

obtaining something, avoiding something or managing a sensory need or 

discomfort. Once the function is determined, he should teach an appropriate 

behavior to replace the less desirable one. If the student is yelling out answers 

in class, he should be taught to raise his hand to appropriately gain the teacher’s 

attention. It should be ensured that the replacement behavior being taught yields 

the initial desired student outcome. 

 Preparations   for   Change   in   Routines: Students should be prepared   for   

change   in   routines. Changes in routine are inevitable in the classroom.  

Knowing that students with autism thrive on routine, preparing them in advance 

of the change can reduce anxiety and behavior concerns. Changes can be 

explained verbally and visually reinforced by the student’s daily schedule, by 

utilizing other visual supports, and by giving incremental warnings as the time 

begins to expire. 

 Social Development: Social interaction is the core deficit in autism. Therefore, 

social skills instruction is an integral part of their educational programme. It is 

falsely believed that children on the spectrum do not wish to be social. In fact, 

many want to develop social relationships, but do not possess the necessary 

skills to form relationships. Numerous curricula and standalone strategies are 

available to accomplish this goal.  Assigning a peer mentor or buddy is another 

effective strategy for assisting students with autism to navigate social situations 

and develop age appropriate social skills. Susan Williams White, Kathleen 

Keonig, Lawrence Scahill (2007) also advocated in their research for group-

based social skills training programs for school-age children and adolescents 

with ASD. 

 Formation of Groups: Empower   students   with   autism   to   be   active   

members   of   a group. Knowing that social situations are challenging for 

students on the spectrum, collaborative groups can be perplexing and frustrating 

for them. Teacher appointed groups can eliminate any anxiety of “not being 
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picked” for a group. Once groups are formed, each student should be assigned 

in the group a specific task such as recorder, speaker or timekeeper to ensure 

each member of the group is actively engaged in the group’s assignment.  

 Team Teaching: Teachers should operate   as   a   collaborative   team. There is 

strength in numbers. To best serve students in inclusive settings, all the teachers 

should work collaboratively with all staff members who are providing services 

to the student. Each member of the team brings their own experience and 

expertise for working with students with autism. Arrangement should be made 

for specific times when all members of the team can come together to plan, 

discuss student progress, and provide support to each other. 

 Allotment of Achievable Workload: It is very important that a student with 

autism is given an achievable workload and has some control over the work. 

For example, give the student some area of choice. This may mean they can 

order the tasks or the reward when they complete the work. There should also 

be a definite end to the work – clearly defined by such things as reinforcement, 

a special activity or playtime. 

 Reinforcement: Reinforcement is another crucial strategy in developing and 

maintaining motivation in a student with ASD. A reinforce is an object or 

activity that the student likes, which can be presented after a behavior to 

increase the frequency of that behavior in the future. Teachers may reinforce a 

non-preferred activity with a preferred activity, contingent upon task 

completion.  

Conclusion:  

Experts believe that despite India having many special schools for disables, 

the facilities required by autistic children are still insufficient. Since they find it 

difficult to express themselves socially, often it is seen that teachers are not 

confident enough of teaching them. These children need trained therapists and 

educators who make them feel comfortable and teach them more of social skills 

rather than bookish knowledge.Because of the tremendous diversity among 

students with ASD, there is no “one-size-fits-all” strategy. The attitudes of the 

teacher and paraprofessional can determine the success — or failure — of the 

student with ASD in the general education classroom. Therefore, teachers and 

professionals need to plan the strategies in appropriate manner for their successful 

inclusion.   
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Abstract 

Yoga is not an ancient myth buried in stupor. It is the most valuable heritage of the 

present. It is the essential need of today and the culture tomorrow. In the 21
st
 

century, beyond the needs of individual, the underlying principles of yoga provide 

a real tool to combat social dissatisfaction. At a time which the world seems to be 

at a loss, rejecting past values without being able to establish new ones, yoga 

provides a means for people to find their own way of connecting with their true 

selves. Through this connection with their real selves, it is possible for people to 

manifest harmony in the current age, and for compassion to emerge where hitherto 

there has been none. Yoga is more important for disable than normal Children. 

Yoga is helpful for disabled to keep oneself physically fit, mentally alert and 

emotionally balanced. Yoga ultimately prepares ground for the spiritual 

development of disabled children. Yoga is one of the most powerful drugless 

systems of treatment. Yoga helps in the development of strength, stamina, 

endurance and high energy at physical level. It also empowers oneself with 

increased concentration, clam, peace and contentment at mental level leading to 

inner and outer harmony. 

Key Words: Yoga, Asanas, Children with Special Needs. 

Introduction  
Yoga is the science of right living and, as such, in intended to be 

incorporated in daily life. It works on all aspects of the person: the physical, vital, 

mental, emotional, psychic and spiritual. Yoga has its origin thousands of years 

ago in India. According to yogic lore, Shiva is considered the founder of yoga. A 

number of seals and fossils remains of Indus Valley Civilization, dating back to 

2700 BC indicate that yoga was prevalent in ancient India. However systematic 

reference of yoga is found in Patanjalis’s Yogadarshana. Maharishi Patanjali 

systematized the yogic practices. After Patanjali, many sages/ yogis contributed its 

development and as a result yoga has now spread all over the world. In this 

sequence, on 11 December 2014, the United Nations General Assembly with 193 
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members approved the proposal to celebrate ‘June 21’ as the ‘International Yoga 

Day’. 

The word yoga means unity or oneness and is derived from the Sanskrit 

word Yuj, which means to join. This unity or joining is described in sacred terms 

as the union of the individual consciousness with the universal consciousness. On a 

more practical level, yoga is a means of balancing and harmonizing the body, mind 

and emotions. Swami Sivananda Saraswati of Rishikesh explained yoga as 

“integration and harmony between thought, feeling and deep, or integration 

between head, heart and hand”. Yoga is for one and all. The principles and do good 

to are applicable to every life. Yoga Asanas can be taught and bespoke for people 

who are specially abled, so they also can do it. We instruct our mind only through 

brain. The mind is a composition of four different faculties, which in yogic 

terminology are defines as Manas, Buddhi, Chitta, and Ahamkar. The word manas 

means to rationalize, to think about something. Buddhi means intellect. Chitta is an 

area of consciousness where impressions are stored. Ahamkar is the concept of 

ego. In the modern education system we are feeding only one aspect of the mind - 

Buddhi. We are not dealing with the manas aspect, which deals with the faculty to 

know what is right and what is wrong. We are not dealing with Chitta, where 

impressions of knowledge are stored in the form of memory and experience. Nor 

are we dealing with Ahamkar, the ego. Rather we are cramming Buddhi with 

information without boosting up the other aspects of our mind. Therefore, despite 

all our education, we are not able to apply it constructively and creatively in our 

lives. Despite all our understanding of right and wrong, we become confused if we 

have to decide what we need to do. At the same time, as teachers and as parents, 

most of the time we ignore the psychological samskaras and the psychological 

nature of the child. Proper education can only be received when you allow children 

to use their intuitive abilities along with their intellectual abilities, when you allow 

them to overcome their fears and inhibitions, to overcome the psychological 

pressures which are created without you imposing your own conditions on them. 

The system of educating children has to be different. It has to be combined with 

certain practices which can remove their psychological blocks, which can make 

them aware of the psychological changes that happen in their body and brain, 

which can make them aware of their own distractions and which can give them the 

ability to focus on the theme of the subject they are studying. Yoga in the 

classroom is not restricted to the physical practices and breathing techniques that 

are taught. Rather, the teacher has to be aware when to speak and when to be silent. 
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Speech is the medium of instruction, but at the same time silence is also the 

medium of instruction because silence allows you to assimilate what you have just 

heard. 
 

Yoga for Children with Special Needs: 

Yoga is an ancient and complete system of physical, mental and spiritual 

development which incorporates physical positions (Asanas), breath control, 

mental concentration and deep relaxation. It can calm troublesome students and 

encourage tired ones. Yoga as relaxation techniques has been found to reduce and 

relieve stress and tension, scatter excess energy. Relieve tiredness and lethargy, 

lengthen attention span, improve and maintain general physical health, develop 

sharpen concentration and grater mental clarity and cultivate better interpersonal 

relationship (Diskin, 1977; Hopkins and Hopkins, 1976; Seile and Renshaw, 

1978).  

This is more useful for disabled than normal because it reduce tension, 

anxiety, social disintegration. The aim of yoga for disabled children is to 

encourage a positive and healthy lifestyle for physical, mental and emotional 

health of children. Yoga helps in the development of strength, stamina, endurance 

and high energy at physical level. It also empowers oneself with increased 

concentration, calm, peace, and contentment at mental level leading to inner and 

outer harmony. Yoga may be introduce from the age of 8 years onwards in 

informal ways, but formal introduction of yogic exercises should begin only from 

the age of 11 years. Children with special needs should perform these activities 

consultation with yoga experts/ yoga teacher as per their capacity. Children with 

Special Needs often experience high level of tension and anxiety. Although some 

tension may be due to psychological problems, additional anxiety may be the result 

of academic and social conflict. Relaxation therapy has begun to gain attention as a 

viable method of reducing muscular tension and promoting behaviour change in 

disabled children (Braud, 1978; Gerler and Omizo, 1981; Lupin, Braud , Braud , 

and Duer, 1976). Various relaxation techniques have been successfully to influence 

many types of behavior- from increasing attention span (Omizo, Loffredo, and 

Hammett, 1982) to improving handwriting (Carter and Synolds, 1974); from 

improving academic skills (Carter and Russell, 1980) to decreasing impulsivity 

(Rivera and Omizo, 1980); from improving communication (Seiler and Renshaw, 

1978) to eliminating psychosomatic symptoms (Braud, Lupin, and Braud, 1975). 

Techniques used to induce relaxation include progressive muscle relaxation, 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 124 
 

isometrics, yoga, movement exercise, massage, guided fantasy and imagery, 

meditation, concentration, suggestion music, breathing control , self- relaxation or 

autogenic training and biofeedback training . These techniques have been used 

successfully both independently and in various combinations.  

 It is important for Teachers offering inclusive yoga classes to be well 

informed and well educated.  Knowledge of specific conditions and disabilities is 

imperative.  This is important for many reasons, but most often to prevent 

underestimating, overestimating, injury prevention, and damage that may worsen a 

condition. So yoga teacher or instructor should know advantage and disadvantage 

of each disability.  One of the most important factors when working with mixed 

abilities is to see each person as an individual.  Maintaining independence is 

crucial for all people because every child is different from others. According to 

Spicer- ‘the goal of teaching someone with a disability is not to “fix” the person to 

be like a fully able person, but rather empower them to control and then celebrate 

their own achievement ’.  This point made by Spicer is not only applied to a 

disabled but fully able person too. Furthermore, Spicer discusses the point that too 

often teachers are quick to overcompensate by creating specialized classes and 

unnatural learning environments.  While it is nice to have these options for the less 

able, it is not ‘inclusive’.  Instead, Spicer suggest that teachers should try to 

modify/adapt Asanas where needed for children with special needs. He also 

suggests using a variety of teaching/learning aids such as visual signals, 

demonstrations, and vocal cues.  Spicer’s advice for practitioners is to offer 

assistance where needed, but provide the least amount of support- so that the 

learner develops by yourself.  

 In 1987 Swami Niranjanananda developed a yoga program for the hearing 

impaired at a place called ‘Van Asch” in Christ Church, New Zealand.  

Niranjanananda started the program with a series of Yoga Nidra, which had very 

good results for the children involved.  He developed a system of ‘touch’; to 

introduce the children to yoga.  He also used sign language to communicate with 

them.  For example, when the Yoga Nidra session was over/finished he would 

gently touch their foreheads three times to let them know.  Niranjanananda also 

used processes such as yogic breath, pranayama, and visualizations.  Over time, the 

students at ‘Van Asch’ improved so much that they started to make strong, 

controlled sounds in their voice boxes! 

            Asanas can be modified in many ways and will depend on each individual.  

However, some examples are: offering support (such as holding their hands in 
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‘Veer asana’ for balance), using daily activities, and introducing physical aids such 

as cushions or straps so that a student 

Who is less able can access the Asanas. Asanas can also be performed in  

Wheelchairs or slings if the person is more comfortable in a supported structure.  

Modifications can be made so that the person can be included.  Furthermore, 

teachers should try to accommodate wheelchairs by providing a ramp at each 

entrance/exit. According to Swami Nishchalanda Saraswati, the exact application 

depends of the individual’s disability.  He discusses the effect that yoga has on a 

less able person. “Yoga Asanas can often improve sluggish blood circulation in 

defective limbs, to utilize/improve, and stimulate nerve functions and to develop 

weak muscles and bring them under conscious control.” (Swami Nischalananda 

Saraswati, 1990 pg 83)  Swami Bodhananda (1990) also comments on yoga as a 

therapy.  He suggests that children with abnormal emotional disabilities can 

develop in a positive way through yoga.  A skilled yoga practitioner could 

prescribe relaxation techniques, yoga Nidra, and pranayama. 

            Yoga is for everyone and everybody and all should have the right to learn 

to connect and join their mind with their body.  Making yoga inclusive and 

accessible for all people should be the goal of all yoga teachers.  We cannot create 

full connections of Atma and Paramatma if we are excluding people who are less 

able. Yoga is not only a simple physical exercise. It is a medium to know yourself 

and experience inner and outer realities. Yoga is a way of life. 

General guideline for practice of yoga for Children with Special Needs: 

 At initial stage children with special need should perform yoga with the help 

of yoga teacher or yoga instructor. 

 Children with special need must pay full attention to instructions which are 

given by yoga teacher or yoga instructor. 

 At initial stage, easy practice should be adopted. 

 It is essential that body is ready for yoga practice and it should be attained 

thorough activities such as ankle bending , knee bending , finger movement, 

wrist bending , wrist rotation, elbow bending, should rotation and eye 

movement. After this Surya Namaskar can be practiced.  

 Regularity of yoga practice is essential both in the physical and mental 

aspects of yoga 

 Always breathe through the nose unless specific instructions are given. 

Breathing should be natural as possible. 
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 The stomach should be empty while doing Asanas and to ensure this, they 

should not be practiced until at least three or four hours after food. 

 During practice it is better to wear unfastened, light and comfortable 

clothing.  

 Yoga should not be performed on solid surface. Use a folded blanket of 

natural material for the practices as this will act as an insulator between the 

body and the earth. 

 The ideal time for yoga is early morning but it can be also performed in the 

evening  

 Yoga should not be practiced in hurry or when you are tired.. 

 Yoga should be practiced in well- ventilated, clean and non disturbing place. 

 Patience is an important requirement for yoga. Determination in your efforts 

is needed. Success will come with time. 

 Do not compete but cooperate. A spirit of competition is a definite hindrance 

on the path of yoga, Competitions feed our ego while yoga helps us to rise 

above our ego. 

 Never exert undue force while doing Asanas. Beginners may find their 

muscles stiff at first, but after several weeks of regular practice they will be 

surprised to find that their muscles are more supple. 

 It is essential that body is ready for yoga practice and it should be attained 

thorough activities such as ankle bending , knee bending , finger movement, 

wrist bending , wrist rotation, elbow bending, should rotation and eye 

movement. After this Surya Namaskar can be practiced. 

Some beneficial Asanas for Children with Special Need: 

Pawanmuktasana-  

It is one of the most important group practice that has a very profound effect 

on human body and mind and is thus a most useful tool for the yogic management 

or various disorders and maintenance of health. It is very useful as a preparatory 

practice as it opens up all the major joints and relaxes the muscles of the body. 

Sometimes due to bad posture, disturbed bodily functions, psychological or 

emotional problem or an unbalanced lifestyle, the energy becomes blocked. This 

initially results in stiffness, muscular tension, lack of proper blood flow and minor 

functional defects. However, if these blockages become chronic, a limb, joint or 

physical organ may malfunction, fail or become diseased. Regular practice of 

pawanmuktasana removes energy blockages from the body and prevents new ones 
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from forming. In this way, it promotes total health, regulating and stabilizing the 

flow of energy throughout the body. 

Pawanmuktasana is divided into three distinct group of Asanas: the anti – 

rheumatic group, the digestive/ abdominal group and the shakti bandha group  to 

release energy blocks, All three group supplement each other, stimulation and 

encouraging a free flow of energy throughout the body. Yoga instructor must know 

the limitation and plus point of children with special need. As per the requirement 

of children with special need modification can be adopted. If children with special 

need do not understand instruction of instructor then instructor should demonstrate 

each position separately.  

Prarambhik Sthiti (Base Position)-  

 Sit with legs unfolded, feet close together but not touching 

 Rest the palms of the hand on the floor to the sides, just behind the buttocks. 

 The back, neck and head should be comfortably in a straight line. Straighten 

the elbow. 

 Incline back slightly, with the support of the arms. 

 Shut the eye and relax the whole body in this position. 

Padanguli Naman & Goolf Naman 

 Sit in the Prarambhik Sthiti (Base position) with legs outspread and the feet 

together. Place the hands at the side of and slightly behind the buttocks. 

 Incline back a little, using the arms to support the back. 

 Keep the spine in a straight line. 

 Be aware of the toe. Move only the toes of both feet slowly backward and 

forward, keeping the feet upright and the ankles relaxed and unmoving. 

 Hold each position for a few seconds. 

 Repeat 5 times. 

Golf Naman (Ankle Bending) 

 Remain in the Prarambhik Sthiti (Base position). 

 Slowly move both feet backward and forward, twisting them from ankle 

joints. Try to stretch the feet forward to touch the floor and then back toward 

the knees. Hold each position for a few seconds. 

 Repeat 5 times. 

Goolf Chakara (Ankle Rotation) 

 Remain in the Prarambhik Sthiti (Base position). 

 Keep the legs shoulder – distance across and straight. 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 128 
 

 Keep the heels on the ground throughout the practice.  

 It can be simplified through various stages. 

 STAGE- 1- 

 Slowly turn around the right foot clockwise from the ankle 5 times and then 

repeat 5 times anti- clockwise. 

 Slowly turn around the left foot clockwise from the ankle 5 times and then 

repeat 5 times anti- clockwise. 

STAGE -2  

 Slowly revolve both feet 5 times clockwise and 5 times anti- clock wise. 

 Focus on rotating the feet and not the knees. 

Poorna Titali Asana (Full butterfly) 

 Sit in the Prarambhik Sthiti (Base position). 

 Bend the knees and bring the soles of the feet together, keeping the heels as 

close to the perineum as possible. 

 Fully relax the inner thigh muscles.  

 Hold the feet with both hands. 

 Softly move the knees up and then down towards the floor, but do not use 

any extra force. 

 Practice Upto 5 up and down movements. 

Skandha Chakra- (Shoulder Socket Rotation)-  

STAGE-1    

 Remains in the Prarambhik Sthiti (Base position) or a cross- legged pose.  

 Place the fingers of the right hand on the right shoulder. 

 Keep the left hand on the left knee and the back straight. 

 Rotate the elbow in large circle.  

 Practice 5 times clockwise and 5 times anti clockwise.  

 Place the fingers of the left hand on the left shoulder. 

 Keep the right hand on the right knee and the back straight. 

 Rotate the elbow in large circle.  

 Practice 5 times clockwise and 5 times anti clockwise.  

 Make sure that the head, trunk and spine remain straight and still. 

 Increase practice with time. 

STAGE- 2-   
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 Place  the fingers of the left hand on the left shoulder and the fingers of the 

right hand on the right shoulder. 

 Fully rotate both elbows at the same time in a large circle. 

 Try to touch the elbows in front of the chest on the forward movement and 

touch the ears while moving up. 

 Stretch the arms back in the backward movement and touch the sides of the 

trunk while coming down. 

 Practice slowly 5 times clockwise and then 5 times anti – clockwise. 

Greeva Sanchalana (Neck Movement) 

STAGE-1. 

 Sit in a cross- legged pose with the hands resting on the knees in jnana or 

chin mudra. Close the eyes. 

 Keep the spine straight. 

 Slowly move the head forward and try to touch the chin to the chest. 

 Move the head as far back as is comfortable. Don’t strain 

 Experience the stretch of the muscles in the front and back of the neck, and 

the loosening of the vertebrae in the neck.  

 Practice this 5 times head forward and 5 time backward. 

STAGE-2. 

 Remain in the same position, keeping the eyes closed. 

 Face directly forward. 

 Relax the shoulders. 

 Keep the spine straight. 

 Slowly moves the head to the right, bringing the right ear close to the right 

shoulder without raising the shoulders. 

 Slowly moves the head to the left, bringing the left ear close to the left 

shoulder without raising the shoulders. 

 Don’t strain; touching the shoulder is not necessary.  

 This is one round.  

 Practice 5 rounds daily. 

STAGE- 3 

 Remain in the same sitting position. 

 Keep the head upright and the eyes closed. 

 Keep the spine straight. 
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 Gently turn the head to the right so that the chin is in line with the right 

shoulder. 

 Feel the release to tension in the neck muscles and the loosening of the neck 

joints. 

 Slowly turn the head to the left as far as is comfortable so that the chin is in 

line with left shoulder.  

 Practice 5 times on each side. 

STAGE – 4 

 Remain in the same position with the eyes closed. 

 Slowly rotate the head downward, to the right, backward and then to the left 

side in a relaxed, smooth, rhythmic circular movement. 

 Feel the shifting stretch around the neck and the loosening up of the joints 

and muscles of the neck. 

 Practice 5 times clockwise and then 5 times anti- clock wise. 

 Slowly turn the head to the left as far as is comfortable. 

 Practice 5 times on each side. 

PADOTTHANASANA (Raised legs pose) 

 Lie in the starting position with the palms flat on the floor 

 Inhale and raise the right leg as high as is comfortable, keeping it straight 

and the foot relaxed. 

 The left leg should remains straight and in contact with the floor. 

 Hold the posture for 3 to 5 seconds while retaining the breath. 

 Exhale and slowly lower the leg to the floor.  

 This is one round. 

 Practice 5 rounds with the right leg. 

 Practice 5 rounds with the left leg. 

 Don’t lift the buttocks off the floor. 

Surya Namaskara 

Surya means Sun and Namaskara means salutation. It is basically salutation 

the Sun through Positions. Surya Namaskara is a series of 12 physical positions. 

These positions stretch various muscles and spinal column and give flexibility to 

the whole body. Instruction should be very clear and demonstration should be 

there. Instruct children with special needs individually. Ask children with special 

needs if they are not getting instruction properly ask it till they learnt. 
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Physical Position-1- Stand straight with feet together. Unite the palms 

together in front of the chest in a namaskara mudra. Remains in this position for a 

few seconds. Relax the whole body.  

 

Physical Position-2- Raise both arms above the head and slightly bend trunk, head 

,arms backward. Inhale when you are raising your arms.  Remain in this position 

for a few seconds. 

Physical Position-3- Bend forward from the waist keeping the arms by the side of 

the ears until palms touches the floor on both sides the feet and the forehead 

touches the knees. Beginner should bend forward as far as is comfortable.  Exhale 

when you are bending forward. Remain in this position for a few seconds. 

Physical Position-4-  Put your hands on the floor beside the feet. Extend the right 

leg behind as far as comfortable and grasp the floor with your right toe. Bend the 

left knee and keep the left foot on ground between the palms. Arms should be 

straight. During this act the weight of whole body rely on both hands, left foot, 

right knee ad toes of right foot. Inhale when you are stretching your leg.  The head 

should be tilted backward. Remain in this position for a few seconds. Those should 

not fully stretch their leg who has knee or ankle problems. 

Physical Position-5- Bring the left leg back to join with the right leg. Don’t 

change the position of right leg. Simultaneously, raise the buttocks and lower the 

head between the arms so that the body forms a triangle with the floor. Try to place 

the heels flat on the ground. Exhale when you are taking your left leg back. 

Remain in this position for a few seconds. 

Physical Position-6-Gently lower knees, chest and chin to the ground with normal 

breathing. Toes, knees, chest, hands and chin should touch the floor. The buttocks 

are kept up. Remain in this position for a few seconds. 

Physical Position-7- Lower the hips while pushing the chest forward, and raise the 

trunk upward until the spine is fully arched and the head is facing up. The legs and 

lower abdomen remain on the floor. Inhale while raising torso. Remain in this 

position for a few seconds. 

Physical Position-8-Exhaling , lower the trunk keeping the palms flat on the floor. 

Place both feet flat on the ground. Raise the buttocks and lower the head between 

the arms . Remain in this position for a few seconds. 

Physical Position-9-Inhaling , extend the left leg behind as far as possible. Bend 

the right knee and keep the right foot on the ground  between the palms. Remain in 

this position for a few seconds. 
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Physical Position-10-Exhaling , bring the stretched left foot forward. Join both 

legs, strianthen the knees and bend forward. Bring the head near knees. Palms 

should be placed on floor beside the feet. Remain in this position for a few 

seconds. 

Physical Position-11-Inhaling raise both arms and the trunk slowly. Bend 

backwards with arms stretched up. Stay in the position for a few seconds. 

Physical Position-12-Breathing out, come to an erect and straight position. Bring 

the hands in front of the chest and join the palms together in Namaskar position. 

Breathe normally in this position. Remain in this position for a few seconds. 

Benefits. 

 It helps to increase strength, endurance,, and flexibility.  

 It improves concentration. 

 It removes excess fat.  

 It gives energy to the body. 

 It helps in increasing the height of growing children and tones up their 

body. 

 It warms up the body. 

 It improves blood circulation all over the body. 

 It provides flexibility to the whole body. 

Educational Implications for Children with Special Needs: 

World Health Organization defines health as “The state of complete 

physical, mental and social well being and not merely absence of disease or 

infirmity.” Yoga fulfills the needs of various aspects of health defined by World 

Health Organization. Yoga is an excellent therapy for children with special needs. 

Yoga enabled children with special need to become increasingly aware of her body 

and personal space.  

The ultimate aim of education is overall development of differently abled 

children. In earlier period children study in a Gurukul far away from society. Those 

education systems help them to keep away from negativity. Today’s education 

system is not developing every aspect of human development. Today’s education 

system only imparts information which only develops intellect but it is not develop 

the overall personality of any individual. In this situation Yoga help us to come out 

from these circumstances. Through Yoga a person could develop his consciousness 

and through consciousness he can develops bravery, fearlessness, contentment, self 
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awareness. With the practice of yoga we can control negative emotions i.e. angry, 

jealousy, stress and depression. Yoga develops the power of non-violence, 

truthfulness, non-stealing, continence, non-acceptance, purity, contentment, 

austerity, self study & most important is dedication to the almighty. Yoga helps us 

to bring out our potentials which are hidden within. A study reported in the Journal 

of Mental Deficiency has suggested that "The practice of yoga can be useful for 

children, when applied to a group of ninety mentally retarded children, yoga 

helped produce a highly significant improvement in IQ and social adaptation." 

It is known that regular practice of yoga builds up the personality at all levels, i.e. 

physical, mental, intellectual and emotional, in normal persons as well as children 

with special needs. (Udupa & Singh, 1972; Udupa et al., 1973).  

According to Swami Nishchalanda Saraswati, the exact application depends 

of the individual’s disability.  He discusses the effect that yoga has on a differently 

abled person. “Yoga asanas can often improve sluggish blood circulation in 

defective limbs, to utilize/improve, and stimulate nerve functions and to develop 

weak muscles and bring them under conscious control.” (Swami Nischalananda 

Saraswati, 1990 pg 83) 

  Swami Bodhananda (1990) also comments on yoga as a therapy.  He 

suggests that children with abnormal emotional disabilities can develop in a 

positive way through yoga.  A skilled yoga practitioner could prescribe relaxation 

techniques, yoga nidra, and pranayama. 

Yoga will give you the ability to realize the cause of stress and depression. You 

can learn the basic principles to reduce the stresses and work through them in a 

positive manner. It will enhance your management skills that are needed to cope 

with stress.      

Conclusion: 

Yoga is not only for specialized person instead it is for everyone/everybody.  

The principals and benefits are applicable to every life. Yoga Asanas can be taught 

and modified to/for people who are differently able, so that they can connect and 

join. Yoga is an ancient Indian practice which involves moving the body and 

training the mind to achieve balance and well-being. The purpose of traditional 

yoga is for each individual to be healthy, both physically and mentally, and able to 

reach his or her highest potential as a person. Yoga can be beneficial for 

individuals with disabilities or chronic health conditions through both the physical 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 134 
 

postures and breathwork. Each pose can be modified or adapted to meet the needs 

of the student.  Yoga can alleviate anxiety, depression, everyday stress, post-

traumatic stress, and stress-related medical illnesses. It is important for Teachers 

offering inclusive yoga classes to be well informed and educated.  Knowledge of 

specific conditions and disabilities is imperative.  This is important for many 

reasons, but most often to prevent underestimating, overestimating, injury 

prevention, and damage that may worsen a condition.  One of the most important 

factors when working with mixed abilities is to see each person as an individual.  

Maintaining independence is crucial for all people.  According to Spicer, “the goal 

of teaching someone with a disability is not to “fix” the person to be like a fully 

able person, but rather empower them to control and then celebrate their own 

achievement.”  Over the years we have learned that there are also many wonderful 

benefits of yoga for children who experience physical, learning, emotional and 

other disabilities. There has been growing interest in yoga and the influence it may 

have on children’s learning and behavior.  We know that no two children are alike. 

This is important to keep in mind when we think about yoga and children with 

disabilities. It is best to think about the whole child (what brings a smile to her 

face, strengths, talents, preferences) as opposed to focusing on the disability. So if 

a child has been identified as visually impaired, for example, you will want to 

create a yoga experience for him based on who he is rather what a book or doctor 

may say about the characteristics of his disability. The diagnosis is just a label. The 

disability is one of many aspects of the child and does not define who she really is, 

what he is capable of achieving or how she learns best. 
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Abstract 

The purpose of the study was to examine the relationship of teachers’ Job 

Satisfaction with organizational climate of urban and rural secondary schools. A 

sample of 300 teachers from 30 secondary schools comprising urban and rural 

secondary schools affiliated to UP Board and C.B.S.E was selected..The data were 

collected with the help of School Organizational Climate Description 

Questionnaire of Sharma (1973) and Teacher Job Satisfaction Questionnaire of 

Kumar and Mutha (1985). The data were analyzed using product moment method 

of correlation. The study revealed that.(i) job satisfaction of urban secondary 

school teachers was positively and  significantly related to Esprit, Production 

Emphasis, and Humanized Thrust dimensions, while negatively and significantly 

related to Disengagement, and Psycho-Physical Hindrance dimensions of 

organizational climate. (ii) job satisfaction of rural  secondary school teachers 

was positively and significantly related to Esprit, Intimacy, Controls, Production 

Emphasis, and Humanized Thrust dimensions of organizational climate, while 

negatively and significantly related to Disengagement dimension.  

Introduction 

 In an educational set up the teacher has a pivotal role. In this context the 

words of Education Commission (1964-66) are worth quoting. “Of all the different 

factors which influence the quality of education and its contribution to national 

development, the quality, competence and character of teachers are undoubtedly 

most significant. Nothing is more important than securing a sufficient supply of 

high quality recruits to the teaching profession, providing them with the best 

possible professional preparation and creating satisfactory conditions of work in 

which they can be fully effective.” There may be other factors quite essential for 

the improvement of the quality of education but teacher is the most important. In 

fact, the quality of nation, directly or indirectly depends upon the quality of the 

teachers. It is common experience that job satisfaction leads to success. As per 
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individual satisfaction if one is well satisfied, he will be able to work well and 

produce more. The same is true in the field of education too. It is assumed that if 

the teacher is satisfied with his job conditions, he will be able to teach effectively 

and become a successful teacher.  

 The problem of job satisfaction never arose during ancient times because, it 

was a voluntary service teachers rendered to the society and the concept of 

education was quite different from what it is now. The problem of job satisfaction 

was not there because teaching was their mission in life rather than a job. But in 

the modern educational system job satisfaction plays a vital role in the work and 

success of a teacher. 

    Job satisfaction is an individual attribute and it is outcome of the fulfillment 

of the individual needs which vary greatly from person to person. It is also true that 

there may be some people who are dissatisfied not with their profession but with 

the environmental conditions in which they are working. There are number of 

factors which constitute the environment of an institution. Some of the factors are:  

place of work, facilities in the institution, behaviour of the principal, co- teachers 

and the students, administrative set-up, the intervention of the management, etc. In 

fact, the climate of an institution plays an important role in the job satisfaction of a 

teacher and the effectiveness of the process of education is rightly seen in the 

effectiveness of its teachers. It is, therefore, essential to build a good institution if 

we wish to have a teacher with utter effectiveness. Teacher’s job satisfaction not 

only contributes to better scholastic development of pupils but is essential for his 

own efficiency and happiness. A dissatisfied teacher not only destroys his own 

professional life but also ruins his or her student's life. There are many factors 

which contribute for the job satisfaction of teachers. Teachers, who are competent 

and most satisfied with his job, make the total school atmosphere full of learning 

experience for the students. On the other hand dissatisfied and frustrated teachers 

spoil the school atmosphere. Unsatisfied and frustrated teachers cannot make 

students happy in the school. Teacher should be well satisfied to develop 

knowledge and understanding in the students. Teacher’s teaching behavior will 

reflect the student’s learning behavior. 

 A teacher's job satisfaction has a great bearing on the personality and 

academic development of the students. It is stated that books can teach, only 

personality can educate. Various researches prove that teacher’s job satisfaction 

affects the learners. 
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School climate can be construed as the organizational ‘personality’ of a 

school, and is the result of interaction between the group and the leader, and within 

the group itself. According to Halpin and Crofts (1963) “personality is to the 

individual what climate is to the organization”. Thus, they defined climate as the 

personality of an organization. School climate as the personality of a school has 

been described in terms of the social interaction between the teachers and the 

principals and among members of the teaching staff. The climate of an institution 

means the inter-personal relationship within the group and between the groups and 

its leaders. (i.e. staff personnel and head of the institution) respectively. It is the 

social milieu, the human behaviour or social atmosphere that pervades all activities 

in the institution. In fact, school climate was defined as one which was attention to 

students and teachers and marked a situation in which the group members obtained 

the satisfaction with respect to their task achievement or social needs.  

Taniugare (1987) has defined institutional climate or environment as a 

relatively enduring quality of the internal environment of an institution in the shape 

of facilities that are experienced by its members, and that influence their behaviour 

and achievement. It can be described in terms of the values or a particular set of 

characteristics of the institution. Dressel (1976) uses school climate 

interchangeably with ‘school environment’. School climate is seen as all the 

physical, social and psychological factors, conditions, circumstances, and 

influences which interact to give the school a unique and peculiar visible or 

perceived image. Such factors include facilities, ground, and architecture, types of 

school traditions previous achievement, value orientations, socio-economic 

standard of the school, standard or level of discipline, standard of performance, and 

sense of duty of members of the school community. Also included are 

organizational structure, characteristics of the principal, staff and students’ quality 

of material and activities available. Taylor (1989) reported that climate was 

generally defined as the prevailing conditions affecting life and activities. For 

effective schools, a humane, healthy school climate affecting the life and activities 

of students and staff was a necessity. Because school climate influences the 

affective domain, it is difficult to isolate climate from the skills, knowledge and 

attitude that students gain through their academic studies. According to Lindelow 

(1989) school climate may be defined as the feelings an individual gets from 

experiences within a school system. More specifically, climate is the composite of 

norms, expectations and beliefs characterizing the school system as perceived by 

its members.  
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        Thus school climate is a combination of all the organizational factors and of 

all the personality characteristics of the members of the organization. Differences 

in climate can have serious effects on students’ intellectual and creative level 

attitude, personality make up, values, student achievement and accomplishment of 

school’s objectives.  

 Teachers are in the most strategic position to facilitate a balanced personality 

development and a more adequate adjustment of the learner. The effectiveness of 

teachers in the personality development and adjustment of students essentially 

depends on teachers’ own satisfaction with his job in a school organization. 

Research Problem : 

The purpose of this study was to examine the relationship of teachers’ job 

satisfaction with organizational climate of secondary schools. On going through 

the literature it was found that a great deal of research work has been carried out in 

this field in India and abroad, but the present problem has not been deeply 

explored. So this study was attempted to concentrate on the untouched aspects or 

dimensions of the related field. Taking an overview of the literature it was 

concluded that teachers’ job satisfaction have their bearing upon the organizational 

climate of schools. This state of affairs raised the problem which can be stated in 

the question: Does teacher job satisfaction have any relationship with 

organizational climate of secondary schools? The present study was planned to 

find out the answer of the above raised question. 

Need and Significance of the Study: 

The school is social institution where a number of teachers having different 

personality traits, values and dispositions work together for the development of 

child’s abilities, aptitudes and capacities. Climate is the condition within the 

institution resulting from social interaction among the faculty members and 

between the faculty members and the principal. This is the unique factor which has 

been rightly equated by Halpin (1966) with the personality of the school. This 

gives rise to two specific questions relating to the teachers. Is there any significant 

correlation between teacher’s job satisfaction and organizational climate of school? 

Therefore, a strong need was felt to study teacher’s job satisfaction in relation to 

organizational climate of schools.  

Quality education is the demand of the modern age. It is determined by the 

quality of schools and in turn by school principal and teachers. The structural 

characteristics, comprising human relations between the school community and 
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administration, etc. also play an important role in this direction. Individual 

personalities and job requirements interact to produce a climate that can be 

significant to both, the individual and the organization. Today when most Indian 

organizations including educational institutions are confronted with turbulence in 

their environment and impatience among people within there is a need for the 

administrators to learn how to manage people, how to deal with changing scenario 

and how to run with changes. 

A great deal of research has been carried out in this area in India and abroad 

but still a good deal of work is needed in this area to solve the manifold problems 

of school organization. The need of the present day socio-economic field requires a 

thoughtful and planned investigation of teacher job satisfaction in relation to 

school organizational climate so that a clear cut picture may be drawn to 

understand the factors influencing teacher’s job satisfaction. The teacher job 

satisfaction seems to be the predictors of any school organization. These are 

decisive in making of organizational climate of a school. The knowledge of the 

predictors of organizational climate of schools will help the educational 

administrators, educational planners and supervisors to develop healthy academic 

and organizational environment to induce the teaching-learning process for the 

harmonious development of students as well as school personnel. The results of 

this study will provide some useful, creative and concrete directions for the well-

functioning of secondary schools.  

This study will emphasize the need for teachers to preserve their 

professional satisfaction and adjustment. Teachers may be nurtured, supported and 

valued by the broader school community. When teachers are provided with what 

they need to remain inspired and enthusiastic in the classroom, students as well as 

the teachers will be beneficiaries. 

The study will be useful by treating teachers in ways that empower them, 

such as involving them in decision-making and acknowledging their expertise in 

administration which can help to sustain teacher job satisfaction. It is expected that 

findings of the present study may guide the administrators to make certain changes 

in their set up, so that teaching profession may become more rewarding and 

academically and professionally more challenging, attractive and appealing to the 

youths.       

Objectives: 

1. To examine the relationship of teachers’ job satisfaction with organizational 

climate of urban secondary schools. 
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2. To examine the relationship of teachers’ job satisfaction with organizational 

climate of rural secondary schools. 

Hypotheses: 

1. There would be significant relationship of teachers’ job satisfaction with 

school organizational climate and its different dimensions with regard to 

urban secondary schools. 

2. There would be significant relationship of teachers’ job satisfaction with 

school organizational climate and its different dimensions. with regard to 

rural secondary schools 

Method of the Study: 

The present study was conducted by using survey method. The researcher 

made a survey of secondary schools of Kanpur district of U.P. and collected 

required information from the teachers with the help of the tools selected for the 

purpose. 

Population: 

The population of the present study was teachers working in different types 

of secondary schools running in Kanpur district of U.P. There are different types of 

secondary schools in the district managed and run by different organizations (Govt. 

& private) and in these schools different categories of teachers are working. The 

population of teachers of the secondary schools of the district was the basis for the 

selection of the sample for the study.  

Sample:   

In the present study, it was neither possible nor feasible to include all the 

secondary schools of Kanpur district and all the teachers working in them. So, it 

was thought to select a representative sample of schools as well as teachers for the 

study. With this purpose a sample of 30 secondary schools comprising government  

schools, aided schools and unaided schools affiliated to UP Board and C.B.S.E. of 

Hindi as well as English medium running in urban and rural areas was selected by 

using purposive  sampling technique and also a sample of 300 teachers from 

chosen schools was selected by using incidental sampling technique. 

Tools of Data Collection: 

The data pertaining to the variables of the present study were collected by 

using: School Organizational Climate Description Questionnaire by Sharma (1973) 
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and Teacher Job satisfaction Questionnaire developed by Kumar and Mutha 

(1985). 

Administration of Tools: 

For the collection of data the researcher visited all the sampled secondary 

schools one by one.  In each school, the researcher met the participant teachers and 

made them aware of the purpose of the study and also the specific instructions to 

mark their responses on each tool. Then they were given the tools to complete as 

per instructions.  

Statistical Treatment to Data: 

The data relating to teacher job satisfaction and school organizational 

climate obtained from the teachers of different types of secondary schools were 

analyzed by using product moment method of correlation to examine the 

relationship of teachers’ job satisfaction with different dimensions of school 

organizational climate and over all school organizational climate.  

Results and Discussion: 

The present study keeps in view the overall organizational climate and its 

eight dimensions for examining the relationship of teachers’ job satisfaction with 

them. This is presented in the following table.  

Table: Correlation between Teachers’ Job Satisfaction and Organizational 

Climate and its Dimensions in Respect of Locality of Schools 

Organizational Climate Teachers of Urban and Rural Schools 

Dimensions of OC Urban Schools (N = 150) Rural Schools (N= 150) 

Disengagement -.275** -.433** 

Alienation -.041 -.008 

Esprit .264** .357** 

Intimacy .041 .179* 

Psycho-Physical Hindrance -.187* -.100 

Controls -.079 .193* 

Production Emphasis .203* .219** 

Humanized Thrust .199* .204* 

Over all OC .117 .139 

*significant at .05level             **significant at.01 level 
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 In the above table the relationship of job satisfaction of teachers working in 

urban and rural schools with different dimensions of organizational climate and 

overall organizational climate is presented. On the observation of the values of r in 

the case of urban school teachers it is seen that there is positive significant 

correlation between job satisfaction and Esprit, Production Emphasis, and 

Humanized  Thrust dimensions of organizational climate, while there is significant 

negative correlation between job satisfaction and Disengagement, and Psycho-

Physical Hindrance dimensions of organizational climate ,because the r values in 

the case of Esprit and Disengagement dimensions are  significant at .01 level and  

in the case of  Production Emphasis, Humanized Thrust, and Psycho-Physical 

Hindrance  dimensions of organizational climate, the r values are significant at .05 

level. But there is insignificant positive correlation between job satisfaction and 

Intimacy dimension and overall organizational climate, while there is insignificant 

negative correlation between job satisfaction and Alienation, and Controls 

dimensions of organizational climate, because the r values are not significant at .05 

level.  

 Thus from the observation of r values as shown in  the table it becomes clear 

that job satisfaction in the case of urban secondary schools is positively and 

significantly related to Esprit, Production Emphasis, and Humanized Thrust 

dimensions, while job satisfaction is negatively and significantly related to 

Disengagement, and Psycho-Physical Hindrance dimensions of organizational 

climate. But job satisfaction is positively and insignificantly related to Intimacy 

dimension as well as overall organizational climate, while job satisfaction is 

negatively and insignificantly related to Alienation and Controls dimensions of 

organizational climate in the case of teachers of urban secondary schools.  

 The table also shows that there is significant positive correlations between 

job satisfaction of teachers of rural secondary schools and Esprit, Intimacy, 

Controls, Production Emphasis, and Humanized Thrust dimensions of school 

organizational climate because the r value in respect of Esprit and Production 

Emphasis is significant at .01 level and it is significant at .05 level in respect of 

Intimacy, Controls, and Humanized Thrust dimensions. Further, the table shows 

significant negative correlation between job satisfaction of rural school teachers 

and Disengagement dimension of organizational climate because the r value is 

significant at .01 level. The table also reveals insignificant positive correlation 

between teacher job satisfaction of rural schools and Intimacy as well as overall 

organizational climate, where as it reveals insignificant negative correlation 
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between job satisfaction of rural schools and Alienation as well as Psycho-Physical 

Hindrance dimensions because the r value is not significant at .05 level in these 

cases. 

 Thus from the observation of the table it becomes clear that job satisfaction 

of teachers of rural  secondary schools is positively and significantly related to 

Esprit, Intimacy, Controls, Production Emphasis, and Humanized Thrust 

dimensions of organizational climate, while it is negatively and significantly 

related to Disengagement dimension. But it is positively and insignificantly related 

to overall organizational climate, where as it is negatively and insignificantly 

related to Alienation and Psycho-Physical Hindrance dimensions of organizational 

climate  in respect to teachers of rural schools. 

Findings of the Study: 

 On the basis of the analysis and interpretation of data the study has revealed 

some significant findings which are presented as follows:  

(i) Job satisfaction in the case of urban secondary schools was positively and 

significantly related to Esprit, Production Emphasis, and Humanized Thrust 

dimensions, while job satisfaction was negatively and significantly related 

to Disengagement, and Psycho-Physical Hindrance dimensions of 

organizational climate. 

 (ii)    Job satisfaction of teachers of rural secondary schools was positively and 

significantly related to   Esprit, Intimacy, Controls, Production Emphasis, 

and Humanized Thrust dimensions of organizational climate, while it was 

negatively and significantly related to Disengagement dimension.  
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Abstract 

Mathematics is critically important subject at elementary level. It develops 

scientific, industrial and logical temperament in children. This study is done in the 

Lakhimpur Kheri district of Uttar Pradesh, describing the significance difference 

of mathematic achievement of first generation and other generation learners, in 

class 2
nd

, 3
rd

 and 4
th

, respectively. It also clears the view, how much, first and other 

generation learners are able to achieve in mathematics at primary level. 

Introduction 

Education in India is provided by the public sector as well as the private 

sector, with control and funding coming from three levels: central, state, and local. 

Under various articles of the Indian Constitution, free and compulsory education is 

provided as a fundamental right to children between the ages of 6 and 14. 

Article 21-A and the RTE Act came into effect on 1 April 2010. The 

Constitution (Eighty-sixth Amendment) Act, 2002 inserted Article 21-A in the 

Constitution of India to provide free and compulsory education of all children in 

the age group of six to fourteen years as a Fundamental Right in such a manner as 

the State may, by law, determine. The Right of Children to Free and Compulsory 

Education (RTE) Act, 2009, which represents the consequential legislation 

envisaged under Article 21-A, means that every child has a right to full time 

elementary education of satisfactory and equitable quality in a formal school which 

satisfies certain essential norms and standards. 

The RTE Act provides for the: 

 Right of children to free and compulsory education till completion of 

elementary education in a neighbourhood school. 

 It clarifies that ‘compulsory education’ means obligation of the appropriate 

government to provide free elementary education and ensure compulsory 

http://en.wikipedia.org/wiki/Public_sector
http://en.wikipedia.org/wiki/Private_sector
http://en.wikipedia.org/wiki/Private_sector
http://en.wikipedia.org/wiki/Government_of_India
http://en.wikipedia.org/wiki/States_and_Territories_of_India
http://en.wikipedia.org/wiki/Local_government
http://en.wikipedia.org/wiki/Indian_Constitution
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admission, attendance and completion of elementary education to every 

child in the six to fourteen age group. ‘Free’ means that no child shall be 

liable to pay any kind of fee or charges or expenses which may prevent him 

or her from pursuing and completing elementary education. 

 It makes provisions for a non-admitted child to be admitted to an age 

appropriate class. 

 It specifies the duties and responsibilities of appropriate Governments, local 

authority and parents in providing free and compulsory education, and 

sharing of financial and other responsibilities between the Central and State 

Governments. 

 It lays down the norms and standards relating inter alia to Pupil Teacher 

Ratios (PTRs), buildings and infrastructure, school-working days, teacher-

working hours. 

 It provides for appointment of appropriately trained teachers, i.e. teachers 

with the requisite entry and academic qualifications. 

 It prohibits (a) physical punishment and mental harassment; (b) screening 

procedures for admission of children; (c) capitation fee; (d) private tuition by 

teachers and (e) running of schools without recognition, 

 It provides for development of curriculum in consonance with the values 

enshrined in the Constitution, and which would ensure the all-round 

development of the child, building on the child’s knowledge, potentiality 

and talent and making the child free of fear, trauma and anxiety through a 

system of child friendly and child centred learning. 

Why Mathematics is Critical at School Stage: 

Mathematics is an important subject in secondary school because it is 

associated with more academic and career opportunities (Akinsola and Tella, 

2003). Ironically, this subject is the basis for scientific, industrial and technological 

advancement of any country. But it is very sad to note that the performance by the 

secondary school students are not up to the mark and student’s general impression 

is that it is a dreadful subject. Crosnoe, Johnson and Elder (2004) suggested that 

school sector (public or private) and class size are two important structural 

components of schools. Private schools tend to have both better funding and 

smaller class sizes than public schools. The relative social class of a student body 

also effects academic achievement. Student from low socio-economic backgrounds 

who attend poorly funded schools do not perform well compared to students from 
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higher social classes (Eamon, 2005). Another significant contributor duly 

acknowledged in literature for mathematics achievement is mathematics anxiety. 

High and low levels of mathematics anxiety greatly determine student’s 

achievement level in mathematics. In the past, researchers have reported that 

students with lower level of mathematics achievement tend to have higher levels of 

mathematics anxiety (Cooper and Robinson, 1989; Morris, Davis and Hutchings, 

1981). This negative relationship also appears at the elementary and the secondary 

school levels (Chui and Henry, 1990; Lee, 1992; Meece, Wigfield and Eccles, 

1990). 

Need and Importance of the Study: 

Mathematics continues to be the tough most subject from primary to 

secondary/sr. secondary level and a might of student fail to excel well in 

comparison to others school level subject. Mathematics is the single most subject 

that affects gross academic achievement of learner. The survey results (from 

1975/76 to 1984/85) published by NCERT (Dave, 1992) indicated that 

achievement of primary grade students in mathematics is excellent in class 1
st
 and 

2
nd

, good in 3
rd

, and poor in class 4
th
. 

In the light of above cited study, it becomes crucial examining achievement 

of primary children mathematics and comparing achievement in mathematics 

between first generation versus other generation learner. 

Objectives of the Study: 

 To study the status of academic achievement of mathematics across primary 

grade (Class 2
nd

, 3
rd

 and 4
th
) between first and other generation students in 

Lakhimpur-kheri, district of U.P. 

 To compare mathematics achievement level of first generation &other 

generation   learning students. 

 To study the retention level of the students at primary level. 

 To study the increasing/decreasing level of mathematics with up gradation 

of the class of primary level. 

Operational Definition of the Key Terms: 

 Academic Achievement:- The term academic achievement refers that what 

a student has learnt, and how much he scored in his class examination. 

 Primary Grade:- The term primary grade defines the classes from 1 to 5. 
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 First Generation Learner:- The learner whose parents and previous 

generations are not literate. 

 Other Generation Learner:- The learner whose parents and previous 

generations are literate. 

Delimitations: 

The present study is delimited only Arjunpurwa and Mojmabad locality of 

Lakhimpur city. 

 Nature of the Study: 

          This study is done in the pattern of Survey Method under Descriptive study. 

Population: 

           The present study is conducted in Arjunpurwa and Mojmabad locality of 

Lakhimpur city. 

Sample and Sampling Techniques: 

60 students studying in class 5
th

 of 3 different schools are selected as the 

sample of this study. 

 The sample was collected from the urban and rural area of Lakhimpur city. 

60 students of 3 different schools; Mahant Harisingh Nirmal Public School, 

Prathmik Vidyalaya Sisora, & Prathmik Vidyalaya Mojamabad; were respondent 

for the study. To conduct the study Purposive Random Sampling is used. 

Research Instruments: 

         To conduct the study, researcher has used self made questionnaire for 

guardian and observation schedule for the students. 

Data Analysis and Interpretation: 

After preparing the methodology, researcher forwarded for the 4
th
 chapter, 

for analysis, interpretation and result discussion, researcher used some statistical 

techniques as- Mean, Standard Deviation and Percentage. 

Objective-1: To study the status of academic achievement of mathematics 

across primary grade (Class 2
nd

, 3
rd

 and 4
th

) between first and other 

generation students in Lakhimpur-kheri, district of U.P. . 

In order to achieve above objective data was analyzed and have been 

depicted from table 1 to 2 
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a. Academic achievement status of 1
st
 generation learners. 

b. Academic achievement status of other generation learners. 

Table-1 

Academic Achievement Status Of 1
st
 Generation Learners 

 

Class Level-1 

(≤35%) 

Level-2 

(36-45%) 

Level-3 

(46-60%) 

Level-4 

(61-74%) 

Level-5 

(75-90%) 

Level-6 

(≥91%) 

2
nd

 -- -- 27 

(90.00%) 

3 

(10.00%) 

-- -- 

3
rd

 3 

(10.00%) 

20 

(66.67%) 

4 

(13.33%) 

3 

(10.00%) 

-- -- 

4
th
 2 

(06.67%) 

10 

(33.30%) 

13 

(43.33%) 

5 

(16.67%) 

-- -- 

Mean = 49.43     SD = 08.19 

Interpretation: 

Table 1 shows the status of the Academic Achievement Status of 1
st
 

Generation Learners at primary grade in Lakhimpur district of U.P. 

As per the table 1 in class 2
nd

 of 1
st
 generation learner, maximum number of 

student, 27(90%) lies in level 3 (46-60%) in mathematics achievement because it is 

a initial stage and a student starts to learn from here. Only 3sts (10.00%) lies in 

level 4 (61-74%). 

Similarly in class 3
rd

 of 1
st
 generation learner, maximum number of students 

20(66.67%), lies in level 2 (36-45%) because in 3
rd

 class, concepts of math’s are 

different from 2
nd

 class. Only 3 students (10.00%) in level 1 (≤35%), 4 sts 

(13.33%) in level 3 (46-60%) and 3 sts (10.00%) in level 4 (61-74%). 

Again as per the table 1 in class 4
th
 of 1

st
 generation learner, maximum 

number of student 13(43.33%) lies in level 3 (46-60%) in mathematics 

achievement. Only 10sts (33.33%) lies in level 2 (36-45%), 5sts (16.67%) lies at 

level 4 (61-74%) and 2sts (6.67%) at level 1 (≤35%). 
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Table- 2 

Academic Achievement Status of Other Generation Learners 

 

Class 

 

Level-1 

(≤35%) 

 

Level-2 

(36-45%) 

 

Level-3 

(46-60%) 

 

Level-4 

(61-74%) 

 

Level-5 

(75-90%) 

 

Level-6 

(≥91%) 

 

 

2
nd

 

 

-- 

 

-- 

 

1 

(03.33%) 

 

4 

(13.33%) 

 

15 

(50.00%) 

 

10 

(33.30%) 

 

3
rd

 

 

-- 

 

1 

(03.33%) 

 

5 

(16.67%) 

 

8 

(26.67%) 

 

9 

(30.00%) 

 

7 

(23.33%) 

 

4
th
 

 

-- 

 

3 

(10.00%) 

 

9 

(30.00%) 

 

6 

(20.00%) 

 

10 

(33.33%) 

 

2 

(6.67%) 

Mean = 74.24     SD = 13.66 

Interpretation: 

Table 2 shows the status of the Academic Achievement Status of Other 

Generation Learners at primary grade in Lakhimpur district of U.P. 

As per the table 2 in class 2
nd

 of other generation learner, maximum number 

of student 15(50%), lies at level 5 (75-90%), in mathematics achievement. Only 10 

sts(33.33%) achieved highest level of achievement, which is level 6 (≥91%), and 4 

sts (13.33%) lies at the level 4(61-74%) and 1 student(3.33%) lies at level 3(46-

60%). Reason behind this may be the family environment and educated parents, 

other generation students achieve better score and they have better exposure and 

facilities for study as well. 

Again as per the table 2, in class 3
rd

 of other generation student, maximum 

number of students- 9(30%), lies at level 5(75-90%) and kept maintained the status 

as class 2
nd

,but 8 sts (26.67%) demoted to level 4(61-74%), and 7sts(23.33%) are 

there at level 6(≥91%), and 5 sts (16.67%) marked at level 3(46-60%), and 1 

student(3.33%) marked at level 2(36-45%). This demotion has come in the level of 

mathematics achievement of student because of changing the concepts in from 

class 2
nd

 to class 3
rd

. 
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Similarly in class 4
th
 of other generation sts, maximum number of sts 

10(33.33%), lies the level 5(75-90%); and 9 sts(30.00%)  lies at level 3(46-60%) ; 

6sts(20.00%) lies at level 4(61-74%); 3 sts(10.00%) lies at level 2(36-45%) and 

only 2sts(6.67%) kept maintained their achievement level at level 6(≥91%). 

Objective - 2: to compare mathematics achievement level of first generation & 

other generation learning students. 

Table- 3 

Comparative Achievement Level of 1
st
 and Other Generation Learners in 

Mathematics 

 

Cl

ass 

Level 1  

(≤35%) 

Level 2 

(36-45%) 

Level 3 

(46-60%) 

Level 4 

(61-74%) 

Level 5 

(75-90%) 

Level 6 

(≥91%) 

1
st
 

gen. 

Ot

her 

ge

n 

1
st
 

gen. 

Othe

r gen 

1
st
 

gen. 

Othe

r gen 

1
st
 

gen. 

Othe

r gen 

1
st
 

ge

n. 

Othe

r gen 

1
st
 

ge

n. 

Othe

r gen 

 

2 

 

-- 

 

-- 

 

-- 

 

-- 

 

27 

(90.0

0%) 

 

1 

(03.3

3%) 

 

3 

(10.0

0%) 

 

4 

(13.3

3%) 

 

-- 

 

15 

(50.0

0%) 

 

-- 

 

10 

(33.3

0%) 

 

3 

 

3 

(10.0

0%) 

 

-- 

 

20 

(66.6

7%) 

 

1 

(03.3

3%) 

 

4 

(13.3

3%) 

 

5 

(16.6

0%) 

 

3 

(10.0

0%) 

 

8 

(26.6

7%) 

 

-- 

 

9 

(30.0

0%) 

 

-- 

 

7 

(23.3

3%) 

 

4 

 

2 

(06.6

7%) 

 

-- 

 

10 

(33.3

0%) 

 

3 

(10.0

0%) 

 

13 

(43.3

3%) 

 

9 

(30.0

0%) 

 

5 

(16.6

7%) 

 

6 

(20.0

0%) 

 

-- 

 

10 

(33.3

0%) 

 

-- 

 

2 

(06.6

7%) 

 

Interpretation: 

Table 3 shows the status of Comparative Achievement Level of 1
st
 and 

Other Generation Learners in Mathematics at primary grade in Lakhimpur district 

of U.P. 

As per the table- 3, there are only 3sts (10%) lies at level 1(≤35%), in class 

3
rd

 of 1
st
 generation sts, similarly of other generation there are no sts at level 

1(≤35%). 

In class 4
th
, there are 2sts (6.67%) of first generation, categorized in level 

1(≤35%), similarly there are no sts of other generation in the same category. 
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Again if we see at level 2(36-45%) there are no sts from both of the 

generations in class 2
nd

, when we move to class 3
rd

 there are 20sts(66.67%) of first 

generation and only 1sts(3.33%) of other generation. In class 4
th

, at level 2(36-

45%), there are 10sts (33.30%) of 1
st
 generation and only 3sts (10%) of other 

generation.    

Again in class 2
nd

, there are 27 sts (90.00%) of first generation and 1sts 

(3.33%) of other generation in level 2(36-45%); similarly in class 2
nd

, 3sts (10%) 

of first generation and 4sts (13.33%) of other generation are at level 4(61-74%).  

Next at level 5(75-90%) and level 6(≥91%), there are 0 sts of first generation 

and 10sts (33.3%) of other generation, respectively.  

At level 4(61-74%), in class 3
rd

 there are 3sts(10.00%) of first generation 

and 8 sts (26.67%) of other generation. In class 4
th
 there are 5sts (16.67%) of first 

generation and 6sts (20.00%) of other generation. 

At level 5(75-90%) and level 6(≥91%), there are no sts of first generation 

but there are 9 sts(30.00%) and 7 sts (23.33%) of other generation, respectively, in 

class 3
rd

. Again at level 5(75-90%) and level 6(≥91%), there are no sts of first 

generation, but there are 10sts(33.33%) and 2sts (6.67%) of other generation, 

respectively. 

objective 3; to study the retention level of the students at primary level in 

order to achieve that objective there is 1 table has depicted for showing the 

status of retention level of the students at primary level– 

Table: 4 

Retention Level of the Students 

Level Average retention of 1st 

gen. sts 

Average retention of Other 

gen. sts 

Level-1 

≤ 50% 

3 

(10.00%) 

1 

(03.33%) 

Level-2 

51 to 55% 

10 

(33.33%) 

-- 

Level-3 

56 to 60% 

12 

(40.00%) 

-- 

Level-4 

61 to 65% 

5 

(16.67%) 

3 

(10.00%) 

Level-5 

66 to 70% 

-- 1 

(03.33%) 

Level-6 

71 to 75% 

-- 2 

(06.67%) 

Level-7 

≥ 76% 

-- 23 

(76.67%) 
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Interpretation: 

Table 4 shows the Retention Level of the Students at primary grade in 

Lakhimpur district of U.P. 

As per the table 4, there are 3 sts(10.00%) of first generation sts having 

attendance below 50%; similarly 10sts(33.33%) lies between 51% to 55%. 

Between the window of 56% to 60% and 61% to 65%, there are 12sts(40.00%), 

and 5sts(16.67%) lies there, respectively. 

Again as per the table maximum number of students 12(40.00%) lies 

between 56% to 60%, the reason behind this, may be the family environment, 

because the parents of first generation sts are not much aware about the education, 

so they often don’t care whether their children are regular for the school or not. 

Again as per the table 4, there is only 1 sts(3.33%) having attendance below 

50% in other generation sts. Similarly there are 3sts(10%), lies between 61% to 

65%, 1 sts(3.33%) lies between 66% to 70% and 2sts(6.67%) lies between 71% to 

75%, in other generation. 

Maximum number sts 23(76.67%) lies on above 76% in attendance. Reason 

behind the high rate attendance of other generation sts may be the awareness of the 

parents, if they are aware about the education they will send their children to the 

school. Other reason may be the attraction of the school, good & interesting pattern 

of study, because most of the other generation sts come to read in private schools.  

objective 4; to study the increasing/decreasing level of mathematics with up 

gradation of the class of primary level. To achieve this objective, two tables 

have used to show the results- 

a. Level of mathematics; increasing/decreasing; of first generation learner. 

b. Level of mathematics; Increasing/decreasing; of other generation learner. 

Table: 5 

Level of Mathematics; Increasing/Decreasing; of First Generation Learners 

Level Class 2
nd

 to 3
rd

 Class 3
rd

 to 4
th
 

Increasing 4 

(13.33%) 

26 

(86.67%) 

Decreasing 26 

(86.67%) 

3 

(10.00%) 

Maintained -- 1 

(03.33%) 
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Interpretation: 

Table 5 shows the Level of Mathematics; Increasing/Decreasing; of First 

Generation Learners at primary grade in Lakhimpur district of U.P. 

As per the table 5, in first generation sts, there are only 4 sts (13.33%) whose 

level of mathematics increased from class 2
nd

 to class 3
rd

. Similarly there are 26 sts 

(86.67%) whose achievement level of mathematics, decreased from class 2
nd

 to 

class 3
rd

, and there is no students who could have maintained his level from class 

2
nd

 to class 3
rd

.  Level of, maximum number of students 26(86.67%) in 

mathematics, decreased; reason behind this may be the changing the concepts in 

math from class 2
nd

 to class3rd. Where in class 2
nd

 students read about addition, 

subtraction,; in class 3
rd

 students starts to read multiplication, division, and etc. 

Again as per the table 5, from class 3
rd

 to 4
th

 there are 26sts(86.67%), whose 

achievement level of mathematics, increased; similarly there are only 3sts(10.00%) 

whose level of mathematics decreased and only 1 sts (3.33%), whose level is 

maintained from class 3
rd

 to class 4
th
. Again as per the table, there are maximum 

numbers of students 26(86.67%) whose level of mathematics have increased from 

3
rd

 to 4
th
. Reason behind this may be that, the concept of mathematics remains 

same from class 3
rd

 to 4
th

. 

The average achievement of first generation sts is 55.03 in mathematics in 

class 2
nd

, and 49.40 in class 4
th

, here the achievement level of the first generation 

learner in mathematics decreased up to 10.23% from class 2
nd

 to class 4
th

. 

Table- 6 

Level of Mathematics; Increasing/Decreasing; of Other Generation Learner 

 

Level 

 

Class 2
nd

 to 3
rd

 

 

Class 3
rd

 to 4
th
 

 

Increasing 

 

5 

(16.67%) 

 

08 

(26.67%) 

 

Decreasing 

 

25 

(83.33%) 

 

20 

(66.67%) 

 

Maintained 

 

-- 

 

2 

(06.67%) 
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Interpretation:  

Table 6 shows the Level of Mathematics; Increasing/Decreasing; of Other 

Generation Learners at primary grade in Lakhimpur district of U.P. 

As per the table 6 from class 2
nd

 to class 3
rd

, there are only 5sts (16.67%), 

who have increased their level of achievement in mathematics, similarly there are 

25sts(83.33%) whose level of mathematics have decreased from class 2
nd

 to 3
rd

, 

none of the sts who could have maintained his achievement level of mathematics. 

Reason for decreasing level of mathematics of maximum number of the students 

may be the changing of the concept from class 2
nd

 to 3
rd

, in mathematics. 

Similarly as per the table 4.6 from class 3
rd

 to 4
th

 there are 8 sts(26.67%), 

whose level of mathematics have increased and 20 sts(66.67%) whose level of 

mathematics have decreased from class 3
rd

 to 4
th
. Reason behind this may be the 

lack of interest of the students in mathematics or may be the non attractive 

teaching of mathematics. Only 2 sts (6.67%) could have maintained their level of 

mathematics from class 3
rd

 to class 4
th

. 

As the result shows, average achievement of other generation sts is 82.97 in 

class 2
nd

 and 66.03 in class 4
th
, here the achievement level of other generation sts is 

decreased up to 20.41% from class 2
nd

 to class 4
th
.  

If we categorize only on the base of achievement score of mathematics than 

other generation students are in benefit and got one bonus point; but if we 

categorize on the average level increment than scene is different, here first 

generation student are forward, because average achievement level of other 

generation learner is decreased up to 20.41% and first generation learner’s 

achievement level is decreased up to10.23%from class 2
nd

 to class 4
th

. Hence the 

decrement level of mathematics of other generation learner is twice than first 

generation learner.  

Main Findings: 

 In class 2
nd

 of 1
st
 generation learners, maximum number of student, 27(90%) 

lies in level 3 (46-60%) in mathematics achievement, only 3 sts (10.00%) lies in 

level 4 (61-74%). In class 3
rd

, maximum number of students 20(66.67%), lies in 

level 2 (36-45%), only 3 students (10.00%) in level 1 (≤35%), which is 

minimum. 

 In class 2
nd

 of other generation learner, maximum number of student 15 (50%), 

lies at level 5(75-90%), in mathematics achievement. 1 student (3.33%) lies at 

level 3 (46-60%). In class 3
rd

 maximum number of students- 9(30%), lies at 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 156 
 

level 5(75-90%), 1 student (3.33%) marked at level 2(36-45%). In class 4
th

, 

maximum number of sts 10(33.33%), lies the level 5(75-90%), only 2 sts 

(6.67%) kept maintained their achievement level at level 6(≥91%), which is 

minimum. 

 In first generation learners, maximum number of students 12 (40%), lies at level 

3, having attendance percentage of 56-60% and minimum number of the 

students 3 (10%) lies at level 1, having attendance percentage below 50%. 

 In other generation learners, maximum number of students 23 (76.67%), lies at 

level 7, having attendance percentage above 76% and minimum number of the 

students 1 (03.33%) lies at level 1, having attendance percentage below 50%. 

 For first generation sts, there are only 4 sts(13.33%) whose level of 

mathematics increased from class 2
nd

 to class 3
rd

 and 26 sts(86.67%) whose 

achievement level of mathematics  decreased from class 2
nd

 to class 3
rd

. From 

class 3
rd

 to 4
th
 there are 26 sts (86.67%), whose achievement level of 

mathematics, increased; similarly there are only 3 sts (10.00%) whose level of 

mathematics decreased and only 1 sts (3.33%), whose level is maintained from 

class 3
rd

 to class 4
th

. 

 For other generation students, from class 2
nd

 to class 3
rd

, there are only 5 sts 

(16.67%), who have increased their level of achievement in mathematics, 

similarly there are 25sts(83.33%) whose level of mathematics have decreased 

from class 2
nd

 to 3
rd

 and from class 3
rd

 to 4
th

 there are 8 sts (26.67%), whose 

level of mathematics have increased and 20 sts (66.67%) whose level of 

mathematics have decreased from class 3
rd

 to 4
th
. Only 2 sts (6.67%) could have 

maintained their level of mathematics from class 3
rd

 to class 4
th

. 

 Achievement increases with the increment of attendance. Average attendance of 

other generation learner is 81.39%and average achievement in mathematics is 

74.29; where for first generation learner average attendance is 55.80%and 

average achievement score is 49.43%. 

Educational Implication, & Suggestions:  

Some implications and suggestions are- 

 

 Study helps to know that there is a difference in achievement of mathematics of 

first generation learners, so they are needed to pay attention on study especially 

in maths. 

 More researches are needed to be done in mathematics teaching, in-depth. 
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 Achievement is increased from class 2
nd

 to class 3
rd

 but slightly decreased from 

class 3
rd

 to class 4
th
, so it this essential to pay attention in class 3

rd
 in 

mathematics. 

 Study helps the teachers and aware them to pay special attention on first 

generation learners in general and teaching of mathematics in particular. 

 Students of 1
st
 generation should be aware about the study and they should 

come to the school daily, because the retention level of the first generation 

learners is lower than other generation learners. 

 Parents of the first generation learners should be aware about the study and they 

should send their children to the school daily. 

 Teachers should pay attention on teaching mathematics at class 3
rd

, because 

concepts are changed at this level. 

 Schools should impart an interesting pattern of the study, by which they can 

attract the students to the schools. 

 Policy makers should focus on the new concepts that are introduced at different 

classes. 

Conclusion: 

Average achievement of other generation student is 82.97 in class 2
nd

 and 

66.03 in class 4
th
; here the achievement level of other generation student is 

decreased by 20.42% from class 2
nd

 to class 3
rd

. In other hand average achievement 

of first generation learner is 55.03 in class 2
nd

 and 49.40 in class 4
th

 here the 

achievement level of first generation learner is decreased up to 10.23% from class 

2
nd

 to class 4
th
. Retention level or attendance level of the other generation learner is 

higher than the first generation learner. There is high significance difference in 

achievement between first and other generation learner.  

    In class 2
nd

 – 13.39 

           In class 3
rd

 – 33.43 

           In class 4
th

 – 5.07 
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                                                  Abstract 

Spirituality is defined as the quality or condition of being spiritual, and spiritual is 

defined as-  

1. relating to the soul or spirit, usually in contrast to material things; and  

2. relating to religious or sacred things rather than worldly things”  

            Spiritual practices are those actions that lead to spirituality. It is possible 

to identify universal values, principles and practices by examining those that are 

common to most of the world’s cultures, traditions and religions, though some 

disagreement will remain. Traditions and religions have played an important role 

in human history and have been influential in shaping present day cultures. Our 

significant traditions, including our spiritual practices, can generally be traced 

back to a religious origin. These traditions have evolved and been perpetuated as 

they have been seen to advance the wellbeing of individuals and society. Yet 

certain limitations, biases and misunderstandings of these traditions and religions 

permeate the modern world. In today’s society, spirituality and religiosity have 

become associated with bigotry, fanaticism, superstition, fundamentalism, narrow-

mindedness and other negative ideas, largely because of many of the bad examples 

from their practice in history. Creating, supporting and encouraging such 

spirituality and spiritual practices will require addressing the superstitions and 

dogmas that have become attached to them before they will be acceptable and able 

to address the present-day concern. This paper will attempt to provide arguments 

and evidence for the efficacy of spirituality and spiritual practices to facilitate and 

support a more holistic approach to education according to Sri Ramkrishna 

Paramhansa’s perspective. 

Introduction  

“You see many stars in the sky at night, but not when the sun rises. Can 

you therefore say that there are no stars in the heavens during the day? O man, 

because you cannot find God in the days of your ignorance, say not that there is 

no God.” 
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“Who is the best devotee of God? It is he who sees, after the realization of 

Brahman that God alone has become all living beings, the universe, and the 

twenty-four cosmic principles. One must discriminate at first, saying 'Not this, 

not this', and reach the roof. After that one realizes that the steps are made of the 

same materials as the roof, namely, brick, lime, and brick-dust. The devotee 

realizes that it is Brahman alone that has become all these — the living beings, 

the universe, and so on.” 

                                                           Shri Ramkrishna Paramhansa 

Man is an amphibian who lives simultaneously in two worlds – the given 

and home-made, the world of matter, life and consciousness and the world of 

symbols. In our thinking we make use of a great variety of symbol –systems- 

linguistic, mathematical, pictorial, musical, ritualistic. Without such symbol-

systems we should have not art, no science, no law, no philosophy, not so much as 

the rudiments of civilization: in other words, we should be animals.  

           ‘When religion declines and irreligion prevails, I incarnate myself in every 

age to establish religion’ declared Shri Krishna in the Bhagvad Gita.  The lives of 

Buddha, Christ, Mohammed, Chaitanya, and Ramkrishna justify this statement. 

That God descends to the earth as a human being to help mankind is not a myth, 

but a fact. Each avatar or Divine Incarnation, fulfills the need of a particular age 

and points out the goal of human life. Peace and bliss come through spiritual not 

through materialism therefore  spirituality must be an important part of education. 

By spirituality, mean is the age-old values that have always sustained and 

nourished our society and life on this planet Earth. These values serve as the very 

foundation of a harmonious existence between humans and all of nature, including 

the plant and animal kingdom.  Everyone knows the goal of education is not to 

create a generation only capable of understanding the language of machines. 

Education should help us a to attain samskara-spiritual culture. If "culture" merely 

denotes a refined sense of judgment regarding fashion and cuisine, we don't need 

education to cultivate it. Even the so-called "uncivilized" are proud of their food 

and clothing. Why do we see spirituality as separate from life? We have made a 

big mistake by branding spirituality as not part of life. By doing so, we have 

disconnected the external from the internal. The majority of the problems we see in 

today's world, are due to this unhealthy attitude. It is important to create a balance 

between the external and the internal, the body and the soul. The body is just a 
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product of the food we eat and the mind is comprised of the impressions we collect 

from the world. However the soul descends from beyond. The body is known-

material-and the soul is unknown-divine. Existence is comprised of both the 

known and the unknown. Without this understanding, life will be incomplete. Just 

as we need both our right and left legs to walk properly, spiritual understanding 

and material knowledge should go hand in hand. 

Sri Ramkrishna trained his disciples to carry out his mission, and he made 

Swami Vivekananda their leader. When Swami Vivekananda  asked the Master, 

Have you seen God? He replied , ‘Yes, I see him just as I see you here , only in a 

much more intense way’. That impressed Swami Vivekananda at once . Later he 

carried the message of spirituality to the modern world, saying: ‘ Do not care of 

doctrines , do not care of dogmas or sects or churches or temples. They count for 

little compared with the essence of existence in each man, which is spirituality; and  

the more a develops it, the more power he has for good. Earn that first, acquire 

that, and criticize no one; for all the doctrines and creeds have some good in them. 

Show by your lives that religion does not mean words or names or sects, but that it 

means spiritual realization’. 

A couple of days before his passing, Sri Ramkrishna said to Vivekananda: 

“He who was Rama and He who was Krishna is now Ramkrishna in this body.” 

Shri Ramakrishna Paramhansa’s  Perspective : 

Self Knowledge :  

  Ramkrishna’s spiritual experiences, which began in his childhood , 

influenced the direction of his life: to move towards the spiritual and away from 

the secular. These experiences awakened in him the process of Self-inquiry, by 

which he was convinced of the sole significance of the  spiritual life. He 

demonstrated, through the example of his life, that the learning of various 

“spiritual” subjects , such as the vedangas, which include grammar, etymology, 

rituals, astronomy, and so forth, would not lead to enlightenment, or even 

communion with the temple deity. Because of his mastery of the Vedanta sadhana, 

Ramkrishna became fluent in philosophical insight and discussion to transmit the 

subtleties of spiritual truth to those disciples who were engaged in philosophical 

inquiry. 
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Ramkrishna as Guru : 

Ramkrishna did not structure the teachings of his disciples as did the 

Upanisdic Gurus in the gurulua. His utterances became the teachings; his presence 

and person the very inspiration for the disciples to work to transform themselves 

into enlightened consciousness. But like the Upanisadic gurukula-vasins, 

Ramkrishna’s disciples practised  sravana, manana and nididhyasana, because they 

were available to hear  his teachings, reflect on them, and assimilate them through 

the practice of  meditation. In the capacity of Guru, Ramkrishna used different 

methods to transmit  Self Knowledge  and thereby assist in the realization of each 

disciple. 

Ramkrishna Paramhansa on Men & God: 

My Master used to say, "This world is a huge lunatic asylum where all men 

are mad, some after money, some after women, some after name or fame, and a 

few after God. I prefer to be mad after God. God is the philosophers' stone that 

turns us to gold in an instant; the form remains, but the nature is changed — the 

human form remains, but no more can we hurt or sin." 

                The saint of Dakshineshwar, having spent considerable time absorbed in 

the realization of the formless Brahman, was able to communicate through similes 

and parables the essence of that state, even though he chose to exhibit a more 

devotional attitude. About his own realization, Ramkrishna said to keshab Chandra 

sen: 

“Do you hear how melodious that music is? One palyer is producing only a 

monotone on his flute, while another is creating waves of melodies in in different 

ragas and raginis. That is my attitude. Why should I produce only a monotone 

when I have an instrument with seven holes? Why should I say nothing but, I am 

He. I am He? I want to play various melodies on my instrument with seven holes. 

Why should I only say Brahma Brahma ? I want to call on god through all the 

shant, dasya , sakhya, vatsalya, and madhur. I want to make merry with God I want 

to spoke with God.”  

Keshab listened to these words with wonder in his eyes and said to the 

Brahmo devotees. “I have never before heard such a wonedrful and beautiful 

interpretation of jnana and bhakti.” 

     Ramkrishna  maintained this twin expression of his realization; for him there 

was no contradiction between the two: Kali was the Absolute, the absolute 

Brahman was Kali ; and he was one with his Reality, which could in one instance 
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be called the Goddess Kali and the next identified as nirguna- Brahman. 

Ramkrishna was true to this realization for in teaching he conveyed that the two 

manifestations do not negate each other. He encouraged his disciples to cultivate 

greater and greater mumuksutva for this state, until moksa, or liberation, could be 

attained. Ramkrishna has since been venerated as one of the great and enlightened 

souls of India. 

                  Spirituality and spiritual practices have fallen out of favor with modern-

day conceptions of progress and rationality, and a materialistic perspective 

dominates education. Though spirituality has had negative connotations in the 

modern scientific and scholarly communities, it is gradually gaining credence, 

partly influenced by shifts in the scientific community, resulting from new 

technologies and discoveries such as improved computing capabilities and 

quantum mechanics. Though spiritual principles and practices have historically 

been instrumental for effectively working with individuals, communities and 

institutions, they are currently discounted. The essential and fundamental crisis and 

challenge of the age is to develop the spiritual qualities needed to move humanity 

out of its morass. Much of the popular wisdom and practice of the day runs counter 

to the wisdom of the ages. The modern day promotion of greed, pride, fame, 

conspicuous consumption and individual expression are contrary to the traditional 

virtues of humility, generosity, sharing, self-restraint and discipline. One of the 

great laws of life also contradicts current fashion: the more we search for ourselves 

and attempt to be at peace with ourselves, especially through worldly means, the 

less likely we are to find peace and know ourselves. Only as we search for higher 

meaning and purpose through some higher power and seek to live in accord with 

the great spiritual principles that have been reiterated in every major faith tradition 

can we find ourselves and the inner peace we seek. Developing a spiritual practice 

should enable a person to better transcend selfishness and self-centeredness. By 

focusing on higher purposes and capabilities, the ability to take initiative in a 

creative and a disciplined way, sustain effort in the face of obstacles and behave 

responsibly should be enhanced. Prayer, meditation, reading spiritual literature, 

service and living a life of integrity are key practices to developing a healthy and 

happy life. These practices have been endorsed in all of the great holy books and 

been validated by experience over many centuries. 

Conclusion:  
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There can be no better words to summarize the ideas of great saint. Here is 

what Swamiji said about Sri Ramakrishna: 

Spirituality is to  learn this central secret that the truth may be one and yet 

many at the same time, that we may have different visions of the same truth from 

different standpoints, is exactly what must be done. Then, instead of antagonism to 

anyone, we shall have infinite sympathy with all. Knowing that as long as there are 

different natures born in this world, the same religious truth will require different 

adaptations, we shall understand that we are bound to have forbearance with each 

other. Just as nature is unity in variety–an infinite variation in the phenomenal–as 

in and through all these variations of the phenomenal runs the Infinite, the 

Unchangeable, the Absolute Unity, so it is with every man; the microcosm is but a 

miniature repetition of the macrocosm; in spite of all these variations, in and 

through them all runs this eternal harmony, and we have to recognize this. This 

idea, above all other ideas, I find to be the crying necessity of the day. Coming 

from a country which is a hotbed of religious sects–and to which, through its good 

fortune or ill fortune, everyone who has a religious idea wants to send an advance-

guard–I have been acquainted from my childhood with the various sects of the 

world. Even the Mormons come to preach in India. Welcome them all! That is the 

soil on which to preach religion. There it takes root more than in any other country. 

If you come and teach politics to the Hindus, they do not understand; but if you 

come to preach religion, however curious it may be, you will have hundreds and 

thousands of followers in no time, and you have every chance of becoming a living 

God in your lifetime. I am glad it is so, it is the one thing we want in India. This is 

the message of Shri Ramakrishna to the modern world: “Do not care for doctrines, 

do not care for dogmas, or sects, or churches, or temples; they count for little 

compared with the essence of existence in each man, which is spirituality; and the 

more this is developed in a man, the more powerful is he for good. Earn that first, 

acquire that, and criticize no one, for all doctrines and creeds have some good in 

them. Show by your lives that religion does not mean words, or names, or sects, 

but that it means spiritual realization. Only those can understand who have felt. 

Only those who have attained to spirituality can communicate it to others, can be 

great teachers of mankind. They alone are the powers of light.” 

The more such men are produced in a country, the more that country will be 

raised; and that country where such men absolutely do not exist is simply doomed, 

nothing can save it. Therefore my Master’s message to mankind is: “Be spiritual 

and realize truth for yourself.” He would have you give up for the sake of your 
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fellow-beings. He would have you cease talking about love for your brother, and 

set to work to prove your words. The time has come for renunciation, for 

realization; and then you will see the harmony in all the religions of the world. You 

will know that there is no need of any quarrel. And then only will you be ready to 

help humanity. To proclaim and make clear the fundamental unity underlying all 

religions was the mission of my Master. Other teachers have taught special 

religions which bear their names, but this great teacher of the nineteenth century 

made no claim for himself. He left every religion undisturbed because he had 

realized that in reality they are all part and parcel of the one eternal religion. 
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Abstract 

Swami Vivekananda accepted the importance of Education. According to him 

illiteracy is also an important cause of poverty.  Teachings and philosophy of 

Swami Vivekananda stressed on different aspects of religion, education, character 

building as well as social issues pertaining to India. Vivekananda was a Hindu 

monk from India who played significant role in introducing Vedanta to the 

Western world and also reviving and redefining certain aspect of the religion 

within India. Swami Vivekananda believed education is the manifestation of 

perfection already in men.
 
He thought it a pity that the existing system of education 

did not enable a person to stand on his own feet, nor did it teach him self-

confidence and self-respect. He was favour of man-making, life giving and 

character-building. To him education was an assimilation of noble ideas. Swami 

Vivekananda stressed on giving the public only positive education, because 

negative thoughts weaken men. Swami Vivekananda told, if young boys and girls 

are encouraged and are not unnecessarily criticized all the time, they are bound to 

improve in time.  According to Swami Vivekananda, education does not mean the 

mass of information which is inserted by force into the mind of a child. In his own 

words, education is the manifestation of perfection already reached man. Indian 

nationalism and spiritualism were the basic foundations for his philosophy of 

education and the philosophy of Vedanta and Upanishads. Vedanta Comes from 

the Sanskrit words Veda (wisdom) and anta (end) and signifies supreme wisdom. 

We are primarily consciousness and the individual soul is part of the cosmic 

consciousness. Our real nature is divine. We are born in this world to realize this 

divinity. He was against the system of contemporary educational system; it turned 

men into slaves, capable of slavery and nothing else. "He was the first national 

leader to talk glowingly of women. More than 110 years ago, he not just wanted 

women to be trained in art, culture and crafts but spoke of heroism and valour 

among women. He spoke of inspirations like Gargi and the queen of Jhansi who 

were known for their valour and intellect," said Swami Shantatmananda. In the 

present paper Swami Vivekananda vision on the philosophy of Education will be 

discussed under different heads such as Nature of Education, Educational Aims 

and Objectives, Curriculum, Methods of Teaching, Discipline, Teacher and Taught 

http://en.wikipedia.org/wiki/Swami_Vivekananda
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Relationship, Women Education, Education of Masses of the Indian Education. He 

wants to balance the Indian Education and Foreign Education for the develop of 

humanities in the World.  

Introduction   
Swami Vivekananda was a great advocate of Indian Education. They clearly 

saw the need of education as an instrument for social and economic progress. He 

was against the contemporary educational system and the chief objection raised by 

Vivekananda was that it turned men into slaves, capable of slavery and nothing 

else. He remarked, “It is not a man-making education, it is merely and entirely a 

negative education. A Negative Education or any training that is based on negation 

is worse than death. The child is taken to school, and the first thing he learns is that 

his father is a fool, the second thing that his grandfather is lunatic, the third thing 

that all his teachers are hypocrites, the fourth, that all the sacred books are lies. By 

the time he is sixteen he is a mass of negation, lifeless and boneless. And the result 

is that fifty years of such education has not produced one original man in the three 

presidencies. Every man of originality that has been produced has been educated 

elsewhere, and not in this country or they have gone to the old universities once 

more to cleanse themselves of superstitions. He scoffed at mere book-leaning and 

memory-training, saying “….We must have life-building, man-making, character 

making, assimilation of ideas.  If education is identical with information, the 

libraries are the greatest sages of the world and encyclopaedias are the rishis.” 

According to him, the different expression of Vedanta, like Dvait, Visitadvait and 

Advait, are not antagonistic to one another, nor are they absolute systems but they 

are stages in the progressive realization of the higher and higher ideals by the 

human mind in the two words, equilibrium and synthesis. He was stated that “we 

want that education by which character is formed, strength of mind is increased, 

the intellect is expanded and by which one can stand on one’s own 

feet.”Vivekanand’s view of the teaching process is also in keeping with the 

Vedantic view of soul and also resembles to that of Froebel. He was against the 

contemporary educational system of education from humanistic viewpoint. He was 

a humanist and pleaded for education for man-making.  

Swami Vivekananda accepted the importance of Education. According to 

him illiteracy is also an important cause of poverty.  Teachings and philosophy of 

Swami Vivekananda stressed on different aspects of religion, education, character 

building as well as social issues pertaining to India. Vivekananda was a Hindu 

http://en.wikipedia.org/wiki/Swami_Vivekananda
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monk from India who played significant role in introducing Vedanta to the 

Western world and also reviving and redefining certain aspect of the religion 

within India. Swami Vivekananda believed education is the manifestation of 

perfection already in men.
 
It teach him self-confidence and self-respect not only 

collection of information. 

Meaning of Education: 

 Vivekananda said: “The education which does not help the common mass of 

people to equip themselves for the struggle of life, which does not bring out 

strength of character, a spirit of philanthropy, and the courage of a lion – is it worth 

the name? Real education is that which enables one to stand on one’s own legs. 

Education must provide ‘life-building, man-making, character-making assimilation 

of ideas”. The ideal of this type of education would be to produce an integrated 

person.  

Aims of Education: 

 We can derived the aim of education from the Swami Vivekananda  

philosophy of  life. According to him ‘Man Making’ should be the essential aim of 

education. ‘Man’ in order to be a ‘Man’ needs all round development of his 

inherent powers; and since the prevailing systems of education neglected this 

important factor, Swami Vivekananda boldly asserted the need of a man making 

education. All round development of man and character building should be the 

important aims of education. In the Vivekanand’s words: “ We want that education 

by which character is formed, strength of mind is increased, the intellect is 

expanded and by which one can stand on one’s own feet.” The end of all education, 

all training should be man-making.  We can summarize the aims of education 

according to Swami Vivekananda in following points: 

1. Self-development: In contrast to the contemporary system of education 

Vivekananda advocated education for self-development. He said, “By education 

I do not mean the present system, but something in the line of positive teaching. 

Mere book learning won’t do. Brahmacharya as the guiding motto, and also 

Shraddha, and faith in one’s own self.”  

2. Fulfillment of Swadharma: Vivekananda stated that everyone has to grow like 

himself. No one has to copy others. He asked, “Getting by heart the thoughts of 

others in a foreign language and stuffing your brain with them and taking some 

university degree, you can pride yourself as educated. Is this education?” True 
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improvement is self-inspired. There should be no external pressure of any type 

on the child. External pressure only creates destructive reactions leading to 

obstinacy and indiscipline. In an atmosphere of freedom, love and sympathy 

alone, the child will develop courage and self-reliance. Vivekananda suggests, 

“If you do not allow once to become a lion, he will become a fox”. Therefore, 

education should be modified to suit the individual child. Each child should be 

given opportunities to develop according to his own inner nature. 

3. Freedom of Growth: Vivekananda is against any type of external pressure. He 

emphasized on freedom is the first requirement for self-development. The child 

should be given freedom to grow, according to his own nature. In the words of 

Swami Vivekananda, “You cannot teach a child any more than you can grow a 

plant.  All you can do is on negative side- you can only help. You can take 

away the obstacles, but knowledge comes out of its own nature. Loosen the soil 

a little, so that it may come out easily. Put a hedge around it, see that it not 

killed by anything, and there your work stops. You cannot do anything else. 

The rest is a manifestation form within its own nature.” The child should be 

helped in solving his problems himself. The teachers should have an attitude of 

service and worship. Education ultimately aims at realization. It is means to the 

establishment of a fraternity of mankind. 

4. Character formation: The aim of education as self-development, therefore, 

leads to the aim of education for character. Defining character, Vivekananda 

said, “The character of any man is the aggregate of his tendencies, the sum 

total of the bent of his mind. As pleasure and pain pass before his soul, they 

leave upon it different pictures and the result of these combined impressions is 

what is called a man’s character.” The aim of education character building. 

And also said, “Without the personal life of the teacher there would be no 

education. One would live from his very boyhood with one whose character is 

like a blazing fire, and should have before him a living example of the highest 

teaching…..The charge of imparting knowledge should again fall upon the 

shoulders of tyagis.” According to Swamiji hard work, moral and spiritual 

values, Gurukul system, formation of good habits, learning through mistakes 

are required for character formations. 

        The ultimate aim of all education and all training, according to Swami 

Vivekananda, is man-making and also he recommends the following major aims 

of education:  

A. Creation of self – confidence and self – realization. 
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B. Education must build up character and manifest our real nature. 

C. According to Vivekananda, personality is two – third and his intellect and 

words are only one – third in making the real man.” The ideal of all education 

and all trainings should be this man –making. 

D. Another important aim of education is serving the God in man. It is the God in 

the sick, the poor, the miserable, the ignorant and the down – trodden what we 

should worship. In Swamiji’s own words, “if you want to find god, serve 

man.” 

E. Through education, we should gradually reach the idea of universal 

brotherhood by flinging down the walls of separation and inequality. 

F. The practical aspects of life must not be ignored in any scheme of education. 

Only then, it will be possible to make an individual self – dependent and the 

country prosperous. Swamiji said: “It will not do merely to listen to great 

principles. You must apply them in the practical field, turn into constant 

practice.” 

G. Education should be able to promote physical and mental development of the 

child. 

H. The greatness of citizens is possible only through their moral and spiritual 

development which education should foster. 

I. Swami Vivekananda has asserted that physical and spiritual worlds are one; 

their distinctness is an illusion (Maya). Education should develop this sense 

which finds unity in diversity. 

Medium of Education: 

In teaching language Vivekananda laid particular stress upon teaching 

through the mother tongue.  Besides mother tongue, there should be a common 

language which is necessary to keep the country united. This may be taught in 

addition to the regional languages. The teaching of Sanskrit forms an important 

part of the curriculum envisaged by Vivekananda. Sanskrit is the source of all 

Indian languages and a repository of all inherited knowledge. Every Indian should 

know Sanskrit. In the absence of the knowledge of Sanskrit, it will be impossible 

to understand Indian culture.  He prescribes the learning of English and Sanskrit 

also. While English is necessary for mastering Western science and technology, 

Sanskrit leads one into the depths of our vast store of classics.  

Types of Education: 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 171 
 

 Vivekananda discussion gives an idea of education. Some major types of 

education according to him are as follows:  

1. Physical Education:  

Vivekananda laid particulars stress on the value of physical education in 

curriculum. He said, “You will be nearer to heaven through football than through 

the study of Gita. You will understand Gita better by your biceps, your muscles a 

little stronger. You will understand the Upanishads better and the glory of Atman, 

when your body stands firm on your feet and you feel yourself as man”. A 

complete education necessary to develop both mind and the body.  

2. Moral and Religious Education:  

Laying emphasis upon religious education Vivekananda said, Religion is the 

innermost core of education. I do not mean my own or anyone else’s opinion about 

religion. Religion is as the rice and everything else, like the curries. Taking only 

curries causes indigestion, and so is the case with taking rice alone.” Therefore, 

religious education is a vital part of a sound curriculum. This religious education is 

necessary in order to counter effect the evil influence of modern materialism. 

Religion is not any particular dogma or sectarian philosophy, in fact, it is religion 

of man. Vivekananda was not in the favour of preaching any particular religious 

dogmas. Religion for him was self-realization. Temples, mosques, churches and 

synagogues do not make religion. Religion is divinization. It is not intellectual 

development but transformation of total man. India, according to him, today needs 

a religion which should be harmonious with science and teach patriotism, service 

and sacrifice  

 It is nothing if it does not teach us service and sacrifice. It is the basis for 

character formation. It should lead to the man-making. In tune with his Guru 

Ramkrishna, Vivekananda pleaded for unity of world religions. He considered all 

religions to be equal. A true religion cannot be limited to a particular place or time. 

The religious books, teachers and institutions are eternal. Their ancient forms are 

worshipped and their modern forms are respected.    

3. Education for weaker section of society:  

Vivekananda throughout his life, worked for the uplift of backward classes. He 

pleaded for the universal education so that these backward people may fall in line 

with others. Education should spread to every household in the country, to 

factories, playing grounds and agricultural fields. If the children do not come to the 

school the teacher should reach them. Two or three educated men should team up, 

collect all the paraphernalia of education and should go to the village to impart 
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education to the children. Thus, Vivekananda favoured education for different 

sections of society, rich and poor, young and old, male and female.          

Education for women: 

 Vivekananda was an ardent champion of women’s education and often 

quoted Manu: “Daughters should be supported and educated with as much care and 

attention as the sons”. In the education for women Vivekananda laid particular 

stress on chastity and fearlessness. He conceived an ideal institution for women 

known as Math where literature and religion may be taught. Pointing out to the 

curricula in this institution he said, “Others matters such as sewing, culinary art, 

rules of domestic work and upbringing of children will also be taught while Japa 

worship and meditation. 

          After five or six years’ training in this ‘Math’, the guardians of the girls may 

marry them. If deemed fit for ‘Yoga’ and religious life, with the permission of their 

guardians they will be allowed to stay in this Math, taking the vow of celibacy. 

These celibate nuns will be in time be the teachers and preachers of the 

Math.Through such devout preachers of character there will be the real spread of 

female education. Spirituality, sacrifice and self-control will be the motto of the 

pupils of this Math, and service or ‘Seva Dharma’ the vow of their life. If the life 

of the women of this country be moulded in such fashion, then only will there be 

the re-appearance of such ideal characters of Sita, Savitri and Gargi.   

Methods of Teaching: 

According to Vivekananda knowledge is inherent in every man’s soul. What 

we mean when we say that a man ‘knows’ is only what he ‘discovers’ by taking 

the cover off his own soul. Consequently, he draws our attention to the fact that the 

task of the teacher is only to help the child to manifest its knowledge by removing 

the obstacles in its way. Just as in the case of a plant, one cannot do anything more 

than supplying it with water, air and manure while it grows from within its own 

nature, so is the case with a human child. Vivekananda’s method of education 

resembles the heuristic method of the modern educationists. In this system, the 

teacher invokes the spirit of inquiry in the pupil who is supposed to find out things 

for himself under the bias-free guidance of the teacher. 

Curriculum: 

Vivekananda includes all those studies, which are necessary for the all-

around development of the body, mind and soul of the individual. These studies 
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can be brought under the broad heads of physical, culture, aesthetics, classics, 

language, religion, science and technology. Vivekananda laid particulars stress on 

the value of physical education in curriculum. According to Swamiji, the culture 

values of the country should form an integral part of the curriculum of education. 

The culture of India has its roots in her spiritual values. The time-tested values are 

to be imbibed in the thoughts and lives of the students through the study of the 

classics like Ramayana, Mahabharata, Gita, Vedas and Upanishads. This will keep 

the perennial flow of our spiritual values into the world culture. 

Education, according to Swamiji, remains incomplete without the teaching 

of aesthetics or fine arts. He cites Japan as an example of how the combination of 

art and utility can make a nation great. Swamiji reiterates that religion is the 

innermost core of education. He reminds us time and again that religion does not 

consist in dogmas or creeds or any set of rituals. Swamiji feelingly advocated the 

inclusion of all those subjects and activities, in the curriculum, which foster 

material welfare with spiritual advancement. For spiritual perfection he prescribed 

Religious, Philosophy, Upanishads, Company of saints and their preaching's and 

for material advancement and prosperity he recommended Languages, Geography, 

Science, Political Science, Economics, Psychology, Art, Agriculture, Industrial and 

Technical subjects together with Games, sports and other Physical exercises. 

Teacher: 

 The teacher’s real job is to see that there are no impediments in the child’s 

path to self-development. He is like a gardener who prepares grounds for the 

growth of his plants, protects them and nourishes them so that the plant may grow 

properly. Similarly, the teacher takes care of the child, provides him a suitable 

environment and looks after his proper growth. He encourages the child to use his 

mind, body and sense organs.   

Conditions necessary for the teachers: 

 The teacher who deals too much in words loses the spirit. It is the knowledge of 

the spirit that constitutes the true teacher. 

 The teacher should have pure mind and soul. He must be perfectly pure and 

then only comes the values of his words. 

 The teacher should be possessed of great motives such as spiritual transmission. 

His every effort should be out of love and kindness. A true teacher should not 

have any selfish motives-money, name or fame.  
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 The true teacher is he who can immediately come down to the level of the 

student and transfer his soul to the student’s soul and see through and 

understand through his mind. Such a teacher can really teach and none else. 

STUDENT: 

 A student should have an inclination and eagerness to learn. He should be an 

observer of celibacy. He should have control over his senses. He should follow the 

ideals laid down by his teacher. 

Conditions necessary for the students/pupils: 

1. The taught should have purity of mind and heart. He is required to control 

his flow of consciousness in order to establish concentration. 

2. The pupil should have faith in Guru because without faith, submission and 

veneration towards him, he cannot progress. Though the pupil should 

worship Guru as God. Vivekananda gives a note caution to the pupils, not to 

obey him blindly for too much in personality has a tendency to produce 

weakness and idolatry.  

3. Following are the sixteen – point formula to become an ideal student. 

I. Respect: Respect your parents, your teachers and elders. 

II. Love: Love your country, your culture and your ancestors. 

III. Service: Serve poor, the illiterate and the diseased. 

IV. Self-Discipline: Discipline your body, your senses and your mind. 

V. Self-Control: Control your words your thoughts and your actions. 

VI. Faith: Have faith in your self, in others in God. 

VII. Discrimination: Discrimination between good and bad, real and unreal. 

VIII. Concentration: Concentrate whole heartedly while studying, working, 

playing or praying. 

IX. Truthfulness: Be truthful in words, thoughts and actions. 

X. Hard work: Work hard to acquire knowledge, skills and wisdom. 

XI. Strength: Be strong, Physically, Mentally, Intellectually, Morally and 

Spiritually. 

XII. Conviction: Have conviction in the power of goodness, purity and 

honesty. 

XIII. Devotion: Have devotion for duty, scriptures holy people and God. 

XIV. Habits: Cultivate regular habits of prayer, meditation and reading 

inspiring and strengthening literature. 
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XV. Same – Sightedness: Feel the presence of the Divine in all beings and 

treat with the same standard as you treat yourself. 

XVI. Firm Determination: Have firm determination and strong will – power to 

cultivate good habits in order to achieve permanent happiness, peace, 

success and fulfillment in life. 

Student Discipline: 

 "All knowledge is within the mind the only value of knowledge is in the 

strengthening the disciplining the mind, Is there a greater strength than 

knowledge”.  

 -Swami Vivekananda.  

Students/pupil should be self-disciplined. They must have control over their 

body, senses and mind. Discipline is a way of life. It is a vital factor in shaping 

one's Personality.  

The Relevance of Swamiji’s Thought Seen in Four Pillors of Learning:  

The UNESCO Commission recommended four pillars of learning – 

Learning to know, Learning to be, learning to do and Learning to live together. We 

can analyze the relevance of Swamiji’s thoughts on the basis of these four pillars 

of learning: 

Learning to know:  

The learners of our country generally do justice to the dictum of Learning to 

know.  They have rich store of information, effectively much more compared to 

their counterparts abroad.  But they falter when it comes to applying the said 

knowledge in real life situations.  This is because of the fact that most of the 

knowledge is bookish and is accumulated from the teacher through the Chalk and 

Talk method. These are definitely well tested methods but application of 

knowledge in real life situations can happen only if it is imbibed and this is 

possible through practical experience or what is known as experiential learning.  

According to Swamiji – “We may talk and reason all our lives, but we shall not 

understand a word of truth, until we experience it ourselves.  You can not hope to 

make a man a surgeon by simply giving him a few books. You can not satisfy my 

curiosity to see a country by showing me a map; I must have actual 

experience…Experience is the only teacher we have”. 

Learning to be: 
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The crux of the message learning to be is that the learners should learn to 

become themselves.  We need to orient ourselves to learn to be.  This also gets 

vividly revealed through Swamiji’s concept of emancipation of women – “Educate 

your women first and leave them to themselves; then they will tell you what 

reforms are necessary for them”.
 
He was very much against men taking decision 

on behalf of women.  He felt that they should be given proper education so as to 

make them competent enough to think for themselves. 

Learning to do:  

Education must be able to help a learner develop his mental faculty.  He 

should be able to think in a healthy manner.  He should develop the spirit of 

inquiry. Swamiji said – “The present system of educating is all wrong.  The mind is 

crammed with facts before it knows how to think”.
 
 

Learning to live together:  

     Nothing perhaps can be more contextual with reference to our country than 

the fourth pillar that is learning to live together. It is rooted in the spirit of 

tolerance, deeply impregnated in the traditions of our country. Here we have the 

IIMs, the IITs, research institutions like the Indian Institute of Science, Bangalore 

or the Tata Institute of Fundamental Research, Mumbai which give us international 

pride. But on the other hands we have elementary schools where water will 

squeeze through the roof during the monsoon. We thrive along with these extreme 

ends of inequity. It calls for increasing the outreach of education and drawing 

proper strategy for educating the masses. Swamiji had said – “The great national 

sin is the neglect of the masses, and that is one of the causes of our downfall. No 

amount of politics would be of any avail until the masses in India are once more 

well educated, well fed and well cared for”.
 
He also went to the extent of saying 

that,”If the mountain does not come to Mohammed, Mohammed must go to the 

mountain. If the poor boy cannot come to education, education must go to him”.
 
 

Points of similarities between Swami Vivekananda thoughts and concerns of 

UNESCO are as under: 

 Knowledge is inherent in man. 

 Experiential learning be stressed upon. 

 We have to learn to be ourselves. 

 Education of women is essential for all round development of the nation. 

 We need departure from rote learning. 

 Our learners need to develop the skills of questioning. 

 Enough scopes be created for the learners to make theory and practice meet. 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 177 
 

 Everybody has right to education. 

 Increase of outreach of education is essential for educating the masses. 

 Initiative should come from the educated to spread the light of learning for 

those who have got deprived of the same. 

Relevence of Swamiji’s Vision in 21
st
 Century: 

Vivekananda educational thought has very great significance today because 

modern education has lost much of its connection with the values of human life. 

Vivekananda’s educational ideas have been influenced by three major factors; 1) 

love for his master 2) love for the nation, and 3) personal convictions. We can 

describe the implication or relevance of Swamiji’s educational vision in following 

points: 

 Modern education system is based on ‘the learning to do’ aspect and not on the 

‘learning to be’ faculties of education. But it is not good for our educational 

systems. That’s why the present education must need to focus on ‘learning to 

be’ or in other words on the requirement of the human mind. Vivekananda 

philosophy of education is based on universal principles of morality and ethics. 

He wanted to teach the common masses of India the ideals of synthesis, 

tolerance and universal harmony. 

 Swamiji emphasised on ‘Yoga’ i.e. on concentration and meditation in the 

teaching learning-process. In the practice of yoga as it is in the practice of 

general education, five elements are necessarily involved-the teacher, the 

taught, the aim, the subject and the method. He convinced of the fact that all 

knowledge is in the human mind and that the same can be experienced by 

practicing concentration and meditation. 

 According to Vivekananda during teaching-learning process or transmission of 

knowledge effective participation is required. Teacher should motivate the 

students to acquire knowledge and develop in them scientific temper, secular 

outlook and civic responsibility. 

 According to Vivekananda learning should be done through activity or in other 

words can say that he was the follower of ‘learning by doing’ principle. He 

wanted every activity in Indian schools and colleges-dance, drama etc; Inter-

school and inter-collegiate competitions are also required in order to enable the 

students learn how to sacrifice personal and selfish interests for the sake of the 

larger interests of society. 
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 Vivekananda strongly appealed for women education. He suggested that the 

women should be made ambitious through a good system of education. He felt 

that it was much against the ancient ideal of India that women were not given 

enough opportunities for self-development.  

 In modern age we can see the value crisis in every field of life. Modern 

education system is unable to inculcate the values in students. We can follow 

the educational vision of Swamiji’s and preserve the social values and our 

culture. 

 Swamiji vision on peace education is much more relevant today. We need today 

an education that is capable of saving mankind from the present predicament. 

Such an education involves the spiritual development of man and the 

enhancement of his value as an individual and preparing the young people to 

understand the time in which they live. 

 According to Swami Vivekananda environmental education should be an 

integral part of the education system. It should be aim at building up a sense of 

values, contribute to public well being and concern itself with survival of the 

human species. Environmental education enables them to manage the 

environment in which they live through a judicious use of resources. 

 Vivekananda emphasised that the concept of citizenship education should target 

to mould the future citizens into the frame of a civic society where citizens are 

aware of their rights, respect democratic ideals and work for a welfare society 

with shared responsibility. Education for democratic citizenship is a set of 

practices and activities aimed at making young people and adults better 

equipped to participate actively in democratic life by assuming and exercising 

their rights and responsibilities in society.  

Conclusion: 

Swami Vivekananda presented a positive system of Indian Education. His 

vision was for the education of the masses. He was conscious of the condition of 

women in India and wanted to educate them. He was opposed to book learning. He 

wanted to promote spiritualism, perfection, divinity, self-reliance, universal 

brotherhood and faith through education. He held that Brahamacharya was 

necessary for concentration. He thought that a teacher should be a Tyagi and 

should be able to stimulate the spirit of intellectual curiosity in the students. 

Vivekananda was a staunch follower and advocate of Advaita Vedanta, the 

paragon of all monistic systems. Throughout his speeches and writings, Swami 
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Vivekananda emphasized the vital need to lead every man to the ultimate goal of 

Self-Realization. Swami Vivekananda was on the rejuvenation of the Gurukul 

System predominantly prevalent in ancient India. It is in the transformation of man 

through moral and spiritual education that he finds the solution for all social evils. 

Founding education on the firm ground of our own philosophy and culture, he 

showed the best of remedies for today’s social and global illness. In his philosophy 

of education he synthesized spiritual and material values. He felt that India needed 

a system of education based on the ancient Vedanta but at the same time worthy of 

making individual earn his livelihood so that the country may progress. He 

maintained that no profession is bad provided it is done with a sense of service and 

sacrifice. It is the absence of dignity of labour which is responsible for the 

degraded condition of this country.  Through his scheme of education, he tries to 

materialize the moral and spiritual welfare and upliftment of humanity, irrespective 

of caste, creed, nationality or time. He asked young men to change the situation. 

He pleaded for universal, compulsory and free education. He asked the educator to 

reach every village and every hutment so that the country may awake from 

ignorance. However, Swami Vivekananda’s scheme of education, through which 

he wanted to build up a strong nation that will lead the world towards peace and 

harmony, is still a far cry. It is high time that we give serious thought to his 

philosophy of education and remembers his call to every-body-‘Arise, awake, and 

stop not till the goal is reached’. 
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;ksx f'k{kk % le`) thou gsrq vfuok;Z vko';drk 
 

usgk feJk 

'kks/k Nk=k] N=ifr 'kkgw th egkjkt fo'ofo|ky;] dkuiqj ¼m0iz0½ 

 

lkjka'k 

;ksx dh [kkfl;r dks 'kk;n gj lH;rk us igpkuk gksxk ij Hkkjr us bls vius vki esa 

,d fo"k; ;k 'kkL= ds :i esa egRo fn;k vkSj bldh mi;ksfxrk dks vuqHko djrs gq;s 

blds fofHkUu i{kksa dks fodflr fd;k]ijUrq blds fojks/k esa lcls vf/kd Loj Hkh Hkkjr esa 

gh lqukbZ fn;sA fdlh dks bldk tksj&'kksj ls izpkj djuk jkl ugha vk jgk gS rks dksbZ 

bls /kkfeZd fo|k ;k iwtk ikB rd lhfer j[kus dh dksf'k'k dj jgk gSA ;g Hkh gkL;kin 

gh gS fd dbZ yksx lw;Z ueLdkj dh ;kSfxd fØ;k dks lw;Z dh mikluk eku jgs gSA ;g 

ladh.kZ fopkj/kkjk izeq[kr;k jktuhfrd dkj.kksa ls vkSj vKkurk ds dkj.k gS ;ksx ds lUnHkZ 

esa ;g le>uk vko';d gS fd tks fo|k lHkh dks 'kkjhfjd ekufld :i ls pSrU; jguk 

fl[kkrh gks og fdlh ,d tkfr] laiznk;] ns'k ;k ikVhZ dh dSls gks ldrh gS \ ;g lEHko 

gS fd cgqr ls yksxksa dh ;ksx esa fnypLih u gks] ysfdu bldk Hkh dksbZ eryHk ugha gS os 

bl ;k ml cgkus ;ksx dk fojks/k djsaA ;g Bhd ugha fd Hkkjrh; laLd`fr dh foy{k.k 

fojklr dks egt vius ladh.kZ LokFkksZa ds dkj.k eku lEeku nsus ls badkj fd;k tk;sAvkt 

c<+rh le`f) ds lkFk ekufld v'kkfUr] fyIlk vkSj }U} Hkh c<+rs tk jgs gSA ;ksx ls 

gekjk vkRe lk{kkRdkj gksrk gS vkSj ge vius dks igpkurs gSA ge vkRe ifj"dkj dh fn'kk 

esa vkxs c<+rs gSA ;kSfxd fØ;kvksa dks djus ls gesa vius thou vkSj lRrk dk Bksl vglkl 

gksrk gSA ;ksx ds egRo dks ns[krs gq;s orZeku le; esa ;ksx f'k{kk dks fofHkUu jkT;ksa esa 

fo|ky;h ikB~;Øe dk ,d vfHkUu vax cuk fn;k x;k gSA ;ksx f'k{kk dks fo|ky;ksa o vU; 

laLFkkuksa esa lfEefyr djuk vfr vko';d gks x;k gS ftlds }kjk f'k{kkfFkZ;ksa esa 'kkjhfjd o 

ekufld :i ls LoLFk jgus rFkk la;fer fnup;kZ ds izfr tkx:drk mRiUu dh tk ldsA 

;ksx vH;kl dh izsj.kk ls f'k{kkFkhZ lnSo 'kkjhfjd] ekufld ,oa lkekftd :i ls LoLFk 

vkRe fo'okl ls ifjiw.kZ ,oa izlUufpr jg ldsxsA fuf'pr gh mudh Le`fr] ,dkxzrk] 

miyfC/k] lek;kstu 'kfDr ij vPNk izHkko iM+sxkA lkFk gh os ns'k ds fodkl esa viuk 

vewY; ;ksxnku vfiZr dj ldsxsA 

izLrkouk  

^^;ksx eu dks ekSu djus dh izfØ;k gSA tc ;g lEHko gks tkrk gS] rc gekjk ewy 

izkd`frd Lo:i lkeus vkrk gSA** 

& iratfy 
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;ksx dk gh ifj.kke gS iwjh l`f"VA xf.kr ds ;ksx dh rjg gh ;g gekjs xq.kksa dh 

vfHko`f) gSA gekjs Hkhrj dh psruk dks txkdj gesa laLdkjoku vkSj g"V&iq"V curk gSA 

;ksx fodkl dk ewy gS] ftlls gekjs varl dh mUufr laHko gSA  

 orZeku HkkSfrdoknh ;qx esa izR;sd {ks= esa cnyko cgqr rsth ls gks jgk gSA bl 

cnyko us euq"; ds 'kkjhfjd&ekufld i{k dks cqjh rjg ls izHkkfor fd;k gSA lQy gksus 

dh vkik/kkih esa euq"; us vius thou dh vewY; lEink vFkkZr~ 'kkjhfjd o ekufld 

LokLF; dks {kfr igq¡pkus esa dksbZ dlj ugha NksM+h gSA tcfd ckgjh /ku&laink ls T;knk 

egRoiw.kZ gS Hkhrj dh lainkA vral ds /kuh cudj gh ge lgh ek;us esa lQy dgyk,axsA  

 vkt ls gtkjksa o"kZ iwoZ Hkh LoLFk jgus ds fy, ;ksx lk/kuk ds :iksa dks crk;k x;k 

FkkA blfy, ml le; dh f'k{kk O;oLFkk esa ;ksx lk/kuk dk egRiw.k Z LFkku FkkA ;e] fu;e] 

vklu] izk.kk;ke vkfn fnup;kZ ds vko';d vax Fks ftuds }kjk xq: f'k";ksa ds eu dks 

,dkxz o la;fer djus dk iz;kl djkrs FksA vr% orZeku le; esa Hkh ;ksx f'k{kk }kjk Nk=ksa 

dks ;ksx dks O;ogkfjd thou esa viukus gsrq izsfjr djuk gksxkA blh ds }kjk mudh 

'kkjhfjd o ekufld ÅtkZ dk lgh fn'kk esa mi;ksx gksxkA ;ksx dks O;kogkfjd thou esa 

viukus dk mn~ns'; 'kkjhfjd LokLF; ek= u gksdj lokZaxh.k O;fDrRo dk fodkl la;fer] 

'kkUr o larqfyr thou] ijeRo dh vuqHkwfr rFkk LoLFk lekt dk fuekZ.k gSA blh ifjizs{; 

esa ;ksx f'k{kk ij fopkj djuk vkisf{kr gSA 21 twu dks iwjh nqfu;k esa euk;k x;k 

varjkZ"Vªh; ;ksx fnol vkSj ;g vuq'kalk dh la;qDr jk"Vª egklHkk usA vUrjkZ"Vªh; ;ksx 

fnol ?kksf"kr gksus ds QyLo:i ;ksx ,d vUrjkZ"Vªh; ladYiuk ds :i esa gekjs le{k 

mifLFkr gqvk gSA vr% ;g le>uk o tkuuk Hkh visf{kr gS fd vkf[kj D;ksa laLd`fr vkSj 

lH;rkvksa dh nhokjsa rksM+dj nqfu;k ,d gks jgh gS bl izkphu LokLF; 'kSyh ds uke ijA 

 oS".ko] th0ds0 1988] ¼vfXugks=h] 2009 ls m)r½ us vius 'kks/k dk;Z esa ;g ik;k fd 

;ksx f'k{kd 'kkjhfjd f'k{kk ds izfr mPp vuqdwy vfHko`fRr j[krs gSa D;ksafd ;ksx f'k{kk 

'kkjhfjd LokLF;] ekufld ifjiDork vkSj O;fDrRo fodkl dks c<+kok nsrh gSA JhokLro] 

,l0ds0 2000] ¼vfXugks=h] 2009 ls m)r½ us vius 'kks/k fu"d"kZ esa crk;k fd ;ksXkkH;klh 

Nk=&Nk=kvksa esa vfr Lusgh] uSfrdoknh] mPp lkekftdrk] vkKkdkjh] 'kkyhurk ,oa 

vkstLoh 'khyxq.k] xSj ;ksxkH;klh Nk=&Nk=kvksa ls vf/kd gksrs gSA nqcs] 'kSysUnz 2000] 

¼vfXugks=h] 2009 ls m)r½ us vius 'kks/k fu"d"kZ esa ik;k fd ;ksx f'k{kk xzg.k djus okys 

Nk=&Nk=kvksa esa yxu'khyrk] ekuork] uSfrd ewY; ,oa vkfFkZd 'kfDr] O;fDrxr ewY; ;ksx 

f'k{kk xzg.k u djus okys Nk=ksa dh vis{kk vf/kd gSA xkaxqyh] ,l0ds0] csjk] Vh0ds0 ?kkjksVs] 

,e0,y0 ¼2003½ ds vuqlkj Ldwy ds fo|kfFkZ;ksa ds 'kkjhfjd LokLF; ,oa 'kS{kf.kd miyfC/k 

ds lkFk ;ksx dk lEcU/k ns[kk x;kA lksekuh] th0Mh0 ¼2004½ ;ksxkH;kl ds ldkjkRed 

izHkko vfHkizsj.kk ,oa ,dkxzrk ij ns[ks x;sA lko] gsekfnz dqekj ¼2012½ }kjk ;ksx'kkL= esa 
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euksfpfdRlk fo"k; ij 'kks/kdk;Z fd;k x;kA oekZ] ruq ¼2013½ }kjk dfri; ;kSfxd vH;klksa 

dk fo|kfFkZ;ksa ds 'kS{kf.kd fu"iknu ,oa miyfC/k vfHkizsjd ij iM+us okys izHkko dk v/;;u 

fo"k; ij 'kks/kdk;Z fd;k x;kA 'kekZ] izkph ¼2015½ }kjk bQSDV vkWQ ;ksxk csLV esMhVslu 

vkWu lkbdks fQft;ksykWftdy gsYFk vkWQ dksjksusjh islsUV~l v/;;u fo"k; ij 'kks/kdk;Z 

fd;k x;kA fo'o izfl) vesfjdk ds cksLVu fo'ofo|ky; ds Ldwy vkWQ esfMflu }kjk ebZ 

2012 esa izdkf'kr esfMdy gkbiksFkhfll tjuy esa ;g izfrikfnr fd;k x;k gS fd yEch 

chekjh vkSj nq?kZVuk ds ckn lkekU; gksus ds fy;s rukoeqDr gksus esa ;ksx cgqr izHkkoh 

Hkwfedk fuHkkrk gSA gkoMZ fo'ofo|ky; esa izdkf'kr ^gkoMZ esUVy gsYFk ysVj* esa ;g ik;k 

x;k gS fd my>u] volkn vkSj ihVh,lMh ¼iksLV VªkWesfVd LVªsl fMlvkMZj½ ls fuiVus esa 

;ksx lokZf/kd l{ke gSA mi;qDr fu"d"kksZa ,oa lEcfU/kr lkfgR; ds losZ{k.k ds vk/kkj ij Hkh 

;g dgk tk ldrk gS fd Nk=ksa ds lokZaxh.k fodkl ds fy;s ;ksx dks f'k{kk dk vfuok;Z 

vax cuk;k tkuk pkfg;sA 

 lk/kkj.kr;k dksbZ Hkh fdlh vU; ds fy;s ;ksx 'kCn dks ifjHkkf"kr ugha dj ldrk 

D;ksafd bl i`Foh ij izR;sd O;fDr ds fy;s bldh ifjHkk"kk vyx gS tks O;fDr dh 

okLrfod fnup;kZ] ;ksx vH;kl o vko';drk }kjk fufeZr O;fDrxr vuqHko ds vk/kkj ij 

ifjHkkf"kr gksrh gSA ijUrq dqN loZekU; mYys[kuh; fopkj bl izdkj gS&laLd`r lkfgR; esa 

^;ksx* 'kCn vusd vFkksZa esa O;oâr gksrk gSA xhrk esa ^;ksx% deZlq dkS'kye~* vFkkZr deZ djus 

dh dq'kyrk dks ;ksx dgk gSA egkHkkjr esa ;ksx 'kCn dk vFkZ ^mik;* crk;k x;k gS&¼,dks 

fg ;ksxks·L; Hkos}/kk;½A vk;qosZn'kkL= esa vkS"kf/k;ksa ds feJ.k dks ^;ksx* dgk x;k gSA 

ikraty ;ksxn'kZu esa ;ksx dh ifjHkk"kk ^;ksxf'pRro`fRr fujks/k%* dh x;h gS vFkkZr fpRro`fRr 

ds fujks/k dks ;ksx dgk tkrk gSA fo".kqijk.k ds vuqlkj ^thokRek rFkk ijkekRek dk iw.kZr;k 

feyu gh ;ksx gSA* 

 ^;ksx* 'kCn dh mRifRr laLd`r Hkk"kk ds ^;qftj* /kkrq ls gq;h gS] ftldk vFkZ gS& 

ck¡/kuk] ;qDr djuk] tksM+uk] lfEefyr gksuk] ,d gksukA bldk vFkZ la;ksx ;k feyu Hkh gSA 

egknso nslkbZ ds vuqlkj] ^'kjhj] eu vkSj vkRek dh lexz 'kfDr;ksa dks ijekRek ls 

la;ksftr djuk ;ksx gSA* MkW0 jk/kkd`".ku ds vuqlkj ^;ksx dk vFkZ gS viuh vk/;kfRed 

'kfDr;ksa dks ,d txg bdB~Bk djuk] mUgsa lUrqfyr djuk vkSj c<+kukA* 

 ;ksx 'kkL= esa fofHkUu izdkj dh fof/k;ksa] ekxksZa rFkk vH;klksa dk o.kZu gS] ftuds 

}kjk O;fDr dks vius vfUre rFkk e/; ds y{;ksa dh izkfIr gksrh gSA bl izdkj ;ksx foKku 

euq"; dh xEHkhjrk dk foKku gS] euq"; dh psruk ds fodkl dk foKku gS vFkok euq"; 

dh lEHkkoukvksa dk foKku gSA ;g ,d fof'k"V izdkj dk foKku gS] tks inkFkZ] tho rFkk 

psru dks ,d lkFk ysdj pyrk gS rFkk foKku vkSj vk/;kRe dh [kkbZ ij ck¡/k dk dk;Z 

djrk gSA 
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;ksx ds izdkj :- 
oSls rks ;ksx ds cgqr ls izdkj gS ijUrq dqN fo'ks"k izdkj bl izdkj gS&Kku ;ksx] 

deZ ;ksx] HkfDr ;ksx] eU= ;ksx] y; ;ksx] gB ;ksx] jkt ;ksx ftudh O;k[;k f'k{kk dks 

lUnfHkZr djrs gq;s dh x;h gSA 

1- Kku ;ksx ¼The Path of intelligence½ vk/;kfRed Kku o izKk dk ekxZ gS] bldh 

lk/kuk] Lok/;k; vkSj /;ku ds ekxZ }kjk lEiUu gksrh gS] Jo.k] euu vkSj 

fufn/;klu blds izeq[k lk/ku gSA vr% Kku ;ksx LokuqHkwfr ;k Loa dk Kku gSA 

Kku ;ksx vFkkZr vUrn`Zf"V o vH;kl ds }kjk Kku dh izkfIrA blh izdkj f'k{kk Hkh 

lh[kus gsrq bUgha fl)kUrksa ij cy nsrh gSA 

2- HkfDr ;ksx ¼The Path of emotional devotion½ HkfDr] J)k o leiZ.k ij vk/kkfjr 

gS] blesa ijerro ls ,dkdkj gksus dh Hkkouk izcy gksrh gSA HkfDr ;ksx vFkkZr 

fu"Bk] izse o yxu ij vk/kkfjr ;ksxA blh izdkj f'k{kk Hkh O;fDr dks vius izR;sd 

deZ ds izfr fu"Bkoku o yxu'khy cukrh gSA 

3- deZ ;ksx ¼The Path of energy½ izfrQy ij Lo;a ds vf/kdkj dh bPNk fd;s fcuk 

deZ djus ds fy;s rRij jguk gh fu"dke deZ gSA deZ ;ksx vFkkZr Kku izkfIr vkSj 

;FkkFkZ dh [kkst gsrq fd;k x;k 'kkjhfjd ,oa ekufld dk;ZA blh izdkj f'k{kk }kjk 

lh[ks gq;s Kku dks deksZa esa 'kkfey djus dh lh[k feyrh gSA ftldk ldkjkRed 

izHkko O;fDr ds pfj= vkSj mldh iw.kZrk ij iM+rk gSA 

4- eU= ;ksx ¼The Path of perfection½ esa fdlh chtk{kj] eU= ;k okD; dk ckj&ckj 

iqujkorZu fd;k tkrk gSA vUr esa O;fDr mlh esa ,dkxz gks tkrk gS rFkk mldk eu 

fLFkj gksus yxrk gSA eU= ;ksx vFkkZr eu dks O;Lr j[kus gsrq vkSj vkl&ikl 

ldkjkRedrk mRiUu djus gsrq fdlh 'kCn@ okD; dh iqujko`fRrA blh izdkj f'k{kk 

Kku o deZ ds ekxZ dks lQyrk ls ikj djus gsrq vkSj efLr"d dks ÅtkZoku cukus 

gsrq f'k{k.k izfØ;k esa iqujko`fRr@ vH;kl dks 'kkfey djrh gSA 

5- y; ;ksx ¼The Path of concentration½ esa 'kjhj o eu ij dBksj vuq'kklu fd;k 

tkrk gS] bldk vH;kl ifjiDo o ;ksx lk/kd ds usr̀Ro esa gh mi;ksxh jgrk gSA 

y; ;ksx vFkkZr O;fDr ds efLr"d o jh<+ esa tks ÅtkZ dsUnz gksrs gSA mudks 'kjhj o 

eu dk leUo; djus gsrq /;ku ds }kjk Channelize djukA 

6- gB ;ksx ¼The Path of fitness½ esa 'kjhj ds lk/kus ij vf/kd cy fn;k tkrk gSA 

blds vUrxZr lw;Z Loj ¼nk;k¡½ vkSj pUnz Loj ¼ck;k¡½ nksuksa ds lUrqyu dh lk/kuk 

dh tkrh gSA orZeku le; esa bldk vH;kl tulk/kkj.k esa fo'ks"k :i ls yksdfiz; 

gksrk tk jgk gS] D;ksafd blds vH;kl ls LokLF;] fpj ;kSou vkSj nh?kkZ;q izkIr gksrh 

gSA bls ^LokLF; foKku* Hkh dgk tkrk gSA gB ;ksx vFkkZr g lw;ZLoj ¼nk;k¡½ o B 
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pUnzLoj ¼ck;k¡½ ukfld fNnzksa ds }kjk lkalksa dk lUrqyuA blh izdkj f'k{kk fu;eksa 

dks vkpj.k esa mrkjus gsrq] ladYi 'kfDr fodflr djus gsrq rFkk csgrj ukxfjdrk 

gsrq Lofu;U=.k@ Lokuq'kklu esa jgus dh lh[k nsrh gSA 

7- jkt;ksx ¼The Path of royalty½ lcls mRre dksfV dk ;ksx ekuk tkrk gS] blesa 

fpRr dks fLFkj fd;k tkrk gS] bldk mn~ns'; fpRr o`fRr;ksa ds fujks/k }kjk vius 

Lo:i esa fLFkj gksuk gSA  jkt;ksx vFkkZr ijekuUn gsrq lUrqfyr O;fDrRo dk 

fuekZ.kA blh izdkj f'k{kk O;fDr dks nSfud thou dh dq'kyrkiwoZd ;kiu rFkk 

l'kfDrdj.k ds fy;s Åtkvksa ds csgrj izcU/ku gsrq izsfjr djrh gSA 

v"Vkax ;ksx :- 

iratfy }kjk izfrikfnr ;ksx ds vkB vax gSa& ;e] fu;e] vklu] izk.kk;ke] 

izR;kgkj] /kkj.kk] /;ku vkSj lekf/kA ftuesa N% in f'k{kk O;oLFkk gsrq egRoiw.kZ gS vkSj ;g 

f'k{kk ds mn~ns';ksa dks Hkh izfrikfnr djrs gSA lkFk gh bu ;ksx ;qfDr;ksa dks d{kk o 

okrkoj.k esa viukus gsrq dqN lk/kkj.k vkSj y?kq O;k;keksa dk Hkh o.kZu fd;k x;k gSA 

;e :- vfgalk] lR;] vLrs;] czgep;Z vkSj vifjxzg ;s ik¡p ;e dgs tkrs gSA ;e }kjk 

izfrikfnr f'k{kk dk mn~ns'; gS f'k{kkFkhZ dks lewg dk Hkkx cudj lkFk jguk fl[kkukA 

lkFk gh vius vfrfjDr vU; lnL;ksa dks lquus o lEeku nsus dh {kerk fodflr djukA 

blds fy;s ge Hand squeeze dh O;k;ke ;qfDr dks 'kkfey dj ldrs gSA ftlesa 

f'k{kkFkhZ lewg ,d o`Rr vkdkj esa gkFkksa dks squeeze :i esa idM+s gq;s cSBrk gSA ftlesa 

,d O;fDr ,d lans'k dks o`Rr esa pkjksa rjQ squeeze hand }kjk igq¡pkrk gSA vFkkZr~ 

,d ls nwljs] nwljs ls rhljs rFkk blh izdkj lans'k o`Rr esa ?kwerk gS tc rd fd og izFke 

O;fDr rd okil ugha vk tkrkA 

fu;e :- 'kkSp] lUrks"k] ri] Lok/;k; rFkk bZ'ojizkf.k/kku ;s ik¡p izdkj ds fu;e gSaA fu;e 

}kjk f'k{kk dk mn~ns'; izfrikfnr gksrk gS fd f'k{kkFkhZ ds Hkhrj ls tho fo"k vkSj 

udkjkRedrk dks fudkyukA vFkkZr~ 'kjhj o eu dh LoPNrk djuk rFkk fu;e o vuq'kklu 

}kjk mlesa ldkjkRed fopkjksa vkSj csgrj gkftj tokch dks c<+kok nsukA O;k;ke ds :i esa 

ge ,fM+;ksa dks rhu ckj nf{k.kkorZ fQj rhu ckj okekorZ ?kqekrs gSA rRi'pkr iSj ds iatksa 

dks rhu ckj uhps fQj rhu ckj Åij djrs gS vkSj bl izfØ;k dks O;fDr dykbZ] dksguh] 

dU/kk o vk¡[kksa ds lkFk nksgjk ldrk gSA 

vklu :- fLFkj rFkk lq[k nsus okys cSBus ds izdkj dks vklu dgrs gSaA vklu vusd izdkj 

ds gSa& fl)klu] in~eklu] e;wjklu] Hknzklu] ohjklu vkfnA f'k{kkFkhZ dks es:n.M ls 

lEcfU/kr vusd ihM+kvksa ls cpkuk] 'kkjhfjd O;k;ke }kjk eqnzkvksa dks lq/kkjdj yEcs le; 
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rd v/;;u gsrq cSBus esa rRij j[kukA lkFk gh xfr fu;U=.k o QqrhZyk cukuk f'k{kk dk 

mn~ns'; gSA O;k;ke ds :i esa ,d nhokj ds lgkjs O;fDr dh jh<+ dks ,d lh/k esa j[kukA 

lkalksa dks NksM+rs gq;s uhps >qduk tc rd fd ?kqVus lgh dks.k esa jgsA blh izdkj lkalksa 

dks xzg.k djrs gq;s Åij mBuk vkSj nhokj dh lh/k esa [kM+s gksukA 

izk.kk;ke :- blls eu /kkj.kk ds ;ksx; curk gSA izk.kk;ke rhu izdkj dk gksrk gS& jspd] 

iwjd vkSj dqEHkdA izk.kk;ke }kjk izfrikfnr f'k{kk dk mn~ns'; gSA f'k{kkFkhZ esa 'olu 

O;k;ke }kjk vkRefo'okl vkSj {kerkvksa esa o`f) djuk rFkk Øks/k fu;a=.k djus gsrq izsfjr 

djukA O;k;ke&cka;s ukfld fNnz }kjk lkal xzg.k djrs gq;s nk;sa fNnz dks cUn j[kuk vkSj 

nk;s fNnz }kjk lkal NksM+rs gq;s ck;sa fNnz dks cUn j[kukA bl izdkj ;g izfØ;k rhu ckj 

nksgjkukA 

izR;kgkj :- fo"k;ksa dh vksj ls bfUnz;ksa dks gVkdj fpÙk esa vofLFkr dj nsuk ^izR;kgkj* gSA 

izR;kgkj f'k{kk dk mn~ns'; f'k{kkFkhZ dks vkUrfjd :i ls vf/kd etcwr cukus ds fy;s 

vko';d foJke vkSj ekSudky ij cy nsdj mlesa fuf'pUrrk vkSj fo'okl fodflr djuk 

gSA O;k;ke gsrq ekufld fp=.k ¼ekul n'kZu½ dh fØ;k dks fd;k tk ldrk gSA fo|kfFkZ;ksa 

dks vk¡[ks cUn dj ,d dkYifud ;k=k dk n`'; ns[kus o fopkjus dks cksyk tkrk gS ftlesa 

os uko esa ,d rwQkuh unh esa lQj djrs gS vkSj tc rd og rwQku Bgj ugha tkrk] ygjs 

'kkUr ugha gksrh vkSj uko fdukjs rV ij ugha yx tkrh rc rd fcuk eu dks fopfyr 

fd;s gq;s bl n`'; dks ns[kukA vFkkZr~ O;fDr dh vuUr fpUrkvksa ls eqDr gksus] ckgj 

fudyus gsrq iz;kljr jguk gSA 

/kkj.kk :- fpRrdks ,d ij fLFkj djukA ¼ns'kcU/kf'pÙkL; /kkj.kk½ f'k{kk dk mn~ns'; xgu 

,dkxzrk] Lej.k'kfDr] fpUru'khyrk] dYiuk'khyrk] le> o bfUnz;ksa dks fodflr djuk gSA 

O;k;ke&f'k{kkfFkZ;ksa dks vk¡[ks cUn djokdj muls iz'uksa dks iwNrs gq;s lHkh ik¡pksa bfUnz;ksa 

}kjk vYi'k% dk;Z djokuk tsls vk¡[k cUn djrs gq;s fofHkUu izd`fr o lajpuk dh oLrqvksa 

dks Nwdj muds ckjs esa crkuk ;k fofHkUu izdkj dh vkoktksa dks igpkuuk] fofHkUu izdkj 

dh lqxU/kksa dks igpkuuk vkfnA 

/;ku :- eu dks ,d gh fo"k; ij yxk;s j[kukA  

lekf/k :- Lo;a dks Hkwydj fo"k; esa yhu gks tkukA  

;ksxklu ds Hksn :- 

 dqN ;ksxkpk;ksZa us budh la[;k pkSjklh ekuh gSA buesa 28 vklu /;kukFkZ rFkk 56 

vklu jksxkipk;Z ekus gSaA buds vk/kkj ij vkluksa dks nks Hkkxksa esa foHkDr fd;k tkrk gS& 
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1- O;k;kekRed vklu& ;g os vklu gS tks 'kjhj dks lqMkSy] ek¡lisf'k;ksa dks n`<+ 

cukdj cy iznku djrs gSaA jksx fuokjd 'kfDr esa o`f) o eu dks 'kkfUr nsdj jksxksa 

dk mipkj lEHko cukrs gSaA  

2- /;kukRed vklu& ;s os vklu gSa ftuesa cSBdj lk/kd /;ku djrs gSaA buds 

vH;kl ls dke&okluk dks mRrsftr djus okys dsUnz o'k esa gks tkrs gSaA mudh rhozrk 

lekIr gks tkrh gS vkSj dke ij fot; fey tkrh gSA eu ls fodkj fudy tkrs gS 

vkSj 'kkfUr feyrh gSA  

;ksxklu dk egRo :- 

 ;ksxklu dk vH;kl izR;sd vk;q ds L=h&iq:"k gj voLFkk esa dj ldrs gSaA 

;ksxkluksa ls 'kjhj ds leLr fodkj nwj gks tkrs gSaA ikpu&fØ;k lqUnj curh gSA ekufld 

'kkfUr izkIr gksrh gSA Lej.k 'kfDr c<++rh gSA 'kjhj esa LQwfrZ cuh jgrh gSA 'kjhj dks 

LoLF;] eqnzk dks vkd"kZd rFkk mRlkgiw.kZ cuk;s j[kus ds fy, ;ksxklu dj ysuk gh i;kZIr 

gSA  

 Nk= thou esa ;ksxklu vfr vko';d o egRoiw.kZ gSA Hkkjrh; ijEijk ds vuqlkj 

Nk= thou czãp;Z thou gSA czãp;Z thou bl rF; dk ladsr gS fd 'kjhj g"V&iq"V] 

LoLFk] lqMkSy rFkk l'kDr gks] Hkkoukvksa vkSj bfUnz;ksa ij fu;U=.k gks] cqf) dqlkxz] fpÙk 

,dkxz rFkk thou la;fer gksA ijUrq vkt dk Nk= vk/kqfud lH;rk ,oa pyfp=ksa ds 

izHkkoLo:i izk;% mi;qZDr xq.kksa ls foeq[k o ghu gSA bl dkj.k mlds 'kjhj o eu dks 

lUrqfyr cukus ds fy, ;ksx f'k{kk dh ije vko';drk gSA ;ksx f'k{kk }kjk ;ksx ds vFkZ o 

egRo dks tkuuk rFkk O;kogkfjd thou esa viukus gsrq Nk= dks izf'kf{kr djuk gksxk] 

D;ksafd LokLF; ds izfr udkjkRed joS;k rFkk la;fer fnup;kZ dk uk gksuk orZeku le; 

ds fy, lcls cM+h pqukSrh gSA 

esfMdy lkbal ds n`f"Vdks.k esa ;ksx :- 

 'kkjhfjd o ekufld LokLF; vkSj O;fDrRo ds vk/;kfRed fodkl esa ;ksx Hkkjr dh 

fo'o dks vewY; nsu gSA lcls egRoiw.kZ ckr ;g gS fd esfMdy lkbal Hkh ;ksx ds 

peRdkfjd izHkkoksa dks eku pqdk gSA ;ksx ds 'kkjhfjd o ekufld izHkkoksa ds lUnHkZ esa dqN 

izfl) MkDVjksa ds fopkj bl izdkj gS& 

 dsUnzh; ;ksx ,oa izkd`frd fpfdRlk vuqla/kku ifj"kn ds funs'kd MkW0 ,u0ds0 

'kkL=h ds vuqlkj vktdy [ksr [kfygkuksa esa rks dke fd;k ugha tkrk] esgur 

etnwjh] dk Hkkxus&nkSM+us dk] [ksydwn dk dke Hkh cgqr de yksx djrs gSA bl 

dkj.k dqN vke chekfj;k¡ c<+rh tk jgh gSA tSls FkdkoV] uhan u vkuk] cky 

>M+uk] ruko] nek] xfB;k] e/kqesg] ihB nnZ] xSl vkfnA bu lcds vykok vU; 
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cgqr lh ,slh chekfj;ksa dk tokc ;ksx gSA izfrfnu ,d ?k.Vs rd fd;k x;k ;ksx 

cgqr Qynk;d jgrk gSA 

 MkW0 iznhi pkScs] lhfu;j cSfj;kfVªd o ySizksLdksfid ltZu] eSDl gkWfLiVy] ubZ 

fnYyh]^'kjhj o eu dk leUo; djrk gS ;ksx* esjh jk; esa ;ksx dk jksxksa dh 

jksdFkke esa dgha T;knk egRo gSA ;ksx dh izhosafVo oSY;w T;knk gSA 

 MkW0 vEcjh'k feRry] lhfu;j baMksØkbuksykWftLV] esnkUr fn esfMflVh] xqM+xk¡o] 

^e/kqesg ds fu;U=.k esa izHkkoh* ;ksx esa ;qfDr ;kuh rjhdk vkSj eqfDr ¼Fkdku ;k 

ruko ls NqVdkjk½ bu nksuksa dk gh egRo gSA ;ksx izHkkoh <ax ls CyM 'kqxj dks 

fu;fU=r djus dk izkphu mik; gSA fu;fer :i ls ;ksx CyM izs'kj dks fu;fU=r 

j[krk gSA ;gh ugha ;ksx ls e/kqesg ls lEcfU/kr tfVyrkvksa esa deh vkrh gSA 

 MkW0 mUufr dqekj] euksjksx fo'ks"kK] dkuiqj] ^fMizs'ku vkSj euksjksxksa esa ykHkizn* ;ksx 

'kjhj ds vkVksukWfed uoZl flLVe dks l'kDr djrk gSA bl dkj.k ;ksx ls fMizs'ku 

ruko ,aMtkbVh vkSj iSfud vVSd tSls euksjksxksa dks nwj djus esa enn feyrh gSA 

;ksx dk 'kjhj dh vuSfPNd fØ;kvksa ij vPNk vlj iM+rk gSA 

 MkW0 iq:"kksRre yky] funs'kd esVªks gkWfLiVy o gkVZ baLVhV~;wV] uks,Mk] ^ân; jksxksa 

ds mipkj esa lgk;d* njvly ;ksx dsoy dqN vkluksa dk uke ugha gS cfYd ;g 

thus dk lEiw.kZ foKku gSA ;ksx lkfgR; ds vuqlkj /kweziku] O;lu vkSj u'khys 

inkFkksZa ls ijgst] 'kkdkgkj vkSj 'kkjhfjd O;k;ke vkSj rukoeqfDr bl thou i)fr 

ds eq[; vax gSA ;ksx u dsoy ân; dh chekjh dh jksdFkke ds fy;s cfYd ckbZikl 

ltZjh vkSj ,aft;ksIykLVh djkus ds ckn Hkh ykHknk;d lkfcr gksrk gSA ;ksx ,oa 

/;ku ls ekalisf'k;ksa dks foJke nsdj vkSj jDrpki dks fu;af=r dj fny dk nkSjk 

iM+us dh vk'kadk de gks tkrh gSA 

 MkW0 lw;ZdkUr] lhfu;j iYeksuksykftLV] ds0th0,e0 ;wfuoflZVh] y[kuÅ ^l'kDr 

gksrk gS bE;wu flLVe*] fo'o LokLF; lax"Bu ¼WHO½ us 1947 esa LokLFk dks bl 

izdkj ifjHkkf"kr fd;k Fkk]^nSfgd] ekufld] lkekftd vkSj vk/;kfRed :i ls iw.kZr% 

LoLFk gksuk gh LokLF; gSA* ;ksx bu mn~ns';ksa dks izkIr djus dk ,d l'kDr ek/;e 

gSA ds0th0,e0;w0 vkSj y[kuÅ fo'ofo|ky; ds rRok/kku esa ;ksx vkSj vLFkek ij 

gq;s ,d 'kks/k dk;Z }kjk ;g fu"d"kZ lkeus vk;k gS fd ;fn izfrfnu 30 feuV ;ksx 

fd;k tk;s rks vLFkek ds ejhtksa ds tohu Lrj esa lq/kkj vkrk gSSA bl fy;s ;ksx 

dks lgfpfdRlk ds :i esa mi;ksx esa yk;k tk ldrk gSA 

vUrjkZ"Vªh; ;ksx fnol :- 

 11 fnlEcj 2014 dks la;qDr jk"Vª egklHkk us 21 twu dks vUrjkZ"Vªh; ;ksx fnol 

?kksf"kr fd;kA ;g ?kks"k.kk Hkkjrh; iz/kkueU=h ujsUnz eksnh }kjk la;qDr jk"Vª egklHkk esa 27 
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flrEcj 2014 dks fn;s Hkk"k.k ds nkSjku 21 twu dks vUrjkZ"Vªh; ;ksx fnol ?kksf"kr djus dh 

ekax ds ckn gq;hA 

 ,slk fo'o bfrgkl esa fojys gh gksrk gS tc lkjh nqfu;k esa fdlh otg ls gj rjg 

dh lhek VwV tk;sA 21 twu 2015 dks igys vUrjkZ"Vªh; ;ksx fnol us /keZ] jk"Vª ls ysdj 

vehj&xjhc rd dh lkjh lhekvksa dks rksM+ fn;kA isfjl] U;w;kdZ] flMuh] ratkfu;k] bVyh] 

chftax] tkiku] FkkbyS.M] fo;ruke] Ýkal] eysf'k;k] fQyhihal vkfn ns'kksa ds fuokfl;ksa us 

u flQZ ;ksx f'kfojksa esa fgLlk fy;k cfYd Hkkjr ds ^olq/kSo dqVqEcde~* fl)kUr vkSj 

Hkkjrh; laLd`fr dks lykeh nhA vUrjkZ"Vªh; Lrj ij ;ksx dk lcls cM+k vk;kstu vesfjdk 

ds U;w;kdZ ds VkbEl LDok;j ij gqvkA 192 ns'kksa esa nks djksM+ ls T;knk yksxksa us ;ksx 

fd;kA fo'o ds 56 eqfLye ns'kksa esa ls 46 ns'k blds lg izk;kstd cusA Hkkjr esa fnYyh ds 

jktiFk ij gq;s ;ksx dk;ZØe esa fxuht cqd dh vksj ls nks fo'o fjdkMZ cuus dh ekU;rk 

fey x;h gSA igyk fjdkMZ 35985 yksxksa ds ,d txg ij ;ksxkH;kl djus dk vkSj nwljk 

84 ns'kksa ds izfrHkkfx;ksa dk blesa Hkkx ysus dk ;gh ugha 35 feuV ds ;ksx dk;ZØe ds 

nkSjku yksxksa us 21 vklu fd;sA bl izdkj izFke fo'o ;ksx fnol iwjh nqfu;k esa cM+s iSekus 

ij vHkwriwoZ mRlkg ls euk;k x;kA 

;ksx n'kZu dk 'kSf{kd egRRo :- 

 ;ksx n'kZu ds vuqlkj vfo|k dk uk'k vkSj foosd dh izkfIr djuk f'k{kk dk izeq[k 

mn~ns'; gSA ;ksx n'kZu ds vuqlkj f'k{kk ds fuEukafdr mn~ns'; gSa& 

 ;ksxkpkj vkSj vklu] izk.kk;ke] izR;kgkj] /kkj.kk ,oa /;ku dks f'k{kkFkhZ ;k lk/kd dh 

fnup;kZ dk lgt vax cuk;k tk;s] ftlls f'k{kk O;oLFkk ,oa izfØ;k dk fodkl gks 

ldsA  

 f'k{kkFkhZ dk 'kkjhfjd fodkl djukA  

 fo|kFkhZ dks vuq'kkflr cukukA  

 f'k{kkFkhZ ds cqf)&foosd dk fodkl djukA  

 f'k{kkFkhZ ds O;fDrRo dk lokZaxh.k fodkl djukA  

 f'k{kkFkhZ dks fofo/k nq%[kksa&vkf/kHkkSfrd] vk/;kfRed rFkk vkf/knSfod ds fuokj.k dh 

fof/k crkukA  

 f'k{kkFkhZ dks dSoY;ikn ¼eks{k½ dks izkIr djus ds fy, rRij cukukA  
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 ;ksx n'kZu euksoSKkfud vk/kkj ij ikB~;Øe dk fuekZ.k djrk gS ftlds vUrxZr 

ckyd ds fodkl dks vk/kkj cuk;k x;k gSA  

'kS'kokoLFkk :- bl voLFkk ds ikB~;Øe dks ckyd dh KkusfUnz;ksa rFkk deksZfUnz;ksa ij 

vk/kkfjr fd;k x;k gSA blds vUrxZr feV~Vh] ikuh] izdk'k] gok [kqyk vkdk'k vkfn ls 

lEcfU/kr fo"k; lkexzh dks LFkku fn;k x;k gSA lkFk gh blesa 'kCn] :i] jl] xU/k ,oa 

Li'kZ rUek=kvksa ds izf'k{k.k ij Hkh cy fn;k x;k gSA  

ckY;koLFkk :- bl voLFkk ds ikB~;Øe esa Hkk"kk] xf.kr] lkekftd i;kZoj.k rFkk izkd`frd 

i;kZoj.k ds rF;kRed i{k dks n`<+kRed cukus ij cy fn;k x;k gSA  

;qokoLFkk :- bl voLFkk ds ikB~;Øe esa mDr fo"k;ksa ds lkFk&lkFk vU; egRoiw.kZ fo"k;ksa 

dks foospukRed ,oa rdZlEer cukus ij cy fn;k x;k gSA 

 ckyd dh f'k{kk dk ewy vk/kkj izR;{k Kku ¼fof/k½ gSA ckn esa tks Kku Hkk"kk ds 

vk/kkj ij izkIr fd;k tkrk gS] mlds fy, ftu laKkvksa] fØ;kvksa] fo'ks"k.kksa vkfn dk iz;ksx 

fd;k tkrk gS] os lHkh vkjEHkesa izR;{k fof/k }kjk fufeZr gksrs gSaA vkt ftls 

la'ys"k.k&fo'ys"k.k fof/k dgk tkrk gS] og vuqeku fof/k dk nwljk :i gSA ;fn lafpr 

Kkujkf'k ls ckyd dks lfTtr djuk gS rks mldh ,dek= ljyre~ fof/k 'kCn fof/k gSA 

O;k[;ku] ppkZ] iqLrd] v/;;u] fopkj&foLrkj] O;k[;k vkfn fof/k;k¡ 'kCn izek.k ds 

vUrxZr vkrh gSaA ;g n'kZu bfUnz;ksa ds izf'k{k.k ds egRo dk izfriknu djrk gS] lkFk gh 

mi;qDr n';&JO; lkexzh dh egRrk ij Hkh cy nsrk gSA 

 ;ksx n'kZu vuq'kklu ij voyfEcr gSA bldh fØ;kfof/k dk vk/kkj gh vuq'kklu 

gSA ;e vuq'kklu dk og Hkkx gS tks O;fDr lkekftd lEcU/kksa esa vius vki ij yxkrk gSA 

fu;e mlds O;fDrxr thou dks O;ofLFkr djrs gSaA ;ksx uSfrd vuq'kklu ds fy;s 

vfgalk] lR;] vLrs;] czãp;Z rFkk vifjxzg uked ;U=ksa dk izfriknu djrk gSA blds 

ikyu ls og la;fer thou ij cy nsrk gSA ;g la;e gh vuq'kklu gSA ;ksx n'kZu eu 

dh 'kqf) ;k ekufld vuq'kklu gsrq 'kkSp] larks"k] ri] Lok/;k; rFkk bZ'oj izkf.k/kku fu;e 

ds ikyu ij cy nsrk gSA 

 iz/kkueU=h ujsUnz eksnh dks ;ksx ls tksM+us okys vkSj vUrjkZ"Vªh; ;ksx fnol ij 

vk;ksftr dk;ZØeksa ds fy;s Hkkjr dh vksj ls cuk;h x;h fo'ks"kK lfefr ds v/;{k Mk0 

,p0vkj0 ukxsUnz dk dguk gS fd ;ksx fnol dk vk;kstu rks flQZ ykafpax iSM gSA blds 

lkFk gh bls jk"Vªh; f'k{kk O;oLFkk esa Hkh 'kkfey fd;k tk;sxkA 

 la{ksi esa ;ksx n'kZu ds lexz 'kSf{kd fp= dks vxzfyf[kr vkjs[k }kjk Li"V fd;k tk 

jgk gSA ¼R;kxh] 2014 ls m)r½ 
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;ksx n'kZu dk 'kSf{kd Lo:i 

 

 

 

 

 

 

1- 'kkjhfjd ,oa 

lkaosfxd fodkl 

1- izkd`frd 

foKku 

okf.kT; vkfn 

1- vklu o 

Lok/;k; 

neukRed ,oa 

izHkkokRed 

vuq'kklu 

¼;e] fu;e] vklu] 

/;ku] izk.kk;ke }kjk 

vkRekuq'kklu½ 

2- cqf) foosd dk 

fodkl 

2- Hkk"kk] 

lkfgR;] 

bfrgkl ,oa 

dyk 

2- /;ku o 

izR;kgkj 

3- LFkwy ls lw{e 

txr dk Kku 

djkuk 

3- uhfr 'kkL=] 

/keZ 'kkL=] 

n'kZu 

3- /kkj.kk ,oa 

izk.kk;ke 

4- ;kSfxd fØ;kvksa 

}kjk vk/;kfRed 

fodkl 

4- ;kSfxd 

fØ;k;sa 

4- 'kCn ,oa 

lekf/k 

5- vk"Vkafxd ekxZ 

}kjk pfj= fuekZ.k 

 5- izR;{k 

 

6- vuqeku 

 

 

;ksx dSfj;j ,oa izf'k{k.k :- 

 vktdy ;ksx ,d dSfj;j cu x;k gSA Hkkjr dh igy ds ckn la;qDr jk"Vª egklHkk 

}kjk 21 twu dks vUrjkZ"Vªh; ;ksx fnol ?kksf"kr dj fn;k x;k gSA ftlls djksM+ksa yksx ns'k 

fons'k esa ;ksx ls tqM+ x;s gSA bldh otg ls ;ksx dk cktkj vjcksa :i;s dk gks x;k gSA 

vFkZ O;oLFkk ds foLrkj] dke ds c<+rs ncko vkSj cnyrh thou 'kSyh ls ;ksx f'k{kdksa dh 

mn~ns'; 
 ikB~;Øe 

f'k{k.k fof/k;k¡ vuq'kklu 
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ekax yxkrkj c<+rh tk jgh gSA ;ksx fnol euk;s tkus ls ;g ekax vkSj c<+rh gh tk;sxhA 

yksxksa ds fQV jgus dh vknr] 'kkSd o t:rj us ;ksx esa dSfj;j dh ubZ jkgs [kksy nh gSA 

;gh otg gS fd vc cgqr ls ;qok ;ksx baLVªDVj ds :i esa dSfj;j cuk jgs gSA ;ksx dh 

dbZ 'kSyh gksrh gS vkSj gj 'kSyh ds fy;s vyx rjg ds izf'k{k.k dh t:jr gksrh gSA 

 ,d csgrj ;ksx f'k{kd cuus ds fy;s yxkrkj dbZ lky rd ;ksxkH;kl djuk iM+rk 

gSA blds fy;s leiZ.k ds lkFk izf'k{k.k ysuk t:jh gSA ;ksx vly esa ,d ,slk foKku gS 

ftlesa F;ksjh ls T;knk izSfDVl ij tksj gksrk gSA bls flQZ fdrkcksa esa i<+us ls dke ugh 

apyrk] ;ksx dks vius tohu esa mrkjuk iM+rk gSA izf'k{k.k ds vykok ;g Hkh t:jh gksrk 

gS fd iwjs leiZ.k ds lkFk fu;fer :i ls bldk vH;kl fd;k tk;sA 

 ;ksx ds fy;s ns'k ds dbZ laLFkkuksa esa lfVZfQdsV o fMIyksek dkslZ ls ysdj fMxzh 

vkSj ih0,p0Mh0 dkslZ rd lapkfyr gks jgs gSA blds dqN izeq[k dkslZ gS& lfVZfQdsV 

dkslZ bu ;ksx] ih0th0 fMIyksek bu ;ksx ,twds'ku] ih0th0 fMIyksek bu ;ksx Fksjsih] 

Qkm.Ms'ku dklZ bu ;ksx] ,Mokal ;ksx VhplZ Vsªfuax] ch0,0 bu ;ksx fQykWlQh] ekLVj 

Dykl QkWj ;ksx VhplZ vkfn 'kkfey gSA blds izeq[k laLFkku ,oa fo'ofo|ky; 

fuEufyf[kr gS& 

 eksjkjth nslkbZ us'kuy baLVhV~;wV vkWQ ;ksx] ubZ fnYyhA 

 fcgkj Ldwy vkWQ ;ksxk] eqaxsjA 

 nso laLd`fr fo'ofo|ky;] gfj}kjA 

 iratfy ;ksxihB] gfj}kjA 

 Hkkjrh; fo|k Hkou] ubZ fnYyhA 

 v;axj ;ksx lsUVj] iq.ksA 

 xq:dqy dkaxM+h fo'ofo|ky;] gfj}kj] mRrjk[k.MA 

 dSoY;/kke] ;ksx baLVhV~;wV] iq.ksA 

 Lokeh foosdkuUn ;ksx vuqla/kku laLFkku] cSaxyq:A 

 bf.M;u baLVhV~;wV vkWQ ;ksfxd lkbal ,.M fjlpZA 

 n ;ksx baLVhV~;wV lkarkØwt] eqEcbZA 

 Hkkjrh; ;ksx laLFkku] 'kkyhekj ckx] ubZ fnYyhA 

 dsUnzh; ;ksx vuqla/kku laLFkku] v'kksd jksM] ubZ fnYyhA 

 dsUnzh; ;ksx ,oa izkd`frd fpfdRlk vuqla/kku ifj"kn] xzsVj dSyk'k&II] ubZ fnYyhA 

 f'kokuUn eB o ;ksxkJe] dksydkrkA 

 ;ksx izpkj lfefr] efUnj ekxZ] ubZ fnYyhA 
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 Lokeh n;kuUn ;ksxkJe vkSj fpfdRlk dsUnz] xzsVj dSyk'k&I] ubZ fnYyhA 

 lkxj fo'ofo|ky;] lkxj ¼e/; izns'k½A 

 ukxiqj fo'ofo|ky;] ukxiqjA 

 iatkc fo'ofo|ky;] p.Mhx<+A 

 mLekfu;k fo'ofo|ky;] gSnjkcknA 

 dk'kh fo|kihB] okjk.klhA 

 dukZVd fo'ofo|ky;] /kkjokM+A 

 ;ksx o izkd`frd fpfdRlk fo'ofo|ky;] eSlwjA 

orZeku f'k{kk O;oLFkk esa ;ksx dk iz;ksx ,oa egRo :- 

 vkt ds lekt esa f'k{kk O;oLFkk ds vUnj Nk= vkSj f'k{kdksa ds e/; v/kS;Z] lkaosfxd 

vlUrqyu] vekuoh;rk] uSfrdrk o laLd`fr dh âklrk ik;h tk jgh gSA vr% Li"V gS fd 

vkt dh f'k{kk O;oLFkk ,d lH; lqlaLd`r lekt cukus esa viuk ;ksxnku ugha ns ik jgh 

gSA bl {ks= esa gesa ;ksx dks ,d lkekftd] euksoSKkfud vk/;kfRed vkSj 'kSf{kd mikxe ds 

:i esa iz;ksx djuk gksxkA izkjfEHkd f'k{kk Lrj ij vfuok;Z :i ls ;ksx dk iz;ksx vkSj 

;ksx ls cPpksa dks ifjfpr fd;k tkuk pkfg;sA d{kk dk vkjEHk vkSj lekiu dqN ljy 

vkluksa tSls izk.kk;ke vkfn ls gksuk pkfg;sA fo|ky; esa izeq[kr;k ,d ;ksxk v/;kid dh 

fu;qfDr gksuh pkfg;sA dHkh&dHkh mUgsa ,sls LFkkuksa ij Hkh ys tkdj ;g vH;kl djk;k 

tkuk pkfg;sA tgk¡ os izlUu gksus ds lkFk&lkFk lqfo/kk iw.kZ gksA ek/;fed Lrj o mPp 

f'k{kk ds fo|kfFkZ;ksa ds f'k{kk laLFkkuksa esa fnu dk izkjEHk blh izdkj ;ksxkH;klksa }kjk fd;k 

tkuk pkfg;s loZizFke mudh O;fDrxr fofHkUurk dks /;ku esa j[krs gq;s lHkh dk;ZØeksa dk 

vk;kstu gksuk pkfg;sA lHkh dks cjkcj /;ku o lEeku feyuk pkfg;sA muds euksfoKku dks 

le>rs gq;s mUgsa ;ksxkH;klksa ls fujUrj ifjfpr fd;k tkuk pkfg;sA  

 ekuo lalk/ku fodkl ea=h Le`fr bZjkuh us 22 twu 2015 dks NCERT dh vksj ls 

rS;kj fd;s x;s NBh ls nloha d{kk rd ds ;ksx ikB~;Øe dks tkjh fd;kA ;ksxk % ^, 

gsYnh os vkWQ fyfoax* iqLrd dk vukoj.k fd;k x;k ;g iqLrd eksjkjth ns'kkbZ 

bULVhV~;wV vkWQ ;ksxk] ubZ fnYyh ,oa dSoY;/ke] ;ksx bULVhV~;wV iw.ks vkSj vU; laLFkkuksa 

ds lg;ksx ls rS;kj dh x;h gSA flyscl ds lkFk gh bu d{kkvksa ds fy;s ikB~; lkexzh Hkh 

tkjh dj nh x;h gSA blds ckn dsUnz ljdkj dh vksj ls pyk;s tkus okys lHkh Ldwyksa ds 

bu d{kkvksa esa ;ksx fo"k; vfuok;Z :i ls i<+k;k tkus yxsxkA blh rjg CBSE ls 

lapkfyr gksus okys futh Ldwyksa dks Hkh ukSoha vkSj nloha esa ;g fo"k; vfuok;Z :i ls ykxw 

djuk gksxkA bZjkuh th us dgk fd bl fo"k; esa 80 izfr'kr vad O;kogkfjd ijh{kk ds 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 194 
 

gksxs] tcfd 20 izfr'kr F;ksjh ds gksxsA blh ekSds ij NCTE dh vksj ls ;ksx fo"k; ds 

fy;s vyx ls rS;kj fd;k x;kA f'k{kd izf'k{k.k ikB~;Øe Hkh tkjh fd;k x;kA 

 bl izdkj f'k{kk O;oLFkk esa ;ksx ls fuEufyf[kr ykHk gS & 

 ;ksx ls fo|kfFkZ;ksa esa czEgp;Z ds lk/ku esa lgk;rk feyrh gSA 

 ;g vkRe fo'okl dks c<+kus esa lgk;d gSA 

 ;ksx jl] jDr vkfn 'kjhj dh /kkrqvksa dh leqfpr :i ls o`f) djus esa lgk;d gSA 

 LokfHkeku dks c<+kus esa lgk;d gSA 

 'kjhj vkSj eu esa lEcU/k LFkkfir djus esa lgk;d gSA 

 eqnzkvksa dks lq/kkjdj] yEcs le; rd v/;;u gsrq cSBus esa fo|kfFkZ;ksa dh lgk;rk 

djrk gSA 

 fo|kfFkZ;ksa ds eu dks ,dkxz cukus esa lgk;d gSA 

 LQwfrZ iznku djus esa lgk;d gSA 

 vkyL; dks nwj djus esa lgk;d gSA 

 euksoSKkfud {kerkvksa dk fodkl dj ekufld ruko nwj djus esa lgk;d gSA 

 Lej.k 'kfDr c<+rh gSA 

 LoLFk jgus dh {kerk c<+rh gSA 

 pfj= fuekZ.k esa lgk;d gSA 

 Lok/;k; o LokuqHkwfr esa lgk;d gSA 

 tkx:drk dk fodkl djus esa lgk;d gSA 

 n`<+rk o l`tukRed psruk ds fodkl esa lgk;d gSA 

 lkaosfxd lUrqyu 'kfDr c<+rh gSA 

 uSfrd vkSj ewY; f'k{kk esa lgk;d gSA 

 ÅtkZoku o mRlkfgr cukus esa lgk;d gSA 

;kSfxd fØ;kvksa ds vH;kl gsrq fo|ky; le;&lkj.kh 

 ;kSfxd fØ;k;sa le; 

1-  ;ksx n'kZu ,oa v"Vkax ;ksx ds egRo ij O;k[;ku 5 feuV 

2-  'kjhj esa yphykiu ,oa ltxrk c<+kus dh ;kSfxd fØ;k;sa 5 feuV 

3-  lw{e ;kSfxd fØ;k;sa 

;kSfxd izkFkZuk] mPpkj.k LFky ,oa fo'kqf) pØ 'kqf)] cqf) ,oa 

5 feuV 
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?k`fr&'kfDr fodkld] Lej.k 'kfDr fodkld] es?kk 'kfDr 

fodkld] us= 'kfDr fodkld] diksy 'kfDr fodkld] d.kZ 

'kfDr fodkld] mnj 'kfDr fodkldA 

4-  izk.kk;ke&'olu fof/k;k¡&Le`fr fodkld diky Hkkrh] vuqykse 

foykse izk.kk;ke] ukM+h 'kks/ku izk.kk;ke] HkfL=dk izk.kk;ke] Hkzkejh 

izk.kk;keA 

5 feuV 

5-  /;ku ds vklu&lq[kklu] LokfLrd vklu] fl)klu] in~ekluA 5 feuV 

6-  ,dkxzrk ,oa Le`fr fodkld&=kVdA 5 feuV 

7-  f'kfFkyhdj.k dh ;kSfxd fØ;k;sa&edjklu] vV~Vklu] 'kokluA 5 feuV 
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Lukrd Lrj ds fo|kfFkZ;ksa ds lek;kstu ,oa laosxkRed cqf) ds 

e/; lglaca/k dk v/;;u 
 

foey flag 

lgk;d çksQslj, cyjke fØ'ku vdkneh eksguykyxat, y[kuÅ ¼m0iz0½ 

 

lkjka”k 

/;krO; gks fd ftl çdkj Hkkjrh; lkekftd ifjos'k ifjofrZr gks jgk gS] pwafd f'k{kk ,oa 

lekt dk ?kfu"B lEcU/k gS blfy, lkekftd ifjos'k ds lkFk lkFk 'kSf{kd ifjos'k Hkh 

rsth ls ifjofrZr gks jgk gS vkSj og fuf'pr :i ls O;fä ds le{k uohu pqukSfr;k¡ mRiUu 

dj jgk gSA bu pqukSfr;ksa dk lkeuk djrs gq, vius vkidks LFkkfir djus rFkk lkekftd 

rFkk 'kSf{kd ifjos'k ls çHkkoh lkeatL; gsrq vko';d gS O;fä dk vius laosxksa ij fu;a=.k 

gks rFkk lkFk gh lkFk nwljksa ds euksHkkoksa dks Hkh le> ldsA bUgha viuh Hkkoukvksa dks 

le>us] fu;a=.k djus rFkk nwljksa ds euksHkkoksa dks le>us esa laosxkRed cqf) vR;ar dkjxj 

gSA çLrqr 'kks/k v/;;u esa dyk Lukrd Lrj ds 100 fo|kfFkZ;ksa dh laosxkRed cqf) rFkk 

lek;kstu ds e/; lEcU/k dk v/;;u bl æf"V ls fd;k x;k gS fd ;g Kkr fd;k tk 

lds fd D;k okLro esa ftu fo|kfFkZ;ksa dh laosxkRed cqf) vPNh gksrh gS\ D;k mudk 

lek;kstu Hkh vPNk gksrk gS\ blds foijhr ftu fo|kfFkZ;ksa dk lek;kstu vPNk gksrk gS 

D;k mudh laosxkRed cqf) vPNh gksrh gS\ okLro esa bUgha lc ç'uksa dk mÙkj <w¡<us gsrq 

'kks/k v/;;u fd;k x;k gS rkfd fo|kfFkZ;ksa dks mijksä lUnHkZ esa mfpr lq>ko fn, tk 

ldsaA 

 

çLrkouk  

f'k{kk euq"; dk laiw.kZ fodkl djus dh ,d O;ofLFkr çfØ;k gS vkSj bl çfØ;k ds 

çk;% rhu Lrj gksrs gSa tks fd euq"; ds lEiw.kZ fodkl dks lqfuf'pr djrs gSa ;Fkk -  

 çkFkfed LrjA 

 ek/;fed LrjA 

 mPp LrjA 

çkFkfed f'k{kk tgk¡ O;fä dh f'k{kk dh uhao ;k cqfu;kn dk dke djrh gS rks ogh¡ 

nwljh vksj ek/;fed f'k{kk ckyd ds Hkfo"; dk fu/kkZj.k djrh gS rFkk blh Øe esa mPp 

f'k{kk çkIr djus ds mijkUr ckyd vkRefuHkZj curk gS rFkk lkeftd ,oa jk"Vªh; ;ksxnku 

nsus ds fy, rS;kj gksrk gSA 
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çk;% mPp f'k{kk Lrj ij ckyd dk ços'k fd'kksjkoLFkk dh vk;q esa gksrk gS rFkk bl 

vk;q oxZ ds fo"k; esa loZKkr gS fd ckydksa vkSj ckfydkvksa ds ef"r"d esa lkaosfxd 

mBkiVd gksrh gS vkSj lEosfxd mBkiVd vFkkZr~ laosxksa ds fu;a=.k esa laosxkRed cqf) 

vR;ar dkjxj gSA laosxkRed cqf) ,d ,slh ;ksX;rk gS tks O;fä ds Lo;a esa igpkuus 

le>us ,oa fu;af=r djus esa lgk;rk çnku djrh gS ,oa blds vk/kkj ij nwljs ds laosxksa 

dks Hkh le>us esa Hkh lgk;rk djrh gSA xksyeSu ds 'kCnksa esa laosxkRed cqf) - ;ksX;rkvksa 

vkSj dkS'kyksa dk lewg gSA 

“Emotional intelligence is an ability that includes self awareness, impulse control, 

persistence, zeal, self motivation, empathy and social adeptness.” 

xksyeSu dh ifjHkk"kk ls Kkr gksrk gS dh laosxkRed cqf) og ;ksX;rk gS ftlesa 

vkRetkx:drk] euksosx] –<+rk] mRlkg] vkRe çsj.kk] rnuqHkwfr] vkSj lkekftd dq'kyrk dks 

lfEefYyr fd;k tkrk gSA 

xksyeSu ds vuqlkj laosxkRed cqf) ds ikap vk;ke gksrs gSa Lo;a ds laosxksa dks 

le>uk ¼vkRetkx:drk½] laosxksa dks O;ofLFkr djuk] vkRe vfHkçsj.kk] nwljksa ds laosxksa dh 

igpku ¼rnuqHkwfr½ rFkk laca/kksa dk O;oLFkkiuA 

;|fi ;g ekuk tkrk gS fd ftl O;fä dh cqf) yfC/k vPNh gksrh gS og thou esa 

vR;f/kd lQy gksrk gS ijUrq vk/kqfud euksoSKkfudksa 'kks/kksa }kjk ;g fl) fd;k x;k gS fd 

O;fä dh miyfC/k dsoy cqf)yfC/k ij gh ugha vfirq lEosfxd yfC/k ij Hkh fuHkZj djrh 

gSA ,d euksoSKkfud 'kks/k ds }kjk ;g fl) fd;k x;k gS fd O;fä dh miyfC/k esa 80% 

;ksxnku lEosfxd yfC/k dk tcfd 20% ;ksxnku cqf)yfC/k dk gksrk gSA 

laosxkRed cqf)] O;fä dh miyfC/k dks rks çHkkfor djrh gh gS lkFk gh lkFk 

lek;kstu ij Hkh vis{kk—r çHkko Mkyrh gS D;ksafd ftl O;fä dk vius laosxksa ij vPNk 

fu;a=.k gksxk fuf'pr :i ls mldk lek;kstu vU; cPpksa ls vis{kk—r vPNk gksxkA 

lek;kstu ,d fLFkfr ,oa çfØ;k nksuksa dk |ksrd gSA ,d fLFkfr ds :i esa ;s ,d 

ls vf/kd fofo/k rRoksa ds e/; ,d larks"kçn lEcU/k dh LFkkiuk fØ;kijd lejlrk rFkk 

b"Vre vuqdwyu dk çrhd gSA çfØ;k ds :i esa ;g ,d ,slh xfr'khy çfØ;k dk cks/k 

djkrh gS ftldk fodkl fofo/k ifjfLFkfr;ksa ls lkeatL; LFkkfir djus gsrq fujarj ns[kk 

tk ldrk gSA bl çdkj lek;kstu dh fØ;kfof/k O;fä ds fodkl dh çR;sd voLFkk esa 

fo|eku gksrks gSA lek;kstu og çfØ;k gS ftlds ek/;e ls ,d thfor çk.kh viuh 

vko';drkvksa vkSj viuh bu vko';drkvksa dh larqf"V dks çHkkfor djus okyh ijfLFkfr;ksa 

ds lkFk larqyu cuk, j[krk gSA 

ftl çdkj etcwr bekjrksa ds fy, etcwr cqfu;kn dh t:jr gksrh gS] Bhd mlh 

çdkj thou esa lQyrk çkfIr ds fy, laosxkRed cqf) vkSj lek;kstu vfr vko';d gSA 
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vPNh laosxkRed cqf) vkSj lek;kstu ls fo|kFkhZ viuh {kerk dk mR—"Vre mi;ksx dj 

çHkkoh ifj.kke ifj.kr dj ldrk gSA 

'kks/k dh vko';drk ,oa lkFkZdrk :- 

lkekU;r% ns[kk tkrk gS fd oS;fäd fHkUurk ds gh QyLo#i laosxkRed cqf)] 

lek;kstu] esa Hkh fHkUurk ik;h tkrh gSA blh Øe esa] ikdZj] ¼„ååƒ½] us vius 'kks/k esa ik;k 

fd ftu Nk=ksa esa mPp Lrjh; laosxkRed cqf) gS os fopkjoku] ç'kaflr] lkekftd] ijLij 

oS;fäd] laxfBr rFkk le; dks vPNh rjg ls çcaf/kr dj ysrs gSa ogh¡  fuEuLrjh; 

laosxkRed cqf) ds Nk= LokLF; gkfu ds O;ogkj esa O;Lr jgrs gSa ijUrqçk;% ;g ugha dgk 

tk ldrk fd ftl ckyd dk lek;kstu vPNk gksxk mldh laosxkRed cqf) vPNh gksxh 

vkSj lkFk gh lkFk tc fo|kFkhZ fo|ky; Lrj ls egkfo|ky;/fo'ofo|ky; esa ços'k djrk 

gS rks mlds le{k uohu ifjfLFkfr;ksa esa lek;kstu dh leL;k mRiUu gks tkrh gS D;ksafd 

fo|ky;h okrkoj.k egkfo|ky;h vFkok fo'ofo|ky;h okrkoj.k ls fHkUu gksrk gS] ftues 

mls lkeatL; fcBkuk vis{kkØr dfBu gksrk gS ,slh ifjfLFkfr;ksa esa laek;kstu djus gsrq 

laosxkRed cqf) dh egRoiw.kZ Hkwfedk gksrh gS blh ds }kjk ge vius laosxksa ij fu;a=.k 

j[krs gSa vkSj lkFk gh lkFk nwljksa ds Hkh laosxksa dks le>us dk ç;kl djrs gSa vkSj 

okrkoj.k ds lkFk çHkkoh lkeatL; LFkkfir djus dk ç;kl djrs gSaA vgen] ;kj 
eksgEefn;u ,oa jkn 'kjkQh] gSnj ¼„åƒ„½] us laosxkRed cqf) dk v/;;u fd'kksjkoLFkk fd 

ckfydkvksa ds lkekftd lek;kstu ds lUnHkZ esa fd;kA bl 'kks/k esa esa ik;k x;k fd 

ƒå&ƒ„ rFkk ƒ…&ƒ‡ o"kZ ds nksuksa oxksaZ esa laosxkRed cqf) rFkk lkekftd lek;kstu ds e/; 

egRoiw.kZ lEcU/k gS tcfd ;gh lEcU/k ƒˆ&ƒŠ o"kZ ds fy, egRoiw.kZ ugha FkkA blh Øe esa] 

'kekZ] vks-ih--- frokjh] vkj- ,oa iwfu;k] oh- ¼„åƒƒ½,  us vius 'kks/k esa ;g ik;k x;k fd 

Nk=kokl esa jgus okys Nk=, fnok Nk=ksa fd vis{kk vf/kd larqfyr Fks rFkk mUgksaus mPp 

laosxkRed cqf) dk çn'kZu fd;k vFkkZr laosxkRed cqf) ij vk;q rFkk cká okrkoj.k dk 

Hkh vR;ar çHkko iड़rk gSA blds vfrfjä f'kans, laHkkth ¼„åƒ„½, us laosxkRed cqf) rFkk 

lek;kstu ds e/; lglaca/k dk v/;;u fd;kA bUgksus viuk ;g 'kks/k v/;;u d‚yst 

tkus okyh ckfydkvksa ij fd;k vkSj ik;k fd tks ckfydk,a çk;% d‚yst tkrh gSa muesa 

laosxkRed fLFkjrk rFkk lek;kstu dk Lrj mPp gksrk gS lkFk gh lkFk fFkykxoFkh] Vh- 

¼„åƒ…½] us vius 'kks/k esa 'kgjh v/;kidksa rFkk xzkeh.k v/;kfidkvksa ds lek;kstu esa 

egRoiw.kZ varj ik;k tcfd 'kgjh vkSj xzkeh.k v/;kidksa dh laosxkRed cqf) egÙoiw.kZ varj 

ugha ns[kk x;kA bl 'kks/k ls fu"d"kZ fudyk fd larqyu rFkk laosxkRed cqf) vkil esa 

ldkjkRed :i ls lglEcaf/kr gSA blds vfrfjä Hkh laosxkRed cqf) ds lUnHkZ esa fofHkUu 

i{kksa dk lEcU/k ns'k fons'k esa le; le; ij gq, v/;;uksa esa ns[kk tkrk jgk gS ftuesa 

'kSf{kd miyfC/k çeq[k gS blh Øe esa gksYV ¼„åå‰½] #csu ¼„ååŠ½] LtkscsxZ] ysUusVZ ¼„ååŠ½] 
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tSDl] ,fju Vh-] ¼„åå‹½] t‚;l] th okY'k ¼„åƒƒ½] vius v/;;uks esa 'kSf{kd miyfC/k rFkk 

laosxkRed cqf) ds e/; lEcU/k fHkUu fHkUu çdkj ds çfrn'kksaZ ds lUnHkZ esa fd;k rFkk vius 

'kks/k esa ik;k fd 'kSf{kd miyfC/k rFkk laosxkRed cqf) ldkjkRed :i ls lglEcfU/kr gSaA 

mijksä fooj.k ls Li"V gS fd le; le; ij ns'k fons'k esa laosxkRed cqf) ds 

lUnHkZ esa fofHkUu i{kksa dk v/;;u fd;k tkrk jgk gS ijUrq bu v/;;uksa esa çk;% dyk 

Lukrd çFke o"kZ ds fo|kfFkZ;ksa dks çfrn'kZ ds :i esa ugha fy;k x;k gS lkFk gh lkFk 

Hkkjrh; lUnHkZ esa bl çdkj ds v/;;uksa dk vHkko gSA vr% bl fo"k; ij fd;k tkus okyk 

'kks/k vko';d gh ugha lkFkZd Hkh gS D;ksafd ;fn gesa mä ckrksa dk laKku jgsxk rks ge 

laosxkRed cqf) ds çf'k{k.k ds ek/;e ls fo|kfFkZ;ksa dks laosxksa ij fu;a=.k djuk fl[kk 

ldrs gSa rkfd og ifjfLFkfr;ksa ds lkFk çHkkoh lkeatL; fcBk lds vkSj lkFk gh lkFk ;g 

Hkh Kkr gks tk,xk fd gesa fdl {ks= esa ç;kl dh vko';drk gS ftlls ge d{kk ds 

fo|kfFkZ;ksa dk mfpr ekxZn'kZu dj ldsaxs rFkk mUgsa mi;qä funsZ'ku ns ldsaxs ftlls dh 

fo|kfFkZ;ksa dk lokaZxh.k fodkl lqfuf'pr fd;k tk ldsA 

v/;;u ds mís'; :- 

v/;;u ds mís';ksa dks fuEu fcUnqvksa ds ek/;e ls O;ä fd;k tk ldrk gS - 

1- Lukrd Lrj ds fo|kfFkZ;ksa dh lek;kstu {kerk dk v/;;u djukA 

2- Lukrd Lrj ds fo|kfFkZ;ksa dh laosxkRed cqf) dk v/;;u djukA 

3- Lukrd Lrj fo|kfFkZ;ksa dh lek;kstu rFkk laosxkRed cqf) ds e/; lEcU/k dk 

v/;;u djukA 

çkdYiuk :- 

1. Lukrd Lrj ds fo|kfFkZ;ksa dh laosxkRed cqf) rFkk lek;kstu ds e/; ldkjkRed 

lglEcU/k gSA 

ç;qä 'kCnksa ds lafØ;kRed vFkZ :- 

çLrqr v/;;u esa nks pjksa ;Fkk 'kSf{kd miyfC/k ,oa laosxkRed cqf) dk v/;;u 

fd;k x;k gS ftudk lafØ;kRed vFkZ bl çdkj gS - 

• laosxkRed cqf) - fØ;kRed :i ls] laosxkRed cqf) ls vfHkçk; ,d ,slh ;ksX;rk ls gS 

tks O;fä dks Lo;a esa igpkuus] le>us ,oa fu;af=r djus esa lgk;rk çnku djrh gS rFkk 

blds vk/kkj ij nwljs ds lEosxksa dks Hkh le>us esa Hkh lgk;rk çnku djrh gSA 
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• lek;kstu - çLrqr 'kks/k v/;;u esa fØ;kRed :i ls lek;kstu ls rkRi;Z dyk Lukrd 

çFke o"kZ ds fo|kfFkZ;ksa dh lek;kstu ds fofHkUu {ks=ksa rFkk ?kjsyw lek;kstu] lkekftd 

lek;kstu rFkk fo|ky;/egkfo|ky; esa lek;kstu {kerk ls gSA 

ifjlheu :- 

 le; ,oa lk/kuksa dh lhferrk ds dkj.k çLrqr 'kks/k dh lhek;sa bl çdkj gSa - 

1. çLrqr 'kks/k dk;Z esa dsoy y[kuÅ fo'ofo|ky; ds dyk Lukrd çFke o"kZ ds 

fo|kfFkZ;ksa dks fy;k x;k gSA 

2. le; dh vfr vYirk ds dkj.k dsoy ƒåå fo|kfFkZ;ksa dks çfrn'kZ ds :i esa p;fur 

fd;k x;k gSA 

vuqla/kku fof/k :- 

çLrqr 'kks/k v/;;u ds lUnHkZ esa fooj.kkRed vuqlU/kku fof/k ds varxZr losZ{k.k fof/k 

dk mi;ksx lqfuf'pr fd;k x;kA 

U;kn'kZ ,oa U;kn'kZ p;u fof/k :- 

lEcaf/kr 'kks/k ds lUnHkZ esa U;kn'kZ ds :i esa y[kuÅ fof'o|ky; ds dyk Lukrd Lrj 

ds 100 fo|kfFkZ;ksa dk p;u U;kn'kZ p;u fof/k dh laHkkfork çfrn'kZ fof/k ds ek/;e ls 

fd;k tkuk lqfuf'pr fd;k x;kA  

midj.k :- 

çLrqr 'kks/k v/;;u çfØ;k esa fuEu midkjksa dk ç;ksx lqfuf'pr fd;k x;kA 

 js'kek ckuks }kjk fodflr laosxkRed cqf) ekiu midj.kA 

 Lukrd Lrj ds fo|kfFkZ;ksa dh lek;kstu {kerk ds ekiu gsrq oh-ds- feÙky }kjk 

fodflr lek;kstu ifjlwphA 

lkaf[;dh; fo'ys"k.k :- 

nksuksa pjksa ds e/; lglaca/k dh ek=k dh x.kuk gsrq dkyZ ihvlZu ds çksMDV eksesaV 

lglaca/k fof/k dk ç;ksx fd;k x;kA 

 

   
   y       y 

     २      २     y२    y २ 
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vkdM+ksa dk ladyu ,oa fo'ys"k.k :- 

mís'; la[;k - 1 Lukrd Lrj ds fo|kfFkZ;ksa dh lek;kstu {kerk dk v/;;u djukA 

rkfydk la[;k - 1 

dqy çkIrkad fo|kfFkZ;ksa dh 

la[;k 

fo|kfFkZ;ksa dh 

la[;k ¼çfr'kr 

esa½ 

xzsM lek;kstu Js.kh 

219+ 13 13% A mR—"V 

207-219 14 14% B vPNk 

183-207 30 30% C larks"ktud 

171-183 24 24% D vlarks"ktud 

149-171 19 19% E vR;f/kd 

vlarks"ktud 

 

naM vkjs[k la[;k - 1 

 

naM vkjs[k la[;k - 2 

   

13 14 

30 

24 
19 

0 

10 

20 

30 

40 

219 + 207 - 219 183 - 207 171 -183 149 - 171 

fo|kfFkZ;ksa dh la[;k 

13 14 
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24 
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40 

A B C D E 

fo|kfFkZ;ksa dh la[;k 
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mijksä fooj.k vFkkZr rkfydk ,oa naMkjs[k ij vxj rh{.k –f"V Mkysa rks ;g fu[kj 

ds vkrk gS fd Lukrd Lrj ds lokZf/kd 30% fo|kfFkZ;ksa us larks"ktud lek;kstu Js.kh 

çkIr dh rFkk lcls de 13% fo|kFkhZ ,sls jgs ftudh lek;kstu {kerk mR—"V Js.kh dh 

ik;h x;hA 

mís'; la[;k - 2 Lukrd Lrj ds fo|kfFkZ;ksa dh laosxkRed cqf) dk v/;;u djukA 

rkfydk la[;k - 2 

laosxkRed cqf) 

çlkj 

fo|kfFkZ;ksa dh la[;k 

¼vadksa esa½  

fo|kfFkZ;ksa dh la[;k 

¼çfr'kr esa]½ 
laosxkRed cqf) Lrj 

161-184 22 22% mPp laosxkRed cqf) 

135-160 49 49% vkSlr laosxkRed 

cqf) 

110-134 29 29% U;wu laosxkRed cqf) 

 

ikbZ fp= la[;k & 1 

 

mi;qZä lUnHkZ esa vxj lw{e æf"Vikr fd;k tk, rks lokZf/kd fo|kFkhZ vkSlr 

laosxkRed cqf) ds ik, x, rFkk lcls de vFkkZr ek= 22% fo|kFkhZ mPp laosxkRed 

cqf) Lrj ds ik, x;sA 

161 - 184 

22%, उच्च  

135 - 160 

49%, औसत 

110 - 134 

29% , निम्ि 

laosxkRed cqf) Lrj ds vuqlkj fo|kfFkZ;ksa dh la[;k 
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mís'; la[;k - 3 Lukrd Lrj ds fo|kfFkZ;ksa ds lek;kstu rFkk laosxkRed cqf) ds e/; 

lglaca/k dk v/;;u djukA 

ifjdYiuk la[;k - 3 Lukrd Lrj ds fo|kfFkZ;ksa dh leosxkRed cqf) rFkk lek;kstu ds 

e/; ldkjkRed lglaca/k gSA 

rkfydk la[;k & 3 

v/;;u esa ç;qä pj fo|kfFkZ;ksa dh 

la[;k 

lglaca/k dh ek=k 

;k xq.kkad 

lglaca/k dh 'kkfCnd 

O;k[;k 

lek;kstu 011 +.89 mPp /kukRed lglaca/k 
laosxkRed cqf) 011 

 

rkfydk la[;k 3 esa mfYyf[kr vkdM+ksa ls ;g iw.kZ :i ls Li"V gksrk gS fd 

lek;kstu rFkk laosxkRed cqf) ,d nwljs ls ldkjkRed lglaca/k j[krs gSa nksuksa pjksa esa 

lglaca/k dh ek=k +-89 ntZ dh x;h tks fd bu nksuksa pjksa esa mPp /kukRed lglaca/k dks 

n'kkZrk gS  vFkkZr ftu fo|kfFkZ;ksa dh laosxkRed cqf) vPNh gksxh mudk lek;kstu Hkh 

vPNk gksxkA  

fu"d"kZ :- 

'kks/kdrkZ dks çLrqr 'kks/k v/;;u ls fuEu fu"d"kZ çkIr gq, &  

1- oh- ds- feÙky }kjk fufeZr leatu lwph ls çkIr ifj.kkeksa ds vk/kkj ij] Lukrd Lrj 

ij ,sls fo|kfFkZ;ksa dh la[;k lokZf/kd Fkh ftudk lek;kstu Lrj larks"ktud ik;k 

x;kA 

2- laosxkRed cqf) midj.k }kjk çkIr ifj.kkeksa ds vk/kkj ij] Lukrd Lrj ,sls 

fo|kfFkZ;ksa dh la[;k vf/kdre Fkh ftudk laosxkRed cqf) Lrj vkSlr FkkA 

3- Lukrd Lrj ds fo|kfFkZ;ksa dh LeosxkRed cqf) rFkk lek;kstu ds e/; Hkh mPp 

ldkjkRed lglaca/k ik;k x;k vr% çLrqr ifj.kke r`rh; Lrj dh ifjdYiuk dh 

iqf"V djrk gSA 

'kSf{kd fufgrkFkZ :- 

'kks/k ds ifj.kke ;g bafxr djrs gSa fd mPp laosxkRed cqf) ds fo|kfFkZ;ksa dh 

'kSf{kd miyfC/k fuEu laosxkRed cqf) dh vis{kk mPp gSA ftlls ;g Li"V gksrk gS fd 

fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa mudh laosxkRed cqf) dh vR;ar egRoiw.kZ Hkwfedk gksrh 
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gSA vr% fo'ks"k çf'k{k.kksa }kjk fo|kfFkZ;ksa dh laosxkRed cqf) dks mPp Lrj dk cuk, tkus 

dk ç;kl fd;k tk ldrk gSA lkFk gh lkFk ;fn fo|kfFkZ;ksa dh laosxkRed cqf) vPNh 

gksxh rks fuf'pr :i ls mudk lek;kstu Hkh çHkko'kkyh gksxk ftlls fo|kFkhZ ,d lgh 

fn'kk esa funsZf'kr gks ldsaxsA 

v/;kidksa ds fy, Hkh ;g vR;ar egRoiw.kZ gS fd bl 'kks/k fo"k; dk v/;;u djus 

ls v/;kid dks Nk=ksa ds lek;kstu rFkk laosxkRed cqf) lEcU/kh O;fäxr rFkk vU; 

fcnqvksa ij /;ku nsdj Nk=ksa dks vPNk funsZ'ku çnku dj ldrs gSaA 
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ewY;ksa ds fodkl esa ;ksx&f'k{kk dh mikns;rk ,d v/;;u 
 

Mk0 egs'k dqekj eqNky 

,lksfl,V izksQslj] v/;kid çf'k{k.k foHkkx] fnxEcj tSu egkfo|ky;] cM+kSr 

 

lkjka'k 

ewY;ksa ds fodkl esa ;ksx f'k{kk dh mikns;rk ij v/;;u esa ckxir ftys ls 50 v/;kidksa 

dks U;kn'kZ :i esa ysdj ;ksx djus ls O;fDrxr ewY;ksa dk fodkl] leqnk; ls lEcfU/kr 

ewY;ksa dk fodkl] jk"Vªizse ls lEcfU/kr ewY;ksa dk fodkl ,oa fodkl ls lEcfU/kr ,oa 

i;kZoj.k lEcU/kh ewY;ksa ds fodkl] ;ksx f'k{kk ds ;ksxnku ij v/;;u 'kks/kdrkZ }kjk fufeZr 

izfrfØ;k ekiuh dk iz;ksx fd;k x;kA rF;ksa dk fo'ys"k.k lkekU; izfr'kr fof/k }kjk fd;k 

x;kA ftlesa ik;k x;k fd ;ksx f'k{kk ds }kjk O;fDrxr ewY;] lkekftd o leqnk; ewY;] 

jk"Vª o ns'k izse ls lEcfU/kr ewY;] Lo;a ds fodkl ls lEcfU/kr ewY; ,oa i;kZoj.k lEcU/kh 

ewY;ksa dk fodkl gksrk gSA lkFk gh Lokeh jkenso ds vkLFkk pSuy ij ;ksx dk;ZØe }kjk 

ewY; fodkl] ns'k izse] lkekftd U;k;] jk"Vªh; lEifÙk dh laj{kk] jk"Vªh; ,drk] lekurk] 

jpukRed n`f"Vdks.k] vkthou lh[krs jgus dh rRijrk] Lo lEeku] Lo lgk;rk] Lo 

leFkZu] vkRekuq'kklu] izÑfr izse] isM+&ikS/kksa dh j{kk] ikWyhFkhu fu"ks/k] LoPNrk] le;c)rk] 

lgu'khyrk] ijksidkfjrk] lkgl] bZekunkjh] tokcnkjh] {kek] vfgalk] lg;ksx Hkkouk] 

lgkuqHkwfr] vk;q esa cM+s o Kku esa cM+s yksxksa dk lEeku] ekrk&firk dk vknj vkfn ewY;ksa 

ij vf/kdka'k v/;kid vf/kd lhek rd bu ewY;ksa ds fodkl esa ;ksx dks izHkkoh ekurs gSaA  

 fo|kFkhZ thou esa ;ksxkluksa dk fo'ks"k egRo gSA fd'kksjkoLFkk esa fo|kfFkZ;ksa esa 

'kkjhfjd] ckSf)d] laosxkRed] lkekftd vkfn leL;kvksa dk lkeuk djuk gksrk gSA ;g 

le; muds pfj= fuekZ.k dk egÙoiw.kZ dky gSA O;fDrRo ds fuekZ.k esa ,Mªhuy Fkk;jkbM] 

iSjFkk;jkbM] fiP;wV~jh] Fkkbel] ihfu;y vkfn vUr%lzkoh xzfUFk;ksa dh fo'ks"k Hkwfedk gksrh 

gSA ,Mªhuy xzUFkh ls mRiUu gkeksZUl ;fn ân; dks vko';d 'kfDr iznku ugha dj ikrk gS 

rks mlls vkyL;] fu#Rlkg vkfn izo`fÙk;k¡ fodflr gks tkrh gSaA blh izdkj Fkk;jkbM 

xzfUFk ls lzkfor FkkbjkWfDlu gkeksZUl dk lzko de gksus ij 'kkjhfjd o`f) izHkkfor gksrh gSA 

;fn ;g lzko Bhd gS rks O;fDr esa lkgl] 'kfDr] le>nkjh] rdZ&'kfDr vkfn dk rhoz 

fodkl gksrk gSA ;kSfxd fØ;kvksa ij gq, 'kks/k us ;g fl) dj fn;k gS fd ;ksxkluksa dk 

lh/kk izHkko gekjh vUr%lzkoh xzfUFk;ksa ij iM+rk gSA lw;ZuelLdkj] gyklu] lokZaxklu] 

;ksxeqnzklu] da/kjklu] m"Vªklu] if'peksrkuklu] e;wjklu] ;ksxeqnzklu] x#Mklu ,oa 

'kh"kkZlu vkfn dk fo|kFkhZ thou ij vH;kl dj pfj= o O;fDrRo fodkl esa ldkjkRed 

ifjorZu fd;k tk ldrk gSA 
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izLrkouk  

f'k{kk esa xq.kkRed fodkl ,oa fo|kfFkZ;ksa ds O;fDrRo ds leqfpr fodkl ds fy, 

;ksx f'k{kk dks fo|ky;h ikB~;p;kZ esa 'kkfey djuk Js;Ldj gSA ;ksx ls lEcfU/kr 'kks/k 

ifjek.kksa ls ;g iqf"V gksrh gS fd ;ksx }kjk fo|kfFkZ;ksa ds 'kkjhfjd o ekufld fodkl ij 

lkFkZd izHkko iMrk gS lkFk gh 'osrk'osrjksifu"kn ds f}rh; v/;k; esa ;ksx ds ykHk fxuk, 

x, gSA 

y?kqRokekjksX;yksyqiRoa 

o.kZ izlkna LojlkS"Boa p  A 

xU/k% 'kqHkks ew=iqjh"keYia 

;ksx izo`fÙka izFkeka onfUr AA ¼'os% 2&10&13½ 

 vFkkZr ;ksx lk/kuk }kjk 'kjhj dk gYdk gksuk] vkjksX; vyksyqirk us=ksa dks izlUurk 

nsus okyh dkafr] e/kqj Loj]] 'kqHk xU/k ,oa ey ew= es deh vkfn y{k.k izdV gksrs gSA 

;ksxkkH;kl dh lcls cM+h mi;ksfxrk ;g gS fd ;g eu dh ,dkxzrk dks c<krk gSA 

fo|kfFkZ;ksa dh /kkj.kk 'kfDr dks c<krk gSA ftldk Lok/;k; esa fo'ks"k egRo gksrk gSA eu 

dh oapyrk Hkh ;ksxkH;kl ls fu;af=r gksrh gSA eu ftruk ,dkxz gksrk gks mldh 'kfDr 

mruh gh ,d y{; ij vkrh gSA bl y{; dh ,dkxzrk rhoz cqf) ckydksa dks fo'ks"k y{k.k 

ekuk tkrk gS lk/kuk ds {ks= esa eu gh vf/kd lk/kd o ck/kd gksrk gS eu ,o euq";k.kka 

dkj.k cU/k eks{k;ks% A blfy, eu dks fu;af=r j[kus ds mins'k lHkh 'kkL=dkjksa us fn;k gS 

lQyrk&vlQyrk gkj&thr] lq[k&nq[k vkfn eu ds dkj.k gS xhrk esa dgk fd ;ksx Hkko 

esa fLFkr jgdj deZ djrs jgks lQyrk vo'; gh feysxhA 

 O;fDr tc ;ksx dks viukrk gS rks izkIr% tYnh tkxus ls fu;ferrk le; dk 

egRo] cMksa dk vknj] Lo vuq'kklu lsok] Lo fu;a=.k] ldkjkRedrk] lgu'khyrk] 

xq.kkRedrk mRikndrk] i;kZoj.k] tkx:drk] jk"Vª izse] O;fDr ek`r ewY; vkfn Lo fodflr 

gksrk ;ksx ds }kjk O;fDr esa vkRekfHkeq[krk c<us ls lektksi;xh dk fodkl gksrk gSA ;ksx 

ls lEcfU/kr izeq[k 'kks/k 'kkjhfjd fodkl] ekufld fodkl ruko] fpUrk] ekufld LokLF; 

mnklh ,oa HkkoukRed cqf) ij ;ksx ij ldkjkRed izHkko gksrk gSA ;g 'kks/k ifj.kkeksa ls 

iqf"V gksrh gS bues aizeq[k fojd ¼1971½] izrki ¼1972½ dkspj ¼1976½ eky ¼1982½] 

vUukdhyh ¼1993½ jkuh ,oa jko ¼2005½ rFkk dqekj ¼2006½ }kjk fd, x, gSA 

 xxZ ¼1992½] vxzky ,oa diwj ¼1998½ ,o nqcs rFkk vU; }kjk ¼2008½ us lkekftd] 

vkfFkZd fLFkfr cqf) lek;kstu Le`fr ] miyfC/k vkfn ;ksx ds izHkko ij v/;;u fd;k A 

oSc ¼1994½ vk'ku ¼2003½ eqyMkWu ¼2003½] psu ¼2004½ ckyksu LVsu ¼2004½ eSF;w ¼2004½] js 

¼2005½ dqekj ,oa eqNky ¼2009½ us fo|kfFkZ;ksa ds lkekftd 'kSf{kd] ekufld ruko ,oa 
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dqUBk ij ;ksx }kjk ewY;ksa ds fodkl ij v/;;u ugh gqvk blfy, izLrqr v;;u dh 

vko';drk izfrikfnr gksrh gSA 

v/;;u ds mn~ns'; :- 

1- O;fDrxr ewY;ksa ds fodkl esa ;ksx f'k{kk ds ;ksxnku dk v/;;u djukA 

2- leqnk; ls lEcfU/kr ewY;ksa ds fodkl esa ;ksx f'k{kk ds ;ksxnku dk v/;;u  

djukA 

3- jk"Vª izse ls lEcfU/kr ewY;ksa ds fodkl esa ;ksx f'k{kk ds ;ksxnku dk v/;;u 

djukA 

4- Lo;a fodkl ls lEcfU/kr ewY;ksa ds fodkl esa ;ksx f'k{kk ds ;ksxnku dk 

v/;;uk djuk A 

5- i;kZoj.k lEcU/kh ewY;ksa ds fodkl esa ;ksx f'k{kk ds ;ksxnku dk v/;;u djukA 

tula[;k ,oa U;kn'k Z:- 

izLrqr v/;;u dh tula[;k ckxir ftys esa dk;Zjr f'k{kd v/;;u dh tula[;k 

rFkk U;kn'kZ :i 50 ;ksx ls lEcfU/kr v/;kidksa dks fy;k x;k gSA  

midj.k :-  

izLrqr 'kks/k esa 'kks/kdrkZ }kjk fufeZr ;ksx }kjk ewY;ksa ds fodkl izfrfØ;k ekiuh ij 

Lokeh jkenso ds ;ksx f'k{kk dk;ZØe dks ewY;ksa ds fodkl esa fdl lhek rd mi;ksxh ekurs 

gS lEcfU/kr dFkuksas ij izfrfØ;k izkIr dh x;hA 

rF;ksa dk ,d=hdj.k :-  

rF;ksa ds ,d=hdj.k esa izfrfØ;k ij lEcfU?kr v;kidksa ls izfrfØ;k izkIr djus ds 

i'pkr rF;ksa dk lkj.kh;u fd;k x;kA 

rF;ksa dk lkj.kh;u :-  

;ksx }kjk ewY;ksa ds fodkl izfrfØ;k ekiuh ij iakpks mn~ns'; ls lEcfU/kr dFkuks 

lkj.kh;u dj izLrqr fd;k x;k gSA 

rF;ksa dk fo'ys"k.k :-  

rF;ksa dk fo'ys"k.k lkekU; izfr'kr ds vk/kkj ij fd;k x;k gSA  
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rkfydk ua0 & 1  

O;fDrxr ewY;ksa ds fodkl dh vko`fRr o izfr'kr n'kkZus okyh rkfydk 

Ø0la0 dFku 
vf/kdrj lhek rd de lhek rd fcYdqy ugh 

vk0 Izfr vk0 izfr vk0 iz0 

1 LoPNrk lEcU/kh 42 84 6 12 2 4 

2 le; c)rk 50 100 & & & & 

3 Je dk egRo 45 90 4 8 1 2 

4 lgu 'khyrk 39 78 7 14 4 8 

5 fØ;k'khyrk 48 96 2 4 & & 

6 Lkgl 50 100 & & & & 

7 bZekunkjh 35 70 15 30 & & 

8 vkRe fuHkZjrk 44 88 06 12 & & 

 

rkfydk Øekad 1 ls fofnr gksrk gS fd ;ksx }kjk O;fDrxr ewY;ksa ds fodkl esa 'kr 

izfr'kr v/;kid lkgl o le;c)rk ewY; fodkl izHkko ekurs lkFk gh LoPNrk Je dk 

egRo] fØ;k'khyrk] vkRe fuHkZjrk vkfn ewY;ks ds fodkl esa vf/kd lhek rd ;ksx dks 

izHkkoh ekurs gS vFkkZr fu"d"kZ :i esa dg ldrs gS fd ;ksx djus okys O;fDr esa O;fDrxr 

ewY;ks dk fodkl gskrk gSA  

rkfydk ua0 & 2  

leqnk; lEcU/kh ewY;ksa ds fodkl dh vko`fRr o izfr'kr n'kkZus okyh rkfydk 

Ø0la0 dFku 
vf/kdrj lhek rd  de lhek rd fcYdqy ugh 

vk0 Izfr vk0 izfr vk0 iz0 

1 lg;ksx 38 76 10 20 2 4 

2 lsok Hkkouk 50 100 & & & & 

3 mRrjnkf;Ro 41 82 09 18 & & 

4 Izse 36 72 12 24 2  

5 lgkuqHkwfr 44 88 06 12 & & 

6 cMks dk lEeku 50 100 & & & & 

7 ekrk firk dk vknj 50 100 & & & & 

8 {kek 32 64 17 34 1 2 

9 Vafglk 44 878 06 12 & & 

10 ldkjkRed ekuo ewY; 47 94 3 06 & & 
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rkfydk ua0 2 ls Kkr gksrk gS fd vf/kdka'k v/;kid ;ksx }kjk leqnk; lEcU/kh 

ewY; ls lsok Hkkouk mRrjnkf;Ro lgkuqHkwfr cMks dk lEeku ekrk firk dk vknj] vfgalk 

rFkk ldkjkRed ekuo ewY;ksa ij 82 ls 100 izfr'kr lgefr iznku djrs gSA {kek ewY; ij 

64 izfr'kr izse ij 72 izfr'kr rFkk lg;ksx i 76 izfr'kr lgefr iznku djrs gSA bl 

vk/kkj ij fu"d"kZ :i esa dgk tk ldrk gS fd ;ksx djus okyk O;fDr leqnk; lEcU/kh 

ewY;ksa ds izfr tkx:d gksrk gS blfy, lEeku] vfgak] ekuo ewY;] lgkuqHkwfr vkfn ewY; 

vf/kd fodflr gksrs gS D;ksafd ;ksx djus ls gekjs fopkjksa ij lh/kk izHkko iMrk gS blfy, 

O;fDr dk vkgkj] O;ogkj 'kq) o ifor gks tkrs gSA 

rkfydk ua0 & 3  

jk"Vª o ns'k izse ls lEcfU/kr ewY;ksa ds fodkl dh vko`fRr o izfr'kr n'kkZus okyh rkfydk 

Ø0la0 dFku 

vf/kdrj 

lhek rd 

de lhek 

rd 

fcYdqy ugh 

vk0 izfr vk0 izfr vk0 iz0 

1 ns'k HkfDr 38 76 8 16 6 12 

2 Lora=rk 43 86 6 12 1 2 

3 Lekurk 36 72 11 22 3 6 

4 jk"Vªh; ,drk 32 64 14 28 4 8 

5 jk"Vªh; lEifRr laj{kk 46 92 4 8 & & 

6 ns'k laLd`fr ds izfr izse 50 100 & & & & 

7 /keZ fujis{krk 44 88 6 12 & & 

8 {ks=h; jk"Vªh; lkaLd`frd /kjksgj 41 82 8 16 1 2 

9 Hkk"kk;h ,drk 48 98 1 2 & & 

rkfydk Øekad 3 ls Kkr gksrk gS fd ;ksx }kjk ns'k o jk"Vª izse lEcU/kh dFkuksa ij 

vf/kdka'k v/;kidx.k vf/kd lhek rd viuh lgefr O;Dr djrs gSA dsoy 64 izfr'kr 

ij jk"Vªh; ,drk rFkk 72 ls 76 izfr'kr ds e/; lekurk o ns'k 'kfDr ij izfrfØ;k O;Dr 

djrs gS 'sk"k dFkuksa ij 76 ls 100 izfr'kr rd lgefr O;Dr djrs gS izkIr fu"d"kZ ds 

vk/kkj ij dg ldrs gS fd ;ksx djus ls O;fDr esa ns'k izse o jk"Vª HkfDr ds ewY; 

fodflr gskrs gSA D;ksafd ;ksx ds djus ls fprau ldkjkRed gksrk gSA 
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rkfydk ua0 & 4  

Lo fodkl lEcU/kh ewY;ksa ds fodkl ij vko`fRr o izfr'kr n'kkZus okyh rkfydk 

Ø0la0 dFku 
vf/kdrj lhek rd de lhek rd fcYdqy ugh 

vk0 izfr vk0 izfr vk0 iz0 

1 jpukRed n`f"Vdks.k 32 64 16 32 2 4 

2 vkthou lh[kus dh yyd 47 94 3 6 & & 

3 dk;Z dq'kyrk esa o`f) 50 100 & & & & 

4 ldkjkRed n`f"Vdks.k 42 82 7 14 1 2 

5 Louq'kklu 38 76 10 20 2 4 

6 Lo lEeku 35 70 12 24 3 6 

7 ftKklk 44 88 6+ 12 & & 

8 Lo leFkZu] Lo lgk;rk 45 90 4 8 1 2 

 rkfydk ua0 4 esa Lo fodkl ls lEcfU/kr ewY;ksa ij 64 v/;kid jpukRed 

n`f"Vdks.k rFkk Lo lEeku ij 70 izfr'kr ,oa 76 izfr'kr Lo vuq'kklu lEcU/kh ewY; ij 

lkFkZd izfrfØ;k O;Dr djrs gSA vkthou lh[kus dh yyd dk;Zdq'kyrk esa o`f) 

ldkjkRed n`f"Vdks.k] ftKklk rFkk Lo lgk;rk ,o Lo leFkZu ij 82 ls 100 izfr'kr 

rd izfrfØ;k O;Dr djus vFkkZr dgk tk ldrk gS fd ;ksx }kjk Lo fodkl ls lEcfU/kr 

ewY; Hkh fodflr gksrs gSA 

rkfydk ua0 & 5 

i;kZoj.k lEcU/kh ewY;ksa ds fodkl dh vko`fRr o izfr'kr n'kkZus okyh rkfydk 

Ø0la0 dFku 
vf/kdrj lhek rd de lhek rd fcYdqy ugh 

vk0 izfr vk0 izfr vk0 iz0 

1 i'kq if{k;ksa ls izse 45 90 5 10 & & 

2 ikyhFkhu iz;ksx fu"ks/k 32 64 16 32 2 04 

3 ty lja{k.k 41 82 9 18 & & 

4 ÅtkZ laj{k.k 39 78 9 18 2 4 

5 izd`fr izse 44 88 5 10 1 2 

6 isM ikS/kks dh j{kk 48 96 2 04 & & 
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7 ifjos'k ds izfr tkx:drk 50 100 & & & & 

 rkfydk ua0 5 i;kZoj.k lEcU/kh ewY;ksa ds fodkl esa vf/kdka'k v/;kid viuh 

lgefr O;Dr djrs gSA ikyhFkhu iz;ksx rFkk ÅtkZ laj{k.k lEcU/kh ewY;ksa ij 64 rFkk 78 

izfr'kr lgefr O;Dr djrs gSA lkFk gh i'kq if{k;ksa ls izse 90 izfr'kr ty laj{k.k 82 

izfr'kr izd`fr izse 88 isM ikS/kks dh j{kk 96 izfr'kr rFkk ifjos'k ds izfr tkx:drk ij 

100 izfr'kr v/;kid viuh lgefr O;Dr djrs gS bl vk/kkj ij dgk tk ldrk gS fd 

;ksx djus ls O;fDr ds vkl&ikl okrkoj.k dks 'kq) j[kus rFkk i;kZoj.k lEcU/kh ewY; 

fodflr gksrs gSA 

fu"d"kZ :- 

fu"d"kZ :i esa dg ldrs gS fd ;ksx f'k{kk ds }kjk O;fDrxr ewY;] lkekftd o 

leqnk; ewY;] jk"Vª o ns'k izse ls lEcfU/kr ewY;] Lo;a ds fodkl ls lEcfU/kr ewY; ,oa 

i;kZoj.k lEcU/kh ewY;ksa dk fodkl gksrk gSA lkFk gh Lokeh jkenso ds vkLFkk pSuy ij 

;ksx dk;ZØe }kjk ewY; fodkl] ns'k izse] lkekftd U;k;] jk"Vªh; lEifÙk dh laj{kk] 

jk"Vªh; ,drk] lekurk] jpukRed n`f"Vdks.k] vkthou lh[krs jgus dh rRijrk] Lo lEeku] 

Lo lgk;rk] Lo leFkZu] vkRekuq'kklu] izÑfr izse] isM+&ikS/kksa dh j{kk] ikWyhFkhu fu"ks/k] 

LoPNrk] le;c)rk] lgu'khyrk] ijksidkfjrk] lkgl] bZekunkjh] tokcnkjh] {kek] vfgalk] 

lg;ksx Hkkouk] lgkuqHkwfr] vk;q esa cM+s o Kku esa cM+s yksxksa dk lEeku] ekrk&firk dk 

vknj vkfn ewY;ksa ij vf/kdka'k v/;kid vf/kd lhek rd bu ewY;ksa ds fodkl esa ;ksx dks 

izHkkoh ekurs gSaA  

 fo|kFkhZ thou esa ;ksxkluksa dk fo'ks"k egRo gSA fd'kksjkoLFkk esa fo|kfFkZ;ksa esa 

'kkjhfjd] ckSf)d] laosxkRed] lkekftd vkfn leL;kvksa dk lkeuk djuk gksrk gSA ;g 

le; muds pfj= fuekZ.k dk egÙoiw.kZ dky gSA O;fDrRo ds fuekZ.k esa ,Mªhuy Fkk;jkbM] 

iSjFkk;jkbM] fiP;wV~jh] Fkkbel] ihfu;y vkfn vUr%lzkoh xzfUFk;ksa dh fo'ks"k Hkwfedk gksrh 

gSA ,Mªhuy xzUFkh ls mRiUu gkeksZUl ;fn ân; dks vko';d 'kfDr iznku ugha dj ikrk gS 

rks mlls vkyL;] fu#Rlkg vkfn izo`fÙk;k¡ fodflr gks tkrh gSaA blh izdkj Fkk;jkbM 

xzfUFk ls lzkfor FkkbjkWfDlu gkeksZUl dk lzko de gksus ij 'kkjhfjd o`f) izHkkfor gksrh gSA 

;fn ;g lzko Bhd gS rks O;fDr esa lkgl] 'kfDr] le>nkjh] rdZ&'kfDr vkfn dk rhoz 

fodkl gksrk gSA ;kSfxd fØ;kvksa ij gq, 'kks/k us ;g fl) dj fn;k gS fd ;ksxkluksa dk 

lh/kk izHkko gekjh vUr%lzkoh xzfUFk;ksa ij iM+rk gSA lw;ZuelLdkj] gyklu] lokZaxklu] 

;ksxeqnzklu] da/kjklu] m"Vªklu] if'peksrkuklu] e;wjklu] ;ksxeqnzklu] x#Mklu ,oa 

'kh"kkZlu vkfn dk fo|kFkhZ thou ij vH;kl dj pfj= o O;fDrRo fodkl esa ldkjkRed 

ifjorZu fd;k tk ldrk gSA  
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ek/;fed fo|ky;ksa esa v/;;ujr oafpr vkSj voafpr oxZ ds fd'kksj 

fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij muds ikfjokfjd  

ifjos'k ds izHkko dk v/;;u 

MkW- vk'kk 'kekZ 

,lksfl,V izksQslj] yksd f'k{kk ,oa tulapkj foHkkx] egkRek xk¡/kh fp=dwV xzkeksn; fo'ofo|ky;] 

fp=dwV ¼ftyk&lruk½ e-iz-&485334 

 

lkjka'k 

ekuo thou esa fd'kksjkoLFkk dk egRoiw.kZ LFkku gSA blesa ckyd ckY;koLFkk ls ifjiDork 

dh vksj vxzlj djrk gSA bl voLFkk esa ckyd esa 'kkjhfjd] ekufld] laosxkRed vkfn 

vusd ifjorZu gksrsgSaA LVsuysgkWy us fd'kksjkoLFkk dks cM+s gh la?k"kZ] ruko] rwQku ,oa fojks/k 

dh voLFkk crk;k gSA bl le; f'k{kd dk dÙkZO; gS fd og ckyd dh euksoSKkfud 

vko';drkvksa dks le>rs gq;s mls mfpr funsZ'ku ,oa ijke'kZ iznku djsaA ;g voLFkk 

ckyd ds lek;kstu] “kSf{kd miyfC/k ,oa lkspus&le>us dh 'kfDr dks izHkkfor djrh gSA 

bl le; ckyd vius O;fDrRo ds izfr tkx#d gksus yxrk gSAmlds vkosxksa vkSj laosxksa 

esa ifjorZu'khyrk vkrh gSA fd'kksjkoLFkk esa ÅtkZ dk izokg rst gksrk gS vkSj ;fn bl 

ÅtkZ dk lgh le; vkSj lgh fn'kk esa mi;ksx fd;k tk;s rks fd'kksjksa dks lekt ds izfr 

,d ftEesnkj o mi;ksxh ukxfjd cuk;ktk ldrk gS] vU;Fkk os lekt ds fy, leL;k cu 

tkrs gSaA gekjs ns'k esa lkekftd n`f"V ls oafpr ifjokjksa ds fd'kksjksa dks os lqfo/kk,¡ izkIr 

ugha gS tks lekt esa voafpr oxksZa dks izkIr gSaA vr% ns'k esa fd'kksj oxZ dh lEiw.kZ ÅtkZ dk 

mi;ksx ugha gks ikrk gSA 

 izLrqr 'kks/k v/;;u esa ek/;fed fo|ky;ksa esa v/;;ujr oafpr vkSj voafproxZ ds 

fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij muds ikfjokfjd ifjos'k ds izHkko dks tkuus dk 

iz;kLk fd;k x;k gSA 'kks/k v/;;u ds vUrxZr ckank ftys ds ek/;fed fo|ky;ksa esa 

v/;;ujr lkekftd ǹf"V ls oafpr¼100½ vkSj voafpr¼100½ fd'kksj fo|kfFkZ;ksa dks lfEefyr 

fd;k x;k gSA iznÙkksa ds laxzg gsrq midj.k ds :i esa MkW-chuk 'kkg }kjk fufeZr izekihd`r 

ikfjokfjd ifjos'k ekiuh dk iz;ksx fd;k x;k gSA fd'kksj fo|kfFkZ;ksa ds okf"kZd ijh{kk 

ifj.kke ds dqy izkIrkadksa ds izfr'kr dks mudh 'kSf{kdmiyfC/k ekuk x;k gSA vk¡dM+ksa ds 

fo'ys"k.k ds fy, e/;eku] ekud fopyu] e/;eku dh ekud =qfV] ØkfUrd vuqikr rFkk 

lglEcU/k dks iz;qDr fd;k x;k gSA izLrqr 'kks/k ds ifj.kkeksa ls izkIr fu"d"kZ oafpr vkSj 

voafpr oxZ ds fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij muds ikfjokfjd ifjos'k ds izHkko 

dks iznf”kZr djrs gSA 
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izLrkouk 

 f'k{kk ekuo fodkl dk ewy lk/ku gSA f'k{kk }kjk euq"; dh tUetkr 'kfDr;ksa dk 

fodkl] mlds Kku ,oa dyk&dkS'ky esa o`f) ,oa O;ogkj esa ifjorZu fd;k tkrk gS vkSj 

mls lH;] lqlaLd`r ,oa ;ksX; ukxfjd cuk;k tkrk gSA ;gh f'k{kk dk mn~ns'; ,oa dk;Z 

gksrk gSA egkRek xk¡/kh us Hkh dgk gS fd ^^f'k{kk ls esjk vFkZ ml izfØ;k ls gS tks ckyd 

vkSj euq"; ds 'kjhj] eu rFkk vkRek ds :ikas dk lokZaxh.k fodkl djsA**  

 orZeku ;qx foKku ,oa rduhdh dk ;qx gSA thou ds izR;sd {ks= esa foKku ,oa 

rduhdh dk iz;ksx fd;k tk jgk gSA f'k{kk Hkh blls vizHkkfor ugha gSA vkt f'k{kk ds 

vusd {ks=ksa tSls& f'k{k.k fof/k;k¡] ikB~;Øe] vuq'kklu] f'k{k.k&izf'k{k.k vkfn esa lq/kkj gks 

jgk gS] ftlls fd f'k{kk dk :i ljy] Li"V ,oa xzká cus] ijUrq orZeku f'k{kk dh izd`fr 

cky&dsfUnzr gSA vr% f'k{kk ds lkFk ckyd ,oa mlds euksfoKku ij Hkh /;ku nsuk 

vko';d gSA euksoSKkfudksa dk fopkj gS fd ckyd dk O;ogkj mldh ewyizo`fÙk;ksa ij 

vk/kkfjr gksrk gSA ewyizo`fÙk;ksa dks nckuk ugha pkfg;s] cfYd ;Fkkle; mudk ifj"dkj ,oa 

ifjektZu vko';d gS] ftlls ckyd ds larqfyr O;fDrRo dk fodkl gks ldsA  

 ekuo thou esa fd'kksjkoLFkk dk egRoiw.kZ LFkku gSA blesa ckyd ckY;koLFkk ls 

ifjiDork dh vksj vxzlj djrk gSA bl voLFkk esa ckyd esa 'kkjhfjd] ekufld] 

laosxkRed vkfn vusd ifjorZu gksrs gSaA LVsuys gkWy us fd'kksjkoLFkk dks cM+s gh la?k"kZ] 

ruko] rwQku ,oa fojks/k dh voLFkk crk;k gSA bl le; f'k{kd dk drZO; gS fd og 

ckyd dh euksoSKkfud vko';drkvksa dks le>rs gq;s mls mfpr funsZ'ku ,oa ijke'kZ iznku 

djsaA ;g voLFkk ckyd ds lek;kstu] miyfC/k ,oa lkspus&le>us dh 'kfDr dks izHkkfor 

djrh gSA ckyd vius Hkfo"; ds izfr ltx gksus yxrk gSA bl dky esa fd'kksj esa vusd 

ØkfUrdkjh ifjorZu gksrs gSaA chth o gUV us fy[kk gS ^^fd'kksjkoLFkk dh fo'ks"krkvksa dks 

loksZÙke :i ls O;Dr djus okyk ,d 'kCn gS&ifjorZuA ifjorZu 'kkjhfjd] lkekftd vkSj 

euksoSKkfud gksrk gSA 

Cys;j] tksUl o flEilu ¼1989½ ds vuqlkj ^^fd'kksjkoLFkk izR;sd O;fDr ds thou 

esa og dky gS] tks ckY;koLFkk ds var esa izkjEHk gksrk gS vkSj izkS<k+oLFkk ds vkjEHk esa lekIr 

gksrk gSA** bl le; ckyd vius O;fDrRo ds izfr tkx:d gksus yxrk gSA mlds vkosxksa 

vkSj laosxksa esa ifjorZu'khyrk vkrh gSA fd'kksjkoLFkk esa ÅtkZ dk izokg rst gksrk gS vkSj 

;fn bl ÅtkZ dk lgh le; vkSj lgh fn'kk esa mi;ksx fd;k tk;s rks fd'kksjksa dks lekt 

ds izfr ,d ftEesnkj o mi;ksxh ukxfjd cuk;k tk ldrk gSA vU;Fkk os lekt ds fy, 

leL;k cu tkrs gSaA gekjs ns'k esa lkekftd n`f"V ls oafpr ifjokjksa ds fd'kksjksa dks os 

lqfo/kk,¡ izkIr ugha gS tks lekt esa voafpr oxksZa dks izkIr gSaA vr% ns'k esa fd'kksj oxZ dh 

lEiw.kZ ÅtkZ dk mi;ksx ugha gks ikrk gSA 
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 ikfjokfjd ifjos'k ckyd ds ifj"dkj esa egRoiw.kZ Hkwfedk fuHkkrk gSA ckyd dks 

izkjfEHkd f'k{kk ifjokj esa gh feyrh gSA lkekU;r;k ikfjokfjd ifjos'k ckyd ds thou ds 

gj i{k dks izHkkfor djrk gSA ;fn ckyd dks ekrk&firk dk lg;ksx rFkk ?kj dk mfpr 

o vuqdwy okrkoj.k feyrk gS rks muds vUnj fNih izfrHkk;sa fu[kj vkrh gSaA ogha 

udkjkRed ikfjokfjd ifjos'k] tSls&ekrk&firk esa ruko] izfrcU/kkRed O;ogkj] i{kikriw.kZ 

,oa 'kq"d O;ogkj] vfo'okl o fujk'kktud ifjos'k ls ckydksa ds fodkl ds fofHkUu i{k 

izHkkfor gksrs gSaA ,slh fLFkfr esa oafpr vkSj voafpr oxZ ds fd”kksj fo|kfFkZ;kas dh “kSf{kd 

miyfC/k ij muds ikfjokfjd ifjos”k ds izHkko dk v/;;u “kSf{kd ,oa lkekftd n`f’V ls 

egRoiw.kZ gSA ckloku (1989), cD”kh (2001), Kkfuuh] vxzoky ,oa lDlsuk (2001), chuk 

,oa jxksudj (2003), oekZ (2004), flag (2004), dqekj (2005), lbZn ,oa dqekfj;k 

(2005), HknkSfj;k ,oa flag (2006) vkfn ds }kjk fd;s x, “kks/kdk;Z bl fn”kk esa egRoiw.kZ 

gS ijUrq oafpr vkSj voafpr oxZ ds fd”kksj fo|kfFkZ;ksa dh “kSf{kd miyfC/k ij muds 

ikfjokfjd ifjos'k dk D;k izHkko iM+rk gS] bl izdkj dk “kks/k v/;;u euksoSKkfud <ax ls 

ugha fd;k x;k gSA vr% izLrqr “kks/k v/;;u ds vUrxZr bl rF; dh izkekf.kdrk dks Kkr 

djus dk iz;kl fd;k x;k gSA 

leL;k dFku :-  
 ek/;fed fo|ky;ksa esa v/;;ujr oafpr vkSj voafpr oxZds fd'kksj fo|kfFkZ;ksa dh 

'kSf{kd miyfC/k ij muds ikfjokfjd ifjos'k ds izHkko dk v/;;u 

'kks/k esa iz;qDr inksa dk ifjHkk"khdj.k :- 

oafpr oxZ  

oafpr oxZ ds cPps ls rkRi;Z ,sls cPps tks vuqlwfpr tkfr] vuqlwfpr tutkfr] 

lkekftd vkSj 'kS{kf.kd vFkZ esa fiNM+s oxZ ;k ,sls oxZ ftUgsa ljdkj esa v/;kns'k }kjk 

lkekftd] lkaLd`frd] vkfFkZd] HkkSxksfyd] Hkk"kkxr] fyaxxr ;k vU; otg ls fpfUgr fd;k 

x;k gksA ¼fu%'kqYd ,oa vfuok;Z cky f'k{kk dk vf/kdkj vf/kfu;e 2009½ 

 izLrqr 'kks/k esa oafpr oxZ ls rkRi;Z ,sls lkekftd oxZ ds fd'kksj fo|kfFkZ;kas ls gS] 

ftls leqnk; esa lkekU; thou Lrj o O;kogkfjd vf/kdkj izkIr ugha gS rFkk tks vR;ar 

xjhch js[kk ds uhps rFkk xUnh cfLr;ksa] >ksifM+;ksa esa thou O;rhr djrs gSa vkSj tgk¡ ij 

thou dh ewyHkwr lqfo/kkvksa dk Hkh vHkko gSA 

voafpr oxZ  

voafpr oxZ ls rkRi;Z lkekU; oxZ ds fo|kfFkZ;ksa ls gSA 

fd'kksj fo|kFkhZ  

fd'kksjkoLFkk thou dk og dky gS] tks ckY;koLFkk ds ckn vkrh gSA izLrqr 'kks/k esa 

fd'kksj fo|kFkhZ ls rkRi;Z 14 ls 17 o"kZ ds fd'kksj fo|kfFkZ;ksa ls gSA 
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ikfjokfjd ifjos'k  

 ikfjokfjd ifjos'k dk rkRi;Z fd'kksj fo|kfFkZ;ksa dks vius ifjokj esa feyus okys lexz 

i;kZoj.k ls gS tgk¡ ij jgdj mlds O;fDrRo dk lokZaxh.k fodkl gksrk gSA 

'kSf{kd miyfC/k  

 'kSf{kd miyfC/k ls rkRi;Z fo|kfFkZ;ksa ds okf"kZd ijh{kk ifj.kke ls gSA ijh{kkQy dk 

dqy izfr'kr fo|kFkhZ dh 'kSf{kd miyfC/k dks n'kkZrk gSA 

'kks/k ds mn~ns'; :- 

1- lkkeftd ǹf"V ls oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa ds ikfjokfjd ifjos'k dk 

v/;;u djuk rFkk mlds e/; lkFkZd vUrj dh tk¡p djukA 

2- lkekftd n`f"V ls oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dk 

irk yxkuk rFkk muds e/; lkFkZd vUrj dh tk¡p djukA 

3- lkkeftd n`f"V ls oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij 

muds ikfjokfjd ifjos'k ds izHkko dk v/;;u djukA  

 'kks/k dh ifjdYiuk :- 

1- lkekftd n`f"V ls oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa ds ikfjokfjd ifjos'k ds 

e/; lkFkZd vUrj gSA 

2- lkekftd n`f"V ls oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ds 

e/; lkFkZd vUrj gSA 

3- lkekftd n`f"V ls oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij 

muds ikfjokfjd ifjos'k ds izHkko ds e/; lkFkZd vUrj gSA  

ifjlheu :- 

1- izLrqr 'kks/k v/;;u ds vUrxZr ckank ftys ds ek/;fed fo|ky;ksa esa v/;;ujr 

lkekftd ǹf"V ls oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa ¼14 ls 17 o"kZ½ dks lfEefyr 

fd;k x;k gSA 

2- izLrqr v/;;u esa dsoy 200 fd'kksj fo|kfFkZ;ksa ¼100 oafpr ,oa 100 voafpr½ dks 

p;fur fd;k x;k gSA 

3- iznÙkksa ds laxzg gsrq midj.k ds :i esa MkW-chuk'kkg }kjk fufeZr izekihd`r 

ikfjokfjd ifjos'k ekiuh dk iz;ksx fd;k x;k gSA 

4- fd'kksj fo|kfFkZ;ksa ds okf"kZd ijh{kk ifj.kke ds dqy izkIrkadksa ds izfr'kr dks mudh 

'kSf{kd miyfC/k ekuk x;k gSA 
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'kks/k fof/k :- 

izLrqr 'kks/k esa vkadM+ksa ds ladyu gsrq ^losZ{k.k&fof/k* dk iz;ksx fd;k x;k gSA  

tula[;k ,oa U;kn'kZ dk p;u :- 

ck¡nk ftys ds vUrxZr lapkfyr 'kkldh; vkSj v'kkldh; ek/;fed fo|ky;ksa dks 

tula[;k ds vUrxZr fy;k x;k gSA bu fo|ky;ksa ls 200 fo|kfFkZ;ksa dk p;u ¼100 oafpr 

,oa 100 voafpr½ Lrjhd`r ;kn`fPNd U;kn'kZ p;u fof/k }kjk fd;k x;k gSA oafpr ,oa 

voafpr fo|kfFkZ;ksa ds p;u dk forj.k fuEukafdr vk/kkj ij fd;k x;k& 

rkfydk la[;k&01 

U;kn'kZ dk forj.k 

fyax oafpr voafpr dqy 

Nk= 50 50 100 

Nk=k 50 50 100 

dqy 100 100 200 

'kks/k esa iz;qDr midj.k :- 

 HkkSfrd foKkuksa esa rFkk euksfoKku ds {ks= esa vuqla/kku esa vkadM+ksa ds ladyu esa 

vf/kdka'kr% izk;ksfxd i)fr ds mi;ksx ij vf/kd cy fn;k tkrk gS] ijUrq vusd 

euksoSKkfud leL;k;sa ,slh gksrh gSa] ftlds v/;;u esa izk;ksfxd fof/k dk mi;ksx loZFkk 

lk/; ugha jgrkA bl dkj.k ls fofHkUu euksoSKkfud] lekt'kkL=h; o 'kSf{kd leL;kvksa ds 

v/;;u ds fy, vkadM+ksa ds ladyu esa izk;ksfxd i)fr ds vfrfjDr vU; fofHkUu midj.kksa 

dk O;kid :i ls mi;ksx djuk iM+rk gSA  

izLrqr 'kks/k esa iznÙkksa ds laxzg gsrq ftu midj.kksa dk iz;ksx fd;k x;k gS] og 

fuEukafdr gS& 

1- ikfjokfjd ifjos'k ekiuh ¼FCS½ & chuk 'kkg 

2- 'kSf{kd miyfC/k & 'kks/k ds vUrxZr fo|kfFkZ;ksa ds okf"kZd ijh{kk ifj.kke ds dqy 

izkIrkadksa ds izfr'kr dks mudh 'kSf{kd miyfC/k ekuk x;k gSA 

lkaf[;dh; izfof/k;k¡ :- 

 ijh{k.kksa ls izkIr izkIrkadksa ;k vk¡dM+ksa dks fofHkUu rkfydkvksa esa O;ofLFkr dj mudk 

fo'ys"k.k e/;eku] ekud fopyu] e/;eku dh ekud =qfV o ØkfUrd vuqikr rFkk 

lglEcU/k xq.kkad ds vk/kkj ij fd;k x;k gSA 
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fo'ys"k.k ,oa O;k[;k :- 

rkfydk&1-01 

oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa ds ldkjkRed  ikfjokfjd ifjos'k dh rqyuk 

fo|kFkhZ Mean S.D. SEm C.R. lkFkZdrk dk Lrj 

0.01 0.05 

oafpr ¼100½ 42.02 10.06 1.01 
9.28 lkFkZd varj gS lkFkZd varj gS 

voafpr ¼100½ 57.59 13.42 1.34 

mi;qZDr rkfydk esa oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd 

ifjos'k ds izkIrkadksa dk e/;eku Øe'k% 42-02 rFkk 57-59 gSA voafpr fd'kksj fo|kfFkZ;ksa dk 

e/;eku oafpr fd'kksj fo|kfFkZ;ksa ls vf/kd gSA blls Li"V gS fd voafpr fd'kksj fo|kfFkZ;ksa 

dk ikfjokfjd ifjos'k oafpr fd'kksj fo|kfFkZ;ksa dh vis{kk vf/kd ldkjkRed gSA 

 rkfydk esa nksuksa lewgksa ds fy, ekud fopyu (S.D.)  10-06 rFkk 13-42 gS rFkk 
e/;eku dh ekud =qfV ¼SEm½ Øe'k% 1-01 rFkk 1-34 gSA nksuksa lewgksa dk C.R. ijh{k.k dk 

eku 9-28 vk;k gS tks lkFkZdrk ds Lrjksa  0-01 rFkk 0-05 ls vf/kd gSA vr% mi;qZDr 

ifj.kkeska ds vk/kkj ij ;g dgk tk ldrk gS fd nksuksa lewgksa ds e/; lkFkZd vUrj gSA 

 

rkfydk&1-02 

voafpr vkSj oafpr fd'kksj fo|kfFkZ;ksa ds udkjkRed  ikfjokfjd ifjos'k dh rqyuk 

fo|kFkhZ Mean S.D. SEm C.R. lkFkZdrk dk Lrj 

0.01 0.05 

voafpr ¼100½ 54.13 6.18 0.62 
18.78 

lkFkZd 

varj gS 

lkFkZd 

varj gS oafpr ¼100½ 73.60 8.32 0.83 

mi;qZDr rkfydk esa voafpr vkSj oafpr fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd 

ifjos'k ds izkIrkadksa dk e/;eku Øe'k% 54-13 rFkk 73-60 gSA voafpr fd'kksj fo|kfFkZ;ksa dk 

e/;eku oafpr fd'kksj fo|kfFkZ;ksa ls fuEu gSA blls Li"V gS fd voafpr fd'kksj fo|kfFkZ;ksa 

dk ikfjokfjd ifjos'k oafpr fd'kksj fo|kfFkZ;ksa dh vis{kk de udkjkRed gSA 

 rkfydk esa nksuksa lewgksa ds fy;s ekud fopyu ¼S.D.½ 6-18 rFkk 8-32 gS rFkk 

e/;eku dh ekud =qfV ¼SEm½ Øe'k% 0-62 rFkk 0-83 gSA nksuksa lewgksa dk C.R. vuqikr dk 

eku 18-78 vk;k gS] tks lkFkZdrk ds Lrj 0-01 rFkk 0-05 ls vf/kd gSA vr% miq;ZDr 

ifj.kkeksa ds vk/kkj ij ;g dgk tk ldrk gS fd nksuksa lewgksa ds e/; lkFkZd vUrj gSA  
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rkfydk&1-03 

oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa ds 'kSf{kd miyfC/k dh rqyuk 

fo|kFkhZ Mean S.D. SEm C.R. lkFkZdrk dk Lrj 

0.01 0.05 

oafpr ¼100½ 56.03 6.11 0.611 
4.97 

lkFkZd 

varj gS 

lkFkZd 

varj gS voafpr ¼100½ 60.53 6.68 0.668 

mi;qZDr rkfydk esa oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ds 

izkIrkadksa dk e/;eku Øe'k% 56-03 rFkk 60-53 gSA voafpr fd'kksj fo|kfFkZ;ksa dk e/;eku 

oafpr fd'kksj fo|kfFkZ;ksa ls vf/kd gSA blls Li"V gS fd voafpr fd'kksj fo|kfFkZ;ksa dh 

'kSf{kd miyfC/k oafpr fd'kksj fo|kfFkZ;ksa ls vf/kd gSA 

 rkfydk esa nksuksa lewgksa ds fy, ekud fopyu ¼S.D.½ 6-11 rFkk 6-68 gS rFkk 

e/;eku dh ekud =qfV ¼SEm½ Øe'k% 0-611 rFkk 0-668 gSA nksuksa lewgksa dk C.R. vuqikr 

dk eku 4-97 gS tks lkFkZdrk ds Lrj 0-01 rFkk  0-05 ls vf/kd gSA vr% miq;ZDr ifj.kkeksa 

ds vk/kkj ij dgk tk ldrk gS fd nksuksa lewgksa ds e/; lkFkZd vUrj gSA  

rkfydk&1-04 

oafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds 

e/; lg&lEca/k  

lewg 'r' value Df lkFkZdrk dk LRkj 

0.05 0.01 

100 +0.63 98 S S 

mi;qZDr rkfydk esa oafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd ifjos'k 

vkSj 'kSf{kd miyfC/k ds e/; lg&lEca/k dh 'r'oSY;w $0-63 gSA blls Li"V gS fd oafpr 

fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds e/; /kukRed 

lg&lEca/k gSaA  

rkfydk&1-05 

oafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds 

e/; lg&lEca/k  

lewg 'r' value Df lkFkZdrk dk LRkj 

0.05 0.01 

100 +0.11 98 NS NS 
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mi;qZDr rkfydk esa oafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd ifjos'k 

vkSj 'kSf{kd miyfC/k ds e/; lg&lEca/k dh 'r' oSY;w $0-11 gSA blls Li"V gS fd oafpr 

fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds e/; /kukRed 

¼U;wure½ lg&lEca/k gSaA  

 

rkfydk&1-06 

voafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds 

e/; lg&lEca/k  

lewg 'r' value Df lkFkZdrk dk LRkj 

0.05 0.01 

100 -0.10 98 NS NS 

mi;qZDr rkfydk esa voafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd 

ifjos'k vkSj 'kSf{kd miyfC/k ds e/; lg&lEca/k dh 'r'oSY;w &0-10 gSA blls Li"V gS fd 

voafpr fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds e/; 

_.kkRed ¼U;wure½ lg&lEca/k gSaA  

 

rkfydk&1-07 

voafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds 

e/; lg&lEca/k  

lewg 'r' value Df lkFkZdrk dk LRkj 

0.05 0.01 

100 +0.01 98 NS NS 

mi;qZDr rkfydk esa voafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd 

ifjos'k vkSj 'kSf{kd miyfC/k ds e/; lg&lEca/k dh'r'oSY;w $0-01 gSA blls Li"V gS fd 

voafpr fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds e/; 

/kukRed ¼U;wure½ lg&lEca/k gSaA  

 'kks/k v/;;u ds ifj.kkeksa ls ;g Kkr gqvk fd oafpr oxZ rFkk voafpr oxZ ds 

fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij muds ikfjokfjd ifjos'k dk izHkko iM+rk gSA  

rkfydk la[;k&1-04 ls ;g iznf'kZr gksrk gS fd ldkjkRed ikfjokfjd ifjos'k vkSj 

'kSf{kd miyfC/k ds e/; /kukRed lg&lEca/k gSA vr% Li"V gS fd ldkjkRed ikfjokfjd 

ifjos'k dk izHkko oafpr oxZ ds fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij iM+rk gS] tcfd 
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rkfydk la[;k&1-05 esa ;g ik;k x;k fd udkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd 

miyfC/k ds e/; U;wure Lrj ij /kukRed lg&lEca/k gSaA 

blh izdkj voafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd ifjos'k vkSj 

'kSf{kd miyfC/k ds e/; _.kkRed ¼U;wure½ lg&lEca/k ik;k x;k tcfd udkjkRed 

ifjos'k vkSj 'kSf{kd miyfC/k ds e/; /kukRed ¼U;wure½ lg&lEca/k ¼rkfydk la[;k&1-06 o 

1-07½ ik;k x;kA  

fu"d"kZ :- 

 izLrqr 'kks/k ds ifj.kkeksa ds vk/kkj ij fuEufyf[kr fu"d"kZ izkIr gq, gSa& 

 oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa ds ikfjokfjd ifjos'k ds e/; lkFkZd vUrj gSA 

 voafpr fd'kksj fo|kfFkZ;ksa dk ikfjokfjd ifjos'k oafpr fd'kksj fo|kfFkZ;ksa dh vis{kk 

vf/kd ldkjkRed ik;k x;kA 

 oafpr vkSj voafpr fd'kksj fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ds e/; lkFkZd vUrj gSA 

 oafpr oxZ ds fd'kksj fo|kfFkZ;ksa dh vis{kk voafpr oxZ ds fd'kksj fo|kfFkZ;ksa dh 

'kSf{kd miyfC/k dk Lrj mPp ik;k tkrk gSA 

 oafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds e/; 

/kukRed lg&lEca/k gSA 

 voafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ikfjokfjd ifjos'k vkSj 'kSf{kd miyfC/k ds e/; 

U;wure lg&lEca/k gSA  

 oafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd 

miyfC/k ds e/; /kukRed lg&lEca/k ik;k x;kA 

 oafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd 

miyfC/k ds e/; U;wure lg&lEca/k ik;k x;kA 

 voafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds ldkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd 

miyfC/k ds e/; _.kkRed U;wure lg&lEca/k ik;k x;kA 

 voafpr oxZ ds fd'kksj fo|kfFkZ;ksa ds udkjkRed ikfjokfjd ifjos'k vkSj 'kSf{kd 

miyfC/k ds e/; /kukRed U;wure lg&lEca/k ik;k x;kA 

'kSf{kd vuqiz;ksx:- 

 f'k{kk dk mn~ns'; ek= Kku iznku djuk ugha gS] vfirq ckyd ds lEiw.kZ O;fDrRo 

ds larqfyr ,oa lokZaxh.k fodkl djus dh ;g izfØ;k gSA vr% 'kSf{kd miyfC/k dk 

f'k{k.k&vf/kxe izfØ;k ls izR;{k lEca/k jgrk gSA f'k{kk }kjk fo|kfFkZ;ksa ds O;fDrRo dk 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 225 
 

lEiw.kZ fodkl rHkh fd;k tk ldrk gS tc muds ikfjokfjd ifjos'k ds ckjs esa Hkh f'k{kd 

dks tkudkjh gksrh gSA 'kSf{kd miyfC/k ij ikfjokfjd ifjos'k ds Kku ls f'k{kd dks d{kk 

esa fofHkUu oxkZuqlkj mi;qDr f'k{k.k djus esa lgk;rk fey ldrh gSA f'k{kd fo|kfFkZ;ksa dh 

xfrfof/k;ksa dk fujh{k.k dj mUgsa viuh Hkkoukvksa dh vfHkO;fDr dk volj iznku dj 

muds O;fDrRo dk laxfBr fodkl djus esa ;Fkkle; miq;Dr funsZ'ku iznku dj ldrk 

gSA fo|kfFkZ;ksa dh leL;kvksa dk lek/kku djrs gq, mudks visf{kr 'kSf{kd miyfC/k;ksa ds 

fy, izksRlkfgr dj ldrk gSA f'k{kd vfHkHkkodksa dks Hkh mi;qDr ekxZn'kZu ,oa ijke'kZ 

iznku djrs gq, LoLFk ikfjokfjd okrkoj.k fufeZr djus esa mudk lg;ksx dj ldrk gSA 

 izLrqr v/;;u 'kSf{kd izcU/ku ,oa iz'kklu dh ǹf"V ls Hkh vR;ar mi;ksxh gSA izkIr 

fu"d"kksZa ds Kku ls ikB~;Øe fuekZ.k] ijh{kk iz.kkyh rFkk ewY;kadu iz.kkyh esa vko';d lq/kkj 

rFkk ifjorZu fd;k tk ldrk gSA fo|kfFkZ;ksa esa ik;h tkus okyh vuq'kklughurk rFkk 

visf{kr miyfC/k;ksa ds vHkko esa okLrfod dkj.kksa dk Kku gksus ls leL;kvksa ds lek/kku esa 

lgk;rk fey ldrh gSA  

 

lanHkZ 

diwj] vpZuk- ¼2009½- ikfjokfjd ifjos'k dk ckyd ,oa ckfydkvksa ds ewY; fodkl ij 

izHkko- Hkkjrh; f'k{kk 'kks/k if=dk] 28¼2½] 21&27- 

dqekj] ,0ds0ih0- ¼2005½- ,MtsLVesaV vkWQ I;wfiYl ,.M ns;j isjsaVy lCtsfDVo ,VhV~;wM- 

bf.M;u tuZy vkWQ lkbdksesVªh ,.M ,twds'ku] 36¼2½] 181&184- 

chuk] ,e0-] [kknh] ih0ch0 ,oa jxksudj] oh0- ¼2003½- bu¶yq,al vkWQ lks'ky DykbesV vkWu 

,MksylsUV~l- tuZy vkWQ dE;wfuVh xkbMsal ,.M fjlpZ] 20¼3½] 223&230- 

HknkSfj;k] e`nqyk- ¼2006½- lkkeftd n`f"V ls oafpr oxZ ds fd'kksj Nk=&Nk=kvksa dh HkXuk'kk 

o lek;kstu dk rqyukRed v/;;u- Hkkjrh; vk/kqfud f'k{kk] 24¼4½] 85&96-  

oekZ] eksgu jpuk- ¼2004½- , dEisjsfVo LVMh vkWQ ,MtsLVesaV ,.M ilZukfyVh VªsV~l vkWQ 

:jy ,.M vcZu LVwMsaVl] bf.M;u tuZy vkWQ ,tqds'kuy fjlpZ] 23¼2½] 5&9- 

lbZn] ,u0- ,oa dqekfj;k ds0ch0- ¼2005½- , dEijsfVo LVMh vkWQ ,MtsLVesaV ,.M yfuZax 

bu ,MksylsaV~l] bf.M;u tuZy vkWQ ,tqds'kuy fjlpZ] 24 ¼3½-  

flag] lhek- ¼2004½- bykgkckn e.My ds ek/;fed Lrj ij xSj vuqlwfpr tkfr ,oa 

vuqlwfpr tutkfr ds izfrHkkoku fo|kfFkZ;ksa ds lek;kstu dk rqyukRed v/;;u] 

Hkkjrh; f'k{kk 'kks/k if=dk] 23¼2½] 47&51- 
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Lkkekftd fu;U=.k ,oa f”k{kk 

*lq/khj dqekj ,oa **MkW0 Lusgyrk f”kogjs 

*vflLVsUV izksQslj ¼f”k{kk ladk;½ egkjk.kk izrki jktdh; LukrdksÙkj egkfo|ky;] gjnksÃ ¼m0iz0½  

**ih&,p0Mh0 ¼lekt”kkL=½] lhå,låtså,eå;wå dkuiqj ¼;wåihå½]ts0 vkj0 ,Q0 ¼f”k{kk”kkL=½  

Lkkjka”k 
Lkekt dk vfLrRo mldh O;oLFkk vkSj lUrqyu ij fuHkZj djrk gSA dksbZ Hkh lekt “kkfUr 

O;oLFkk] rFkk ekuoh; lEcU/kksa ds lUrqyu ds vHkko esa thfor ugh jg ldrk gSA 

lkekftd   lUrqyu vkSj O;oLFkk ds fy;s vko”;d gS fd lekt ds lnL; ijLij 

lg;ksxh Hkko ls lkekftd e;kZnkvksa ds vUrxZr vius lewg dh ekU;rkvksa ,oa vkn”kksZ ds 

vuqlkj vkpj.k djsaA ;g rHkh lEHko gS tc lekt ds lnL; lewg ds fgrksa dk /;ku 

j[krs gq;s vius LokFkkaZs dks visf{kr ek=k esa nck dj j[ksaA euq’;] lalkj dk  gh ,d  Hkkx 

gS] mlesa Hkh  viuh  bPNkvksa dh LoPNUn iwfrZ djus dh izo`fRr nckbZ u tk;s] rks izR;sd 

O;fDr viuh ethZ ls viuh vko“;drkvksa dh LorU= lUrqf’V djus dk iz;Ru djus 

yxsxk] lekt ds lnL;ksa ds O;ogkj esa fdlh izdkj dh vuq:irk u jgsxh vkSj  lekt esa 

vO;oLFkk o vlUrqyu dh n”kk mRiUu gks tk;sxhA ,slh voLFkk esa lkewfgd thou vLr 

&O;Lr gks tk;sxkA vr% lkekftd thou ds lapkyu vkSj lekt ds lnL;ksa dh fofHkUu 

lkekftd vko”;drkvksa dh O;ofLFkr iwfrZ ds fy;s ;g furkUr vko”;d gS fd euq‘;ksa ds 

O;ogkj dk fu;eu o fu;U=.k fd;k tk;sA ekuo O;ogkj ds fu;eu o fu;U=.k ds fy;s 

f”k{kk ,d egRoiw.kZ lk/ku gSA izLrqr ys[k esa vkt ds tfVy lekt dks fu;fU=r djus dh 

vko”;drk rFkk lkekftd fu;U=.k esa f”k{kk dh Hkwfedk ij izdk”k Mkyk x;k gSA  

izLrkouk  
Tkc ge “kCn fu;U=.k dk iz;ksx djrs gS rks gekjs efLr’d esa lkekU;rk iqfyl] 

U;k;ky;ksa]  dkjkxkj] dkuwuksa ,oa neu rFkk mRihM+u dk fopkj mRiUu gksrk gS vkSj tc ;g 

fu;U=.k lekt dh O;oLFkk o lUrqyu ls lEcfU/kr gks rks og lkekftd fu;U=.k dgykrk 

gS Lkkekftd fu;U=.k dh vo/kkj.kk ,d ,sls fu;ksftr vfu;ksftr lk/kuksa vFkok izfØ;kvksa 

dk ladsr nsrh gS tks O;fDr;ksa dks lewg ds Lohd`r ekun.Mkas] thou&ewY;ksa rFkk ikfjikfV;ksa 

ds vuq:Ik O;ogkj djus ds fy;s foo”k vFkok izsfjr djrh gS] rkfd lekt esa foiFkxkeh 

izo`fRr;ksa ,oa O;ogkj dks jksdk tk ldsA vr% lkekftd fu;U=.k ls rkRi;Z ,sls lk/kkuksa ls 

gS ftuds  }kjk fdlh  lkekftd O;oLFkk esa O;fDr;ksa ds fopkjksa] Hkkoukvksa] vkdk¡{kkvksa vkSj 

O;ogkj dks fu;fer fd;k tkrk gSA Lkkekftd fu;U=.k  dk foospu nks :iksa  esa fd;k x;k 

gS] izFke] lkekftd O;ogkj ds lkekftd izfrekuksa dk ladsr nsrk gS tks fdlh lekt ds 

LFkkfir ewY;ksa] izFkkvk]sa jhfr;ksa] LkaLFkkvksa] ifjikfV;ksa vkfn }kjk fu/kkZfjr gksrs gSaA O;fDr ls 
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;g vis{kk dh tkrh gS fd og bu izfrekuksa ds vuq:Ik O;ogkj djsA f}rh;] lkekftd 

fu;U=.k mu lk/kuksa ,oa fof/k;ksa dh vksj ladsr djrk gS ftuds }kjk O;fDr;ksa ds O;ogkj 

izfrekuksa dks lqjf{kr j[kk tkrk gS vFkok mUgsa vko“;d <kWps esa <kyk tkrk gSA 

      euq’; lalkj dk  gh ,d  Hkkx gS] mlesa Hkh  viuh  bPNkvksa dh LoPNUn iwfrZ 

djus dh izo`fRr nckbZ u tk;s] rks izR;sd O;fDr viuh ethZ ls viuh vko“;drkvksa dh 

LorU= lUrqf’V djus dk iz;Ru djus yxsxk] lekt ds lnL;ksa ds O;ogkj esa fdlh izdkj 

dh vuq:irk u jgsxh vkSj  lekt esa vO;oLFkk o vlUrqyu dh n”kk mRiUu gks tk;sxhA 

,slh voLFkk esa lkewfgd thou vLr &O;Lr gks tk;sxkA vr% lkekftd thou ds lapkyu 

vkSj lekt ds lnL;ksa dh fofHkUu lkekftd vko”;drkvksa dh O;ofLFkr iwfrZ ds fy;s ;g 

furkUr vko”;d gS fd euq‘;ksa ds O;ogkj dk fu;eu o fu;U=.k fd;k tk;sA lc O;fDr 

LosPNk ls vius O;ogkj dks fu;fU=r ugha djrsA vr% lekt dks ,slh O;oLFkk djuh iM+rh 

gS ftlds }kjk og vius lnL;ksa dks Lohd`r izfrekuksa ds vuq:Ik O;ogkj djus dh izsj.kk ns 

lds vFkok mudks dj ldsA lekt”kkL= dh Hkk’kk esa bls lkekftd fu;U=.k dgk tkrk gS 

Eksdkboj us ekuk gS fd lkekftd fu;U=.k ds }kjk lekt ds lHkh dk;Z O;ofLFkr o 

la;ksftr ,oa  fuoZfgr gksrs gSa LkkFk gh ;fn lekt esa dksbZ ifjoZru vkrk gS rks ,d lef’V 

ds :Ik esa lUrqyu dk  dk;Z lkekftd fu;U=.k ds }kjk gh gksrk gSA ekughe ;g ekurs gSa 

fd lkekftd fu;U=.k esa mu  lHkh fof/k;ksa  dks lekfgr fd;k x;k gS ftuds }kjk lekt 

dks fLFkj j[kus ds fy;s ekuo O;ogkj dks  fu;fer ,oa fu;fU=r fd;k tkrk gSA jkWl 

igyk vesfjdh lekt”kkL=h Fkk ftlus viuh iqLrd  social control (1901) ds }kjk 

igyh ckj lkekftd fu;U=.k “kCn dk iz;ksx fd;kA mlus crk;k  fd lkekftd fu;U=.k 

fof/k;ksa dh og iz.kkyh gS tks O;fDr dks lkekftd fu;eksa ,oa ekudksa ds vuq:Ik dk;Z djus 

ds fy;s izsfjr ,oa ck/; djrk gSA fxfyu ,oa  fxfyu us ekuk gS fd  lkekftd  fu;U=.k 

esa ge vuqu; fou;] izfrjks/k] lq>ko cy iz;ksx ¼“kkjhfjd cy½ vkfn dk iz;ksx djrs gSa 

ftlds }kjk dksbZ Hkh lekt vius mi lewgksa ds O;ogkj dks vuqeksfnr vuqekuksa ds vuqdwy 

<kyrk gS vFkok ftlesa ,d lewg vius lnL;ksa ds O;ogkj dks vius vuqdwy <ky ysrk gSA 

fdEcky ;ax] lkekftd fu;U=.k dks fdlh lewg dk nwljs lewg ds Åij vFkok lewg dk 

vius lnL;ksa ds Åij vFkok O;fDr;ksa dk nwljksa ds Åij vkpj.k ds fu/kkZfjr fu;eksa dks 

fØ;kfUor djus gsrq neu] cy] c/kau] lq>ko vFkok vuqu; dk iz;ksx gSA bu fu;eksa dk 

iz;ksx fu/kkZj.k lnL;ks a }kjk ;Fkk vkpj.k dh O;olkf;d lafgrk esa vFkok fdlh fo”kky 

lekfo’V lewg }kjk fdlh vU; NksVs lewg ds fu;U=.k gsrq fd;k tk ldrk gSA lkekftd 

fu;U=.k lekt }kjk lewfgd :Ik ls lewg dY;k.k gsrq  vius lnL;ksa ds Åij vkjksfir 

izHkko gSA ;g ,slh fof/k gS ftlds }kjk lkekftd O;oLFkk Lo;a dks lek;ksftr ,ao fLFkj 

j[krh gSA ;g ,slh  iz.kkyh gS ftlds  }kjk dksbZ  leqnk; vFkok lewg lef’V cudkj 

fØ;k“khy gksrk gS ,oa ifjorZu”khy lUrqyu dks cuk;s j[krk gSA bldk lEcU/k lkekftd 
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:Ik ls okafNr vFkok okaNuh; fn”kkvksa dh vksj ekuo O;ogkj ds funsZf”kr vFkok ekxZn”kZu 

ls gS rkfd O;fDrxr ,oa lkewfgd Hkwfedk lEcfU/kr izR;k”kk;as rFkk iwfrZ lkekftd 

fujUrjrk  ,ao fLFkjrk dks mUUkr dj ldsA ;g  rhu Lrjksa ij  lewg dk lewg ds Åij 

]lewg dk vius lnL;ksa ds Åij rFkk  O;fDr dk vius lkfFk;ksa ds Åij] dk;Z  djrk gSA  

      bl izdkj lkekftd fu;U=.k ,d ,slh fof/k gS ftlds }kjk lekt esa mRiUu gksus 

okyh  O;kf/k;ksa o chekfj;ksa dks lekIr djus ds  lkFk & lkFk  mlds jksdus esa Hkh dke 

vkrh gSA vkSj  tc dksbZ lekt O;kf/keqDr vFkkZr~ fdlh Hkh cqjkbZ ls eqDr gksxk rks og ,d 

vkn”kZ lekt gksxk ftldh dYiUkk ge lfn;ksa ls djrs vk jgs gSaA                                          

Lkkeftd fu;U=.k dh vko”;drk &  

ftl izdkj gekjs  “kjhj  dks LoLFk vkSj fØ;k”khy j[kus ds  fy;s lUrqfyr o 

ikSf’Vd  Hkkstu  dh  vko”;drk gksrh gS mlh izdkj lekt dks laxfBr o    O;ofLFkr 

cuk;s j[kus ds fy;s  dqN fu;eksa ,oa ewY;ksa dh vko”;drk gksrh gS ij dHkh dHkh  ikSf’Vd  

Hkkstu esa dqN dfe;ksa  o vO;oLFkk  ds dkj.k tc gekjk “kjhj chekj iM+ tkrk gS rks   

ges  nok] batsD”ku o lkFk gh ;ksx o O;k;ke dh vko”;drk gkssrh gS  rkfd  “kjhj LoLFk 

jgus ds lkFk fujksx vkSj  g’V iq’V cuk jgs mlh izdkj  lekt ds fu;eksa vkSj ewY;ksa dk 

O;fDr  LosPNk ls ikyu djrk jgs] blds fy;s lkekftd fu;U=.k dh vko”;drk gksrh 

gSA lkekftd fu;U=.k dh vko”;drk izkjEHk ls vFkkZr ekuo thou ds vkjEHk ls gh jgh 

gS ;fn  O;fDr dks  LosPNkiwoZd dk;Z djus dh  LorU=rk izkIr gks tk;s rks lekt ,d 

fnu Hkh O;ofLFkr :Ik  ls ugh py ik;sxk A lekt  ds fofHkUu  vax ]laxBu la[;k 

lfefr vkfn ijkLij fuR; Vdjkrs  jgassxs vkSj  lkekftd fu;U=.k ds vHkko esa  lekt 

iw.kZ ugh gks ldrk A vr% lkekftd fu;U=.k lekt esa ,d ,slk  lkekU; vkfFkZd 

lkekftd  izfreku rS;kj djrk gS ftlls izR;sd lewg] laLFkk] tkfr /keZ vkfn  lkFk lkFk 

jg ldas vkSj viuk& viuk dk;Z Bhd izdkj ls dj ldsaA lkekftd fu;U=.k ,d  vksj  

lekt esa “kkfUr j[kus dk iz;Ru djrk gS rks  nwljh vksj O;fDr;ksa dks  fofHkUu  ijLij 

lg;ksx djus dh izsj.kk Hkh nsrk gSSA gekjs thou ds fofHkUu i{k  gS tgk¡ gesa iy& iy 

lekt ds lg;ksx vkSj fu;U=.k dh vko”;drk IkM+rh  gSA    

      orZeku lekt  ftruh  rhozrk  ls tkfVy gksrk tk jgk gS]mruh gh rhozrk ls 

ekuo O;ogkj tfVy vkSj fo?kfVr gksrs tk jgs gaSA vr% O;fDr ds  O;ogkjksa dks  

cqf)erkiw.kZ fu;fU=r djus dh  vko”;drk gSA blfy;s :lsd us  dgk gS & ;fn ekuo 

lekt dh O;fDrxr ;k lkewfgd vkØe.k o vU;k;  ds Hk; ls dHkh eqDr gksuk gS rks 

izd`fr ij  fot; ikus dh vis{kk  ;g  vf/kd vko”;d gS fd  ekuo O;ogkjksa  dks 

cqf)ekuh ls fu;fU=r fd;k tk;sA lkekftd fu;U=.k dh lcls egRoiw.k Z vko”;drk ;gh 

gS fd og ekuo vokafNr O;ogkjksa ij fu;eu o fu;U=.k djsa vU;Fkk lekt dk  vfLRkRo 
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[krjs esa iM+ tk;sxkA lkekftd fu;U=.k gekjs thou dh egRoiw.kZ vko”;drk gS] bldh 

iqf’V fuEufyf[kr fcUnqvksa ls gks tkrh gS& 

 IkzR;sd  lekt vFkok lewg ds fy;s viuh lkekftd O;oLFkk dks fLFkj j[kuk 

vko”;d gS vkSj ;g rHkh  lEHko gS tc blds lnL; ml lkekftd O;oLFkk ds 

vuqdwy dk;Z djasA lkekftd fu;U=.k dk ,d egRoiw.kZ mn~ns”; ;k vko“;drk 

izkphu O;oLFkk dks cuk;s j[kus  dh gSA  

 dksbZ Hkh nks O;fDr viuh eukso`fRr;ksa] :fp;ksa] vknrksa ,oa vius fopkjksa essa leku ugh 

gksrsA euq’; fofHkUu  /keksaZ esa fo”okl djrs gSa] fofHkUu izdkj ds oL= igurs gaS] 

fofHkUu izdkj dk Hkkstu djrs gSa] fofHkUu <axksa ls fookg djrs gS rFkk mudh fofHkUu 

fopkj/kkjk;sa gksrh gSA O;fDr;ksa ds thou <axksa esa brus vUrj gksrs gaS fd muesa lnSo 

la?k’kZ  dh lEHkkouk jgrh gSA vk/kqfud dky esa euq’; ds vf/kd vkRedsfUnzr cu 

tkus ds dkj.k ,slh lEHkkouk vkSj Hkh vf/kd c<+ xbZ gS lkekftd fu;U=.k 

lkekftd fgrksa dh lqj{kk ,oa lkekU; vko”;drkvksa  dh lUrqf’V  gsrq vko”;d gSA 

;fn  lkekftd fu;U=.k gVk fn;k tk;s ,oa  izR;sd O;fDr dks LorU=rk iwoZd  

O;ogkj djus ds fy;s NksM+ fn;k tk;s rks lekt txayh voLFkk esa igq¡p tk;sxkA  

 Lkg;ksx ,d Hkkouk gS tks  O;fDr;ksa dks mudh tkfr] ijEijk] /keZ] laLdkj ls Hkh 

izkIr  gksrh gS rFkk  lewg vkSj leqnk; ls lg;ksx dh djus dh izsj.kk izkIr gksrh 

gSA  O;fDr dh vko”;drk;sa  lg;ksx ds vk/kkj ij gh iw.kZ gksrh gSaA lg;ksx dh 

Hkkouk dks O;fDr dHkh   ijEijkRed :Ik esa viuh tkfr leqnk; ls izkIr djrk gS 

rks dHkh fofo/k dkuwu Hkh O;fDr dks  ,d fuf”pr izdkj dk dk;Z djus ds fy;s 

ck/; djrs gSA  

 Lkekftd fu;U=.k O;fDr ds lkekthdj.k esa Hkh lgk;d  gksrk gSA lkekftd lk/ku 

tks O;fDr  ds  O;ogkjksa dks fo”ks’k <ax ls djus ds fy;s  izsfjr vFkok ck/; djrs 

gS] og O;fDr dks ;g Hkh fl[kkrs gS fd lekt esa og D;k djsa vkSj D;k u djsa\ 

Lkekt ds fu;eksa  dks O;fDr  ckY;dky ls gh lh[kus yxrk gSA bl izdkj 

lkekftd fu;U=.k cpiu  ls gh O;fDr dk lekthdj.k djrk gSA  

 Lkekftd fu;U=.k  ds fofHkUu lk/ku O;fDr dks cpiu ls gh  izf”k{k.k nsuk  vkjEHk 

dj nsrs gS fd lekt] ifjokj] iM+ksl vkfn ds O;fDr;ksa  ls dSlk O;ogkj djuk gS\ 

ifjokj esa dSls  jguk gS\ lekt esa mlds  nkf;Ro D;k gS\ vkfnA mls bl ckr dh 

Hkh  f”k{kk nh tkrh gS fd og lekt ds fu;eksa o dkuwuksa dk ikyu djsa] vU;Fkk 

lekt dh lEiw.kZ O;oLFkk ds Hkax gksus yxsxhA  

 Lkkekftd fu;U=.k dh egRoiw.kZ vko”;drk vY;la[;dksa dh lqj{kk gsrq Hkh  gSA 

D;ksafd ;g oxZ lkekU;r% fu/kZu ,oa v“kkUr gksrk gSA mldh vkokt  lekt esa u 
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ds cjkcj lquh tkrh gSA cgql[;ad oxZ lnSo vYila[;d  oxZ dk “kks’k.k djuk 

pkgrk gSA blfy;s ljdkj  mudh lqj{kk ds fy;s  vusd  dkuwuksa dk fuekZ.k djrh 

gS ftlls vYila[;d oxZ ds O;fDr Hkh lekt  esa lqjf{kr jg lds rFkk viuh 

vkfFkZd& lkekftd vko”;drkvksa dh iwfrZ ljyrk  ls dj ldasA  

  gekjk lekt  ifjoZru”khy gSA lekt esa u;s vkfo’dkj] ubZ [kkstssa ,oa ubZ   

fopkj/kkjk;sa tUe ysrh  jgrh gSaA O;fDr dks viuk O;ogkj lekt esa  ?kfVr  

ifjoZruksa ds vuqdwy lek;ksaftr djuk gksrk gS ijUrq lHkh  O;fDr  Lo;a dks ubZ 

ifjfLFkfr;ksa ds izfr lek;ksftr ugh dj ikrsA dqN izxfroknh cu tkrs gSa rks vU; 

:f<+oknh jg tkrs gaSA tc dksbZ O;fDr u;s ekudksa vkSj fu;eksa ls lek;kstu ugh 

dj ikrk gS rks og  xyr jkg esa pyus yxrk gS] vijk/kh dk;ksZ  esa layXu gks 

tkrk gSA ,slh  fLFkfr esa lkekftd  fu;U=.k  ds }kjk mls fopfyr  gksus ls  

cpk;k tkrk gSA 

       gekjs lekt esa vkt lkekftd fu;U=.k dh vR;f/kd vko”;drk gSA ;g 

vuq”kklughurk pkgs fo|kfFkZ;ksa esa gk]s ;k ifjokj ds lnL;ksa esa] mldk izeq[k dkj.k nks’kiw.kZ  

lkaLd`frd lek;kstu gSA  orZeku le; esa  vkn”kZ fu;eksa dk mYy?kau ,d QS”ku cu x;k 

gS izxfr vkSj lq/kkj ds fy;s yksx bls  mfpr crkrs gSA vkt thou ds  izR;sd {ks= esa 

lkekftd  fu;U=.k dh idM+ <hyh gksrh tk jgh gSA cPps vius ekrk&firk] fo|kFkhZ vius 

f”k{kdksa dh vkKk dk ikyu ugh djrsA oS”ohdj.k vkSj vk/kqfudhdj.k  dh  bl nqfu;k¡ esa 

vkt fj”rs  HkkoukRed  :Ik ls  ugh  cfYd  vkfFkZd ykHkksa ds dkj.k tqMs+  gq;s gSaA vkt 

O;fDr] O;fDr ds  dk;ksZ  vkSj  LoHkko dks  egRo ugh nsrk cfYd mlds  iSlk vkSj ikoj  

dks ns[kdj  mlls nksLrh  ;k fj”rsnkjh djrk gSA vkt gekjs  lkekftd cU/ku vkfFkZd  

egRo ds dkj.k detksj gksdj VwVus ls yxs gS ftUgsa iqu% etcwr djus ds fy;s   lqn`<+ 

lkekftd lek;kstu ds lkFk lkFk dBksj lkekftd fu;U=.k dh Hkh vko”;drk gS D;ksafd  

rHkh ge lkekftd O;oLFkk dks iw.kZr;k  VwVus  ls cpk ik;sxasaA 

lkekftd fu;U=.k vkSj f”k{kk & 

f”k{kk] lkekftd  fu;U=.k ds egRoiw.kZ lk/kuksa esa ls ,d gSA  f”k{kk euq’; dks 

tSfod izk.kh ls lkekftd izk.kh cukus dk dk;Z djrh gSA f”k{kk ds }kjk O;fDr vius ckjs 

esa rFkk leLr lekt ds ckjs esa Kku gkfly djrk gSA ;gk¡ f”k{kk ls gekjk rkRi;Z ek=  

Ldwyh f“k{kk ls ugh] cfYd lHkh izdkj dh f”k{kk ls gSA eq[; :Ik ls f”k{kk dks nks Hkkxksa  esa 

ck¡Vk tkrk gS& vkSipkfjd ,oa vukSipkfjd f”k{kkA vkSipkfjd f”k{kk og tks gesa  f”k{kk  

laLFkkuksa esa f”k{kdksa ,oa  iqLrdksa  ds ek/;e ls izkIr  gksrh gSAvukSipkfjd  f”k{kk og gS tks 

vfyf[kr gSA bls  ekSf[kd  f”k{kk Hkh dgk tkrk gSA bl izdkj  dh f”k{kk dk eq[; L=ksr 

ifjokj] fe=] iM+kslh lekt esa vkSipkfjd  f”k{kk dh egRrk dkQh c<+ xbZ gS ysfdu vkfn 
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esa lekt ;k fuj{kj lekt esa f”k{kk dk eq[; L=ksr vukSipkfjd lk/ku FkkA f”k{kk pkgs 

vkSipkfjd gks ;k  vukSipkfjd] lkekftd fu;U=.k esa nksuksa dh Hkwfedk cgqr egRoiw.kZ gksrh 

gSA tks f”k{kk O;fDr dks thou esa ,d ckj fey tkrh gS og  O;fDr dks vkthou 

lkekftd vkn”kksZ ds vuq:Ik O;ogkj  djus dk ekxZn”kZu djrh jgrh gSA f”k{kk va/ksjs esa 

VkWpZ dh jks”kuh dh rjg  dke djrh gSA  

       f”k{kk ds }kjk O;fDr dks lekt dh fofHkUu leL;kvksa ,oa igyqvksa dk Kku gksrk 

gSA f”k{kk dh cnkSyr dksbZ O;fDr vklkuh ls fdlh fo’k;&oLrq dk vkRe&fo”ys’k.k dj 

ldrk gSA pw¡fd f”k{kk lekthdj.k dk Hkh ,d izeq[k ek/;e gS] blds }kjk O;fDr;ksa esa 

fofHkUUk izdkj ds Kku] foods”khyrk] rdZ dh {kerk ,oa uSfrdrk dk Kku gksrk gSA bu 

lkjh phtksa  ds pyrs izR;{k ,ao vizR;{k :Ik ls euq’; dk O;ogkj izHkkfor gksrk gSA ;g  

f”k{kk gh gS ftlds dkj.k euq’; Ik”kqvksa dh rjg O;ogkj ugh djrk gSSA lkekftd fu;U=.k 

ds ftrus Hkh vfHkdj.k gaS] os lHkh f”k{kk ls izHkkfor gksrs gaS] blfy, f”k{kk ,d fo”ks’k  

egRo dk vfHkdj.k gSA   

tSlk fd igys dgk tk pqdk gS fd f”k{kk Kku dk ,d l”kDr  ek/;e gS vkSj 

euq’; vius  Kku vkSj foosd ds vk/kkj ij vPNs&cqjs ,ao  mfpr vuqfpr O;ogkj dh  

Ikgpku djrk gSA f”k{kk gesa rdZ iznku djrh gS rFkk xyr O;ogkj djus ij jksd yxkus 

dk iz;kl djrh gSA de i<+s&fy[ks  O;fDr vkos”k esa viuk ds [kks nsrs gSa vkSj xyr 

O;ogkj djus yxrs gSA f”k{kk O;fDr dks dfBu   ifjfLFkfr;ksa esa  /kSa;Z iznku djrh gSA 

f”k{kk ds }kjk O;fDr;ksa esa vkRe fu;U=.k dh “kfDr izkIr gksrh gSSA 

     f”k{kk esa laLd`fr dks varfjr djus  dh {kerk gksrh gSA f”k{kk ds }kjk gesa  viuh  

iqjkuh laLd`fr dk Kku  gksrk gS vkSj laLd`fr dh  e;kZnk  cuk, j[kus ds fy, ge  mlds 

vuq:Ik O;ogkj djus dh dksf”k”k  djrs gSAlaLd`fr ek= gekjs  Kku vkSj vu qHkkoksa dk 

lewg ugha cfYd vkpj.k ds fu;eksa dk Hkh ,d lewg gSS ge vius ls cM+s  yksxksa ds  lkFk 

vknjiw.kZ O;ogkj  blhfy, djrs gSa fd og  gekjh laLd`fr dk ,d vkn”kZ gSA fgUnw yksx 

fookg  vkSj Jk)  ds  volj ij czkge.kksa   ds }kjk oSfnd ea=ksa  dk ikB djokrs gS] 

blfy,  fd  og  gekjh laLd`fr dk ,d  vkn”kZ gSA bl  vkpj.k esa f”k{kk dh ,d 

egRoiw.kZ Hkwfedk gSA  

      f”k{kk ds lUnHkZ esa ,d vkSj egRoiw.kZ ckr ;g gS fd ;g O;fDr  esa vuqdwyu ;k 

lek;kstu dh {kerk iznku djrh gSA u;s ifjos”k esa fdlh O;fDr  dk dSlk foosdlEer 

O;ogkj gksxk]  bldh   tkudkjh gesa f”k{kk ls gh feyrh gSA f”k{kk esa ;g [kwch gS fd og  

Lo;a dks ifjfLFkfr;ksa ds  vuqdwy gh ugha  cukrh cfYd  ifjfLFkfr;ksa  dks  O;fDr;ksa ds 

vuqdwy cukus dh ps’Vk djrh gSA  

      lkekftd] jktuhfrd ,ao vkfFkZd ifjLFkfr;ksa ds vuqlkj  lkekftd fu;U=.k  ds 

vfHkdj.kksa ds izHkko esa  fHkUurk,¡ ns[kus dks feyrh gS] tSls& ik”pkR; ns”kksa esa dkuwu ,oa 
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jkT; dh  vge~ Hkwfedk gksrh gS  rks  Hkkjr tSls ijEijkxr ns”kksa esa ifjokj]   yksdkpkj] 

/kkfeZd fo”okl ,ao uSfrdrk tSls vukSipkfjd “kSf{kd vfHkdj.kksa dh dqN fo”ks’k egRrk gSA 

vius ns”k ds vanj gh lkekftd  fu;U=.k ds os lHkh  “kgjksa  dh  rqyuk esa  xk¡oksa ls dqN 

T;knk gh izHkko”kkyh gSA le; ds lkFk ,d  gh lekt  esa bu vfHkdj.kksa  ds izHkko esa 

mrkj &p<+ko  Hkh gksrk jgrk gS] ij os fo”oO;kih Lrj ij lkekftd fu;U=.k ds izeq[k 

vfHkdj.k gSA   

lUnHkZ  

vxzoky] tsålhå- ¼1971½- ;wusLdks dUVªhC;w”ku Vw oYMZ ,twds”ku- uÃ fnYyh % vk;Z cqd 

fMiks- 

cktis;h] ;wŒ,lŒ ,.M ,lŒ fotoku- ¼1986½- ;wusLdks bu fjVªkLisDV ,.M çkLisDV- uÃ 

fnYyh % ykUlj b.Vjus”kuy- 

ckVeksj] Vhåchå‐ ¼1971½‐ lksf”k;ksyk¡th‐ U;w;kWdZ % fcUVst cqDl- 

c?ksy] Mhå,lå‐  ¼2009½‐ lekt”kkL=h; fopkjksa dk vk/kkj‐ Hkksiky % eåizå fgUnh xzUFk 

vdkneh-  
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ewY;ijd f'k{kk ds izfr f'k{kdksa ds n`f"Vdks.k dk v/;;u 

lq'khy dqekj voLFkh 

“kks/kkFkhZ] f'k{kk'kkL= ¼ts0vkj0,Q0½] egkRek xk¡/kh fp=dwV xzkeksn; fo0 fo0] fp=dwV ¼ftyk&lruk½ e-iz- 

 

lkjka”k 

fdlh jk"Vª dk fuekZ.k mldh d{kkvksa esa gksrk gS* ;g mfDRk Li"V djrh gS fd fo|ky; esa 

pyus okyh d{kk,a oLrqr% og dk;Z'kkyk,a gSa] tks lPps vFkksZa esa ,d ;ksX; ukxfjd dk 

fuekZ.k djrh gSaA ;ksX; ukxfjd fu%lansg ,d pfj=oku~] fu"Bkoku] cqf)eku] dRkZO;ijk;.k] 

uSfrd o jk"Vª&izseh] ekuo&izseh] izkf.k&izseh O;fDrRo ls ifjiw.kZ gksrk gS] rHkh rks og vius 

jk"Vª] lekt o ekuork dh j{kk] lqj{kk o fodkl dk dk;Z dj ldsxkA vkt dh fLFkfr 

cnyrh gqbZ n`f"Vxr gksrh gSA izk;% vukpkj] Hkz"Vkpkj] vukuq'kklu o vkradokn dk 

dqizHkko izlfjr gS] ftlls jk"Vª] lekt o ekuork dks Hk;kog [krjk mRiUu gks x;k gS] 

ftlds dkj.k izcq)oxZ vR;Ur fpfUrr gksdj ,sls e/;e&ekxZ dk fuekZ.k djuk pkgrk gS 

ftl ij foKku o v/;kRe lqxerkiwoZd ekuork ds j{k.kkFkZ py o c<+ ldsa vkSj 

fouk'kdkjh izo`fRr;ksa o RkRoksa dk izos'k bl ekxZ ij u gks ldsA 

orZeku le; esa 'kSf{kd ewY;ksa esa fujUrjgzkl ds dkj.k bLk fn”kk eas mUgas mPp Lrj 

ij ykus ds vusd iz;kl fd, tk jgs gSa vr% f'k{kdksa dk ewY;ksa ds izfr #>ku tkuuk rFkk 

rnØeh lS)kfUrd o O;kogkfjd fu#i.k vR;ko';d gks x;k gS] D;ksafd f'k{kd gh 'kSf{kd 

ewY;ksa esa lq/kkj o izfrLFkkiu ds fy, dkQh gn rd mRrjnk;h gSaA f'k{kk ekuo ds fy, 

lok±xh.k fodkl dk lrr~ ek/;e gSA bl lEiw.kZ 'kSf{kd izfØ;k dh J`a[kyk esa f'k{kd dh 

Hkwfedk vR;Ur egRoiw.kZ gksrh gSA f'k{kk dh dksbZ Hkh ;kstuk gks mlds fØ;kUo;u dk 

lw=/kkj f'k{kd gh gksrk gSA f'k{kd vkSj f'k{kkFkhZ dk lEcU/k ,d nwljs dk iwjd Lo:i gksrk 

gSA f'k{kd ftl izdkj ds uSfrd xq.kksa] vkn'kksZa o ewY;ksa ls vfHkizsfjr gksrk gS] f'k{kkFkhZ ij 

mldk izHkko iM+uk LokHkkfod gSA blhfy, izLrqr 'kks/k v/;;u ds vUrxZr ewY;ijd f'k{kk 

ds izfr f'k{kdksa ds n`f"Vdks.k dks tkuus dk iz;kLk fd;k x;k gSA 

izLrkouk  

f”k{kk ekuo fuekZ.k dh izfØ;k gS rFkk f”k{kd bl izfØ;k ds fØ;kUo;u dk og 

egRoiw.kZ ?kVd gS] ftldh f”k{kdh; vfHk{kerk ,oa ewY;kas ij lEiw.kZ “kSf{kd izfØ;k dh 

lQyrk fuHkZj djrh gSA  ekuo dks lH;] lqlaLd`r ,oa ;ksX; ukxfjd cukus esa f”k{kd dh 

Hkwfedk egRoiw.kZ gksrh gS] D;ksaafd f”k{kd lEiw.kZ “kSf{kd izfØ;k dk dsUnz fcUnq gksrk gSA Js’B 

f”k{kdksa ds vHkko esa fo|kFkhZ vPNh ikB~; iqLrd ds gksrs gq, Hkh visf{kr KkuktZu dk ykHk 

izkIr ugaha dj ikrs gSa blds lkFk gh mudk HkkokRed vkSj fØ;kRed fodkl Hkh mi;qDr 

<ax ls ugha gks ikrk gSA ts0d`’.kewfrZ ds vuqlkj &**f”k{kd dk ljksdkj ,d ekuo ds lexz 
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fodkl ls gS u fd ek= Kku laxzg lsA vr% f”k{kd dk dk;Z ek= tkudkjh nsuk ugha gS] 

oju~ f”k{kd og gS tks izKk ,oa lR; ds fy, fo|kFkhZ dk mfpr ekxZn”kZu djsA** 

^fdlh jk"Vª dk fuekZ.k mldh d{kkvksa esa gksrk gS* ;g mfDRk Li"V djrh gS fd 

fo|ky; esa pyus okyh d{kk,a oLrqr% og dk;Z'kkyk,a gSa] tks lPps vFkksZa esa ,d ;ksX; 

ukxfjd dk fuekZ.k djrh gSaA ;ksX; ukxfjd fu%lansg ,d pfj=oku~] fu"Bkoku] cqf)eku] 

dRkZO;ijk;.k] uSfrd o jk"Vª&izseh] ekuo&izseh] izkf.k&izseh O;fDrRo ls ifjiw.kZ gksrk gS] rHkh 

rks og vius jk"Vª] lekt o ekuork dh j{kk] lqj{kk o fodkl dk dk;Z dj ldsxkA vkt 

dh fLFkfr cnyrh gqbZ n`f"Vr gksrh gSA izk;% vukpkj] Hkz"Vkpkj] vukuq'kklu o vkradokn 

dk dqizHkko izlfjr gS] ftlls jk"Vª] lekt o ekuork dks Hk;kog [krjk mRiUu gks x;k 

gSA ik'pkR; fopkj/kkjk o fujkHkkSfrdoknh laLd`fr us vkt Hkkjrh; laLd`fr] vkpkj&fopkj] 

vkn'kZ o ekU;rkvksa dks cykr~ nkcdj viuk vkf/kiR; tekus dk dk;Z vkjfEHkr dj fn;k 

gS] ftlds dkj.k izcq)oxZ vR;Ur fpfUrr gksdj ,sls e/;e&ekxZ dk fuekZ.k djuk pkgrk 

gS ftl ij foKku o v/;kRe lqxerkiwoZd ekuork ds j{k.kkFkZ py o c<+ ldsa vkSj 

fouk'kdkjh izo`fRr;ksa o RkRoksa dk izos'k bl ekxZ ij u gks ldsA 

orZeku le; esa 'kSf{kd ewY;ksa esa fujUrj gzkl ds dkj.k bLk fn”kk eas mUgas mPp Lrj 

ij ykus ds vusd iz;kl fd, tk jgs gSa vr% f'k{kdksa dk ewY;ksa ds izfr #>ku tkuuk rFkk 

rnØeh lS)kfUrd o O;kogkfjd fu#i.k vR;ko';d gks x;k gS] D;ksafd f'k{kd gh 'kSf{kd 

ewY;ksa esa lq/kkj o izfrLFkkiu ds fy, dkQh gn rd mRrjnk;h gSaA f'k{kk ekuo ds fy, 

lok±xh.k fodkl dk lrr~ ek/;e gSA bl lEiw.kZ 'kSf{kd izfØ;k dh J`a[kyk esa f'k{kd dh 

Hkwfedk vR;Ur egRoiw.kZ gksrh gSA f'k{kk dh dksbZ Hkh ;kstuk gks mlds fØ;kUo;u dk 

lw=/kkj f'k{kd gh gksrk gSA f'k{kd f'k{kk dk ,d ikou ek/;e gS ftlds lRiz;kl ls 

fo|kFkhZ vKkurk vkSj i{kkU/krk dh rkefld 'kfDr;ksa ls la?k"kZ djrk gSA f'k{kd esa orZeku 

dk izfrfcEc vkSj Hkfo"; ds fuekZ.k dh 'kfDr lfUufgr gksrh gSA ts0,l0 jkWl tSls 

vkn'kZokfn;ksa ds vuqlkj &^^fo|ky; ,d m|ku gS] mlesa f'k{kkFkhZ ,d dksey ikS/kk gksrk gS 

vkSj f'k{kd ,d lrdZ ekyh gSA ftl izdkj ikS/kksa ds fodkl ds fy, ekyh 

vko';drkuqlkj xksM+us] /kwi fn[kkus rFkk flapkbZ vkfn dh O;oLFkk djrk gS] mlh izdkj 

f'k{kd Hkh vius Nk=ksa ds fodkl gsrq lnSo iz;Ru'khy jgrk gSA** f'k{kk :ih f=Hkqt ds 

vk/kkj ds ,d Nksj ij f'k{kd gksrk gS rks nwljs ij f'k{kkFkhZA vk/kkj ds fcUnq}; dh Hkqtk,a 

Åij vkil esa feydj f'k{kk dk LFkku fuf'pr djrh gSaA bl izdkj f'k{kk] f'k{kd vkSj 

f'k{kkFkhZ dks vkil esa tksM+us dk ,d l'kDr o lqn`<+ ek/;e gSA blhfy, ;g vko';d gks 

tkrk gS fd vkt ds v'kkUr okrkoj.k dks lek;ksftr djus esa f'k{kk dk lE;d~ iz;ksx 

fd;k tk,] ftlls tulk/kkj.k dh fofHkUu leL;kvksa dk leqfpr lek/kku fd;k tk ldsA 

ckyd ftu izd`fr iznRr Hkkoksa ^lR;a&f'koa&lqUnje~* dks ysdj tUe ysrk gS] os vkn'kZ Hkko 

vkt izk;% yqIr gksrs tk jgs gSaA ;gh dkj.k gS fd Hkkjr dk orZeku vR;Ur la?k"kZe; fLFkfr 
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ls gksdj xqtj jgk gSA izkphu ,oa uohu ewY;ksa ds izfr ;qokoxZ ds eu esa ekufld vUr}ZUn 

epk gqvk gSA 

 vkt dk gekjk lekt ftldk dsUnz ;qok oxZ gh gS] fujUrj nh?kZlw=h gksrk tk 

jgk gSA og fdlh Hkh mn~ns'; iwfrZ gsrq Je dks Lohdkj ugha djuk pkgrk gSA ;kaf=drk 

mldh detksjh cu xbZ gSA f'k{kk dk okLrfod y{; vR;Ur nwj tk pqdk gSA ek= 

;su&dsu izdkjs.k f'k{kk lEcU/kh vadi= vkSj izek.ki= izkIr dj ysuk gh f'k{kk dk Lo:i gS 

vkSj ml izek.k i= ds vk/kkj ij thou dks foyklh :i ls lapkfyr djus dk miyC/k 

m|e gh f'k{kk dk ewyksn~ns'; gSA blfy, ewY;ksa esa fujUrj gzkl vkrk tk jgk gSA ,slh 

fo"ke ifjfLFkfr esa f'k{kk esa dqN ,sls rRoksa dk lekos'k djuk furkUr vko';d gS] tks 

fnXHkzkUr Hkkjrh; uo;qodksa dks izkphu ,oa uohu vkn'kksZa ds izfr leUo;oknh n`f"Vdks.k 

mRiUu djk ldsaA bl ifjorZu ds vHkko esa f'k{kk ds okLrfod mn~ns';ksa o Lo:i dks izkIr 

djuk dnkfi lEHko ugha gSaA 

izkphudky dh xq:dqy&O;oLFkk esa f'k{kd ds ikl Nk= ik¡p o"kZ dh vk;q ds ckn 

iPphl o"kZ rd dh vk;q ds fy, vk tkrk Fkk] ;g mldk czãp;Z dky gksrk FkkA f'k{kd 

vkSj f'k"; ds chp dksbZ rhljk ugha gksrk FkkA tks Hkh vkdkj&izdkj] :i&jax nsuk gksrk Fkk] 

f'k{kd f'k"; dks iznku djrk FkkA Nk= mldh dYiuk ds vuq:i curk FkkA vkt f'k{kd 

ds ikl ek= 5&6 ?kaVs gSaA ek/;fed f'k{kd ds ikl rks og Hkh ugha gSA mlds ikl pkyhl 

feuV dk ,d pØ gS] ftlesa og Nk= dks <kyus dk iz;kl djrk gSA mlesa Hkh d:.kk] 

Lusg vkSj lr~deks± ds izfr vknj vkSj nq"deks± ds izfr vogsyukRed fopkj ykus dk tks 

iz;kl djuk pkgrk gS] og dgka rd ckyd ds LoPN eu ij izHkko Mky ldrs gSa] ;g ,d 

iz'u fpUg gSA oekZ¼1972½ us  'kgjh {ks= ds ek/;fed fo|ky;ksa ds Nk=ksa ,oa f'k{kdksa ds 

ijLij lEcU/kksa ij ewY; dh Hkwfedk dk v/;;u fd;k rFkk ;g ik;k fd f'k{kd ,oa Nk= ds 

e/; ikjLifjd lEcU/kksa ij f'k{kdksa ds fofHkUu ewY;ksa dk cgqr xgjk izHkko iM+rk gSA Le`fr 

Lo:Ik ¼1975½ us f'k{kdksa ,oa muds f'k";ksa ds vfHko`Ù;kRed ewY;] vko';drk ,oa 

,0,l0ih0vkbZ0 js'ku ds Lrj dk v/;;u fd;k] 'kks/k }kjk mUgksaus ik;k fd f'k{kdksa ds 

ewY;ksa] vfHko`fRr;ksa vkfn dk izHkko Nk=ksa ds ewY;ksa ,oa vfHko`fRr;ksa vkfn ij fo'ks"k :i ls 

iM+rk gS rFkk lkekftd ,oa /kkfeZd ewY;ksa dk izHkko de iM+rk gSA xqIrk ¼1992½ us O;fDrRo 

ek¡xksa ,oa O;fDrxr ewY;ksa ds lUnHkZ esa Nk= “kSf{kd larqf’V dk v/;;u fd;k] 'kks/k }kjk 

mUgksaus ik;k fd /kkfeZd ,oa “kSf{kd ewY; Nk=ksa dh “kSf{kd larqf’V ls /kukRed :i ls 

lglEcaf/kr gSa rFkk vkfFkZd ewY; Nk=ksa dh “kSf{kd larqf’V ls _.kkRed :i ls lglEcaf/kr 

gSaA xkSM ¼2010½ us LofoRr iksf’kr v/;kid&laLFkkvksa ds izf”k{k.kkfFkZ;ksa dh f”k{k.k&vfHko`fRr] 

vkRe izR;; ,oa thou ewY;ksa ij v/;kid izf”k{k.k dk;ZØe ds izHkko dk v/;;u fd;k] 

'kks/k }kjk mUgksaus ik;k fd izf”k{k.k iwoZ dh rqyuk esa izf”k{k.k i”pkr dh fLFkfr esa izf”k{k.k 

dk;ZØe ds izHkko ls LofoRr iksf’kr v/;kid&laLFkkvksa ds izf”k{k.kkfFkZ;ksa ds KkukRed ,oa 
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ns”kHkfDr tSls ewY;ksa dh rqyuk esa lkekftd] vkfFkZd] lkSUn;kZRed ,oa /kkfeZd ewY;ksa esa 

vf/kd o`f+) gqbZ gSA dqyJs’B ¼2015½ us “kks/k vkys[k f”k{k.k&f”k{kk esa ewY; f”k{kk dh 

izkflaxdrk esa crk;k fd ewY;ksa dh LFkkiuk gsrq f”k{kd dks Js’B cuuk vkSj cus jguk gh 

gksxk vkSj vU; lHkh dks Hkh f”k{kd dh Js’Brk dks Lohdkj dj mudk lEeku djuk gksxk 

rHkh lekt “kkfUriw.kZ lgvfLrRo ds ekxZ ij vxzlj gks ldsxkA mi;qZDr 'kks/kksa ds ifj.kke 

ls Li"V gks tkrk gS fd f'k{kd ds ewY;] vfHko`fRr] ;ksX;rk vkfn dk ns'k ds Hkkoh ukxfjdksa 

ds fuekZ.k esa vHkwriwoZ ;ksxnku gSA f'k{kd vkSj f'k{kkFkhZ dk lEcU/k ,d nwljs dk iwjd 

Lo:i gksrk gSA f'k{kd ftl izdkj ds uSfrd xq.kksa] vkn'kksZa o ewY;ksa ls vfHkizsfjr gksrk gS] 

f'k{kkFkhZ ij mldk izHkko iM+uk LokHkkfod gSA blhfy, izLrqr 'kks/k v/;;u ds vUrxZr 

ewY;ijd f'k{kk ds izfr f'k{kdksa ds n`f"Vdks.k dks tkuus dk iz;kLk fd;k x;k gSA 

mn~ns'; :- 
1- ewY;ijd f'k{kk ds lapkyu lEcU/kh uhfr;ksa ds izfr f'k{kdksa ds n`f"Vdks.k dk v/;;u 

djukA 

2- ewY;ijd f'k{kk ds fØ;kUo;u lEcU/kh fofo/k igyqvksa ds izfr f'k{kdksa ds n`f"Vdks.k dk 

v/;;u djukA 

3- ewY;ijd f'k{kk ds ikB~;Øe o ;kstu ds izfr f'k{kdksa ds n`f"Vdks.k dk v/;;u 

djukA 

4- ewY;ijd f'k{kk dh vko';drk o egRo ds izfr f'k{kdksa ds n`f"Vdks.k dk v/;;u 

djukA 

'kks/k fof/k :-  

 izLrqr 'kks/k v/;;u esa iznÙkksa ds laxzg gsrq loZs{k.k fof/k dk iz;ksx fd;k x;k gSA 

tula[;k ,oa U;kn'kZ :- 

 izLrqr 'kks/k esa >k¡lh tuin ds “kgjh ek/;fed fo|ky;ksa esa dk;Zjr f”k{kdksa dks 

tula[;k ds :i esa p;fur fd;k x;k gSA 'kks/k esa ;kn`fPNd fof/k }kjk “kgjh ek/;fed 

fo|ky;ksa dk p;u fd;k x;k gSA izLrqr “kks/k v/;;u esa dsoy pkyhl f”k{kdksa dks “kkfey 

fd;k x;k ,oa rF;kRed n`f’Vdks.k ifjKkukFkZ izR;sd fo|ky; ls nl f”k{kdksa dks gh Øe”k% 

miyC/k ofj’Brk Øe e s a p;u fd;k x;k gSA 

midj.k :- 

 izLrqr 'kks/k ds iznÙkksa ds laxzg gsrq LofufeZr vuqlwph dk iz;ksx fd;k x;k gSSSA 

vuqlwph i=d esa dqy pkj izeq[k mn~ns';ksa ds ifjKkukFkZ dqy pokyhl rF;ijd 
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fopkjkRed okD; fufeZr fd, x;s Fks] ftuds izfr f'k{kdksa dk n`f"Vdks.k tkuus ds fy, 

izR;sd mn~ns”; ds ifjKkukFkZ X;kjg rF;ijd fopkjkRed okD; fufeZr fd;s x;s FksA 

lEc) fo|ky;ksa ds f'k{kdksa ls lEidksZijkUr mUgsa izLrqr 'kks/k ds fo"k; esa visf{kr tkudkjh 

iznku dj] vuqlwph&i=d fn;k x;kA vuqlwph&i=d ds rF;ksa ds izfr f'k{kdksa ds 

fpºUkkadu dk fujh{k.k djus ds i'pkr~ Split – Halves Reliability }kjk izR;sd mn~ns”; 

ds ifjKkukFkZ fufeZr X;kjg rF;ijd fopkjkRed okD;ksa eas ik¡p RkF;ijd fopkjkRed 

okD;ksa dks ysdj mudk lapkyu ,oa lkj&lkjkaf'kdk dk dk;Z fd;k x;kA bl izdkj izkIr 

pkjksa fo|ky; ds lkjkaf'kdk dk ;qfXer la{ksi.k&i= rS;kj fd;k x;kA 

lkaf[;dh; izfof/k :- 

 'kks/k esa fu/kkZfjr mn~ns';ksa dks n`f"Vxr j[krs gq,] laxzghr iznÙkksa ls ifj.kke Kkr 

djus gsrq izfr'krkad dk iz;ksx fd;k x;kA  

ifj.kke ,oa O;k[;k :- 

 ^ewY;ijd f'k{kk ds izfr f'k{kdksa ds n`f"Vdks.k dk v/;;u* 'kks/k lEiUurk gsrq 

rF;ijd&vuqlwph iz;qDr dh x;h] ftlesa iwoZ;ksftr pkj mn~ns';ksa ds izfr Øe'k% izfr 

mn~ns'; gsrq ik¡p rF; fu/kkZfjr djrs gq, chl rF;ksa dh lekgkjd vuqlwph fufeZr dh 

x;hA vuqlwph ds izfr f'k{kdksa dk n`f"Vdks.k le>us ds fy, izfr fo|ky; ls nl f'k{kdksa 

dk p;u fd;k x;kA bl izdkj pkjksa fo|ky;ksa ls dqy pkyhl f'k{kdksa dk p;u dj 

muds n`f"Vdks.kksa dks vuqlwph esa fuc) fd;k x;kA vuqla/kku&dk;Z >k¡lh uxj {ks= ds pkj 

ek/;fed fo|ky;ksa ls lEc) jgk] tks fuEufyf[kr gSa& 

1- fcfiu fcgkjh b.Vj dkWyst ]>k¡lh 

2- us”kuy gkfQt fln~nhdh b.Vj dkWyst] >k¡lh 

3- Kku LFkyh b.Vj dkWyst] f”kokth uxj] >k¡lh 

4- Hkkuh nsoh xks;y ljLorh fo|k efUnj b.Vj dkWyst] >k¡lh 

mDr pkjksa fo|ky; ls Øe'k% nl&nl f'k{kdksa dk p;u dj muls vuqlwph ds izfr 

fopkj izkIr fd;k x;kA vuqlwph ds chlksa rF;ksa ds izfr pkjksa fo|ky;ksa ds lEc) f'k{kdksa 

dk lEcfU/kr vuqlwP;kRed n`f"Vdks.k v/kksfyf[kr jgk& 
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Øe vuqlwph&rF;  lger vlger vkaf'kd vfu'p; fu:Rrj ;ksx 

01 f'k{kd&vfHkHkkod&la?k o Nk=la?k] 'kSf{kd 

ifjos'k&fuekZ.k esa lgk;d gSaA   
30 08 02 00 00 40 

02 lgf'k{kk&O;oLFkk leqfpr f'k{k.k dh 

ifjfLFkfr;ksa dks tfVy cukrk gSA   
10 12 16 02 00 40 

03 ek/;fed f'k{kk iz.kkyh dk ikB~;Øe 

thfodksiktZu ds fy, gh mi;ksxh gSA   
14 18 04 04 00 40 

04 ek/;fed Lrj ij fo|ky;h leL;k;sa izcU/k 

rU= }kjk Hkh fufeZr dh tkrh gSaA  
26 06 06 02 00 40 

05 'kSf{kd leL;kvksa ds lek/kku gsrq 'kklu Lrj 

ls izk;% dksbZ Hkh leqfpr igy ugha dh tk 

jgh gSA  

16 14 08 02 00 40 

06 vkt fo|ky; dk ifo= okrkoj.k nwf"kr gks jgk gSA  22 10 04 04 00 40 
07 ys[k ;k iqLrd dh vis{kk n`';kadu dk ckyd 

ds efLr"d ij fo'ks"k izHkko iM+rk gSA   
28 08 02 02 00 40 

08 orZeku 'kSf{kd fLFkfr esa leLr fo"k;ksa dk 

f'k{k.k JO;&n`'; }kjk lEHko gSA  
16 14 08 02 00 40 

09 izk;% fo|ky;] ?kj&ifjokj o lekt dh 

leL;k;sa fo"kkDr 'kSf{kd okrkoj.k ds gh 

dkj.k gSaA  

24 04 08 04 00 40 

10 lgt ekuoh; xq.kksa o vkn'kksZa ds j{k.kkFkZ f'k{kk 

esa ewY;ksa dk ;kstu vifjgk;Z gSA  
28 08 04 00 00 40 

11 f'k{kk vkSj laLdkj ,d nwljs ds iwjd vkSj 

lekt ds iks"kd gSaA  
38 00 02 00 00 40 

12 orZeku f'k{kk ekuoh; ewY;ksa ls ifjiw.kZ ugha gSA  14 20 02 04 00 40 
13 vkpj.k o vuq'kklughurk dk ewy dkj.k vkt 

dk 'kSf{kd okrkoj.k gSA  
10 20 08 02 00 40 

14 dsoy Nk= gh ugha vfirq f'k{kd Hkh vius 

dÙkZO; ds izfr izk;% mnklhu fn[krs gSaA  
18 14 04 04 00 40 

15 lE;d~&'kSf{kd ifjos'k gsrq ewY;ijd f'k{kk ,d 

fujkin funku gSA  
22 04 14 00 00 40 

16 ewY;foghu fdlh Hkh oLrq ds mRiknu dk 

leLr Je O;FkZ gksrk gSA  
24 06 10 00 00 40 

17 f'k{kk Hkh ,d izdkj dk mRiknu gSA  20 12 08 00 00 40 
18 orZeku f'k{kk] f'k{kd vkSj f'k{kkFkhZ ds dsoy 

Kku esa o`f) dj jgh gSA  
22 10 02 06 00 40 

19 f'k{kk] ifjokj o lekt ds chp dh ,d lqǹ<+ dM+h 

gSA   
32 00 06 02 00 40 

20 ewY;;qDr f'k{kk }kjk gh ;Fks"B&lEizkfIr o 

lE;d~ fu:i.k lEHko gSA  
28 06 04 00 02 40 

 

vuqlwph rF;ksa dks vUrr% mn~ns';kuqlkj fo[kf.Mr ¼Øe'k% ik¡p&ik¡p rF;ksa dk 

ladyu½ dj mudk f'k{kdh; n`f"Vdks.k lekdfyr fd;k x;k] izR;sd mn~ns'; ds 
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n`f"Vdks.kkRed fu.kZ; gsrq ik¡p iz'u ;ksftr gSa vkSj muds izfr pkyhl f'k{kdksa ds fopkj 

lekdfyr gS] 

 vuqlwph rF;ksa ds ewy pkj mn~ns'; fuEufyf[krkuqlkj gSa& 

1- ewY;ijd f'k{kk ds lapkyu lEcU/kh uhfr;ksa ds izfr f'k{kdksa ds n`f"Vdks.k dk 

v/;;uA 

2- ewY;ijd f'k{kk ds lapkyu lEcU/kh fofo/k igyqvksa ds izfr f'k{kdksa ds n`f"Vdks.k dk 

v/;;uA 

3- ewY;ijd f'k{kk ds ikB~;Øe o ;kstu ds izfr f'k{kdkssa ds n`f"Vdks.k dk v/;;uA 

4- ewY;ijd f'k{kk dh vko';drk o egRo ds izfr f'k{kdksa ds n`f"Vdks.k dk v/;;uA 

 

lekgkjd lwfpdk 

mn~ns';&ifjp; lger vlger vkaf'kd vfu'p; fu:Rrj ;ksx 

lapkyu&uhfr 96                             58 36 10 00 200 

fØ;kUo;u&i{k 118 44 26 12 00 200 

ikB~;Øe&;kstu 102 58 30 10 00 200 

vko';drk o egRo 126 34 30 08 02 200 

egk;ksx 442 194 122 40 02 800 

egk;ksx dk izfr'krkad 55-25 24-25 15-25 10-00 0-25 100 

 

izfr'krkad lekgkjd lwfpdk 

mn~ns';&ifjp; lger vlger vkaf'kd vfu'p; fu:Rrj ;ksx 

lapkyu&uhfr 48 29 18 05 00 100 

fØ;kUo;u&i{k 59 22 13 06 00 100 

ikB~;Øe&;kstu 51 29 15 05 00 100 

vko';drk o egRo 63 17 15 04 01 100 

egk;ksx 221 97 61 20 01 400 

egk;ksx dk izfr'krkad 55-25 24-25 15-25 10-00 0-25 100 

  

mi;qZDr lwfpdk dks ns[kus o izfr'krkad dk fujh{k.k djus ls fcYdqy Li"V gS fd 

vkt ds nwf"kr ifjos'k ds laj{k.kkFkZ] lqj{kkFkZ o fu;kstukFkZ ewY;ijd f'k{kk dh egrh 

vko';drk gSA blds }kjk dsoy 'kSf{kd ifjos'k esa gh ugha] vfirq ikfjokfjd o lkekftd 

thou esa Hkh vk'kkrhr lq/kkj lEHko gSA ekuo thou&i;ZUr vius vUrZ}Unkssa ls yM+rk jgrk 
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gS vkSj mlds vUnj dgha u dgha ekuork&ewY; lq"kqIr :i esa gh lekfgr gS] ftudk 

leqfpr izk:i.k] fu:i.k o fodkl ewY;ijd f'k{kk }kjk gh lEHko gSA 

fu"d"kZ :- 

ekuo thou esa ewY;ksa dk fo'ks"k egRo gSA gekjh xkSjoe;h lkaLd`frd rFkk izkphu 

/kjksgj dh vk/kkjf'kyk Hkh vkn'kZoknh o mPp uSfrd ewY; jgs gSa tks gesa HkkSfrd lq[kksa dh 

vis{kk vk/;kfRed Kku] LokFkZ dh vis{kk ijekFkZ ,oa ladqfpr n`f"Vdks.k o miHkksDrkoknh 

fopkjksa ds LFkku ij lknk thou&mPp fopkj ls iw.kZ ijEijk ds fuokZg dh iszj.kk nsrs jgs 

gSaA Lora=rk ds ckn vkS|ksxhdj.k dh rhoz izfØ;k ds lkFk gh HkkSfrdrk dh pdkpkSa/k esa 

ewY;ksa dk gzkl rhoz xfr ls gks jgk gSA fiNys n'kdksa esa jktuSfrd ewY;ksa dk voewY;u 

Li"V n`f"Vxkspj gks jgk gSA pqukoksa esa /ku dh egRrk o vuSfrd lk/kuksa dk iz;ksx c<+rk gh 

tk jgk gSA ewY;ksa ds voewY;u dk ;g izHkko jktuhfr esa gh ugha vfirq lekt ds izR;sd 

Lrj ij n`f"Vxkspj gks jgk gSA ;gh fLFkfr f'k{kk ds izR;sd Lrj ij fn[kkbZ nsrh gSA fdlh 

Hkh jk"Vª dk fuekZ.k mldh d{kkvksa esa iznku dh tkus okyh f'k{kk ij fuHkZj djrk gSA vkt 

ds le; dh ;g lcls cM+h vko';drk gS fd Kku&foKku vkSj rduhdh fodkl ds ;qx esa 

ewY;ksa ds fodkl ij leqfpr /;ku fn;k tk,A f'k{kk] O;fDr o lekt esa [kq'kgkyh] dY;k.k 

vkSj fodkl ykus esa lgk;d gksrh gSA ;g ewY;ksa ds lkFkZd fn'kk esa fodkl ls gh lEHko gks 

ldrk gSA v/;;u ls izkIr fu"d"kksZ ds vk/kkj ij vf/kdka'k f'k{kdksa dk ;g n`f"Vdks.k gS fd 

ewY;ijd f'k{kk dh lapkyu lEcU/kh uhfr Li"V ugha gS] ftlds dkj.k f'k{kkFkhZ dks 

?kj&ifjokj] fo|ky; o lekt ds lkFk lek;ksftr gksus esa dfBukbZ dk lkeuk djuk 

iM+rk gS vkSj vUrr% og ewY;ksa dk vFkZ vius fy, ,d vojks/k eku cSBrk gS] tks vUrnwZjh 

dk tUenkrk curk gSA vf/kdka'k f'k{kdksa dk ;g er gS fd ewY;ijd f'k{kk ds fØ;kUo;u 

dk miØe] {ks=] fo/kk vkfn Hkh vLi"V gksus ds dkj.k vusd leL;k,a mRiUu gksrh gSA 

lekt vkSj 'kklu tks f'k{kk ds fu;ked dgs tkrs gSa] Lo;a bl i{k esa l'kafdr o mgkiksg 

ls ;qDr gSa] ftlds dkj.k ewY;ijd f'k{kk fØ;kfUor ugha gks ik jgh gSA 

ewY;ijd f'k{kk ds ikB~;Øe o ;kstu ds izfr vf/kdka'k f'k{kdksa dk ;g n`f"Vdks.k gS 

fd ewY;ijd f'k{kk dks 'kSf{kd ikB~;Øe esa vHkh"V LFkku fn;k tk;] lkFk gh blds leqfpr 

;kstu ij 'kklu o lekt }kjk cy fn;k tk; vFkkZr~ ^ge lq/kjsaxs] lc cnysaxs* dk ukjk 

cqyUn djus ds fy, yksxksa dks Lo;a vkxs vkus dh igy djuh iM+sxh] rHkh Hkkoh&ih<+h ds 

dY;k.kkFkZ izk.k;qDr f'k{kk dk vH;qn; lEHko gks ldsxkA ewY;ijd f'k{kk dh vko';drk o 

egRo ds izfr f'k{kdksa dk ;g n`f"Vdks.k gS fd orZekudkfyd] lelkef;d fofo/k leL;kvksa 

dk fujkdj.k ewY;ijd f'k{kk }kjk lEHko gS vkSj fu%lansg f'k{kk dk izk.k ewY; gh gS] fdUrq 

ewY;ijd f'k{kk dh egÙkk] vko';drk o mi;ksfxrk dks {kf.kd LokFkZ gsrq ugha vfirq 

ekuo&j{kkFkZ] fo'o&dY;k.kkFkZ o loZtu lq[kkFkZ Lohdkj dj ds tu&ekul dks bl gsrq 

tkxzr djus dh vis{kk gSA 
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ewY; vk/kkfjr f'k{kk] orZeku esa jk"Vªh; vko';drk 

MkW- fxj/kkjh yky 'kekZ 

lgk;d izksQslj] f'k{kk foHkkx] tSu fo'oHkkjrh laLFkku] ykMuwa ¼jktLFkku½ 

 

lkjka'k                                                                                                            

Hkkjr viuh izkphu xkSjo'kkyh lH;rk ,ao laLd`fr ds dkj.k lEiw.kZ fo'o esa viuh vyx 

igpku j[krk gSA Hkkjrh; laLd`fr dks ekuoh; ewY;ksa dh tuuh dgk tk, rks vfr';ksfDr 

ugha gksxhA ysfdu foxr dqN o"kks± ls ;gka fofHkUu ekuoh; ewY;ksa esa fxjkoV ns[kus dks fey 

jgh gSA blds fy, ik'pkR; laLd`fr dk vU/kkuqdj.k] la;qDr ifjokj iz.kkyh dk fo?kVu] 

oSKkfud ,oa rduhdh fodkl] f'k{kk iz.kkyh esa ifjorZu] ifjokj rFkk fo|ky; dk cnyrk 

okrkoj.k] vk/kqfudhdj.k dh va/kh nkSM+] ^Lo&Hkkouk* dh c<+rh izo`fÙk vkfn dkj.k mÙkjnk;h 

gSA ;s fxjrs gq, ekuoh; ewY;] ekuork ds fy, gh [krjk u cu tk,¡] blfy, vkt 

vko';drk gS f'k{kk dks ewY; ijd cukus dhA f'k{kk ds }kjk cPpksa esa ewY;ksa dks vkRelkr 

fd;k tk ldrk gSA ewY;ijd f'k{kk dksbZ /kkfeZd f'k{kk ugha gSA ewY;ijd f'k{kk ls 

vfHkizk;% ml f'k{kk ls gS] ftlesa fofHkUu fo"k;ksa dks ewY;ijd cukdj muds ek/;e ls 

fofHkUu ewY;ksa dks Nk=ksa ds O;fDrRo esa lekfgr djus ij cy fn;k tkrk gS ftlls mudk 

larqfyr ,oa lok±xh.k fodkl gks ldsA ewY;ijd f'k{kk iznku djus esa fo|ky;h fo"k; rFkk 

ikB~;Øe] ikB~;lgxkeh fØ;k,a] ifjokj rFkk fo|ky; okrkoj.k ,oa fofHkUu lapkj lk/kuksa 

dh egRoiw.kZ Hkwfedk gks ldrh gSA ;fn ge viuh laLd`fr o lH;rk] foyqIr gksrh 

ekuoh;rk dks cpkuk pkgrs gS] rks bl fn'kk esa lcdks feydj iz;kl djrs gksaxs] vkSj ;fn 

ge ,slk djrs gS rks fuf'pr gh lQy Hkh gksaxsA 

Hkwfedk  

 euq"; ,d lkekftd izk.kh gSA mldk lekthdj.k lekt ds fo'oklksa] vkn'kks±] 

fl)kUrksa vkSj lkekftd ekun.Mksa ls fu/kkZfjr gksrk gSA lekt ds fu;e] vkn'kZ vFkok 

ekun.M tc O;fDr vUr%dj.k ls vFkok fo'okl ds :i esa Lohdkj djrk gS] rks bUgsa ewY; 

dh laKk nh tkrh gSA bl izdkj ewY; ekuo dk ,d vkarfjd xq.k gSA ewY;ksa dk ekuo ds 

fy, vR;f/kd egRo gS] D;ksafd os ekuo ds fpUru] O;ogkj ,oa vkpj.k dks izHkkfor ,oa 

fu/kkZfjr djrs gSaA 

 ge ;fn vius izkphu bfrgkl ij utj Mkysa rks ikrs gS fd gekjh lH;rk] laLd`fr 

rFkk f'k{kk iz.kkyh bruh le`) Fkh fd cpiu ls gh O;fDr esa ewY;ksa dk fodkl Lor% gh gks 

tkrk Fkk] ewY; vk/kkfjr f'k{kk dh i`Fkd ls dksbZ vko';drk ugh FkhA ysfdu orZeku esa 

oSKkfud ,oa rduhdh fodkl] f'k{kk iz.kkyh dh lajpuk] vkS|ksfxd lH;rk ds mn; ,oa 
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miHkksDrkoknh laLd`fr ds fodkl ls ekuo ds thou n'kZu] thou'kSyh ,oa n`f"Vdks.k esa 

vUrj gqvk gSA bu ifjorZuksa ds QyLo:i O;fDr esa ykyp] ladh.kZrk] LokFkZijdrk] 

laosnughurk ,oa foykflrk esa o`f) gqbZ gS rFkk O;fDr ,oa lekt dk uSfrd iru gqvk gSA 

lekt esa uSfrd] lkekftd] lkaLd`frd ,oa vk/;kfRed izR;sd {ks= esa ewY;ksa dk âkl ,oa 

{kj.k gqvk gSA vkt ge ik'pkR; HkkSfrdoknh laLd`fr dk vU/kkuqdj.k djrs gq, brus 

foosdghu gks x, gS fd ;g rd ugha lksp ik jgs fd vkxs vkus okyh ih<+h rFkk jk"Vª ds 

Hkfo"; dks lkaLd`frd fouk'k dh vksj /kdsyrs tk jgs gSa] ftlds xEHkhj ifj.kkeksa dh dYiuk 

Hkh ugha dh tk ldrhA ge ekuoh; ewY;ksa ;Fkk izse] n;k] d:.kk] lgkuqHkwfr] lg;ksx] 

vfgalk] ijksidkj] xq#&HkfDr] vfrfFk lsok] jk"Vªizse vkfn dk âkl gksrs ewd n'kZd cus ns[k 

jgs gSaA ge HkkSfrd udy dj ^ewY;ksa dh dcz ij fodkl dh xxupqEHkh bekjr [kM+h djus 

dk iz;kl dj jgs gSa] ijUrq jsr ij ehukjs [kM+h ugha jg ldrhA vr vkt vko';drk gS 

& ns'k ds d.kZ/kkjksa esa ekuoh; ewY;ksa dks fodflr djus dh] vkSj bldk ,d ek= lk/ku & 

f'k{kk gSA ge f'k{kk dks gh ewY; vk/kkfjr cukdj jk"Vª dks orZeku ewY;&ladV dh fLFkfr 

ls fudky ldrs gSaA 

ewY;ijd f'k{kk ds mís'; % 

 Nk=ksa esa lg;ksx] izse ,oa d#.kk] 'kkafr ,oa vfgalk] lkgl] lekurk] ca/kqRo] 

Je&xjhek] oSKkfud ǹf"Vdks.k vkfn ekSfyd xq.kksa dk fodkl djukA 

 Nk=ksa dks ,d mÙkjnk;h ukxfjd cuus ds fy, izf'kf{kr djukA 

 jk"Vªh; y{;ksa & lektokn] /keZfujis{krk] jk"Vªh; ,drk] yksdra= dk lgh <axksa ls cks/k 

djkukA 

 ns'k dh lkekftd] lkaLd`frd] /kkfeZd rFkk vkfFkZd ifjfLFkfr;ksa ds lEcU/k esa mUgsa 

tkx:d cukuk] lkFk gh mUgsa muesa okafNr lq/kkj ykus ds fy, izksRlkfgr djuk] 

ftlls os Lo;a esa vkLFkk j[kus esa leFkZ gks ldsA 

 Nk=ksa esa Lo;a o vius lkfFk;ksa ds izfr] Lons'k ds izfr] ekuork ds izfr] lHkh /keks± ,oa 

laLd`fr;ksa ds izfr] thou ,oa i;kZoj.k ds izfr leqfpr n`f"Vdks.k fodflr djukA 

 Nk=ksa dks Lo;a tks tkuus ds fy, izksRlkfgr djuk] ftlls os Lo;a esa vkLFkk j[kus ;s 

leFkZ gks ldsA 

ewY;ijd f'k{kk ds ekxZn'kZd fl)kUr % 

 ewY;ijd f'k{kk] /kkfeZd f'k{kk ls fHkUu gSA vr% blesa /keZ fo'ks"k ij fo'ks"k cy ugha 

fn;k tkuk pkfg,A 
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 bldks Lora= fo"k; ds :i esa ikB~;Øe esa LFkku iznku ugha fd;k tkuk pkfg, cfYd 

fofHkUu fo"k;ksa esa gh ewY;ksa dks lekfgr fd;k tkuk pkfg,A 

 lafo/kku esa funsZf'kr ewY; ,oa lkekftd mÙkjnkf;Ro ewY;ijd f'k{kk dk dsUnz fcUnq 

gksuk pkfg,A 

 ewY;ijd f'k{kk dks lekt dh vkfFkZd lkekftd O;oLFkk ds lanHkZ esa fØ;kfUor fd;k 

tkuk pkfg,A 

 ewY;ijd f'k{kk ds dk;ZØe dh lQyrk ?kj] fo|ky; ds vkn'kZ okrkoj.k rFkk f'k{kd 

ds vk/kkj ij gksuh pkfg,A 

ewY;ijd f'k{kk D;ksa \ 

 fu%lUnsg orZeku esa pkjksa vksj ekuoh; ewY;ksa esa fxjkoV utj vk jgh gS] ftlls 

jk"Vª esa gh ugha lEiw.kZ fo'o esa ekuork ds fy, [krjk iSnk gks x;k gSA ekuoh; ewY;ksa esa 

fxjkoV ds izeq[k dkj.k fuEu gSa & 

1- ik'pkR; laLd`fr dk vU/kkuqdj.k % orZeku esa pkjksa vkSj ik'pkr HkkSfrdoknh laLd`fr dk 

cksyckyk utj vkrk gSA ge vius jgu&lgu] [kku&iku] Hkk"kk] os"k&Hkw"kk] vkpkj.k] 

n`f"Vdks.k gj ckr esa ik'pkR; va/kkuqdj.k dj jgs gSA ;g ewY;ksa ds {kj.k dk loZizeq[k 

dj.k gSA cqtqxZ ekrk&firk dks o`)kJeksa eas Hkstk tk jgk gS] nsj&jkr rd 'kjkc ihdj 

v)ZuXu 'kjhj esa ikVhZ djuk QS'ku cu x;k gSA ;s dgka tk jgs gS ge \ D;k ;gh 

gekjh laLd`fr gS \ 

2- la;qDr ifjokj iz.kkyh dk fo?kVu % Hkkjr esa ewY; LFkkiuk esa ;fn loksZPp ;ksxnku Fkk 

rks oks Fkk & la;qDr ifjokj iz.kkyh dkA cPpksa dks lgt gh ewY;ksa dh f'k{kk vius 

nknk&nknh] pkpk&pkpkh] rkÅ rkbZ vkfn cM+s yksxksa ls fey tkrh FkhA cPps dHkh 

ekrk&firk dh deh eglwl gh ugha djrs FksA ysfdu tcls la;qDr ifjokjksa ds fo?kVu 

ls ,dy ifjokj cuus yxs gSa] ewY;&âkl dh leL;k gksus yxh gSA 

3- oSKkfud rFkk rduhdh fodkl % oSKkfud rFkk rduhdh fodkl us tgka Kku esa o`f) 

dh gS] ogh vk/;kfRedrk ds fodkl esa deh Hkh dh gS] ge [kqn ls T;knk e'khuksa ij 

fo'okl djus yxs gSaA tgka ns[kksa e'khuhdj.k o<+rk tk jgk gSA fo|kFkhZ f'k{kd ls 

T;knk bUVjusV ls lh[kus esa :fp ysus yxs gSA ;g Hkh ewY;ksa esa {kj.k dk ,d izeq[k 

dkj.k gSA 

4- eYVhfefM;k dk c<+rk mi;ksx % vkt pkjksa vksj eYVh ehfM;k dk cksyckyk gSA 

NksVs&NksVs cPpksa ds ikl eYVhehfM;k eksckby Qksu gksrs gSA ftudk tkus&vutkus cPps 

nq:i;ksx djus yx tkrs gSaA Vh-oh pSuYl ij lLrh yksdfiz;rk gkfly djus ds fy, 
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v'yhy dk;ZØeksa dh ck<+ lh vk jgh gSA bUVjusV ij fo|kFkhZ tkus&vutkus v'yhy 

lkbV~l dk mi;ksx dj jgs gS] blls cPps mez ls igys gh ifjiDo gks jgs gS rFkk 

vijk/k dh vksj eqMrs tk jgs gSaA 

5- ?kj] fo|ky; rFkk lekt dk ifjofrZr okrkoj.k % cPpksa esa ewY; fodkl dh izFke 

ikB'kkyk ifjokj gS] mlds ckn fo|ky; rFkk lekt dk LFkku vkrk gSA ikfjokfjd 

okrkoj.k vkt iw.kZr% cny x;k gS] vk/;kfRedrk esa deh vkbZ gS] ekrk&firk nksuksa 

uksdjh djrs gS] ?kj ij nsj ls vkuk] jkr dks nsj rd tkxuk] lqcg nsj rd lksuk] 

cPpksa ds fy, le; u nsuk vkfn ewY;{kj.k ds izeq[k dkj.k curs tk jgs gSA blh izdkj 

fo|ky; esa Hkh foKku rFkk rduhdh dk cksyokyk utj vkrk gS] Kku o`f) ij 

vko';drk ls vf/kd /;ku gSA uSfrd rFkk pkfjf=d fodkl gsrq dksbZ /;ku ugha fn;k 

tkrkA blds dkj.k Hkh ewY;&{kj.k c<+rk tk jgk gSA  

6- vk/kqfudhdj.k dh va/kh nkSM+ % orZeku esa vk/kqfudrk dh ifjHkk"kk gh cny xbZ gSA 

vk/kqfud gksus ds uke ij vkt ftl rjg ds oL= iguus dk izpyu gks x;k gS] vius 

vki esa 'keZukd gSA mPp oxZ ds yksx nsj jkr rd ikfVZ;ksa esa 'kjkc ihrs gSa] ftl rjg 

ds vkpj.k djrs gS fdlh ls Nqik ugha gSa] mldk vlj u dsoy muds vius cPpksa 

cfYd lekt ij Hkh iM+rk gSA ewY;ksa ds âkl esa ;g Hkh izeq[k dkj.k gSA 

7- ekrk&firk@vfHkHkkod rFkk f'k{kdksa dk O;ogkj o vkpj.k % cPpksa esa ewY;ksa ds fodkl 

esa muds ekrk&firk dh vge~ Hkwfedk gksrh gSA ysfdu vkt ekrk&firk ds ikl cPpksa 

ds fy, le; gh ugha gSA efgykvksa esa vkt i<+kbZ dk vFkZ dsoy ukSdjh djuk ek= jg 

x;k gS] ?kj esa jguk mudh 'kku ds f[kykQ gS] muds vius cPpks ij bldk D;k vlj 

gksxk dksbZ QdZ ugha iM+rkA tks ewY; cPps dks muls feyus pkfg, Fks] izk;% cPpk muls 

oafpr jg tkrk gSA blh izdkj f'k{kd dk viuk O;ogkj rFkk vkpj.k Hkh ewY; fodkl 

esa egRoiw.kZ gSA ysfdu nqHkkZX;ol f'k{kdksa dk Hkh bl fn'kk esa ;ksxnku i;kZIr ugha gSA  

8- Lo&Hkkouk dh c<+rh izo`fÙk % orZeku esa izR;sd O;fDr dsoy Lo;a ds ckjs esa lksprk gSA 

og fdlh Hkh rjg viuk LokFkZ fl) djuk pkgrk gS] pkgs mlls nwljks dk fdruk Hkh 

vfgr gksA bl izdkj dh Hkkouk dk lkekftd] lkaLd`frd ewY;ksa ds âkl esa izeq[k 

;ksxnku gSA 

 ewY;ijd f'k{kk ds lk/ku % ewY;ksa dks vkRelkr djkus ds fofHkUu lk/kuksa dks fuEu ikap 

oxks± esa foHkkftr fd;k tk ldrk gSa & 

1- fo|ky;h fo"k;ksa rFkk ikB~;Øe }kjk % blds vUrxZr gesa ikB~; fo"k;ksa dks ewY;ksUeq[k 

cukuk gksxk vFkkZr ikB~;iqLrdsa ,oa muesa fufgr lkexzh bl izdkj dh gks ftlds 

ek/;e ls fofHkUu uSfrd] lkekftd] lkaLd`frd] vk/;kfRed] laoS/kkfud vkfn ewY;ksa dh 
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f'k{kk lgt :i esa nh tk ldsA v/;kiu ds izR;sd fo"k; pkgs og Hkk"kk gks] foKku ;k 

xf.kr gks] lkekftd ;k i;kZoj.k v/;;u gks] ds ek/;e ls ewY; f'k{kk nsuh pkfg,A 

mnkgj.k ds fy, Hkk"kk f'k{kd dgkuh] ukVd] dfork vkfn ds ek/;e ls fofHkUu ewY;ksa 

dks cPpksa esa fodflr dj ldrk gSA 

2- ikB~; lgxkeh fØ;kvksa }kjk % ewY;ksa ds vkRelkrhdj.k esa ikB~;lgxkeh fØ;kvksa dk 

fof'k"V egRo gSA bu fØ;kvksa ds vUrxZr [ksy&dwn] ,u-lh-lh- LdkÅfVax] izkFkZuk lHkk] 

lewg&xku] Jenku] mRlo&vk;kstu] eksu&cSBd vkfn dk lekos'k gksrk gSA bu 

fØ;kvksa ds }kjk fo|kfFkZ;ksa esa fofHkUu uSfrd] lkekftd] lkaLd`frd] i;kZoj.k] 

yksdrkaf=d ,oa jk"Vªh; rFkk vk/;kfRed ewY;ksa dh f'k{kk nh tk ldrh gSA 

3- ?kj rFkk fo|ky;h okrkoj.k ds }kjk % ewY;ksa ds fodkl esa ?kj] fo|ky; rFkk lekt ds 

okrkoj.k dk fo'ks"k ;ksxnku gksrk gSA ?kj dk okrkoj.k ;fn vk/;kfRed gks] NksVs&cM+ksa 

dk vknj djrs gksa] vfrfFk lRdkj dh ijEijk gks] ijLij lg;ksx dh Hkkouk gks rks 

cPpksa esa Hkh bu ewY;ksa dk fodkl Lor% gks tkrk gSA blh izdkj fo|ky; esa izkFkZuk] 

f'k{kdksa dk dÙkZO; ds izfr tkx:drk] LoPN o 'kkUr okrkoj.k cPpksa esa lgt gh ewY;ksa 

ds fodkl esa lgk;d gksrk gSA 

4- ekrk&firk] rFkk f'k{kdksa dk Lo;a dk O;ogkj o vkpj.k % cPps vf/kdka'k ckrs] cM+ksa ds 

vuqdj.k ls lh[krs gSA ?kj ij ekrk&firk rFkk vU; cM+s lnL; ,oa fo|ky; esa f'k{kdksa 

dk O;ogkj o vkpj.k dk ewY;ksa ds fodkl esa vge ;ksxnku gSA ekrk&firk ds vkilh 

rFkk cPpksa ds lkFk lEcU/k] ?kj ij vkus okys vfrfFk;ksa ds izfr mudk O;ogkj dk cPpksa 

esa ewY; fodkl esa ;ksxnku gksrk gSA blh izdkj ,d f'k{kd dk O;ogkj o vkpj.k] 

muds [kkus&ihus] mBus&cSBus] iguus] lksus vkfn izR;sd O;ogkj dk cPpksa esa ewY; 

fodkl esa ;ksxnku gksrk gSA blh izdkj ,d f'k{kd dk O;ogkj o vkpj.k Hkh vkn'kZ 

gksuk pkfg,A le; dh ikcUnh] dÙkZO;fu"Bk] fu"i{k O;ogkj Lusgh LoHkko vkfn xq.kksa ds 

}kjk f'k{kd fo|kfFkZ;ksa esa ewY;ksa ds fodkl ds egRoiw.kZ ;ksxnku ns ldrk gSA 

5- lapkj lk/kuksa ds ek/;e ls % cPpksa ls ysdj cM+ksa rd ckr igqapkus dk lcls vPNk 

ek/;e lapkj lk/ku gSA orZeku esa Vsyhohtu dh igqap izR;sd ?kj esa gSA Vh-oh- pSuYl 

dks dsoy iSlk dekus ij gh /;ku u nsdj lekt lq/kkj ij Hkh /;ku nsuk pkfg,A 

Kkuo/kZd rFkk vk/;kfRed dk;ZØeksa dk izlkj.k djuk pkfg,A bl izdkj ds lkekftd 

dk;ZØe izlkfjr fd, tk,a ftlls cPpksa esa ewY;ksa dk fodkl gksA Vh-oh- dk;ZØeksa rFkk 

fQYeksa esa c<+rh v'yhyrk ij jksd yxuh pkfg,A ekrk&firk dks Hkh cPpksa ij /;ku 

j[kuk pkfg, fd cPps dgh ,sls dk;ZØe ;k fQYesa rks ugha ns[krs tks muds uSfrd o 

pkfjf=d fodkl esa ck/kd gksaA 
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6    ;ksx f'k{kk ds ek/;e ls& orZeku esa ge ns[krs gSa fd ;qokoxZ u dsoy 'kkjhfjd :Ik 

ls cfYd  ekufld :i ls Hkh detksj gks pyk gSA ;g ewY;ksa ds {kj.k dk lcls cM+k 

dkj.k gSA blesa lksf'k;y ehfM;k dk lcls cM+k ;ksxnku gSA gekjs eu&efLr"d esa 

dyqf"kr izo`fÙk;ka ?kj djrh tk jgh gS] ftldk nq"ifj.kke lkekftd ewY;ksa ds gzkl ds 

:i esa utj vk jgk gSA ;ksx f'k{kk ds ek/;e ls 'kjhj ds lkFk eu dh LoLFkrk dk 

fodkl fd;k tk ldrk gSA vkpk;ZJh egkizK us fy[kk gS& ekufld LokLF; ls rkRi;Z 

larqfyr thou] lerk dk thou] lfg".kqrk dk thou] vkosx] vkos'k] fu;a=.k dk 

thou] thus ls gSA eu dks izf'kf{kr dj mls 'kkar djus dk lokZf/kd funksZ"k vkSj 

egÙoiw.kZ mik; gS& /;ku ,oa vuqizs{kkA blh dks n`f"Vxr j[krs gq, dsUnz ljdkj us 

fo|ky; Lrj ls ;ksx f'k{kk vfuok;Z djus dk fu.kZ; fy;k gS] tks ,d ljkguh; dne 

gSA vko';drk gS] blds lgh :i esa fØ;kUo;u dh] rkfd bldk lqeqfpr ykHk fey 

ldsA 

'kSf{kd fufgrkFkZ % 

1- ewY; f'k{kk ds ek/;e ls fo|kfFkZ;ksa esa Hkkjrh; thou ewY;ksa ds izfr fpUru esa o`f) gksxh] 

QyLo:i os ik'pkR; lH;rk&laLd`fr ds vU/kkuqdj.k dh izo`fÙk dks R;kxus dks izsfjr 

gksaxsA ;g ,d ,slk cnyko gksxk] tks orZeku esa vR;ar vko';d gSA 

2- ewY; f'k{kk ds ek/;e ls fo|kfFkZ;ksa esa /kkfeZd lfg".kqrk dh Hkkouk ds fodkl esa lgk;rk 

feysxh] tks orZeku esa QSy jgs vlfg".kqrk ds tgj dks jksdus esa vR;ar lgk;d gksxhA 

3- orZeku esa c<+rk lksf'k;y ehfM;k dk izHkko cPpksa ds eu&efLr"d ij vR;ar 

udkjkRed izHkko Mky jgk gS ; u dsoy cPps] cfYd ;qok oxZ Hkh buds vkfn c<+rs tk 

jgs gS rFkk vius mn~ns'; ls HkVd jgs gSA blls cPpksa rFkk ;qokvksa ds efLr"d ifjorZu 

esa ewY; f'k{kk vR;ar lgk;d gks ldrh gSA 

4- orZeku cnyrs 'kSf{kd&lkekftd ifjǹ'; esa xq: rFkk f'k"; ,oa cPpksa rFkk ekrk&firk 

ds e/; nwfj;ka c<+h gSa] lkFk gh ,d nwljs ds lEeku esa Hkh deha vkbZ gS tks ,d 

fpUruh; iz'u gSA ewY; f'k{kk ds ek/;e ls xq:&f'k"; lEcU/kksa esa e/kqjrk ds lkFk gh 

ekrk&firk rFkk cPpksa ds chp Hkh lkSgknZ dh Hkkouk easa o`f) dh tk ldrh gS] tks fd 

LoLFk lkekftd fodkl dh izFke vko';drk gSA 

5- ewY; f'k{kk] orZeku esa pje ij igqap jgh vusd leL;kvkas tSls & vkardokn] 

lkEiznkf;drk] tkfrokn] Hkk"kkokn] yksdra= dh fxjrh xfjek] c<+rk lkekftd lkaLd`fr 

iznw"k.k] tks fd jk"Vª ds fodkl esa lcls cM+s vojks/kd gS] ds lek/kku esa Hkh vR;ar 

lgk;d fl) gks ldrh gSA 
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fu"d"kZ % 

 Hkkjr viuh dyk] laLd`fr] n'kZu vkfn dh xkSjo'kkyh ijEijkvksa ij lnSo xoZ 

djrk jgk gSA ijUrq vkt vukLFkk o ikjLifjd vfo'okl ds okrkoj.k esa gekjh izkphu 

ijEijk o ewY; /kwfey ls gks x, gSA vkt dk izR;sd Hkkjrh; laØkafrdky ls xqtj jgk gS 

vFkkZr dHkh og iqjkru ewY;ksa dh vksj >qdrk gS rks dHkh vk/kqfudrk dh Hkzked vo/kkj.kk 

dh vksjA ewY;ksa ds vHkko esa ekuoh; lEidks± esa lgtrk lekIr gks xbZ gSA d̀f=erk dk 

lkezkT; LFkkfir gks x;k gSA lgt thou yqIr gks jgk gS vkSj ge cukoVh eq[kkSVksa ds 

lgkjs thus dks ck/; gks jgs gSA vkt tks [krjk gS og ;g gS fd ekuo tkfr lekIr gks u 

gks] oju~ ekuoh; rRo vko'; yqIr gks tk,xkA vr% gesa blh f'k{kk ds chp ,slk izdk'k 

txkuk gksxk tks ekuo eu dh xgjkb;ka Nw ldsa] mls le> lds] mldh etcwfj;ksa] 

lhekvksa vkfn dks js[kkafdr dj ldsA blds fy, gedks f'k{kk dks ewY;ksaUeq[kh cukuk gksxk 

rkfd ge vius ns'k dks ,d mTtoy Hkfo"; ns ldsaA 

lUnHkZ  

Vsyj] Å"kk- ¼2015½- u;k f'k{kd - chdkusj : jkt0 ek/;fed f'k{kk funs'kky;- 42&54- 

usxh] lqjsUnz flag- ¼2000½- uSfrd ewY;ksa dh izklafxdrk- chuk-: vkfnR; ifCyllZ- 

ikjk'kj] 'kSysUnz- ¼2010½- mPp f'k{kk esa f'k{kdksa ds cnyrs ewY;- ubZ fnYyh : Dyklhdy 

ifCyf'kax dEiuh- 

ik.Ms;] jke'kdy ,oa feJ] d:.kk 'kadj- ¼2006½- ekuokf/kdkj ,oa ewY; f'k{k.k- : vkxjk 

fouksn iqLrd eafnj- 

yks<+k] egkohj ey- ¼2007½- uSfrd f'k{kk % fofo/k vk;ke- t;iqj : jktLFkku fgUnh xzaFk 

vdkneh- 

oekZ] lqjsUn-z ¼1996½- Hkkjrh; thou ewY;- okjk.klh : ik'oZukFk fo|kihB- 

le.kh] efYyizKk ,oa tks'kh] gseyrk- ¼2009½- f'k{kk n'kZu ,oa ewY; fodkl- ykMuwa : tSu 

fo'oHkkjrh fo'ofo|ky;-  

f=ikBh] ujs'kpUnz( fogkjh] fo'oukFk- ¼2006½- f'k{kk ds uwru vk;ke- vkxjk : foUkksn iqLrd 

eafnj- 

 

 

 

 

 

 

 

 



f'k{kk 'kks/k eaFku      o"kZ 1 vad 2 vDVwcj 2015     ISSN : 2395–728X  Page 249 
 

Lukrd vkSj uO; Lukrd Nk=ksa dh i;kZoj.kh; tkx:drk  

dk rqyukRed v/;;u 
 

ruqt dqekj 

fjlpZQSyks ¼f”k{kk”kkL=½] cqUnsy[k.M fo”ofo|ky;] >kalh ¼m0iz0½ 

 

lkjka”k 

izLrqr “kks/k dk mn~nas”; Lukrd rFkk uO; Lukrd Nk=ksa esa Lukrd Lrj ij lfEefyr fd;s 

x;s vfuok;Z fo’k; i;kZoj.k f”k{kk ds izHkko dk v/;;u djuk FkkA ftlds fy, 200 Nk=ksa 

dks mn~ns”;iw.kZ U;kn”kZu fof/k ls p;fur fd;k x;kA Nk=ksa ls “kks/k midj.k ds :i esa 

izoh.k dqekj >kW }kjk fufeZr i;kZoj.k tkx:drk ;ksX;rk ekiu “kks/k midj.k ds }kjk 

vkadM+s ,df=r fd;s x;sA izkIr vkadM+ksa ls ^Vh^ vuqikr dh x.kuk djus ds i”pkr~ ifj.kke 

ds :i esa Kkr gqvk fd Lukrd rFkk uO; Lukrd Nk=ksa dh i;kZoj.k tkx:drk esa lkFkZd 

vUrj gSA blls irk pyrk gS fd i;kZoj.k f”k{kk dks Lukrd Lrj ij vfuok;Z cukus dk 

Nk=ksa ij lkFkZd izHkko iM+k gSA 

“kks/k dh i`’BHkwfe  
 ekuo ,d lkekftd izk.kh gSA lalkj esa euq’; dks lcls vf/kd cqf)eku ekuk tkrk 

gSA euq’; izd`fr dh ,d vewY; d`fr gSA ekuo vU; lHkh izkf.kZ;ksa ls vf/kd cqf)eku gSA 

blfy, mldk thou ;kiu djus dk rjhdk lcls Js’B gSA euq’; us viuh cqf) ds cy 

ij ifjfLFkfr;ksa dks fu;fU=r fd;k rFkk vius vuqlkj cuk fy;kA tc ifjfLFkfr;ka euq’; 

ds fu;U=.k esa vk x;hA rc ekuo lH;rk dk fodkl vksj rsth ls gksus yxkA ekuo ds 

fodkl dh izfØ;k dks ftlls lcls vf/kd cy feyk og f”k{kk gSA ;g dguk vfr”;ksfDrh 

ugha gksxh fd euq’; ds fodkl dk ewy rFkk vk/kkj LrEHk f”k{kk gSA 

 f”k{kk ekuo lH;rk ds fodkl dk vfHkUu vax gSA og f”k{kk gh ftlds cy ij 

euq’; us vU; izkf.k;ksa ij viuh Js’Brk LFkkfir dh gSA f”k{kk og izfØ;k gSA ftlus euq’; 

dks i”kqvksa ls fHkUu cuk;k gSA ekuo ds izR;sd i{k dk fodkl f”k{kk }kjk gh lEHko gks 

ik;k gSA og f”k{kk gh ftlds }kjk euq’; viuk Kku ,oa laLdkj ,d ih<+h ls nwljh ih<+h 

dks gLrkUrfjr djrk pyk vk;k gSA 

mPp f”k{kk Hkkoh lekt ds fuekZ.k dk vk/kkj gSA ns”k dh ;qok “kfDr ns”k dh fuekZrk 

rFkk vk/kkj LrEHk gksrh gSA mPp f”k{kk ;qok “kfDr dks lgh fn”kk iznku djrh gSA mPp 

f”k{kk ls vk”k; 12oha i”pkr~ nh tkus okyh f”k{kk ls gSA mPp f”k{kk dk ,d o`gn {ks= gSA 

mPp f”k{kk ds fodkl ds fy, ljdkj le;&le; ij iz;kl djrh jgh gSA ljdkj us 

mPp f”k{kk ds lapkyu ds fy, fo”ofo|ky; vuqnku vk;ksx dk xBu fd;k gSA blds 

vfrfjDr ,u0lh0Vh0bZ0 rFkk ,0vkbZ0lh0Vh0bZ0 tSlh laLFkkvksa dk xBu Hkh mPp f”k{kk dks 
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c<+kok nsus ds fy;s fd;k x;k gSA dksBkjh deh”ku Hkkjrh; f”k{kk esa 10$2$3 dh ladYiuk 

nh gSA bl O;oLFkk esa $3 dks Lukrd ekuk x;k gSA 

Lukrd ikB~;Øe esa ch0,0] ch0,l0lh0] ch0VSd] ch0ch0,0] ch0dkWe rFkk ch0vkdZ 

vkfn dkslksZ dks lfEefyr fd;k x;k gSA lkekU;r% Lukrd mÙkh.kZ djus okys Nk=ksa dh 

vk;q 18 o’kZ ls vf/kd gksrh gSA vFkkZr~ Lukrd Nk= os gS ftudks ernku dk vf/kdkj izkIr 

gks pqdk gksrk gSA ,slh fLFkfr esa ge vklkuh ls le> ldrs gSa fd Lukrd lkekU;r% Hkkjr 

ds ;ksX; ukxfjd gksrs gSaA ftudks lafo/kku ls cgqr ls vf/kdkj feys gksrs gSaA ysfdu bu 

vf/kdkjksa ds lkFk&lkFk dqN dÙkZO;ksa dks iw.kZ djuk Hkh bu Lukrdksa ds fy, vko”;d gksrk 

gSA Lukrd ;ksX; ukxfjd gksrs gSaA blfy, muls vk”kk dh tkrh gS fd mRre ukxfjd ds 

lHkh dÙkZO;ksa dk ikyu djsxsaA 

vkt ds le; esa ukxfjd vius dÙkZO;ksa dk ikyu ml :i esa ugh dj jgs gSaA ftl 

izdkj mUgsa djuk pkfg,A izk;% ns[kk tk jgk gS fd vkt ds le; ,slh cgqr lh leL;k 

mRiUu gks x;h gSA ftlls ekuo dk vfLrRo esa ldV esa vk x;k gSA vkt ds le; esa 

i;kZoj.k ls tqM+h leL;kvksa us gesa pkjksa rjQ ls ?ksj fy;k gSA ok;q] iznw’k.k] /ofu iznw’k.k] 

e`nk iznw’k.k vkSj jklk;fud iznw’k.k vkfn bu leL;kvksa dk mnkgj.k gSA gekjh c<+rh 

vko”drkvksa us izd`fr dks ladV eas Mky fn;k gSA tho&tUrq lHkh dk vfLrRo ladV esa vk 

x;k gSA 

vkt dk ;qx dk rduhfd dk ;qx gSA tgk¡ ,d rjQ rduhd ds }kjk gesa cgqr 

lh lqfo/kk,a fey jgh gSA ogha gesa iznw’k.k tSlh xEHkhj leL;kvksa dk Hkh lkeuk djuk iM+ 

jgk gSA fLFkfr dh xEHkhjrk dks ns[krs gq, i`Foh cpkvksa vkUnksyu “kq: gks x;kA rduhfd 

ds bl ;qx esa ekuo vkfFkZd ekuo cu x;k gSA og vius futh fgrksa ds fy, i;kZoj.k ds 

lkFk [ksy jgk gSA euq’; us dsoy i;kZoj.k dks gh uqdlku ugha igqapk;k gSA vfirq ekuo 

ds bl O;ogkj ls ekuo lH;rk dk Hkh ãl gqvk gSA  

tc mPp f”k{kk ds lapkyu ds fy, xfBr fo”ofo|ky; vuqnku vk;ksx ds laKku 

esa ;g lc vk;kA rc vk;ksx us Hkkoh lekt dks i;kZoj.k ds izfr tkx:d cukus ds fy, 

mPp f”k{kk esa ,sls fo’k; dks vfuok;Z :i ls lfEefyr djus fu.kZ; fy;k ftlls Hkkoh ih<+h 

esa i;kZoj.k tkx:drk dks c<+kok fey ldsA blfy, i;kZoj.kh; f”k{kk dks vfuok;Z fo’k; 

ds :i esa Lukrd Lrj ds lHkh ikB~;Øeksa esa lfEefyr dj fn;kA 

o’kZ 2005 ls iwoZ Lukrd Lrj ij i;kZoj.kh; f”k{kk dks ikB~;Øe LFkku ugha fn;k 

x;k FkkA ljdkj cgqr lh ;kstuk,a pyrh gSA f”k{kk ds {ks= esa Hkh ljdkj us cgqr lh 

;kstuk,a lapkfyr dh ijUrq ;g vfuok;Z rks ugha gS fd lapkfyr ;kstuk vfuok;Z :i ls 

lQy gksA fo”ofo|ky; vuqnku vk;ksx us i;kZoj.k f”k{kk dks ikB~;Øe esa “kkfey fd;k 

gSA mlds izHkko ls Lukrd Nk=ksa dh i;kZoj.kh; tkx:drk esa D;k ifjorZu gqvkA bldk 

irk yxkuk vko”;d gSA bl “kks/k esa blh dk v/;;u vkisf{kr gSA 
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“kks/k dk izknqHkkZo :- 
 izk;% ns[kk tkrk gS fd ,d f”k{kd dqN mn~ns”; dks ysdj f”k{k.k dk;Z djrk gSA 

Nk=ksa dh “kSf{kd miyfC/k dks ns[kdj f”k{kd dks irk yx tkrk gS fd og fdl lhek rd 

vius mn~ns”;ksa dh iwfrZ esa lQy gqvk gSA ijUrq dqN Lrj ij dsoy “kSf{kd miyfC/k ds 

ek/;e ls f”k{k.k mn~ns”;ksa dh lQyrk dk irk yxkuk dfBu gSA f”k{kk ds {ks= esa ekuk 

tkrk gS fd f”k{k.k mn~ns”;ksa dh izkfIr dk Kku O;ogkj esa gksus okys ifjorZu ls gksrk gSA 

ftl Lrj rd O;ogkj esa ifjorZu gksxkA ml Lrj rd f”k{k.k mn~ns”; dks izkIr ekuk 

tk;sxkA blh ns[krs gq, “kks/kdrkZ ds eu esa ftKklk gqbZ fd fo”ofo|ky;ksa vuqnku vk;ksx 

us ftl mn~ns”; ls i;kZoj.k f”k{kk dks vfuok;Z :i ls Lukrd mikf/k dk ,d eq[; vax 

crk;k gSA og mn~ns”; fdl lhek rd iwjk gqvk gSA vFkkZr~ Lukrd mÙkh.k Z Nk=ksa dh 

i;kZoj.kh; tkx:drk ij D;k izHkko iM+k gSA 

“kekZ vkj0 ¼2005½ us i;kZoj.kh; ?kVdksa ds foKku dh ikB~; iqLrdksa esa tks 

lh0ch0,l0bZ0 }kjk d{kk 6 ls 9 rd ds Lrj funsZf”kr gS dk fo”ys’k.k fd;k vkSj ik;k fd 

bldks vkSj vf/kd izHkko”kkyh cukus ds fy;s dqN {ks=ksa esa ifjorZu ykuk vko”;d gSA 

n”kZu ¼2006½ us i;kZoj.kh; dkjdksa dks lh0ch0,l0bZ0 dh ikB~; iqLrdksa esa <w<+us dk 

iz;kl fd;k vkSj ik;k fd ikB~; iqLrdsa fo|kfFkZ;ksa esa i;kZoj.kh; tkx:drk c<+kus esa 

lgk;d gksrh gSA mUgksaus ;g Hkh ns[kk fd fo|kfFkZ;ksa esa i;kZoj.k ds izfr tkx:drk Lrj 

lkekU; gS vkSj blesa fo”ks’k ifjorZu ykus dh vko”;drk gSA 

f”k[kk] dq”kokgk ¼2010½ us ch0,M0 izf”k{k.kjr fo|kfFkZ;ksa dh i;kZoj.k tkx:drk 

dk rqyukRed v/;;u fd;kA ftlesa >k¡lh tuin ds pkj ch0,M0 egkfo|ky;ksa ls 120 

Nk=ksa dks U;kn”kZ ds :i esa pqukA bl v/;;u ds fu’d’kZ ds :i esa ik;k x;k fd dyk ,oa 

foKku fo’k; dh i`’BHkwfe okys ch0,M0 Nk=ksa dh i;kZoj.k tkx:drk esa dksbZ lkFkZd vUrj 

ugha gSA Nk=&Nk=kvksa esa fyax ds vk/kkj ij v/;;u djus ij ik;k x;k fd Nk=&Nk=kvksa 

dh i;kZoj.k tkx:drk esa lkFkZd vUrj gSA xzkeh.k Nk=ksa dh vis{kk “kgjh Nk=ksa esa 

i;kZoj.k tkx:drk vf/kd ikbZ x;hA 

lDlsuk] f”kYih ¼2013½ us >k¡lh tuin ds izkFkfed fo|ky;ksa ds f”k{kd f”kf{kdkvksa 

dh i;kZoj.k tkx:drk dk rqyukRed v/;;u fd;kA bl “kks/k esa 100 f”k{kdksa dk p;u 

U;kn”kZ ds :i esa fd;k x;kA “kks/k ds ifj.kke ds :i esa ik;k x;k fd xzkeh.k f”k{kdksa dh 

vis{kk “kgjh f”k{kdksa esa i;kZoj.k tkx:drk vf/kd gSA xzkeh.k f”k{kd rFkk f”kf{kdk;sa leku 

:i ls i;kZoj.k tkx:d gSA “kgjh {ks= ds f”k{kd f”kf{kdkvksa dh vis{kk vf/kd i;kZoj.k 

tkx:d gSA xzkeh.k rFkk “kgjh f”k{kd leku :i ls i;kZoj.k tkx:d gSA budh i;kZoj.k 

tkx:drk esa dksbZ vUrj ugha gSA 

lpku] uhye ¼2014½ us Lukrd rFkk uO; Lukrd Nk=ksa dh i;kZoj.k tkx:drk 

rFkk ewY;ksa dk rqyukRed v/;;u fd;kA bl “kks/k esa 200 Nk=ksa dk p;u U;kn”kZ ds :i 
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esa fd;k x;kA “kks/k ds ifj.kke ds :i esa ik;k x;k fd Lukrd Nk=ksa dh vis{kk uO; 

Lukrd Nk= vf/kd i;kZoj.k tkx:d gSA Lukrd Nk=kvksa dh vis{kk uO; Lukrd Nk=k,sa 

vf/kd i;kZoj.k tkx:d gSA Lukrd rFkk uO; Lukrd Nk=ksa ds lS)kfUrd ewY;ksa] 

lkekftd ewY;ksa rFkk /kkfeZd ewY;ksa esa lkFkZd vUrj ik;k x;kA Lukrd rFkk uO; Lukrd 

Nk=ksa ds jktuSfrd ewY;ksa rFkk lkSUn;Z cks/kkRed ewY;ksa esa dksbZ vUrj ugha ik;k x;kA  
“kekZ] vkj ¼2005½ us i;kZoj.kh; ?kVdksa dh iqLrdksa dk fo”ys’k.k ekS;Z] ,0ds0 ¼2007½ 

us Fkk: tutkfr ds yksxksa esa i;kZoj.k ,oa mtkZ lalk/ku ds izfr tkx:drk dks ysdj 

v/;;u fd;kA lEcfU/kr v/;;uksa ds ifj.kkeksa esa dkQh fHkUurk gS] blh ls izsfjr gksdj 

“kks/kdrkZ us “kks/k ds :i esa bl fo’k; dk pquko fd;kA 

leL;k dFku :- 
 Lukrd vkSj uO; Lukrd Nk=ksa dh i;kZoj.kh; tkx:drk dk rqyukRed v/;;u 

”kks/k leL;k ç;qä 'kCnksa ds lafØ;kRed vFkZ :- 

”kks/k leL;k esa fuEufyf[kr rduhdh ”kCnksa dk iz;ksx fd;k x;k gSa & 

1- Lukrd   2- uO; Lukrd   3- i;kZoj.kh; tkx:drk 

1- Lukrd & dksBjh vk;ksx dh fjiksVZ ds vuqlkj Hkkjr 10$2$3 f”k{kk dh O;oLFkk dh 

xbZ gSA vFkkZr~ tks Nk= $3 dh ijh{kk mÙkh.kZ dj pqds gSaA os Lukrd gSaA ijUrq ;gk¡ ij 

Lukrd ls vk”k; muls ftUgksaus Lukrd dh ijh{kk rc mÙkh.kZ dh gSA  

2- uO; Lukrd & uO; Lukrd Nk=ksa ls vk”k; mu Nk=ksa ls gS ftUgksaus Lukrd dh 

mikf/k gsrq izFke o’kZ esa izos”k fy;k gSA  

3- i;kZoj.k tkx:drk & i;kZoj.k tkx:drk ls vk”k; gS fd ,d ;ksX; ukxfjd ds 

:i esa izkd`frd larqyu cuk;s j[kus dh Hkkouk O;fDr esa gksaA i;kZoj.k ls tqM+h 

leL;kvksa dks jksdus rFkk muds lek/kku esa lafØ; :i ls Hkkx fy;k tk, rFkk 

i;kZoj.k dks iznw’k.k ls eqfDr j[kk tk,A i;kZoj.k dks LoPN rFkk lkQ j[kus dh Hkkouk 

gh i;kZoj.k tkx:drk gSA 

”kks/k ds mn~ns”; :- 
izLrqr ”kks/k ds fuEufyf[kr mn~ns”; gS & 

1- Lukrd vkSj uO; Lukrd Nk=ksa dh i;kZoj.k tkx:drk dk rqyukRed v/;;uA 

2- Lukrd vkSj uO; Lukrd Nk=kvksa dh i;kZoj.k tkx:drk dk rqyukRed v/;;uA 

3- Lukrd vkSj uO; Lukrd Nk=&Nk=kvksa dh i;kZoj.k tkx:drk dk rqyukRed 

v/;;uA 
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“kks/k dh ifjdYiuk,a :- 
izLrqr ”kks/k esa fuEufyf[kr ”kwU; ifjdYiukvksa dk fuekZ.k fd;k x;k gS & 

1- Lukrd vkSj uO; Lukrd Nk=ksa dh i;kZoj.kh; tkx:drk esa dksbZ lkFkZd vUrj 

ugha gSA 

2- Lukrd vkSj uO; Lukrd Nk=kvksa dh i;kZoj.kh; tkx:drk esa dksbZ lkFkZd vUrj 

ugha gSA 

3- Lukrd vkSj uO; Lukrd Nk=&Nk=kvksa dh i;kZoj.kh; tkx:drk esa dksbZ lkFkZd 

vUrj ugh gSA 

”kks/k dk ifjlhekadu :- 
1- izLrqr ”kks/k esa dsoy ftyk T;ksfrck Qwys uxj ds Lukrdksa U;kn”kZ ds :i esa 

lfEefyr fd;k x;kA 

2- izLrqr ”kks/k esa U;kn”kZ ds :i esa 200 O;fDr;ksa dk p;u fd;k x;kA 

3- izLrqr ”kks/k esa uO; Lukrd ds :i esa mUgha O;fDr;ksa dks U;kn”kZ ds :i esa pquk 

x;k] ftUgksusa i;kZoj.kh; f”k{kk dk v/;;u Lukrd Lrj ij fd;k gksA 

vuqla/kku fof/k :- 

çLrqr 'kks/k v/;;u ds lUnHkZ esa fooj.kkRed vuqlU/kku fof/k ds varxZr losZ{k.k 

fof/k dk mi;ksx fd;k x;k gSA 

tula[;k :- 

izLrqr y?kq”kks/k esa tuin T;ksfr’kk Qwys uxj ds ,sls lHkh Lukrdksa dh tula[;k ds 

:i esa lfEefyr fd;k x;k gS] ftUgksaus Lukrd dh ijh{kk 2000 ds ckn mRrh.kZ dh gSA 

U;kn'kZ ,oa U;kn'kZ p;u fof/k :- 

 U;kn”kZ pquus ds fy, vlaHkkfor U;kn”kZ dh mn~ns”;iw.kZ U;kn”kZ fof/k ds iz;ksx ls 

Lukrd ds 50 Nk= o 50 Nk=kvksa dk rFkk uO; Lukrd ds 50 Nk= o 50 Nk=kvksa dk p;u 

fd;k x;k gSA  

midj.k :- 

izLrqr ”kks/k esa midj.k ds :i iz”ukoyh dk iz;ksx fd;k x;kA i;kZoj.k tkx:drk 

dks ekius ds fy, Mk0 izoh.k dqekj >k }kjk fufeZr i;kZoj.k tkx:drk ;ksX;rk ekiu 

¼bZ0,0,0,e0½ iz”ukoyh dk iz;ksx fd;k x;k gSA ftldk fo”oluh;rk xq.kkad ØwMj 

fjlpZu fof/k }kjk -84 gSA oS/krk rj.kh th ds i;kZoj.kh; tkx:drk ekid ds lkFk 

lglEcfU/kr djds Kkr dh xbZ gSA ijh{k.k dk oS/krk xq.kkad 0-83 gSA ijh{k.k esa :i oS/krk 

rFkk fo’k; oLrq oS/krk gSA 
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lkaf[;dh; fof/k:- 

izLrqr ”kks/k esa ^Vh&ijh{k.k^ dk iz;ksx fd;k x;k gSA D;ksafd vkadM+s ek=kRed FksA 

vkdM+ksa dk fo'ys"k.k :-  

ifjdYiuk 1 dk ijh{k.k & Lukrd rFkk uO; Lukrd Nk=ksa dh i;kZoj.kh; tkx:drk esa 

dksbZ lkFkZd vUrj ugh gSA 

 bl ifjdYiuk ds ijh{k.k ds fy, “kks/kdrkZ us Vh&ijh{k.k dk iz;ksx fd;k gS 

ftlds ifj.kke vxzkafdr lkj.kh esa fn;s x;s gSaA 

lkfj.kh la- 1 

Lukrd vkSj uO; Lukrd Nk=ksa ds i;kZoj.kh; tkx:drk dh Vh x.kuk 

Nk=k;sa N M SD σD T df lkFkZdrk Lrj 

Lukrd 50 41.29 6.84 
1.44 2.46 98 

-05 -01 

uO; Lukrd 50 44.84 7.63 1-98 2-63 

mijksDr lkfj.kh ls Li’V gksrk gS fd df 98 ij ifjxf.kr Vh eku 2-46 gSA tksfd 

lkFkZdrk Lrj -05 rFkk -01 ds lkfj.kh;u eku Øe”k% 1-98 ls vf/kd gS rFkk 2-63 ls de 

gSA vr% -05 lkFkZd Lrj ij “kwU; ifjdYiuk fujLr dh tkrh gSA blls Li’V gksrk gS fd 

Lukrd rFkk uO; Lukrd Nk=ksa ds i;kZoj.kh; tkx:drk esa lkFkZd vUrj gSA 

ifjdYiuk 2 dk ijh{k.k & Lukrd rFkk uO; Lukrd Nk=kvksa ds i;kZoj.kh; tkx:drk esa 

dksbZ lkFkZd vUrj ugh gSA 

 bl ifjdYiuk ds ijh{k.k ds fy, “kks/kdrkZ us Vh&ijh{k.k dk iz;ksx fd;k gS 

ftlds ifj.kke vxzkafdr lkj.kh esa fn;s x;s gSaA 

lkfj.kh la- 2  

 Lukrd vkSj uO; Lukrd Nk=kvksa ds i;kZoj.kh; tkx:drk dh Vh x.kuk 

Nk= N M SD σD T df lkFkZdrk Lrj 

Lukrd 50 36.35 6.58 
1.28 2.35 98 

-05 -01 

uO; Lukrd 50 39.37 6.27 1-98 2-63 

mijksDr lkfj.kh ls Li’V gksrk gS fd df 98 ij ifjxf.kr Vh eku 2-35 gSA tksfd 

lkFkZdrk Lrj -05 rFkk -01 ds lkfj.kh;u eku Øe”k% 1-98 ls vf/kd gS rFkk 2-63 ls de 
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gSA vr% -05 lkFkZd Lrj ij “kwU; ifjdYiuk fujLr dh tkrh gSA blls Li’V gksrk gS fd 

Lukrd rFkk uO; Lukrd Nk=kvksa ds i;kZoj.kh; tkx:drk esa lkFkZd vUrj gSA 

ifjdYiuk 3 dk ijh{k.k & Lukrd rFkk uO; Lukrd Nk=&Nk=kvksa ds i;kZoj.kh; 

tkx:drk esa dksbZ lkFkZd vUrj ugh gSA 

 bl ifjdYiuk ds ijh{k.k ds fy, “kks/kdrkZ us Vh&ijh{k.k dk iz;ksx fd;k gS 

ftlds ifj.kke vxzkafdr lkj.kh esa fn;s x;s gSaA 

lkfj.kh la- 3 

Lukrd vkSj uO; Lukrd Nk=&Nk=kvksa ds i;kZoj.kh; tkx:drk dh Vh x.kuk 

Nk= N M SD σD t df lkFkZdrk Lrj 

Lukrd 100 38.83 6.23 
.93 3.36 198 

-05 -01 

uO; Lukrd 100 41.96 6.94 1-97 2-60 

mijksDr lkfj.kh ls Li’V gksrk gS fd df 198 ij ifjxf.kr Vh eku 3-36 gSA tksfd 

lkFkZdrk Lrj -05 rFkk -01 ds lkfj.kh;u eku Øe”k% 1-98 ls vf/kd gS rFkk 2-63 ls 

vf/kd gSA vr% -05 lkFkZd Lrj ij “kwU; ifjdYiuk fujLr dh tkrh gSA blls Li’V gksrk 

gS fd Lukrd rFkk uO; Lukrd Nk=kvksa ds i;kZoj.kh; tkx:drk esa lkFkZd vUrj gSA 

fu’d’kZ :- 
”kks/k esa vkadM+ksa ds fo”ys’k.k ds i”pkr~ fuEufyf[kr fu’d’kZ izkIr gq;s gSA Lukrd 

rFkk uO; Lukrd Nk=ksa dh i;kZoj.k tkx:drk esa -05 lkFkZdrk Lrj ij lkFkZd vUrj 

ik;k x;k gSA Lukrd rFkk uO; Lukrd Nk=kvksa dh i;kZoj.k tkx:drk esa -05 lkFkZdrk 

Lrj ij lkFkZd vUrj ik;k x;k gSA Lukrd rFkk uO; Lukrd Nk=&Nk=kvksa dh i;kZoj.k 

tkx:drk esa -05 rFkk -01 lkFkZdrk Lrj ij lkFkZd vUrj ik;k x;k gSA blls Li’V gksrk 

gS fd ljdkj us i;kZoj.k f”k{kk ds ftl mn~ns”; ls Lukrd Lrj ds lHkh ikB~;Øeksa esa 

vfuok;Z cuk;k gSA i;kZoj.kh; f”k{kk vPNh izdkj ls mu mn~ns”;ksa dk fuoZgu dj jgh gSA 

lq>ko :- 
”kks/k ifj.kke ls irk pyrk gS fd i;kZoj.k f”k{kk dks Lukrd Lrj ij vfuok;Z 

cukus dk Nk=ksa ij lkFkZd izHkko iM+k gSA Nk=ksa esa i;kZoj.k tkx:drk c<+us ls iznw’k.k 

tSlh leL;kvksa ds lek/kku esa lgk;rk feysxhA blh izdkj lekt esa QSyh gqbZ Hkz’Vkpkj] 

vuSfrdrk] vijk/k rFkk vU; lkekftd cqjkbZ;ksa dks lekIr djus ds fy, Lukrd Lrj ij 
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Nk=ksa dks uSfrd f”k{kk] ewY; f”k{kk rFkk ukxfjdrk ds izf”k{k.k tSls fo’k;ksa dks Hkh vfuok;Z 

f”k{kk ds :i esa lfEefyr fd;k tkuk pkfg,A 

lUnHkZ  

xqIrk. ¼1992½. i;kZoj.k f”k{kk esa ikB~;Øe dh mikns;rk dk v/;;u. ih0,p0Mh0] pkS/kjh 

pj.k flag fo”ofo|ky;, esjB. 

dq”kokgk] f”k[kk. ¼2010½. ch0,M0 izf”k{k.kjr fo|kfFkZ;ksa dh i;kZoj.k tkx:drk dk 

rqyukRed v/;;u. ,e0,M0 f”k{kk laLFkku] cqUnsy[k.M fo”ofo|ky;] >kalh. 

lDlsuk] f”kYih. ¼2013½. >kalh tuin ds izkFkfed fo|ky;ksa ds f”k{kd&f”kf{kdkvksa dh 

i;kZoj.k tkx:drk dk rqyukRed v/;;u. ,e0,M0 f”k{kk laLFkku] cqUnsy[k.M 

fo”ofo|ky;] >kalh. 

ekS;kZ] ,0ds0. ¼2007½. Fkk: tutkfr ds yksxksa esa i;kZoj.k ,oa mtkZ lalk/kuksa ds izfr 

tkx:drk dk v/;;u. ih0,p0&Mh0. gfj flag xkSj] lkxj fo”ofo|ky;] lkxj. 

lpku] uhye ¼2014½ Lukrd rFkk uO; Lukrd Nk=ksa dh i;kZoj.k tkx:drk vkSj ewY;ksa 

dk rqyukRed v/;;u. ,e0,M0. jkoriqjk ljdkj dkWyst vkWQ ,twds”ku] fp=dwV. 

”kekZ] vkj0 ¼2005½ lh0ch0,l0bZ0 dh foKku iqLrdksa dk fo”ys’k.kkRed v/;;u] ,e0fQy0 

f”k{kk] lh0lh0,l0 fo”ofo|ky;] esjB. 

n”kZu. ¼2006½. lh0ch0,l0bZ0 iqLrdksa dk fo”ys’k.kkRed v/;;u. ih0,p0Mh0 lh0lh0,l0 

fo”ofo|ky;] esjB. 

xqIrk] ,l0 ih0. ¼2003½. lkaf[;dh; fof/k;ka. bykgkckn : ”kkjnk iqLrd Hkou.  

dfiy] ,p0 ds0 ¼2001½. vuqla/kku fof/k;ka.  vkxjk : ,p0ih0 HkkxZo cqd gkml.  
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lekos'kh f'k{kk % izR;;] i`"BHkwfe ,oa ,sfrgkfld fodkl 
 

jke jghl 

ts0vkj0,Q0]f'k{kk'kkL= foHkkx] y[kuÅ fo'ofo|ky;] y[kuÅ ¼m0iz0½ 

 

lkjka'k 

fdlh Hkh jk"Vª dk lEiw.kZ fodkl blesa fuokl djus okys lEiw.kZ yksxksa dh lEiw.kZ Hkkxsnkjh 

rFkk lEiw.kZ lekos'ku ij gh fuHkZj djrk gSA blds fy, ns'k dks ,d ,slh f'k{kk O;oLFkk dh 

vko';drk gksrh gS tks mlds leLr ukxfjdksa esa lkeatL; LFkkfir dj ns'k ds fodkl esa 

mudh Hkkxsnkjh lqfuf'pr dj ldsaA vkt lekos'kh f'k{kk O;oLFkk bl mÙkjnkf;Ro dks 

fuHkkus esa l{ke gS D;ksafd ;g fodykax cPpksa] lkekU; cPpksa] oafpr cPpksa] vYil[;d cPpksa 

vkfn fdlh Hkh :i ls fHkUu cPpksa dks lekosf'kr dj ns'k ds fy, egRoiw.kZ dq'ky ukxfjd 

ds :i esa rS;kj djrh gS rFkk lHkh dks f'k{kk ds leku volj iznku djrh gSA ;g fdlh Hkh 

cPps dks Hkkj u le>dj ns'k ds ;ksxnku esa mls ekuoh; lalk/ku ds :i esa ns[krh gSA 

Hkkjrh; tux.kuk 2011 ds vuqlkj 2-64 djksM+ cPps fodykax gSa] tksfd ekuoh; lalk/ku dk 

cgqr cM+k fgLlk gSa budks utjvankt djuk lEHko ugha gSA budks vkRefuHkZj rFkk 

jk"Vªksi;ksxh cukus ds fy, f'k{kk rFkk laj{k.k dh fo'ks"k vko';drk gSA fo'ks"k vko';drk 

okys cPpksa dh f'k{kk 18oha 'krkCnh ds izkjEHk esa fo'ks"k fo|ky;ksa ls 'kq: gksdj 1970 ds 

n'kd esa ,dhÑr f'k{kk ls gksrs gq, 21oha lnh esa vkt lekos'kh f'k{kk ds :i esa izxfr'khy 

gSA izLrqr 'kks/k&i= esa lekos'kh f'k{kk ds mn~Hko ,oa fodkl ij /;ku dsfUnzr djus dk 

iz;kl fd;k x;k gS rkfd blds fy, Hkkoh uhfr fuekZ.k ,oa fØ;kUo;u esa enn fey ldsA 

izLrkouk 

 dksbZ Hkh jk"Vª f'k{kk] LokLF;] laxBu ,oa lgHkkfxrk tSls pkj LrEHkksa ij [kM+k gksrk gS 

vkSj bu LrEHkksa dh etcwrh ls gh jk"Vª dh Å¡pkbZ r; gksrh gS fd mldks fdruk Åij ys 

tk;k tk ldrk gSA bu pkjks LrEHkksa esa f'k{kk ,d ,slk egku] cgqeq[kh LrEHk gS tks ckdh 

rhuksa LrEHkksa dks 'kfDr iznku djrk gSA tSlk fd loZfofnr gS fd f'k{kk dk ewy mn~ns'; 

O;fDr dk lokZaxh.k fodkl djuk gSA pwafd lokZaxh.k fodkl oS;fDrd izfØ;k u gksdj ,d 

lkekftd izfØ;k gSA blfy, O;fDr ds lokZaxh.k fodkl esa lekt dh vko';drk vifjgk;Z 

gS blfy, loZizFke lkekftd lEcU/kksa dk LoLFk gksuk vko';d gSA f}rh; f'k{kk] LokLF;] 

laxBu ,oa lgHkkfxrk tSls jk"Vªh; LrEHkksa dh etcwrh ds fy, Hkh lkekftd lEcU/kksa dk 

lkSgknZiw.kZ rFkk LoLFk gksuk vko';d gSA r`rh; jk"Vª mRFkku] oSf'od ,dhdj.k rFkk lEiw.kZ 

ekuo tkfr dh lq[k] le`f) ,oa dY;k.k ds fy, Hkh ekuoh; vUrZlEcU/kksa dk LoLFk gksuk 

furkUr vko';d gSA ;g rHkh lEHko gS tc O;fDr tkfr] /keZ] Hkk"kk] lEiznk;] uLyHksn ,oa 

vusd izdkj ds fufgr LokFkksZa ls Åij mBdj vgadkj dks R;kxdj vkfRed :i ls lekt 
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ds lkFk jguk lh[k ysA blds fy, lekos'kh f'k{kk O;oLFkk ,d mÙke fodYi gSA lekos'kh 

f'k{kk O;oLFkk ,d ,slh [kkstiw.kZ iz.kkyh gS tks ,d lkFk jgdj thuk fl[kkrh gSA tks ;g 

fo'okl djrh gS fd tks lkFk&lkFk lh[krs gSa og lkFk&lkFk thrs Hkh gSaA izkjEHk esa fodykax 

cPpksa dh f'k{kk dh 'kq:vkr fo'ks"k fo|ky;ksa ls gqbZA fu%lUnsg :i ls fo'ks"k fo|ky;ksa esa 

fodykaxksa dh f'k{kk dh vPNh O;oLFkk Fkh ij nwjxkeh n`f"V ls ;g ykHkdkjh ugha FkhA 

izFkerk ;s fo|ky; cPpksa ds ?kjksa ls nwj gksrs Fks Åij ls mudh fodykaxrk o cpiuh 

voLFkk vkrh FkhA f}rh; euq"; ,d lkekftd izk.kh gS vkSj mldk lokZaxh.k fodkl lekt 

esa gh lEHko gS vr% mls lekt dh eq[;/kkjk ls dkVdj j[kuk fdlh Hkh n`f"Vdks.k ls Lo;a] 

lekt rFkk jk"Vª ds fy, ykHkdj ugha gksrk gSA r`rh; ;s cPps fo'ks"k fo|ky;ksa esa ,dkdh 

rFkk misf{kr eglwl dj ghu Hkkouk dk f'kdkj gksus yxs tksfd lkekftd lekos'ku rFkk 

jk"Vªh; ,dhdj.k esa ck/kd FkkA prqFkZ izR;sd cPps dks vius lkFkh] lekt rFkk laLÑfr esa 

iyus&c<+us rFkk f'k{kk izkIr dj fodflr gksus dk leku vf/kdkj gSA bUgha nwjxkeh ifj.kkeksa 

dks n`f"Vxr j[krs gq, ,dhÑr f'k{kk dks tUe feykA ,dhÑr f'k{kk esa Hkh cPpksa dk iw.kZ 

lek;kstu rFkk lgHkkfxrk lqfuf'pr u gksus ds dkj.k lekos'kh f'k{kk dks viuk;k x;kA 

fu%lUnsg :i ls vkt fufgr LokFkksZa] vkilh oSeuL; ,oa vyxkooknh fLFkfr ds pyrs 

lkekftd lekos'ku ,oa jk"Vªh; ,dhdj.k ds fy, lekos'kh f'k{kk dh egrh vko';drk gS 

D;ksafd lekos'kh f'k{kk O;oLFkk esa l'kDr ,oa laxfBr jk"Vª gsrq etcwrh iznku djus ds fy, 

i;kZIr iks"kd rRo fo|eku gSaA 

lekos'kh f'k{kk dk izR;; :- 
 lekos'kh f'k{kk dk ewy n'kZu gS fd ÞcPps tks ,d lkFk jgdj lh[krs gSa] ,d lkFk 

jgdj thuk lh[krs gSaAÞ blhfy, lekos'kh f'k{kk lHkh cPpksa dks leku volj o ekgkSy 

miyC/k djkrh gqbZ lHkh dks ,d lkFk f'k{kk dh O;oLFkk djrh gSA ;g lerk] lEeku] 

lgHkkfxrk ,oa leqnk; tSlh nk'kZfud ekU;rkvksa esa fo'okl djrh gSa rFkk fo|ky; dks ,d 

leqnk; ds :i esa laxfBr djrh gS vkSj ;g fo'okl djrh gS fd lHkh cPps ,d lkFk jguk 

lh[k tk;saxs rks Hkfo"; esa ,d lkFk jgdj thou fuokZg djus esa mUgsa dksbZ ijs'kkuh ugha 

gksxhA 

 lekos'kh f'k{kk fofHkUu fodykaxrk;qDr cPPkksa] lkekU; cPpksa] izfrHkk'kkyh cPpksa ,oa 

vYila[;d] vykHkkfUor] vf/kdkjghu tSls vkfn cPpksa ds fy, f'k{kk dh ,d ubZ izxfr'khy 

[kkstiw.kZ iz.kkyh gSA tks ;g fo'okl djrh gS fd gj cPps esa dksbZ u dksbZ nqyZHk xq.k ;k 

fHkUu ;ksX;rk vo'; gksrh gSA blfy, ;g lHkh cPpksa dks ekuoh; lalk/ku ds :i eas ns[krh 

gSA fdlh cPps dks Hkkj u le>dj ns'k ds fodkl esa muls ;ksxnku dh vis{kk j[krh gSA 

lekos'kh f'k{kk O;oLFkk ek= fodykax fo|kfFkZ;ksa ds fy, gh ugha gS cfYd bldk mn~ns'; 

fodykax fo|kfFkZ;ksa dks lkekU; fo|kfFkZ;ksa dh lHkh HkkSfrd xfrfof/k;ksa ¼i<+uk&fy[kuk] 
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[kkuk&ihuk] [ksyuk&dwnuk vkfn½ esa lfEefyr djds 'kSf{kd volj o lqfo/kk,¡ miyC/k 

djkuk gSA blds vUrxZr lkekU; cPps] fodykax cPps] fiNM+s cPPks] izfrHkk'kkyh cPps] oafpr 

cPps] Hkk"kk;h] iztkrh;] vYila[;d] vf/kdkjghu vkfn lHkh rjg ds cPps vkrs gSa tks ,d 

lkFk f'k{kk x`g.k djrs gSaA 

      lyekadk lEesyu ¼1994½ ds vuqlkj& Þ---------cPpksa dks muds 'kkjhfjd] cqf)erk] 

lkekftd] HkkokRedrk] Hkk"kk;h ;k dksbZ vU; ifjfLFkfr;ksa ij /;ku fn;s fcuk fo|ky; dks 

lHkh cPpksa dks nkf[kyk nsuk pkfg,A ;g lfEefyr djrk gS fodykax vkSj izfrHkkoku cPps] 

xyh ds vkSj dk;Z djus okys cPps] xk¡o ;k catkjksa ls cPps] Hkk"kk;h] iztkrh; ;k lkaLÑfrd 

vYila[;d ls cPps rFkk nwljs vykHkkfUor ;k vf/kdkjghu {ks= ;k lewg ls cPpsAÞ 

¼lyekadk dFku] 1994] iSjkxzkQ&3½ 

 ekuo lalk/ku fodkl ea=ky; ds lekosf'kr f'k{kk Ldhe ¼2003½ ds vuqlkj& 

Þlekosf'kr f'k{kk ls rkRi;Z lHkh lh[kus okys] fcuk fodykax ,oa fodykax uo;qod iwoZ 

fo|ky; izko/kkuksa] fo|ky; vkSj lkeqnkf;d 'kSf{kd LFkkuksa ij mi;qDr ra= ,oa lgk;d 

lqfo/kkvksa ds lkFk ,d lkFk lh[k ¼i<+½ ldsaAÞ 

 lekos'kh f'k{kk lkekftd izk:i ij vk/kkfjr ,d ,slh O;oLFkk gS ftlesa ckyd dks 

fo|ky; ds vuqlkj vius vki dks <kyuk ugha iM+rk cfYd fo|ky;ksa dh ;g ftEesnkjh gS 

fd os vius vki dks cPpksa ds vuq:i <kysaA fo|ky; vius dks lekos'kh ekgkSy esa <kysaxs gj 

cPps dh fHkUurk dks /;ku esa j[krs gq, mudh vko';drkuq:i Hkou fuekZ.k] QuhZpj] is;ty 

,oa 'kkSpky; vkfn dh O;oLFkk djsaxs rkfd fdlh Hkh cPps dks fo|ky;h okrkoj.k esa 

lekosf'kr gksus ,oa f'k{kk xzg.k djus esa vlqfo/kk u gksA  

 lekos'ku ,d ,slh izfØ;k gS tks lrr~ :i ls pyrh jgrh gSA ,slk ugha fd 

fo|ky; esa dsoy ,d ckj O;oLFkk tqVk nks rks og fo|ky; ges'kk ds fy, lekosf'kr gks 

x;kA tc nwljk dksbZ vU;sÙkj fHkUu ;ksX;rk okyk cPpk bl fo|ky; esa nkf[kyk ysus vk;sxk 

rc ml cPps dh vko';drkuqlkj fo|ky; esa iqu% ifjorZu djus iM+saxsA 

,sfrgkfld ifjis{; :- 
 gkykafd oSfnd dky ls gh xq:dqy iz.kkyh esa fodykaxksa dh f'k{kk dh tkudkjh 

feyrh gS ijUrq Hkkjr esa fodykaxksa ds fy, igyk fo'ks"k fo|ky; bZlkbZ fe'kufj;ksa ds 

lg;ksx ls 1869 esa us=ghu cPpksa ds fy, [kksyk x;k Fkk ,oa blds 40 o"kZ ckn cf/kj 

ckydksa ds fy, 1883 esa igyk Ldwy cEcbZ eas [kksyk x;k Fkk vkSj n`f"V v{ke ckydksa ds 

fy, igyk Ldwy 1887 esa ve`rlj esa LFkkfir fd;k x;k FkkA 18oha 'krkCnh ds pyrs lHkh 

'kkjhfjd fodykaxksa ds fy, Ldwy [kksys tk pqds Fks ijUrq ckSf)d fodykaxksa ds fy, igyk 

Ldwy 1918 esa [kksyk x;kA 1947 esa cf/kj ckydksa ds fy, 30 Ldwy] n`f"V v{ke ckydksa ds 

fy, 32 rFkk ekufld eafnrksa ds fy, 3 Ldwy LFkkfir gks pqds FksA lu~ 2000 rd fo'ks"k 
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fo|ky;ksa dh la[;k yxHkx 3000 FkhA ¼f'k{kk foHkkx] 2000½ vkt fo'ks"k vko';drk okys 

ckydksa ds fy, vusd iz;kl fd;s tk jgs gSaA jk"Vªh; ,oa vUrjkZ"Vªh; Lrj ij vusd dkuwu 

ikfjr gks pqds gSaA ¼tu'kkyk] 2003½ 

lekos'kh f'k{kk dh i`"BHkwfe rFkk ,sfrgkld fodkl ¼uhfrxr ifjn`'; ,oa dkuwuh izko/kku 

fof'k"V f'k{kk ls lekos'ku rd½ :- 
 Hkkjrh; Lora=rk ls iwoZ fodykaxksa dh f'k{kk ds fy, vf/kdrj iz;kl futh ,oa /kkfeZd 

laLFkkvksa }kjk fd, tkrs Fks ijUrq uhfrxr ifjn`'; ,oa dkuwuh izko/kkuksa ds rgr Hkkjr esa 

fodykaxksa dh f'k{kk ds fodkl dk bfrgkl ltsZ.V fjiksVZ ¼1944½ ls ekuk tkrk gSA ftlesa 

fodykaxksa dh f'k{kk dks jk"Vªh; f'k{kk i)fr dk egRoiw.kZ Hkkx ekurs gq, ;g dgk x;k fd 

;fn fodykaxrk fof'k"V fo|ky; ds vuqdwy gks rHkh fodykax O;fDr;ksa dks fof'k"V fo|ky; 

Hkstk tkuk pkfg,A blds rgr 'kSf{kd ctV esa fodykaxksa dks n`f"Vxr j[krs gq, Hkkjh o`f) 

dh x;hA 

 1948 esa la;qDr jk"Vª la?k us ekuokf/kdkjksa ds fy, lkoZHkkSfed ?kks"k.kk i= tkjh fd;k 

ftlesa dgk x;k Fkk fd& ÞlHkh ekuo izk.kh vfLerk o vf/kdkjksa dh n`f"V ls tUetkr :i 

ls Lora= o leku gSaA muesa rdZ'kfDr o vUreZu gS rFkk mUgsa ijLij HkkbZpkjs dh Hkkouk ls 

jguk pkfg,A fuf'pr :i ls bl ?kks"k.kk i= us fodykaxksa rFkk lekos'kh f'k{kk ds fy, 

nk'kZfud i`"BHkwfe rS;kj dj vk/kkj iznku fd;kA bl ?kks"k.kk i= dks n`f"Vxr j[krs gq, 

fofHkUu ns'kksa us vius ;gk¡ fodykaxksa ds fy, uhfr;k¡ ,oa dkuwu cuk,A Hkkjr us Lora=rk ds 

i'pkr vius lafo/kku esa lHkh ds fy, f'k{kk dh O;oLFkk djrs gq, vuqPNsn 45 esa fy[kk fd 

jkT; lafo/kku vkjEHk gksus ls 10 o"kksZa ds Hkhrj 14 o"kZ dh voLFkk lekfIr rd lHkh ckydksa 

dks fu%'kqYd o vfuok;Z f'k{kk nsus ds fy, micU/k djus dk iz;kl djsxkA ysfdu ,slk ugha 

gks ldk vkSj ;g vof/k fujUrj c<+rh x;hA 

 Hkkjr esa 1960 dk n'kd fo'ks"k f'k{kk ds {ks= esa laxBu vkSj foÙk dh n`f"V ls 

egRoiw.kZ Fkk ftlesa f'k{kk ea=ky; dks foHkkftr dj ,d ubZ 'kk[kk ds :i esa lekt dY;k.k 

ea=ky; cuk;k x;k ftls lekt ds detksj vkSj oafpr oxksZa dh ftEesnkjh nh x;hA blus 

bu oxksZa dh f'k{kk ls Hkh vf/kd muds iquokZl ij cy fn;k vkSj lekt dY;k.k ea=ky; us 

orZeku f'k{kk iz.kkyh dks iksf"kr djus dh ctk; mu xSj&ykHkdkjh laLFkkvksa ,oa laxBuksa dks 

vuqnku nsuk 'kq: fd;k tks fodykax cPpksa ds fy, f'k{kk iznku dj jgh FkhaA dksBkjh vk;ksx 

¼1964½ us Hkh fodykaxksa dh f'k{kk dks egRoiw.kZ ekurs gq, bls jk"Vªh; uhfr dk vfHkUu vax 

ekukA 

 Hkkjr esa lekos'kh f'k{kk dh i`"BHkwfe ds fy, 1970 dk n'kd egRoiw.kZ jgk tc 

dY;k.k ea=ky; us IEDC ;kstuk vkjEHk dhA ,dhÑr f'k{kk dk izkjEHk 1974 esa dY;k.k 

ea=ky; }kjk pyk;h xbZ ;kstuk Þfodykax cPpksa ds fy, ,dhÑr f'k{kkÞ ¼bfUVxszVsM 
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,twds'ku QkWj fMlscYM fpYMsªu IEDC½ ls gqbZA ¼'kekZ] 2004½A ,dhÑr f'k{kk esa fodykax 

cPpksa dks lkekU; fo|ky;ksa ds vUrxZr fo'ks"k d{kk esa i<+k;k tkrk FkkA fodykax cPps 

lkekU; fo|ky; esa vyx d{kk esa rks f'k{kk x`g.k djrs Fks ijUrq d{kk ds ckgj [kkuk&ihuk] 

[ksyuk&dwnuk vkfn nwljs dk;Z lkekU; cPpksa ds lkFk djrs FksA ,dhÑr f'k{kk dk eq[; 

mn~ns'; fodykax cPpksa dks vyx f'k{kk tksfd fo'ks"k f'k{kk ds :i esa Fkh] dks gVkdj mudks 

lkekU; fo|ky; esa lkekU; cPpksa ds lkFk f'k{kk nsuk FkkA 

 blh le; 1975 esa la;qDr jk"Vª la?k us fodykax O;fDr;ksa ds vf/kdkjksa dh ?kks"k.kk dh 

ftlesa dgk x;k Fkk fd& Þfodykax O;fDr;ksa dks muds vkRe lEeku ds fy, vknj ikus dk 

izkÑfrd vf/kdkj gSA fodykax O;fDr;ksa dks Hkh muds ge mez O;fDr;ksa ds leku lHkh ewy 

vf/kdkj] ftlesa ftUnxh dks iw.kZr;k ,oa lEeku ls thuk 'kkfey gS] izkIr gS pkgs mudk ewy 

¼tkfr@oa'k½ izÑfr vFkok mudh fodykaxrk ,oa v{kerk dh xEHkhjrk dqN Hkh D;ksa u gksAÞ 

¼vuqPNsn 3½ 

 la;qDr jk"Vª la?k dh bl ?kks"k.kk ij lHkh lnL; jk"Vªksa us lgefr trk;h fd fdlh 

rjg dh v{kerk ;k okrkoj.k dk /;ku j[ks fcuk] fodykax O;fDr;ksa dks Hkh os leLr ewy 

vf/kdkj izkIr gksus pkfg, tks ,d vke ukxfjd dks izkIr gksrs gSaA rRi'pkr 1981 dks 

la;qDr jk"Vª la?k us fodykax O;fDr;ksa ds fy, vUrjkZ"Vªh; o"kZ ?kksf"kr dj fn;k] ftlls 

fodykaxksa dh f'k{kk ij fo'ks"k /;ku fn;k x;k rFkk muds fy, lHkh leku vf/kdkj fn;s 

tkus dh uhfr;ksa ij cy fn;k x;kA Hkkjr us vkbZ0bZ0Mh0lh0 ;kstuk dk ewY;kadu dj dqN 

dfe;ksa dks ns[krs gq, bls f'k{kk ea=ky; ds vUrxZr dj fn;kA 

 1986 esa jk"Vªh; f'k{kk uhfr esa fu;ksftr <ax ls fodykaxksa dh f'k{kk ij /;ku fn;k 

x;k ftlds rgr midj.kksa dh igq¡p] fu%'kqYd iqLrdsa ,oa Msªl vkfn dh O;oLFkk dh x;hA 

tgk¡ 10 cPps fodykax gksa ogk¡ fo|ky;h vojks/kksa dks gVkus rFkk fo|ky;h fjD'kk [kjhnus 

gsrq ewy ykxr dh O;oLFkk dh x;hA fof'k"V fo|ky;ksa dh f'k{kk cgqr [kphZyh gksus ds :i 

esa ;g lqjf{kr gksxk fd mUgha cPpksa dk fof'k"V fo|ky;ksa esa ukekadu fd;k tk;] ftUgsa 

lkekU; fo|ky;ksa esa f'k{kk ugha fey ldrh gSA T;ksa gh fof'k"V fo|ky; esa ukekafdr cPps 

lEizs"k.k dkS'ky vkSj v/;;u dkS'ky vftZr djsa] mUgsa lkekU; fo|ky;ksa esa ,dhÑr fd;k 

tk;sA gkykafd bl ;kstuk dk fØ;kUo;u dqN lalks/ku ds lkFk 1992 esa gks ldkA 

 1989 esa ^ckydksa ds vf/kdkj* ij gq, la;qDr jk"Vª la?k ds dUos'ku esa lekos'kh f'k{kk 

dh tM+sa Nqih gSaA ftlesa ;g dgk x;k Fkk fd& Þ,d fodykax cPps dh fo'ks"k vko';drk 

dh igpku djrs gq,] mUgas mi;qDr lgk;rk iznku fd;k tkuk pkfg, rkfd mUgsa izHkkoh 

f'k{kk dh miyC/krk lqfuf'pr dh tk lds vkSj cPps ds vuqdwy] mldk iw.kZ lkekftd 

,dhdj.k ,oa iw.kZ fodkl lEHko gksA ¼vuqPNsn 23½ 

 mi;qZDr ?kks"k.kkvksa us Li"V dj fn;k fd lekt esa lHkh O;fDr;ksa dh iw.kZ Hkkxsnkjh 

vfr vko';d gSA vr% lHkh ckydksa dks fcuk fdlh HksnHkko ds viuh laLÑfr esa fodflr 
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gksus dk volj feyuk pkfg, ftlls os mlds ewY; o vn'kksZa dks iw.kZ:i ls vkRelkr~ dj 

mlds fodkl esa ;ksxnku ns ldsaa vkSj ns'k ds fodkl esa Hkkxhnkj cusaA fuf'pr :i ls bl 

rjg dh oSf'od ?kks"k.kkvksa rFkk lEesyuksa us lekos'kh f'k{kk ds fy, nk'kZfud i`"BHkwfe rS;kj 

dj nhA 

 lu~ 1992 esa vkbZ0bZ0Mh0lh0 ;kstuk esa la'kks/ku fd;k x;k ftlds rgr ml fo|ky; 

dks tks fodykax cPpksa ds ,dhdj.k esa lfEefyr Fks dks 100 izfr'kr foÙkh; lgk;rk nsus dh 

ckr dgh x;hA bl dk;ZØe dks pykus ds fy, xSj&ljdkjh laLFkkvksa dks Hkh foÙkh; 

lgk;rk nh tkus yxhA ¼'kekZ] 2005½A Hkkjr ljdkj ds bu iz;klksa ls gh ,dhÑr f'k{kk 

fodykax cPpksa dh f'k{kk ds fy, ,d vkfFkZd :i ls l'kDr ek/;e ds :i esa Lohdkj dh 

x;hA bl ;kstuk dh egRoiw.kZ nsu gS fd fodykax cPpksa dks fo'ks"k fo|ky; ls fudkydj 

lkekU; fo|ky; esa f'k{kk nh tkus yxhA 

 vc fodykaxksa dh f'k{kk ij fo'ks"k /;ku fn;k tkus yxk ftlds rgr Hkkjr ljdkj us 

fodykaxrk ds {ks= esa f'k{kk dh xq.koÙkk ,oa izf'k{k.k bR;kfn ds fy, lu~ 1992 esa Hkkjrh; 

iquokZl ifj"kn~ ¼vkj0lh0vkbZ0½ vf/kfu;e ikfjr fd;k rFkk lu~ 2000 esa bl vf/kfu;e esa 

la'kks/ku fd;k x;kA Hkkjrh; iquokZl ifj"kn~ dk fodykaxksa dh xq.koÙkkiw.kZ f'k{kk ,oa izf'k{k.k 

esa fo'ks"k ;ksxnku gSA ;g laLFkk izf'k{k.k uhfr;ksa ,oa dk;ZØeksa dks fu;fer djrh gS rFkk iwjs 

ns'k esa izf'k{k.k laLFkkuksa esa ,d:irk ykus ds fy, ekudksa dk fu;ferhdj.k djrh gSA 

ekU;rk izkIr iquokZl ;ksX;rk j[kus okys O;fDr;ksa dh lwph dsUnzh; iquokZl iathdj.k esa 

j[krh gS ,oa fodykaxrk ds {ks= esa mÙke f'k{kk ,oa iquokZl ds fy, vuqla/kku dks izksRlkfgr 

djrh gSA 

 lu~ 1994 esa ;wusLdks }kjk Lisu ds ,d 'kgj lyekadk esa Þfo'ks"k 'kSf{kd vko';drkvksa 

ij fo'ks"k fo'o lEesyu % lqyHkrk vkSj lerkß dk vk;kstu gqvk] ftlesa 92 ns'kksa ,oa 25 

vUrjkZ"Vªh; laxBuksa us fgLlk fy;kA lHkh ns'k ,oa laxBu f'k{kk ds u;s izxfr'khy o`rkUr 

Þlekos'ku ,d dlkSVhß  ij lger gq,A bl lEesyu ds egRoiw.kZ fcUnq bl izdkj gSa& 

1- f'k{kk lHkh cPpksa dk vf/kdkj gksuk pkfg,A 

2- lHkh cPpksa esa viuh fof'k"V fo'ks"krk] lkeF;Z ,oa lh[kus dh ;ksX;rk gksrh gSA 

3- fo'ks"k vko';drk ds f'k{kkFkhZ lkekU; Ldwyksa rd igq¡p LFkkfir dj ldsaA 

4- lHkh ljdkjsa f'k{k.k O;oLFkk dks lekosf'kr cukus ij lcls vf/kd /;ku nsaA 

5- lekosf'kr f'k{kk ds fl)kUrksa dks vf/kfu;e vFkok uhfr ds :i esa Lohdkj djsaA 

6-lkekU; Ldwy lekosf'kr lekt dk fuekZ.k djsa ftlls lHkh ds fy, f'k{kk ds y{;  dks 

izkIr fd;k tk ldsA 

 Hkkjr esa lyekadk lEesyu lekos'kh f'k{kk ds fy, ehy dk iRFkj lkfcr gqvkA Hkkjr 

us bl lEesyu dks n`f"Vxr j[krs gq, vusd uhfr;k¡ ,oa dkuwu ikfjr fd;sA lu~ 1995 esa 

Hkkjr ljdkj us ih0MCyw0Mh0 ¼1995½ ,DV ikfjr fd;k ftldk iwjk uke gS& Þfodykax 
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O;fDr ¼leku volj] vf/kdkjksa dh lqj{kk ,oa iw.kZ lgHkkfxrk½ vf/kfu;e 1995AÞ bl ,DV esa 

14 v/;k; gSa] ftlds 5osa v/;k; esa dgk x;k gS fd izR;sd fodykax cPps dks mfpr o 

lekosf'kr okrkoj.k esa 18 o"kZ dh voLFkk rd fu%'kqYd f'k{kk feysA v/;k; 6 esa fodykax 

O;fDr;ksa dks ljdkjh izfr"Bkuksa esa 3 izfr'kr ukSdfj;ksa esa vkj{k.k dh ckr dgh x;h gSA 

v/;k; 8 esa fodykax O;fDr;ksa dks ck/kkjfgr okrkoj.k miyC/k djkus dh ckr dh gS ftlls 

fd os vLirky] jsyos LVs'ku] izf'k{k.k dsUnz] euksjatu LFky] fuokZpu cwFk] dk;Z{ks= vkfn 

lHkh lkoZtfud LFkyksa dk izHkko'kkyh <ax ls mi;ksx dj ldsaA blds fy, bu lkoZtfud 

bekjrksa esa jSai] ifg;s okyh dqlhZ] vuqdwy 'kkSpky; lqfo/kk] fy¶V vkfn esa czsd fpUg o JkO; 

ladsr vkfn vuqdwy lk/ku gksus pkfg,A bl vf/kfu;e us 2020 rd ns'k ds lHkh fo|ky;ksa 

dks fMlscYM ÝsUMyh cukus dh ckr dghA ih0MCyw0Mh0 ,DV esa la'kks/ku gks pqdk gS vkSj ;g 

Þfodykax O;fDr;ksa ds vf/kdkj fcy 2012ß ds :i esa Mªk¶V gks pqdk gSA lu~ 1999 esa 

jk"Vªh; U;kl vf/kfu;e ikfjr fd;k x;k ftldk mn~ns'; fodykaxksa ds fy, lqj{kk] laj{k.k] 

leku volj rFkk iw.kZ Hkkxsnkjh lqfuf'pr djuk FkkA 

 lekos'kh f'k{kk ds bfrgkl esa o"kZ 2000 vf/kd egRoiw.kZ gSA bl le; 

,u0lh0bZ0vkj0Vh0 us ^fo|ky;h jk"Vªh; f'k{kk dh :ijs[kk 2000* izdkf'kr dh ftlesa 

lekos'kh fo|ky;ksa dks eatwjh nh x;h ijUrq ^vkbZ0lh0Mh0lh0* ;kstuk lQy u gksus ls 

lekos'kh f'k{kk ij /;ku fn;k x;kA lu~ 2000&2001 esa dbZ ;kstukvksa ,oa dk;ZØeksa dks 

feykdj loZ f'k{kk vfHk;ku pyk;k x;kA thjks fjtsD'ku ikWfylh ij vk/kkfjr bl vfHk;ku 

dk y{; 2015 rd izkFkfed f'k{kk dk lkoZHkkSfedj.k djuk gSA ftlds rgr lekos'kh f'k{kk 

dks egRo fn;k x;k gSA o"kZ 2005 esa ekuo lalk/ku fodkl ea=ky; us vkbZ0bZ0Mh0lh0 

;kstuk esa 14 ls 18 o"kZ vk;q oxZ ds fu%'kDr ;qokvksa dks 'kkfey djds Þfu%'kDr cPpksa vkSj 

;qokvksa ds fy, lekos'kh f'k{kkÞ ;kstuk dk 'kqHkkjEHk fd;kA lekos'kh f'k{kk O;oLFkk ykxw rks 

dj nh x;h gS ysfdu blds fØ;kUo;u ds fy, dksbZ Bksl iz;kl ugha fd;s x;s gSa ftlls 

;g O;kogkfjd :i izkIr djus ds fy, la?k"kZ dj jgh gSA 

 ,u0lh0,Q0 ¼2005½ esa lekos'kh f'k{kk ds fy, fo'ks"k izko/kku djrs gq, dgk x;k 

fd& Þlekos'ku dh izfØ;k esa cPps dks u dsoy yksdra= dh Hkkxsnkjh ds fy, l{ke cuk;k 

tk ldrk gS] cfYd ;g lh[kus ,oa fo'okl djus ds fy, Hkh l{ke cuk;k tk ldrk gS fd 

yksdra= dks cuk;s j[kus ds fy, nwljksa ds lkFk fjLrs cukuk] vUr%fØ;k djuk Hkh leku :i 

ls gSAß jk"Vªh; ikB~;p;kZ dh :ijs[kk ¼2005½ esa fo'ks"k vko';drk okys ckydksa ij fo'ks"k 

/;ku nsrs gq, dgk x;k fd ;g egRoiw.kZ gS fd d{kk esa lHkh cPpksa ds fy, lekos'kh ekgkSy 

rS;kj fd;k tk;sA bu cPpksa ds vf/kdkj Hkh vU; cPpksa ds gh leku gksrs gSaA fo|kfFkZ;ksa ds 

chp erHksnksa dks leL;k ds :i esa u ns[kdj f'k{k.k ds lg;ksxh lalk/ku ds :i esa ns[kk 

tkuk pkfg,A f'k{kk esa lekos'k lekt esa lekos'k dk gh ,d ?kVd gSA ,slh mnkj ikB~;p;kZ 

viuk;h tk;s tks lHkh fo|kfFkZ;ksa ds fy, lqyHk gksA blesa dgk x;k fd lgHkkfxrk gekjh 
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'kfDr gSA f'k{k.k ds lHkh vPNs O;ogkj lekos'ku ds O;ogkj gSaA cPpksa dh dfe;ksa dks ugha 

budh 'kfDr;ksa dks igpkuksA fu%lUnsg :i ls bl ÝseodZ us lekos'kh f'k{kk ds fodkl esa 

fo'ks"k ;ksxnku fn;kA blesa eq[; :i ls lekos'kh ekWMy viukus ij tksj fn;k x;k gSA 

 10 tuojh] 2006 dks fodykax O;fDr;ksa ds fy, jk"Vªh; uhfr ikfjr dh x;hA bl 

uhfr esa dgk x;k fd iquokZl dh dk;Zokgh rhu xqzi esa gksxh&  

(i) 'kkjhfjd iquokZl (ii) 'kSf{kd iquokZl (iii) vkfFkZd iquokZlA 

 Hkkjr ljdkj us 2007 esa Þ;w0,u0 duosa'ku vkWu n jkbZV vkWQ ilZu fon~ 

fMl,cfyVht+Þ ij gLrk{kj dj rFkk 2009 esa f'k{kk dk vf/kdkj vf/kfu;e ikfjr dj 

lekos'kh f'k{kk ds fy, ljkguh; dk;Z fd;kA 4 vxLr] 2009 dks ÞcPpksa ds fy, fu%'kqYd 

,oa vfuok;Z f'k{kk dk vf/kdkjh vf/kfu;e 2009Aß ikfjr gqvk rFkk 1 vizSy] 2010 ls ykxw 

fd;k x;k] ftlls lekos'kh f'k{kk ds {ks= esa fo'ks"k /;ku fn;k tkus yxk gSA vr% lHkh 

ljdkjsa 6&14 o"kZ rd ds cPpksa dks lekos'kh ekgkSy esa fu%'kqYd o vfuok;Z f'k{kk miyC/k 

djkus ds fy, ck/; gSaA blesa futh Ldwyksa esa xjhc cPpksa dks 25 izfr'kr lhVsa vkjf{kr dh 

x;h gSaA Hkkjrh; lafo/kku ds vuqPNsn 21&, esa bls cPpksa ds ekSfyd vf/kdkj ds :i esa 

Lohdkj djus ls Hkkjr fo'o ds mu 135 ns'kksa esa 'kkfey gks x;k tgk¡ f'k{kk ewy vf/kdkj ds 

:i esa miyC/k gSA 

fo'ks"k vko';drk okys cPpksa dh f'k{kk dk fodkl Øe 

fo'ks"k f'k{kk 
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fu"d"kZ :- 
 Hkkjr esa lekos'kh f'k{kk dk bfrgkl fof'k"V f'k{kk ls lekos'ku rd oSf'od ifjn`'; 

,oa 'kSf{kd xfrfof/k;ksa ds lkis{k uhfrxr fu.kZ; ,oa dkuwuh izko/kkuksa ds izfr ifjorZu'khy 

jgk gSA oSf'od Lrj ij fodykaxksa dh f'k{kk ds fy, fd;s x;s iz;klksa ds izfr laosnu'khyrk 

fn[kkrs gq, Hkkjr us fodykaxksa dh f'k{kk] laj{kk rFkk thou Lrj dks Å¡pk mBkus ds fy, 

vusd uhfr;ksa ,oa dkuwuksa dks ikfjr fd;k ftldh otg ls fodykaxksa dh f'k{kk] fo'ks"k f'k{kk 

ds ladh.kZ nk;js ls fudydj ,dhÑr f'k{kk ls gksrs gq, lekos'kh f'k{kk rd vk igq¡ph gSA 

lekos'kh f'k{kk lEiw.kZ jk"Vªh; fodkl rFkk ,dhdj.k ds iFk ij vxzlj ,d ,slh cgqeq[kh 

mHkjrh gqbZ [kkstiw.kZ iz.kkyh gS tks ek= fodykaxksa rd gh lhfer ugha gS cfYd lkekU; 

fo|kfFkZ;kas lfgr lEiw.kZ lekt dks iksf"kr djus dh izfØ;k gSA vr% ns'k ds lokZaxh.k fodkl 

ds fy, lekos'kh f'k{kk vifjgk;Z gSA ijUrq vHkh lekos'kh f'k{kk dks lkekftd] vkfFkZd rFkk 

lekos'ku lEcU/kh vusd leL;kvksa dk lkeuk djuk iM+ jgk gS D;ksafd lekos'kh f'k{kk dks 

ykxw rks dj fn;k x;k gS ysfdu /kjkry ij bls O;ogkfjd :i nsus ds fy, dksbZ Bksl 

dne ugha mBk;s x;s gSaA vr% bls O;ogkfjd :i nsus ds fy, lkFkZd iz;kl djus gksaxsA 

vkt lekos'kh lekt] lekos'kh laLÑfr rFkk lekos'kh fodkl ds fy, lekos'kh f'k{kk dh 

furkUr vko';drk gS D;ksafd blesa lEiw.kZ oSf'od lekos'ku rFkk ekuo tkfr ds dY;k.k ds 

fy, vikj 'kfDr rFkk lEHkkouk,¡ fo|eku gSaA 
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